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Program

Consultants

Kylene Beers

Nationally known
lecturer and author on
reading and literacy;
coauthaor with Robert
Probst of Disrupting
Thinking, Notice &
Note: Strategies for Close Reading,
and Reading Nonfiction; former president of the
National Council of Teachers of English. Dr. Beers is
the author of When Kids Can't Read: What Teachers
Can Do and coeditor of Adolescent Literacy: Turning
Promise into Practice, as well as articles in the
Journal of Adolescent and Adult Literacy. Former
editor of Voices from the Middle, she is the 2001
recipient of NCTE'S Richard W, Halle Award,

given for outstanding contributions to middle
schoaol literacy,

Tyrone C. Howard

Veteran teacher, author,
and professor in the
Graduate School

of Education and
Information Studies

at UCLA, Dr, Howard

is the inaugural director of the
UCLA Pritzker Center for Strengthening

Children and Families, a campus-wide consortium
examining academic, mental health, and social
and emotional experiences and challenges for the
mast vulnerable youth populations. Dr. Howard
has published over 75 peer-reviewed journal
articles and several bestselling boaks, including,
Why Race & Culture Matters in Schools and Black
Maie(d): Peril and Promise in the Education of African
American Males, He is considered one of the
premier experts on educational equity and access
in the country,
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Martha Hougen

National consultant,
presenter, researcher, and
author. Areas of expertise
include differentiating
instruction for

students with learning
difficulties, including those with
learning disabilities and dyslexia; and teacher

and leader preparation improvement. Dr, Hougen
has taught at the middle school through graduate
levels, Dr. Hougen has supported Educator
Preparation Program reforms while working at
the Meadows Center for Preventing Educational
Risk at The University of Texas at Austin and at the
CEEDAR Center, University of Florida.

Elena Izquierdo

Natianally recognized
teacher educator and
advocate for English
language learners,

Dr. lzquierdais a
linguist by training,
with a Ph.D. in Applied Linguistics
and Bilingual Education from Georgetown
Lniversity, She has served on varlous state and
national boards working to close the achievement
gaps for bilingual students and English language
learners. Dr. lzquierdo is a member of the Hispanic
Leadership Council, which supports Hispanic
students and educators at both the state and
federal levels.
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Carol Jago

Teacher of English with
32 years of experience
at Santa Monica High
Schaol in Califernia;
author and nationally
known lecturer; former
president of the National Council
of Teachers of English, Ms. Jago currently serves

as Associate Director of the California Reading
and Literature Project at UCLA, With expertise in
standards assessment and secondary education,
Ms, Jago is the author of numerous books on
education, including With Rigor for All and Papers,
Papers, Papers; and she Is active with the California
Assoclation of Teachers of English, editing its
scholarly journal California English since 1996.

Ms, Jago also served on the planning committee
for the 2009 NAEP Reading Framework and the
2011 NAEP Writing Framewaork.

Erik Palmer

Veteran teacher and
education consultant
based in Denver,
Colorado, Author of
Well Spoken: Teaching
Speaking to All Students
and Digitally Speaking: How to
Improve Student Presentations, His areas of

focus include improving oral communication,
promoting technology in classroom presentations,
and updating instruction through the use

of digital tools. He holds a bachelor’s degree

from Oberlin College and a master’s degree in
curriculum and instruction fram the University

of Colorado,

Weston Kieschnick

Autheor, award-winning
teacher, principal,
instructional
development
coordinator, and

dean of education,

Mr. Kieschnick has driven change
and improved student learning in multiple
capacities over his educational career. Now, as an
experienced instructional coach and Senior Fellow
with the International Center for Leadership

in Education (ICLE), Mr, Kieschnick shares his
expertise with teachers to transform learning
through online and blanded models. He is the
author of Bold School: Old School Wisdom + New
School innovation = Blended Learning that Works
and co-author of The Learning Transformation: A
Guide to Blended Learning for Administrators.

Robert E. Probst

Natienally respected
authority on the teaching
of literature; Professor
Emeritus of English
Educatian at Georgia
State University.

Dr. Probst's publications include
numerous articles in English Journal and Voices
from the Middle, as well as professional texts
including (as coeditor) Adolescent Literacy: Turning
Pramise Into Practice and (as coauthor with Kylene
Beers) Disrupting Thinking, Notice & Note: Strategies
for Close Reading, and Reading Nonfiction. He has
served NCTE in various leadership roles, including
the Conference on English Leadership Board

of Directors, the Commission on Reading, and
calumn editor of the NCTE journal Voices from

the Middie.
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1 Origin of

a Nation ...

ESSENTIAL QUESTIONS:

What makes someone a hero?
What is true chivalry?
Can we control our fate?

What happens when a saciety uhravels?

Spark Your Learning 2 KEY LEARNING OBJECTIVES
& gtsrming themas
The Anglo-5axon and Medieval Periods 4 . intllyunl:u:u:

*  Analyza conflicl
ANALVZE & APFLY *  Analyze characterization

#*  Make inferences

frc}m Hﬂﬂw'l.lu 11 *  Evaluate author's purpois
ﬂrandnl *  Anilyie tone
Beowulf
The Battle with Grendel

Eplc Poain hy the Beowull Poet

tranzlated by Seamus Heanay

The Wife of Bath's Tale 31
from The Canterbury Tales

Marrative Posm by Geolfrey Chaucer

translated by Nevill Coghlll

from Le Morte d'Arthur 51

Romance by Sir Thomas Malory
reiold by Keith Baines

chi'ﬂlw MEHTON TERT 73

Short Story by Neill Gaiman

COLLABORATE & COMPARE

from The Paston Letters 92
Latters by tha Paston Family

from My Syrian Diary 107

Diary by Marah

The Wanderer 124
Poem by Anonymous
transloted by Burton Raffel

Loneliness 128
Poem by Fanny Howe

FMé GRADE12
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READER’S CHOICE

Preview the Choices : . =

HORT o

from Beowulf
Grendel's Mother
The Battle with Grendel's Mother
Beowulf's Last Battle
The Death of Baowulf
Mourning Beowull
Eple Posm by the Deawulf Post
translated by Burton Raffel

Beowulf Is Baclk!
Article by James Parker

Barbara Allan
Ballad by Anonymous

Journeymen Keep the Medieval Past Alive
Artlcle by Melisia Eddy

LONG READS
Grendal Beowulf Morae
MHoaeal Giaphie Novel H!"-“"ﬂ

by John Gardnar by Garath Hinds Mythalogy
by Hell Gaiman

UNIT 1 TASKS

WRITING
Write a ShortStory ==

SPEAKING & LISTENING
Create a Podcast ) —

REFLECT & EXTEND

136

Aailalile
oAllAs

o nililion

138

147

149

ARG ATI

Unit and Selection Videos

daoiinefer
b

Intirutln_ Annotation and Text Analysis

Selection Audio Recordings

SAT*® Exam / ACT" Test Prep

Collaborative Writing

\Writable




y» 3 A Celebration

of Human
Achievement ...

?
ESSENTIAL QUESTIONS:

What can drive someone to seek revenge?
How does time affect our feelings?
What's the difference between love and passion?
How do you defy expectations?

Spark Your Learning 152 KEY LEARNING OBJECTIVES
i " Analyze dramatic plot
The English Renaissance 154 g

Analyae sollloguy

®  Analyze interprétations of dramas

ANALYZE & APPLY *  Analyze argumants
= Interprat ligurative language

Shakespearean Drama 158 Al ng ket
®  Summarize and paraphrass texis
The Tragedy of Hamlet 165
Birama by William Shakeipears
from Hamlet (1980) 291

from Hamlet (2009)

Filinn Cligis by BAC Shakeipears

Hamlet’s Dull Revenge woio 299
Literary Criticism by René Girard

Sonnet 30 315
Sonnet 75 116
Pasimia by Edmiind Spaniar

A Valediction: Forbidding Mouming 323

Pasim by John Donne

COLLABORATE & COMPARE

To His Coy Mistress 3132

Paeim by Andiéw Marvall

! oty loepam

Twenty-One Love Poems (Poem III) 136

Paoem by Adrienne Rich

s imgrrgicdon: WMo Hom

FM8 GRADE 12



COLLABORATE & COMPARE

) from Speech Before the Spanish
| Armada Invasion 348
Campate Speech by Quesn Elizabeth |
AL PO4s CEin e rnr H rht wu ' “

Packs and the Weightof History = 355
Artlcla by Dava Philipps

READER'S CHOICE

Preview the Choices 168

H READS

Sonnet 18

Sonnet 29

Sonnet 130 ‘
Poema by Willlam Shakespeare

Elizabeth I: The Reality Behind the Mask Availalle

Article by Brenda Ralph Lewls

The Passionate Shepherd to His Love
Poem by Christopher Marlowe

) The Nymph's Reply to the Shepherd
Poem by Sir Walter Raleigh

LONG READS

The Princess The Btory of Long Way
Brida “'" Sawtalle Down g e ndaticng

HMaoval Haovel Hoval in Verss
by Willlam Galdman Iy David Wroblewskl by Javon Reynolds

UNIT 2 TASKS

WRITING
Write a Literary Analysis = 370

REFLECT & EXTEND - _ 379

Unit and Selection Videos

Interactive Annotation and Text Analysis

o+ SAT*® Exam / ACT" Test Prep

) Selection Audio Recordings

— - = ———

Collaborative ertﬁm wrltab |E .



3 Tradition

and Reason ...

ESSENTIAL QUESTIONS:

How can satire change peaple’s behavior?
What's your most surprising friendship?
What keeps people from reaching their patential?
Why are plagues so horrifying?

Spark Your Learning £ 1 . KEY LEARNING OBJECTIVES
L nalyze vatire
The Restoration and the 18th Century 384 _ bbbt

Analyze developmant of ideay

®  Evaluate rhetorical devicas
ANALYZE & APPLY . hnlhul sountarargumanis
- Il\thr.llll and avaluate
nformation
A Modest Proposal 391 B ' "

Satire by Jonathan Swift

Analyze narralor

*  Analyze author's point of view

Satire Is Dying Because the Internet

Is Killing It 409
Editerial by Arwa Mahdawi
Elegy Written in a Country Churchyard 419

Paein by Thomas Gray

from The Journal and Letters of Fanny Bumey:
An Encounter with King George III 429

Diary by Fanny Burney

from A Vindication of the Rights

of Woman aa4
Argument by Mary Wollstonecraft

Education Protects Women

from Abusge 459
Article by Olga Khazan

fram A Journal of the Plague Year 474
Movsl by Daniel Defoe

fram Inferno: A Doctor's Ebola

Story o nw ag7
Mamair by Steven Hateh, M.D.,

FM10 GRADE 12
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READER'S CHOICE

Preview the Choices

500

SHORT READS

Dido Elizabeth Belle: A Black Woman

in Georgian England

Article by Steve Danzis

Written at the Close of Spring

Ponm by Charlotts Smith

On Her Loving Two Equally

Poam by Aphra Bahn

King George's Letters Betray Madness,

Computer Finds
Articls by Mindy Welsberger

LONG READS

Hobingon The
Crunoe Hitchhiker's
Hoval Guide to the

by Danlel Delos Galaxy

Haovael
by Douglas Adams

Angela's
Ashen

Mamaolr
by Erank McCourd

UNIT 3 TASKS

WRITING
Write a Personal Narrative

Avallable
ailing

Rétwiiminnan il atians

SPEAKING & LISTENING
Present a Marrative

s

REFLECT & EXTEND

513

2 Soughion M =g et e Dy

,;Il.“fll'l.l..l--'\i 1_., P TJ z ""':'”:

Unit and Selection Videas

Interactive Annotation and Text Analysis

Selection Audio Recordings

SAT" Examn / ACT" Test Prep

Collaborative Writing

Writable ..




4 Emotion and

Experimentation ...

?

ESSENTIAL QUESTIONS!

What can nature offer us?
How do you define beauty?
How can sclence go wrong?
What stirs your imagination?

Spark Your Learning 516 KEY LEARNING OBJECTIVES

®  Analyte romantic pootiy

The Flowering of Romanticism 518

& Analyce imagery

®  Analyge stanis ilruciufe

ANALYZE & APPLY ’ :nll'n:'hym scharie
. Valuale sitay

Lines Composed a Few Miles Above " Anslyzecds
Tintern Abbey 525 * unyae smbow
Composed upon Westminster Bridge,

September 3, 1802 532

I Wandered Lonely Az a Cloud 534

Poems by William Waordswarth

Ode on a Grecian Umn 541

PFoam by John Keats

from Frankenstein 549
Naovel by Mary Shelley
Frankenstein: Giving Voice

to the Monster ..o o 563
Ezsay by Langdon Winner

COLLABORATE & COMPARE

-

Ode to the West Wind 576 ¥
Foam by Parcy Byishe Shelléy 1
f's
Ode to My Mother's Hair 580 L_f
Fosm by Joseph 0. Legaspi ’:'
#
B
i

FM12 GRADE 12
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COLLABORATE & COMPARE

from Songs of Innocence
The Lamb

592

The Chimney Sweeper

594

Posms by Willlam Blake

from Songs of Experience
The Tyger

596

The Chimney Sweeper
Poams by Willlam Blake

READER’'S CHOICE

Preview the Choices

... 598

SHORT READS

William Blake: Visions and Verses
Explanatory Essay by Rachel Galvin

Frost at Midnight
Poam by Samuel Taylor Coleridge

Wll.lkﬁ:lﬂ with Wordsworth
Personal Narrative by Bruce Stutz

from A Defense of Poetry
Argument by Porcy Byashe Shelley

The Skylark

Faem by John Clare

LONG READS

Frankenstsin Tha Sun Is The Stranger in
Noval Also a Star the Woods: Tha

by Mary Shelley Nuovel Extranordinary

by Nicola Yoon Story of the Last

True Hermit
Haonfiction
by Michasl Finkal

UNIT 4 TASKS

WRITING

Write an Explanatory Essay

REFLECT & EXTEND

615

606

Aypilabile
arilirs

-

Fats prmumenadal on

|

_ Goonlin

Unit and Selection Videos

—

—

e —————————————

Intaractive Annotation and Text Analysis

Selection Audio Recordings

Collaborative Writing

SAT® Exam { ACT" Test Prep

Wriable




3 An Era of

Rapid Change .....

AL T c e
.ﬁp\n"mff" - -
b R

Spark Your Learning

The Victorians

ANALYZE & APPLY

from Jane Eyre
FMove | by Charlotte Bronté

Factory Reform

Documentary by Timalines, tv

The Lady of Shalott

Narrative Poam by Alfred, Lord Ténnyson

from Great Expectations
Mowvel by Charles Dickens

The Victorians Had the
Same Concerns About

Technology As We Do v

Esnay by Melissa Dickson

COLLABORATE & COMPARE

Dover Beach
Posm by Matthew Arnold

The Darkling Thrush

Posm by Thomas Hardy

My Last Duchess

Pasim by Robart Browning
[ Blood

Alter Gearge I'uller's

Tha Quadioan, 1880

Podim by Natatha Trethewey

FM14 GRADE 12

ESSENTIAL QUESTIONS:

What is a true benefactor?
How do you view the world?
What brings out cruelty in people?
Which Invention has had the greatest impact on your life?

618

620

627

B43

549

&1

677

690

694

704

JoB

KEY LEARNING OBJECTIVES

& Analyza firit-parion palil of view
*  Analyza mood

*  Analyes plot

®  Analyra charactenization

®  Analyes iompare and coniast
AT

" Analyze sound devices
& Drawconclusions about speakers

G o

=2

Hogtre W Hisrrt it
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READER'S CHOICE

Praview the Choices

Poems by Victorian Women
Sonnet 43
by Elizabath Barrett Browning

Remsmbrance
by Emily Brantdé

Song
by Christina Rossetti

The Great Exhibition
Article by Lara Kriegel

Evidence of Progress
Esuay by Thomas Babington Macaulay

LONG READS

Graat The Eyre While tha
Expactations Alfair Locust Slept

Moval Ml Mamale
by Charles Dickans by dazper Flards by Pater Razor

UNIT 5 TASKS

WRITING

Write a Research Report

SPEAKING & LISTENING
Present Your Report

REFLECT & EXTEND

74

Falc

725

727

Avdilalila

AeCommmenida nmg

AT S T T T e
RTINS

Unit and Selection Videos

Interactive Annotation and Text Analysis

Selection Audio Hecordings

SAT® Exam / ACT™ Test Prep

Collaborative Writing

\Qritable



6 New Ideas,

New Voices ..

?
ESSENTIAL QUESTIONS:

What makes people feel insecure?
Why s it hard to resist social pressure?
What is the power of symbols?
How do you measure a person’s worth?

Spark Your Learning 730 KEY LEARNING OBJECTIVES
*  Evaluate an unreliable narrator
Modern and Contemporary Literature 732 i
e nalyie third:parian paint of

View

*  Analyiereflective assay
ANAL"IE & AFPLY *  Analyiecauis-and-sffect

ralstlanships

A Village After Dark 730 *  Understand modernlst postry
Shoit Story by Kazue Ishiguro ®  Evalists pariunsive lechnlgues
A cup ﬁ! Tﬂh 759 #  Analyza dedudcive easoning
Shori Story by Katherine Mansfield

Shooting an Elephant 775

Essay by George Orwaell

My Daughter the Racist 791

Short Story by Helen Oyeyaml

The Love Song of J. Alfred Prufrock 809

Pasm by T, 5, Eliot

COLLABORATE & COMPARE

The Second Coming 820
Poem by Willlam Butler Yeats

Symbeols? I'm Sick of Symbols 822

Piosin by Fearnando Passoa

The Threat of Inequality oo e B32
Speech by Sadig Khan

T Howghmma M =arer Mubintemg Comouny

The Inequality Bogeyman ..o 843

Editarial by Thomas Sowell

FM16 GRADE 12
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READER’S CHOICE

Preview the Choices

SHORT READS
Araby
Short Story by Jamas Joyce

Professions for Women

Speech by Virginia Woolf

Do Not Go Gentle into That Good Night
Poom by Dylan Thomas

Digging

Poam by Seamus Heaney

Marriage Is a Private Affair
Short Stary by Chinua Achebe

SONG READS
Things Fall Milleman White Testh

Apart Novel Wowel
Huval by Anna Duris by Zadie Smith

by Chinua Achebe

UNIT 6 TASKS

WRITING
Write an Argument — =

forallalile
U

By n e nadtions
|

854

SPEAKING & LISTENING
Debate an Issue

REFLECT & EXTEND

BG5S

(O

TR TR e E
H it

Interactive Annotation and Text Analysis

Selection Audic Recordings

SAT® Exam |/ ACT* Tast Prep

Collaborative Writing writable




FICTION Hamlet's Dull Revenge 299
Rend Girard uviany cmmiiss
o The Inequality Bogeyman 543
from Frankenstein s Thicms Sl s
Mary Shallay A " al o1
from Great Expectations 66 Jonathan Swift sanm
RPN Satire Is Dying Because the
from Jane Eyre a7 Internet Is Killing It 209
Charlatte Branti Arwa Mahdawi comoma
from A Journal of the from A Vindication of the
PlagueYear a4 Rightsof Woman = au
Daniel Defoe Mary Wallstonecraft
from Le Morte d’'Arthur 51 Memair/Diary
Sir Thomas Malary
retold by Keith Baines somanc from The Journal and Letters
of Fanny Burney: An Encounter
Short Story with King George III A
Fanny Burney by
Araby anline
Jamaes Joyce from Inferno: A Doctor's
Ehaola Story I | -
Chivalry - — 78 Steven Hatch, M.D. mimain
Nail Gaiman
from My Syrian Diary 167
A Cup of Tea 759 Marah mz e ——
Katherine Mansfleld
Marriage Is a Private Affair  online Informational Text
Ehiie Achehe Beowulf Is Back! __ onlihe
My Daughter the Racist 791 b o
Hitlen Oyeyem| Dido Elizabeth Belle:
A Black Woman in
A Village After Dark ) 739
Kazuo ishigure Georgian England online
Steve Danzls anmcu
Education Protects Woman !
Olga Khazan i
Argumaent
"grias Elizabeth I: The Reality !
from A Defense of Poatry _ online Behind the Mask  online
Percy Byisha Shelley Brenda Ralph Lewis i
|
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Evidenceof Progress = online
Thomas Babington Macaulay issar

For Army Infantry's First
Women, Heavy Packs and
the Weight of History _ 355

Dave Philipps

Frankenstein: Giving Voice
to the Monster 563
Langdon Winner jssa

The Great Exhibition onling
Lara Eriegel

Journeymen Keep the
Medieval Past Alive online
Malissa Eddy

King George's Letters Betray
Madness, ComputerFinds  online
Mindy Waisbarger

The Victorians Had the
Same Concerns About

Technology AsWeDoe  &77

Melizia Dickson peuas

Walking with
Wordsworth ~ anline

Bruce S1UtT ronsonsl MaERATIVE

William Blake: Visions
and Verses _ anline

Rachel Galvin iarasarony s

Letter
from The Paston Letters o2
Tha Paston Family

Narrative Nonfiction

Shooting an Elephant 775
George Orwaell iusay

Speech

Professions for Women anline
Virginia Waalf

from Speech Before the
Spanish Armada Invasion 144
Queen Elizabath |

The Threat of Inequality a3z
Sadig Khan

POETRY

Barbara Allan anline
ANONYmMous iALLAD

from Beowull . n
The Beawulf Post

translated by Seamus Heanay i roim

from Beowulf o o _ online
The Beowulf Post
transfated by Burton Raffel e romm

The Chimney Sweeper 598

from Songs of Experience
William Blaks

The Chimney Sweasper 594
from Songs of Innocence
William Blake

Composed upon Westminster
Bridge, September 3,1802 512

William Wordsworth

Bloeod 708
Natasha Trethewey

The Darkling Thrush 694
Themas Hardy

Digging  anliss

Seamus Heaney




Selections by Genre

Do Not Go Gentle into

That Good Night
Dylan Thomas

Dover Baach
Matthew Arnald

Elagy Written in a Country
Churchyard

Thomas Gray

Frost at Midnight

Samul Taylar Coleridge

1 Wandered Lonely As

a Cloud
Willlam Wordswaorth

The Lady of Shalott
Allrad, Lorel TaRnyson waiiative o

The Lamb

from Songs of Innocence
Willlam Blake

Lines Composed a Few Miles

Above Tintern Abbey
willlam Word sworth

Loneliness

Fanny Howe

The Love Song of J. Alfred

Prufrock
T. 5. Eliot

My Last Duchess

Robart Browning

The Nymph's Reply to
the Shepherd
Sir Walter Raleigh

Ode on a Grecian Um
John Keats

FM20 GRADE 12

online

o0

419

online

i34

649

592

809

704

onlina

Ode to My Mother's Hair
Joseph O. Legaspi

Ode to tha West Wind
Parcy Bysshe Shelley

On Her Loving Two Equally
Aphra Behn

The Passionate Shepherd

to His Love
Christopher Marlowe

Remeambrance
Emiily Brantd

The Second Coming
William Butler Yeats

The Skylark
Juhn Clare

Song

Christina Rossetti

Sonnet 18
William Shakespoars

Sonnet 29
William Shakeipearse

Sonnet 30

Edmund Spenser

Sonnet 43
Elizabeth Barrett Browning

Sonnet 756

Edmund Spenser

Sonnet 130
William Shakespeare

Symbaols? I'm Sick
of Symbols

Fernando Pessoa

5HO

576

online

online

anline

B0

anline

anling

anlira

anling

anling

116

anling

B22
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To His Coy Mistress 132 DRAMA
Andrew Marvell

The Tragedy of Hamlet 165
{(Poam III) o 136
Adrienne Rich
The Tyger MEDIA STUDY
from Songs of Experience 596
William Bilake Factory Reform _ ga3
Timelines.tv pocuminian
A Valediction: Forbiddin
Monsaing y s from Hamlet (1980)
John Donne from Hamlet (2009) 293
BBC Shakespears riis cur
The Wanderer = 124
Anonymaus
translated by Burton Raffel
The Wife of Bath's Tale
: from The Canterbury Tales 11
l Geolfrey Chaucer
tramulated by Novill Coghlll wannamw sorm
Written at the Close
) of Spring _ online
Charlotte Smith

& Semaghton Wiy Hurr ot Prabdechusg vmgury




awn  (into Literature-

,@ Ed Experience the Power of
HMH Into Literature

“ | |nto Literature

Units

Drigin of 3 Nafion Tracition and

Reason

an Era of A apid

Change

Find your units
and lessans

Resources
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! agminar Ba s w wd e iy Be i UEJ Wyl | ildiar

j‘- Ewrraril Dwemm r,.'- Wadiis FiojEane

Tools for Today—All in One Place

Whether you're working alone or

analyze the complex texts and competing

collaborating with others, it takes effort to E ) \
v 4 Y /|
Q oy T

ideas that bombard us in this fast-paced
wiorld, What will help you succeed? -
Staying engaged and organized, The | u.g

digital tools in this program will help 5 ot

F
I

you take i'_h..lr(}l_‘ of your Jt'_*.,lrnin:; |
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) Engage!

Spark Your Learning . '
| These activities kick-start the unit and help get you
| thinking about the unit theme,

| Engage Your Brain

Before you read, take some time ta do a fun activity
designed to rev up your brain and connect to the text.

Interact with the Texts -' from m me, [ knew ou family usines
®= Asyou read, highlight and take notes to mark EWWW :
¢ oseein ¢ almo

the text in your own customized way. DEEEUE X
® Use interactive graphic organizers to process,

summarize, and track your thinking as you read. And 1 He seems nervous. | wander ne life-§

I what he is worried about.

® Play the audio to listen to the text read aloud. You Zom

can also turn on read-along highlighting.

L
Wl‘l.] | View in Pansl _l L Save and Clase J iTnng'

Choices WL s e e o o TR
Choose from engaging activities, such as wrlting an didn't hang out in the same circles. In fa

advice column, creating a podcast, or participating in
) a debate, to demonstrate what you've learned,

Stay Involved!
Collaborate with and Learn from
Your Peers

* Watch brief Peer Coach Videos to learn more
about a particular skill,

. ® Flex your creative muscles by digging into Media
! Projects tied to each unit thermne,

# Bring your writing online with Writable, where

you can share your work and give and receive : | w ' t b '
valuable feedback. rl a e

Read On!
Find helpful Reader’s Choice suggestions with each @
unit, and access hundreds of texts online. No Wi-Fi? No Problem!

' Howrgion Mifim Harowrt Fobindung { srpary

With HMH into Literature, you always have
access; download when you're online and
) access what you need when you're offline,




NOTICE & NOTE

The Positive Disrupter

Dr. Kylene Beers

Dr. Robert E. Probst
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Reading is Change:
Thoughts by Two Teachers

by Dr. Kylene Beers and Dr. Robert E. Probst

Here you are, in the last years of high school, and for more of your school
years than you might care to remember you've probably been told notta
ke disruptive, 5it still. Listen. Keep quiet. But now we're going to tell you to
be a disrupter.

Sometimes, of course, you should be still and listen, learn, ponder.

But sometimes you should speak up to make a change, to influence
those around you, to cause a disruption. We're not encouraging you ta
misbehave. We're encouraging something much bigger than that,

Disruptions That Bring Change and Growth

Througheout our nation’s history, we've grown due ta technological
disruptions: the horse and buggy eventually became the electric car, the
telegram evolved into the text, and the rabbit-eared, three-channel TV
became a three-hundred-channel smart device, We've also grown due

to social and political disruptions. Women demanded the right to vote;
African Americans fought for their freedom; and at one point reading and
writing were things reserved for the privileged—ardinary people had to
fight to upset that imbalance of power,

Disruptians are a part of life, Some will be positive: new and faster ways to
communicate, better ways 1o grow food, easier ways to clean water, And
some will be negative. One of the greatest disruptions we've faced as a
nation and world was the COVID-19 pandemic of 2020. The “stay home,
stay safe” order disrupted everyone's life. The questions we must ask are,
“What did we learn” and “What will we carry forward?”

Other disruptions will affect only you, or you and your family or friend
community, You may decide that your religious or political views differ
from those of your friends or family. You may choose to be a musician
though your parents wanted you to be a pharmacist, or a soldier though
your parents wanted you to be a farmer. And there will be other personal
cholces that you will have to make.

() Somsghen Wi Poishing fanguany - beate ol 0 Olestst Lamirael, [ CHemersase,
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Or others will make them for you, You are going to have to deal with thase
disruptions and the changes they will bring, You, and others your age, will
make the decisions, It's important that you declde what you think. If you
don't read and learn, the decislons will be made for you by those who do,
ar by those whao are simply louder.

Some groups of people have always withheld power from others by
making sure they know less. One of the most powerful ways of doing that
Is to ensure groups can't read or write. In some countries today, girls are
denied schooling. And, tao many who do learn to read and write fail to
realize that the more they read, the more able they will be to use reason
and evidence to question the world around them and influence their own
futures. Too many choose not to read.

The Path to Positive Disruption

The texts you will read this year take on some of the issues every human
must face: love, greed, hope, death, injustice, equity, and our relationship
with nature, to name a few. Read these selections carefully, Though the
story might have taken place in another time with a different group of
people, the human emotions and issues remain relevant, Decide what
matters to you, Wonder what the issues mean in your life today, And

as you decide, think of the world that you will help to shape, You are
tomorrow's builders, scientists, politicians, artists, teachers, and nurses,
You are our brave soldiers who will defend this country, and our curious
thinkers who will change it, And you will change it only by disrupting,
slightly or significantly, what it is now,

To do that you need to read well—attentively and thoughtfully, We'll

help you do that with some toals we call the Notice & Note Signposts,
explained throughout this program (see the chart on the next two pages).
Recognizing signposts will help you better understand what you're
reading and thus, what you're thinking.

Reading—smart reading—aglves you the opportunity to weigh a thought,
avalue, a bellef, and decide whether to hold onto It, change it, or dispose
of it. If you don't decide for yourself, then someone else will. And if you
allow that, then you no longer have much influence over the shape of the
waorld In which you live. Don't be that person. Be a person with power, a
positive disrupter.

COLLABORATIVE DISCUSSION

What is something you'd like to disrupt? How might reading help
you do that?

o

OFd
muﬂ & Mote Handbook
Ve vl

Notice & Note

)
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NOTICE & NOTE

Y Signposts

LITERARY TEXTS

CONTRASTSAND (.0
CONTRADICTIONS

A sharp contrast between what
wee wolld expect and what we
observe the character doing;
behaviar that contradiets previaus
behavior or well-established
patterns

When you notice this signpost, ask:

Why would the character act (feel)
this way?

WORDS OF
THE WISER

w'w/

The advice or inslght about life
that a wiser character, who is
usually older, offers to the main
character

When you notice this signpost, ask:

Whar is the life lesson, and how
right this affect the character?

FM26 GRADE 12

'

AHA MOMENT M
A sudden realization of maﬁlng
that shifts a character’s actions or
understanding of self, athers, ar
the world

Whien you notice this signpost, ask:
How might this change things?

AGAIN AND AGAIN A A

Events, Images, or particular words
that recur over a portion of the
stary

When you notice this signpost, ask:
Why might the author bring this up
again amd againl

When you noticé

a signpostin
aur rmdlﬂgﬂ

mark the taxt
with [ts initials.

TOUGH TR
QUESTIONS

Questions characters raise that
reveal their inner struggles
When you natice this signpost, ask:

What does s question make
mie wonder about?

3

MM

MEMORY
MOMENT

A recollection by a character that
Interrupts the farward progress of
the story

When you notice this signpost, ask:

Why might this memaory moment
be important?
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BIG QUESTIONS

It's important to take a
Questioning Stance or attitude
when you read nonfiction,

BG2

*  Whar surprised me!
= What did the author think
[ already knew?

*  What changed, challenged,
or confirmed what | already
knew?

NUMBERS AND
STATS

spacific quantities or comparisons
ta depict the amount, size, of
scale; or the writer Is vague and
Imprecise about numbers when
we would expect more precision

NS

When you notice this signpost, ask:

Why did the author use these
fumibers or aimounia’?

INFORMATIONAL TEXTS

CONTRASTS AND
CONTRADICTIONS

cCC

A sharp contrast between what
wir would expect and what we
observe happening; a difference
between two or more elements in
the text

When you notice this signpost, ask:
Wit is the difference, and wihy
does it matter!

QUOTEDWORDS 2\A/

Opiniens or conclusions of
someone who is an expert on the
subject or someone who might
be a participant in or a witness to
an event; or the author might cite
other people to provide support
lor a paint

When you notice this signpost, ask:

Why was this person guated o
cited, and what did this odd?

| Peer Coach m;:

EXTREMEOR
ABSOLUTE
LANGUAGE

Language that leaves no doulbt
abeut a situation of an event,
allows no EoMpromise, of seefms
10 eXaggerate of averstate a case

XL

When you natice this signpost, ask:

Why did the author use this
lenguage?

WORD GAPS

Vocabulary that is unfamiliar to
the reader—for example, a word
with multiple meanings, a rare
or technical ward, a discipline-
specific word, or one with a far-
removed antecedent

When you notice this signpost, ask;
[a lknow this word from
someplace efsé? Does this seem like
technical talfk far experts an this
topic? Can | find elues in the text o
help me understand the ward?

Notlce & Note

wa
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Social & Emotional

Learning

FM28 GRADE 12

The Most Important
Subject Is You!

by Carol Jago

You have essays to turn in, You have quizzes o take, You have group
projects to complete, Your success in those areas depends on more than
your understanding of the academic skills they cover, It alse depends on
how well you understand yourself, and how well you're able to extend that
understanding to others, This might seem obvious, but there's an actual
term for that type of learning—it’s called Social and Emotional Learning.

Why It Matters

But doing well in school is not the only benefit to understanding yvourself
and others. When it comes to Social and Emotional Learning, the answer
to the question, "When will | actually use thisin my life?” is clear: every
single day, forever, Whether you are with your family, your community,
your friends, at a workplace, or by yoursell an a deserted island, you

will have a better chance of achieving satisfaction and making positive
contributions if you're able to do things like the following:

@ identify your emotions

@ make smart choices

@ set reasonable goals

@ recognize your strengths

@ have empathy

@ manage your reactions

@ evaluate problems and solutions

@ show respect for others

- Homghton MIa Sarvoert Piisbing onpaty » gt (it €hadirn Loy
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Where Literature Comes In

English Language Arts classes can provide some of the best opportunities
to develop these skills. That's because reading literature allows you to
imagine yourself in different worlds and to understand what it's like to be
in a wide range of situations. You can think through your owr feelings and
values as you read about various characters, conflicts, historical figures,
and ideas, and you can become maore aware of why others might act and
feel as they do,

Throughout this book, you will find opportunities for Social and Emotional

Learning in the Choices section of many lessons, But vou don’t need

to wait for a special activity to practice and learn. Reading widely and
discussing thoughtfully is a natural way to gain empathy and self-
knowledge, The chart balow shows the five main areas of Soclal and
Emotional Learning and tells how reading can help you strengthen them.

Areas of Soclal and Emotional Learning

How Reading Can Help

If you have self-awareness, you're canscious
af your own emotions, thoughts, and values,
and you understand how they aflect your
behaviar.

Understanding why characters act the way
they do can incresse your understanding af
your own responses and motivations.

If you're good at self-management, you are
able to control your emotions, thoughts, and
behaviars in diferent situations,

Paying attention to why characters explode
in tumultuous ways or how they keep calm
under pressure can help you recognize what
to do and nat to do when faced with stressful
situations in your own life.

If you have secial awareness, you can
empathize with others, Including peaple whao
are different from you,

Reading about people with different life
experlences can help you understand the
perspectives of others,

If you have well developed relationship
skills, you can get along with different kinds of
peaple and function well in groups,

Reflecting on the conflicts between characters
can help yau gain insight into what eauses the
conflicts in your life and how to reach mutual
satisfaction,

Ifyau are good at responsible decision-
making, you make good chaices that keep
you and others safe and keep yau maving
toward your goals,

Evaluating the choices characters make
and thinking about what you would da in
their place can help you understand the
consequences of your decisions.

Soclal & Emotional Learning  FM29



Having the Hard Conversations

The more widely and deeply you read, the more you'll strengthen your social
and emational skills, and the mare likely you are to encounter Ideas that are
diffarent from your own. Some texts might bring up strong reactions from
you, and you'll need to take a step back to understand how you're feeling. Or,
your classmates might have responses that are dramatically different from
yours, and you'll need to take a breath and decide how to engage with them
Remember; it's akay to disagree with a text or with a peer, In fact, discussing
a difference of opinion can be one of the mast powerful ways to learn,

So what | hear vou noticed that |

Sdying is .

Lhd | get that righty
Communicate clearly.

Speak honestly and
w carefully, rather than

for dramatic effect.
Notice if the person
listening seems
confused and give

them room to ask
quastions,

Listen actively.
Try your best to understand what
the ather person Is saying, and why
they might think or feel that way.
If vou don't understand, ask
questions or rephrase what you
thought you heard and
ask them If you're
getting it right.

When you use that

word | have a negative I'm sorry. That's

reaction l.'l"f..l“'_-!' it sounds |Ih’ not what

I maant

vau are savinag vou think that
Take a stand against name- J ; 7114 ¥ L

calling, belittling, stereotyping,
and bias.

Always try explaring ideas further rather than
making personal attacks, If someone feels hurt
by samething you said, listen to them with

an open mind. Perhaps you expressed blas
without realizing it. Apologize sincerely If that
happens. And If you are hurt by a comment or
hear something that could be Interpreted
as hurtful, calmly let the person who said it
know why you feel that way.

- L) -
person i6n € smart
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| need Lo take a break from this

SOnvarsaation now,

Pay attention to your feelings.
Recognize the topics or situations
that make it hard for you 10 stay calm,
Try ta separate your strong feelings
from what the person s saying. If you
need to, excuse yourself from the
conversation and find a place where
you can help yourself relax.

We see this

really differently, so

let's move on

for now

Consider the relationship.

It’s likely that the people you're in class with Agree to disagree.

are people you will be seeing regularly for Ve Atiat “mnfng

years. You don't have 1o be friends with L e e

bk e S It Sl e e o ViEAL Bt listened to, you still
might not agree,

you do have to get an education alongside
aach ather, Speaking respectfully even if
you're on opposite sides of an Issue will ‘\

e 1

That's okay, You can
acknowledge your

make it easier to work together If you ever differences, remain
have to collaborate, Try to assume the respectful, and exit
best about them rather than the worst. '
Acknowledge that our experiences affect :

our paints of view,

the conversation.

| don't agree with you,
but | understand why it

looks that way from your Learning, growing, and working with others isn't

always easy. If you read widely and deeply and
try your best to speak honestly, you're likely 1o
gain the understanding and compassion that can
help you manage the stresses, challenges, and
opportunities that life brings your way,

pert n|.-"'.'t-1 Ve,

a
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“l will not Reason and Compare; my
business is to Create.”

—William Blake
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The Flowering of Romanticism

As you read the texts in this unit, think about how they
explore these Essential Questions.

What can nature offer us?

As the Industrial Revolution began to transform daily life in
Britain, Romantic poets sought refuge in rural traditions and
the natural world.

How do you define beauty?
Romantic writers developed new ideas about beauty and the
relationship between beauty and art.

How can science go wrong?

Scientific progress accelerated rapidly in the 19th century.
With advances, however, came new responsibilities and new
dilemmas, many of which still concern society today.

What stirs your imagination?

The Romantics valued imagination over reason, secing it
not only as fuel for creativity, but also as a force capable of
transforming the world,

ANALYZE THE IMAGE

How would you describe the mood of
this image? Which detalls influence your
emotional response?

Explore unit themes and

build background.

Stream to S5tart Video
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Here are some opportunities to think
about Issues related to Unit 4: Emotion
and Experimentation.

Think About the

Essential Questions

Review the Essential Questions on page 515. Which question is

most intriguing ta you? Perhaps it relates to something you have

Muks thé CORNGEHION :-;a:t or reminds you of a personal experience, Write down your
oughts,

Romanticism was a literary and

artistic movement that flourished

in Britain from the late 18th century

to the 18305, Think about the

quatation on page 514 from William

Blake, an early Romantic poet.

s How would you paraphrase this -)
statement?

s What does the statement
suggest about the values of
Romantic writers?

Discuss your ideas with a partner,

Build Academic Vocabulary o

You can use these Academic Vocabulary words to
write and talk about the topics and themes in the unit.
Which of these words do you already feel comfortable
using when speaking or writing?

Prove It!

Use ane of the Achdamie

Vocabulary words in a

nce about a personal leanuseit!  lunderstandit.  I'lllookitup,
]
[]
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Preview the Texts

Review the images, titles, and descriptions of the texts in the unit, Mark
the title of the text that interests vou most.

Lines Composad a Few Miles Wardsworth explores emetions inspired by
Abave Tintern Abbey beauty in nature and in human creations,

Composed upon Westminster Bridge,
September 3, 1802

i Wandered Lonely As a Cloud

Poems by Willlam Wordsworth

>y E

Ode on a Grecian Urn The speaker of this poem reflects on what
Poem by John Keats ananclent ceramic can teach us about the
relationship between time and beauty.
from Frankenstein A sclentist reacrs with horror fo a fiving
Novel by Mary Shellay creature he cregted.
Frankenstein: Glving Voice The author discusses Mary Shelley'’s
tmthnnIhr groundbreaking achievement and explores
Essay by Langdon Winner haw it connects to issues in society taday.
a
i
; i : n:.h to _I;_h_q_ _\_!._!!_;_t_y_ilﬂ d The speaker of this ode pralses the creative and
.. i ,:.I-. Poem by Percy Bysshe Shalley destructive power of wind.
. &
E K
: Ode to My Mother's Hair In this poem, the speaker pays homage to his
Posm by Joteph 0. Legatpl mather'’s hoirand to the woman herself.
.
: from Sengs of Innacance Hlake explores how our understanding of the
3% The Lamb world is shoped by our perspective.
3 The Chimney Sweeper
€&
4 | from Songs of Experience
<3 The Tyger
The Chimnay Sweaeper

Poems by William flake



The Flowering of Romanticism

Emotion and
Experimentation

iberty, equality, brotherhood”—the ideals that spurred the French Revalution
1 in 1789 found an answering echo in the hearts of many of England’s finest
Remantic poets and novelists who saw it as a turning point in the history
of humankind. The literary movement known as Romanticism was also a
reaction to the excesses of the Industrial Revolution and the widespread
poverty and oppression of workers that it caused.

The Age of Revolution

During the American Revolution and the French Revolution,
George Il ruled Britain, He was not a very capable king, and
many blamed the loss of the American colonies on his inflexible
attitude toward the colonists. In 1788, the year befare the French
Revolution began, George Il suffered a major attack of mental
iliness: in 1811 he was declared permanently insane, His son
George ruled as prince regent until the king’s death in 1820.

Initially, many British citizens felt sympathy for the French
Revolution. The early Romantic writers saw it as a move toward
an ideal civilized society in which the oppressed would find

The storming of the Bastille in Parls on
July 14, 1789, ignited the French Revalution,

1793

The French Revalution gives way

| 1o the Reign of Terror; war bagins
"\L batween Britain and France.
1780 } - C C :
T 1789 1794
Tk The French Willlam Blake plublishes
Hevalution begins Sonas of Innocence and

af Experience
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relief. When the revolution turned radical and violent, however, British
sympathy dissipated. During the Reign of Terror, radical revolutionaries
massacred thousands of French aristocrats and middle-class citizens.

The British upper and middle classes were all too aware that England's
lower classes faced many of the same social ills as the French lower
classes, The British ruling classes were afraid that any efforts at reform
could lead 1o .m(lrcjhy as it had in France, As a result, British leaders grew
maore conservative, suppressing reform and outlawing writing or speech

that was critical of the government,

Napoleon Takes Control

In 1793 Britain entered into a war with France that would last for more
than 25 years. It was during this conflict that General Napoleon Bonaparte
took control of France's government, made himself emperor, and then
conquered much of continental Europe, Britain was continually threatened
with invasion until the British fleet destroyed the French navy in 1805 at
the Battle of Trafalgar, After thar, Britain was able 1o loosen Napolean's
hold on Europe, and Napoleon was finally defeated at Waterloo in 1815,

1805

The British fleet defeats

the French navy at the

-

Battle of Trafalgar

1815
H.:F'Iﬂll'l in is defeated
at Waterloo,

EXTEND

Think of a question you have about
a topic, event, or person from the
historical period. Then, research
ther answer and add it as an entry
to the timeline.

1ﬂ10‘

The Regency ends when

George Il dies and his
son becomes King

O 1820
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| 1804

Napoleon crowns himsel!
i

| Emperor of France

1811

Gearge 1 18 declared insane

:

| s i
| his son s namad regent.

1818

Mary Shelley
anonymously
pubilishes
Frankenstein
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George Gordon, Lord Byron
{17B8-1824)

LUNIT 4

The Downside of Industry

Durlng this perlod, England was an industrial as well as an agricultural
country. The Industrial Revolution and improvements in farming brought
increased prosperity to the middle and upper classes, but brought
degrading poverty to the families employed in the factories and mills.
Living and working conditions were appalling. There were no laws to
requlate work safety, hours, wages, or child labor, At the time, Britain
operated under the doctrine of laissez-faire economics, which means that
an economy works best without government intervention,

An economic depression and advances in technology led to the loss of
many factory jobs, which meant that fewer workers were needed to run
textile mills, During the Luddite Riots, unemployed mill workers smashed
the machines they blamed for taking their jabs. Instead of working to
solve the root causes of this frightening violence, Parliament passed laws
that made the rioters’ actions punishable by death. Labor unions were
outlawed, and workers had little power in Parliament.

A Revolution in Literature

Romantic writers often sympathized with the appressed lower classes
and wrote about their plight, Lord Byren, a Romantic poet and a member
af Parliament, t)per'lly |:-:-£|':r¢\-..-.r,-s;i Fis '.ymp.'jﬂ‘ly for the poor (o other
members of the British government. In fact, he was one of anly three
members of Parllament to vote against the law punishing the Luddite
rloters with death.

Such political efforts, however, yvielded few results. Many of the Romantic
writers reacted to the harsh realities of industrialization by turning ta

The
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nature for truth and beauty, They revolted against the order, propriety,
and traditionalism of the Age of Reason and rejected the classical

) tradition that venerated the achlevements of ancient Greace and Rome.
The Romantics were influenced by the same forces that gave rise to
the American and French revolutions and by the agitation for paolitical,
social, and economic change taking place in their own country, For the
Romantics, emotion became more important than reason, Thus, they
preferred styles of writing that allowed sell-expression, like lyric poetry,
which came to dominate English literature during this time,

COLLABORATIVE DISCUSSION

In a small graup, identify the major events in this historical period
and discuss how they influenced British society, Was this influence
mainly direct or indirect?

Assessment Practice

Chaose the best answer to each question.
1. Which event caused many British citizens to lose sympathy for the French
) Revolution?
@ Britain's loss of the American colonies in an earlier revolution
@ the takeover of the French government by Napoleon Bonaparte
@ the execution of French aristocrats during the Reign of Terror
@ the defeat of the French navy by the British fleet

2. Which factor contributed most directly to the Luddite Riots?
@ Instigation by Romantic writers like Lord Byron
Britain's doctrine of loissez-faire economics
@ discantent over the outlawed status of labor unions

@ loss of factory jobs due to advances in technology

3. Remantic writers valued —
@ traditionallsm over revolution

@ emotion over reason

' Heragtvees My Farrmurs P beng {oenparny’

@ industry over nature

) (o) order over agitation




Get Ready

Poems by

William Wordsworth

ESSENTIAL QUESTIOMN:
?  What can nature offer
us?

Lines Composed a Few Miles Above Tintern Abbey

Composed upon Westminster Bridge, September 3, 1802

I Wandered Lonely As a Cloud

Engage Your Brain

Choose one or more of these activities to start
connecting with the poems you're about to read.

o

in“Lines Composed a Few Miles Above Tintern

Abbey,” Wordsworth describes how he escapes
from the pressures of city life, What do you turn
to for help when you feel stressed out?

Under Pressure

1. Write a paragraph describing what you turn
1o, and explain how it helps you unwind.

2. Then, discuss your résponse with a partner.

522 UNITA ANALYZE & APPLY

Conduct a Class Survey

In these poems, Wordsworth writes about
places that have special meaning for him,

1. Artmg with your classmates, write the
name or a brief description of a place you

cherish on a sticky note and post It on the

classraom wall.

2. As everyone reads the notes, they should
look for similarities in the kinds of places
people chose.

3. Inasmall group, talk about what
meaning those places might have,

#4. Share your group's Insights with the class,
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Analyze Romantic Poetry

Romanticism was 3 literary movement that flourished in Britain and
other European countries in the 19th century, Unlike the neoclassical
poets who preceded them, the Romantics emphasized the iImportance of
the individual’s subjective experiences rather than issues that concerned
society as a whole, Thelr philosophy valued emotion, spontaneity, and
imagination over reason, analysls, and orderliness,

Romantic poets wrote about personal experlences, often using simple,

Get Ready

Focus on Genre
L Lyric Poetry

a poetic form often used by the
Romantics

usually written in the first

unadorned language. Many Romantic poems celebrate the beauty ' :::r::us the feelings and
and grandeur of the natural world. The Romantics rejected the forces thoughts of the speaker

of industrialization that were beginning to transform Europe, and they & uses sound devices such as
tended to idealize the distant past. They looked ta nature for inspiration rhythim and repétition to

and alse for insight into their creative processes,

As you read the poems by Wordsworth, note details that show
characteristics of Romantic poetry, such as the following example from

create a musical quality
often deals with Intense
emotions surrounding events
like death, love, or loss

T Hocatenn Malfs Fovmoar Fubdneing [amgsng

“Lines Composed a Few Miles Abave Tintern Abbey”

Detall Characteristic

I have owed to them,
In hours of weariness, sensations sweet,
Felt in the blood, and felt along the heart;

describes a personal,
subjective axperlence

Analyze Imagery

Imagery is language that creates vivid sensary experiences for the reader,
Visual imagery, which appeals to the sense of sight, is the most commaon
form, but writers also use words and phrases to appeal to the senses of
hearing, tauch, smell, and taste to deepen the reader’s understanding of
and connection to their works. For example, in"Tintern Abbey,” Wordswarth
refers to the "soft inland murmur” of the Wye River, an auditory image that
describes the sound of the moving water, This beautiful, engaging language
also suggests the river's calming effect. Below are more examples of sensory
language in the poem,

Therefore let the moon appeals (o the sense of
Shine on thee in thy solitary walk; sight

appeals to the sense of
touch

And let the misty mountain winds be free
To blow against thee:

Lock for sensory language as you read Wordsworth's poems, and create
mental images of the sights and sounds of the landscapes and experiences
the poet describes. Also, notice how Wordsworth develops the subject, tone,
and thame of each poem through imagery,
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Get Ready

Annotation in Action

Here is an example of notes a student made about a poem by
Wordswarth, As you read, mark images that convey the speaker’s ideas

about nature.
Five years have passed; five summers, with the length TheESE Lmidnes bring to
Of five long winters! and again [ hear mind the Limpressive
These waters, rolling from their mountain-springs wilderiiees waay
With a soft inland murmur. Once again rimteri Abbey

Do I behold these steep and lofty cliffs,

William Wordsworth (1770-18s0)

Willlam Werdsworth revolutionized English poetry and helped launch
the Remantic movement in England. Rebelling against the lofty style of
many poets af the time, he used simple language 1o celebrate subjects
drawn mostly fram nature and rural life,

As a child, Wordsworth happlly explored the countryside near his home,
When he was seven, his mother died, and he was sent to boarding
school. Fortunately, he was able to continue spending time outdoors
there, develaping his deep love for the natural world and wiiting poetry

“Eill Love in a Time of War
TRUL APt On a trip to France in 1790, Wordsworth was excited to witness the
with the hrﬂ'thiﬂﬂi early stages of the French Revolution. After graduating fram Cambridge
of your heart” University, he returned to France and fall in love with a French woman,
He traveled home in 1792 to look for work, and conflict between England
—William Wordsworth

and France prevented him from reuniting with hls lover and their
niswborn chilad,

As his political optimism faded, Wordswaorth cammitted himself to
writing paetry. 1n 1795 he et up a home with his sister, Darathy. Thuy
belriended the poet Samuel Taylor Colendge, whe collaborated with
Wardswarth on a book of poetry called Lyricol Baliads. Published in 17498,
the book ushered in the English Remantic movement

Rebel Poet to Poet Laureate

Wardsworth often wrote abaut specific natural settings. In“Lines
Composed a Few Miles Above Tintern Abbey,” he reflects on the beauty
of the Wye River valley in Wales, an area he hiked through extensively.
Mear this valley are the ruins of Tintern Abbey, a medieval monastery that
captivated public imagination with its picturesgue decay.

In 1802 Wordsworth married his childhood friend Mary Hutchinson, Over
the next two decades, he struggled 1o find readers for his work. But ke
finally began to gain widespread recognition, and In 1843 he was named
England’s poet laureate,
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Poems by

William Wordswort

In these poems, pay attention to Wordsworth's swore (]

ideas about nature and about city life. o o ot
margins o make notes

about the text.

.';L

I.

i 4 .

g Lines Composed a Few Miles
Above Tintern Abbey

£

-&'; Five years have passed; five summers, with the length
& Of five long winters! and again | hear

‘ I'hese waters, rolling from their mountain-springs

c With a soft inland murmur. Once again

L Da 1 behald these steep and lofty cliffs,

2 I'hat on a wild secluded scene impress

1;_' 1‘]'|u||ghl.'. ol mare ql!'t"l seclugion: and connect

"". The I:II'I(!!\L".H'II..' with the |.|utt_'l of the .'-\k}',

:5" The dav is come when | again repose repate: lie at rew
&

Here, under this dark sycamaore, and view

These plots of cottage ground, these orchard tufts,
} Which at this season, with their unripe fruits,

Are clad in one green hue, and lose themselves
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¢ copses (kopslz) thickets of small ‘Mid groves and copses. Once again | see

frees These hedgerows, hardly hedgerows, little lines
i1 pastoral (pis 1ar-al}; rural and Ofﬁpurtiw wood run wild: these p:.:szmml farms,
surene, Green to the very door: and wreaths of smoke

Sent up, in silence, from among the trees!
With some uncertain notice, as might seem

I vagrant: wandeting OF vagrant dwellers in the houseless woods,
Or of some Hermil’s cave, where by his fire
The Hermit sits alone.

These beauteous forms,
Through a long absence, have not been to me
As is a landscape to a blind man’s eve;

ANALYZE ROMANTIC POETRY But oft, in lonely rooms, and ‘mid the din
Aniotate: Mark arords and Of towns and cities, | have owed to them,
phrases in lines 25-49 that In hours of weariness, sensations sweet,
describe the speaker’s feelings Felt in the blood, and felt along the heart;
aboul the landscape, And passing even into my purer mind,
Analyze: Why are these feelings With tranquil restoration—feelings too
important for the speaker? Of unremembered pleasure; such, perhaps,

As have no slight or trivial influence

On that best portion of a good man's life,

His little, nameless, unremembered, acts

Of kindness and of love, Nor less, | trust,

To them 1 may have owed another gift,

Of aspect more sublime; that blessed moud,
burthen; burden, In which the burthen of the mystery,

In which the heavy and the weary weight

Of all this unintelligible world,

Is lightened—that serene and blessed mood,

In which the affections gently lead us on—
corpareal (kirpor's-al): badily Until, the breath of this corporeal frame

And even the motion of our human blood

Almost suspended, we are laid asleep

In body, and become a living soul;

While with an eye made quiet by the power

Of harmony, and the deep power of joy,

We see into the life of things.

It this
Be but a vain belicf, yet, oh! how oft—
In darkness and amid the many shapes
Of joyless daylight; when the fretful stir
Unprofitable, and the fever of the world,
Have hung upon the beatings of my heart—
How oft, in spirit, have | turned to thee,
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O svlvan Wye! thou wanderer through the woods,

How often has my spirit turned to thee!

And now, with gleams of half-extinguished thought

With many recognitions dim and faint,

And somewhat of a sad perplexity,

The picture of the mind revives again;

While here I stand, not only with the sense

Of present pleasure, but with pleasing thoughts
That in this moment there is life and food

For future years. And so I dare to hope,

Though changed, no doubt, from what T was when first

I came among these hills; when like a roe

[ bounded oer the mountains, by the sides

Of the deep rivers, and the lonely streams,
Wherever nature led—more like a man

Flying from something that he dreads than one
Who sought the thing he loved. For nature then
(The coarser pleasures of my boyish days,

And their glad animal movements all gone by)
To me was all in all.—I cannot paint

What then [ was. The sounding cataract
Haunted me like a passion; the tall rock,

The mountain, and the deep and gloomy wood,
Their colors and their forms, were then 1o me
An appetite; a feeling and a love,

That had no need of a remaoter charm,

By thought supplied, nor any interest
Unborrowed from the eye.—That time is past,
And all its aching joys are now no more,

And all its dizzy raptures. Not for this

Faint I, nor mourn nor murmur; other gifts
Have followed; for such loss, | would believe,
Abundant recompense, For [ have learned

To look on nature, not as in the hour

Of thoughtless youth; but hearing oftentimes
The still, sad music of humanity,

Nor harsh nor grating, though of ample power
To chasten and subdue. And I have felt

A presence that disturbs me with the joy

Of elevated thoughts; a sense sublime

Of something far more deeply interfused,
Whaose dwelling is the light of setting suns,
And the round ocean and the living air,

And the blue sky, and in the mind of man:

A motion and a spirit, that impels

Don't forget to 0
Notica & Note as vou

read the text.

o sylvan: located ina wood or foresy
Wye: a river near Tinterm Abbey,

row: doer,

. cataract (kilt a-riiki i waterfall.

ANALYZE IMAGERY

Annotata: Mark the auditory and
visual Imagery In lines 76-78.

Analyze: How does this imagery
affect the reader’s understanding
af the speaker's experience?

o Faint 1| lose haart,

U recompanse (ke pins)!
comipeisatian

chastan (ol san) scold: make
midest,

ANALYZE IMAGERY

Annotate: Mark irmages of nature
inlines 93-102,

Analyze: How do these images
support the speaker’s ldea about a
foree that affects all things?
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All thinking things, all objects of all thought,

And rolls through all things. Therefore am [ still !
A lover of the meadows and the woods, |
And mountains; and of all that we behold 3
From this green earth; of all the ||1|!;|1l}' warld ]
Of eye, and ear—both what they half create, {i
And what perceive; well pleased to recognize L
In nature and the language of the sense i
I'he anchor of my purest thoughts, the nurse, g
The guide, the guardian of my heart, and soul
Of all my moral being, r
i
perchance: by chance, perhaps Nor |.'|1.‘|'ﬂ.'|'|-|1|.'|.'\.".'. i‘h
If [ were not thus taught, should I the more ¢
genial ijen val): relating to Suffler my gu.'llinl :-;[,Ju'il'-. 1o cle ay :
genius; erative For thou art with me here upon the banks )
thou my dearest Friend: Of this falr river: thou my dearest Friend,
Woidsworth s sister, Darothy

M}' |.|t.".|1I dear | tiq.'m.i; and in II‘."' voice | catch
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a— . i 1 i Don't forget to N:-;.
p—— 7 S L Notice & Note as you
) ) L i eyl read the text,

The language of my former heart, and read

5 My [ormer i"lt,"il.‘ﬂll'\‘.‘!\\ I the :-.hun'lu'l&; |ir,"|‘|!.\.'
5{ {0 Iil_\' wild eyes, Oh! vel 4 little while
™ L
£ May 1 behold in thee what I was once,
i My dear, dear Sister! and this prayer | make,
£ ey ; il ANALYZE ROMANTIC POETRY
¥ Knowing that Nature never did betray
i e ] T & W g 1,
& I'he heart that loved her; 'tis her privilege, Annotata: Mark the vierhs used
|- i gl U ‘i ir lines 123-134 to describe
i [hrough all the vears of this our life, to lead :
4 2 - : . : NAtUre’s actions.
f From jov to joy: for she can so inform
: i ! ‘ Ink at: What Remantic ldu
—:9. ['he mind that is within us, so impress ; BEPYRE: What Remaniicic e
y J ; . does Wordsworth express in this
§ With guietness and beauty, and so feed h I
" . y ¥ passage
'l‘- With lofty I|'|n-;lp;hl~., that I'\l,'ﬂhf.'t' evil |III3h‘|l1f“h,
3 ; i d i
{1 Rash judgments, nor the sneers of selfish men,
» . ! -
8 Nor greetings where no kindness is, nor all
The dreary intercourse of daily life,
_) Shall eer prevail against us, or disturb

Our cheerful faith, that all which we behold
Is full of blessings. Therefore let the moon
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Shine on thee in thy solitary walk;
And let the misty mountain winds be free
To blow against thee: and, in after vears,
When these wild ecstasies shall be matured
Into a sober pleasure; when thy mind
Shall be a mansion for all lovely forms,
Thy memory be as a dwelling place
For all sweet sounds and harmonies: oh! then,
[f solitude, or fear, or pain, or grief
Should be thy portion, with what healing thoughts
Of tender joy wilt thou remember me,
exhortations: words of And these my exhortations! Nor, perchance—
SNIOUAGING AaVice. If I should be where 1 no more can hear
Thy voice, nor catch from thy wild eves these gleams

¥ ¥
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Of past existence—wilt thou then forget ' pastexistence: the speaker s

That on the banks of this delightful stream GWT! PRRE auperignce Tive years hefore
{see lines 116-110)

We stood together; and that 1, so long

A worshiper of Nature, hither came

Unwearied in that service; rather say

With warmer love—oh! with far deeper zeal

Of holier love. Nor wilt thou then forget,

That after many wanderings, many years

Of absence, these steep woods and lofty cliffs,

And this green pastoral landscape, were to me
Mare dear, both for themselves and for thy sake!

Assessment Practice

Answer these questions about "Lines Compesed a Few Miles Abave
Tintern Abbey” before maving on 1o the next selection,

1. How did the speaker's memories of the valley affect him during the
past five years?
@ They tormented him,
They restored his spirit,
@ They made him resent city life,
@ They caused him to avold nature,

2. What has the speaker |ost since he last visited the valley?
@ his abllity to run up the mountains

(E) hls memary of where the ruined abbey stood

@) his career in the city

(’_n_) hls passionate reaction to nature

3. What does the speaker observe in his sister?
@ She responds to nature the same way he used to,
@ She fears hurting herself in the valley.
@ She shares his memories of the valley,

@ She behaves recklessly on their hike,

(O

(Tt okingsrtegies
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ANALYZE ROMANTIC POETRY

Annotate: Mark language
in lines 9-14 that canveys the
emations of the speaker.

Analyze: What emations does
this language convey!

steep: soak, saturale

The river: Westminster Bridge
spins the Thames {tdmz)—the
prindipal fver in London,

houses: posiibly a pun on
the Hauses of Parllament, near
Westiminster Bridge

532 UNIT4 ANALYZE & APPLY

Composed upon Westminster
Bridge, September 3, 1802

Earth has not anything to show more fair:
Dull would he be of soul who could pass by
A sight so touching in its majesty:

This City now doth, like a garment, wear
The beauty of the morning: silent, bare,
Ships, towers, domes, theaters, and temples lie
Open unto the fields, and to the sky;

All bright and glittering in the smokeless air.
Never did sun more beautifully steep

In his first splendor, valley, rock, or hill;
Neer saw [, never felt, a calm so deep!

The river glideth at his own sweet will:

Dear God! the very houses seem asleep;
And all that mighty heart is lying still!

- e Dot o Maraes Lo e
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Assessment Practice

Answer these guestions about "Composed upon Westminster Bridge,
September 3, 1802" befare maving on to the next selection,

1. What time of day does "Composed upon Westminster Bridge,
September 3, 1802" describe?

2. Which of the fallowing best describes the speaker's meaning in
lines 2 and 37

@ He prefers being in the city to being in nature.

He believes people should stop to appreciate the world around them.
@ He thinks his soul is better than the souls of other people,

@ He feels saddened by the majestic view.

3. How does the scene he describes in the poem make the speaker feel?

(a) excited

@ melancholy

@ peaceful

@ disappointed

Paems by Williarm Wardswarth
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I Wandered Lonely As a Cloud

1 wandered lni'u_‘l}' as a cloud )
vales: valleys That floats on high oer vales and hills,
When all at once 1 saw a crowd,
ANALYZE IMAGERY A host, of golden daftodils;
Beside the lake, beneath the trees,

Annotate: Mark the imagery that

describos nature in lines 1-12 Fluttering and dancing in the breeze.

Analyze: How do thése images

Coitinuous s the stars that shine
help the reader understand the . 3

speaker's experience? And twinkle on the milky way,
They stretched in never-ending line
Along the margin of a |‘::'.)':

Ten thousand saw [ at a glance,

'|'t.1h;:\.irir; their ]'II,,".IT.!.N in .‘\-pl‘imlnl)‘ d:u'u.'.l'.

The waves beside them danced; but they
Outdid the sparkling waves in glee;
A poet could not but be gay,

jocund ok andp mery In such a jocund campany,
I gazed—and gazed-—but little thought
What wealth the show to me had brought:

4

g3

-":l,{! ':‘ |§J\IH ','ﬁ‘: ' ..

: i |
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For oft, when on my couch [ lie

In vacant or in pensive mood,

They flash upon that inward eye
Which is the bliss of solitude;

And then my heart with pleasure fills,
And dances with the daffodils. Review your notes and

add your thoughts o youi
Response Log,

COLLABORATIVE DISCUSSION

Meet with a partner and discuss the Impression these poems made
on you. How does Wordsworth's description of an urban landscape in
“‘Composed upon Westminster Bridge, September 3, 1802" compare
with his descriptions of rural landscapes in the other two poems?

Assessment Practice

Answer these guestions about Il Wandered Lonely As a Cloud” before
maoving en to the Analyze the Texts section on the following page.

1. What sight captures the speaker’s attention in "l Wandered Lonely As a Cloud™?

() clouds

€ ) dancers

@-] Wavies

2. Thetone of the poem is best described as —

@ solemn
@ humorous

3. What does Wordsworth mean in line 21 when he says that the daffodils *flash upon
that inward eye"?

@j They remind him that he is alone,
@ They keep him awake at night,
@ They make him feel pensive,
@ They appear in his imagination, .
| OEd | _

| Tast-Taking Strategles |
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Respond

Analyze the Texts

Support your responses with evidence from the texts.

1 k|

(2}

O,

ANALYZE What details in lines 1-22 of "Lines Composad a Few Miles
Above Tintern Abbey” suggest that Wordsworth preferred to celebrate
the individual in his work rather than society?

DRAW CONCLUSIONS [n "Tintern Abbey” how has the speaker's
relationship with nature changed over time?

| ANALYZE How doas Wordsworth use imagery in "Composed upon

Westminster Bridge, September 3, 1802" to support the tone and theme
of the poem?

INTERPRET Reread lines 17-24 of *| Wandered Lonely As a Cloud” What
is the “wealth” that the speaker doesn't initially appreciate when he sees
the daffadils?

) COMPARE Review your notes on “Tintern Abbey” and "l Wandered

Lonely As a Cloud.” Compare how the speakers of these poems respond to
and rely on nature.

Consider the following:
= Imagery that appeals to the reader’s senses

= assumptions about nature that the speakers express

# the setting described in each poem

SYNTHESIZE Which eharacteristics of Romanticism do all three of these
poems share?

UNIT4 ANALYZE & APPLY

Q HOTICE & NOTE

Review what

you notlced and
noted as you read
the text, Your
annotations can
halp you answer
these questions,
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Respond

Choices

Here are some other ways to demonstrate your understanding of the
ideas in this lesson.

Writing AN ARG
you write and discuss,
L Write a Literary Analysis b L
Write an essay analyzing "Lines Composed a Few Miles Above Academic Vocabulary
words.

Tintern Abbey," First, review your notes and annotations in the text
for support, Then, focus on ane or more of the following:

& ldentify a theme of the poem and discuss how it is conveyed.

# Describe the poem's setting, and explain the effect it has on the
speaker.

& Analyze elements of Wordsworth's style in the poem,

i

Resaarch
L5 Create a Presentation

With a small group, research the British locations
described in Wordsworth's poems; the Wye River

valley in Wales (site of the ruined Tintern Abbey), Social & Emotional Learning

Westminster Bridge in London, or the Lake District
{where "l Wandered Lonely As a Cloud”is set),

1. Read some backgroeund information about the
history of these places,

2. Search for images so you can see what the
places look like,

3. Do a map search so you can see where in
Britain they are located.

Present your research by taking classmates on
a digital tour that brings these places to life
and encourages them to embark on a literary
pllgrimage to the land of Wordsworth.

Ly Paired Discussion

With a partner, discuss ideas about
youth in "Tintern Abbey Address the
following questions:

e [oyou think the speaker conveys a
realistic view of how young people
think and feel?

= Why is it important for the speaker
to share his views about nature with
his younger sister?

Then, share one or two experlences

in your past that have taken on new
meaning over time. Talk about why your
impression of them has changed.
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Get Ready

Ode on a

Grecian Urn

Poem by John Keats

Engage Your Brain

Choose one or both of these activities to connect
with the poem you're about ta read,

o

Write or sketch some ideas that

“Beautyls...’

complete the sentence "Beauty is
Then, form a group and discuss the
different Ideas about beauty that
emerged. You may even decide to
create a scrapbook or online board of
beautiful things.

538
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ESSENTIAL QUESTION:

?  Howdo you define

beauty?

My Favorite Things

Write a description of your favaorite
artwork ot a prized possession, Be sure

to include:

& a physical description of this object

s the feelings you assoclate with this

object

s why yvou find it 50 appealing

s atleast four sensory details

=

=,
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Get Ready

Analyze Stanza Structure

A stanza is a group of lines that form a unit in a poem. In traditional
poetic forms, stanzas often contain the same number of lines and Foii on Genre
have the same rhyme scheme and meter, Stanzas aften function like L_} Ode

paragraphs In prose, each presenting a discrete idea,
& s alyric poem that develops a

Ithough odes can vary in structure, the five stanzas of “Ode on a Greclan
Althoug vary in struc the five stanzas of "Ode on a Grecla single thems

Urn" have a regular structure of ten lines of iambic pentameter, a
trical patt f five f its. Each iambic foot ists of t %) A8 S AMIDUA L0l
metrica arn of five feet, or units. Each iambic foot consists of tw
i gl e 9 = appeals to both the
syllables, the first unstressed and the second stressed. imagination and the intellect
s may eommemaorate an event

of praise people or nature’s

Thou mill un r;vlnh'd hr];;lc nt‘ql,-llu,'tm:!-u.
beauty

Thou ﬁ;utcr-thi‘ld of ﬁl‘lcm:n an;l slow li;’n!,

Keats sometimes varies the meter to emphasize certain words and to
keep the poem from sounding monotonous, You can gain insight into the
meaning of the poem by reading it aloud and noticing which words are
stressed. As you read, also notice the main Idea expressed in each stanza.

Analyze Rhyme Scheme

The rhyme scheme of a poem Is the pattern of end rhyme that helps
establish the structure and unity of a stanza and adds to the poem'’s
musicality, A rhyme scheme |s described using letters, such as abab or aabb,
where lines that rhyme are given the same letter. Certain poetic forms, such
as the various types of sonnets, follow a set rhyme scheme.,

Keats's "Ode on a Greclan Urn” has a complex rhyme scheme, The first four
lines of each stanza rhyme abab. The next six lines follow one of these
patterns; cdedce, cdeced, or cdecde, Because of these variations, the rhyming
becomes subtler and more unexpected as you move farther along in a stanza,

As you read, note the rhyme scheme for each stanza in the chart. Record

your thoughts about how it appeals to your sense of hearing or impacts your
understanding of Keats's ideas.

Stanza | Rhyme Scheme Notes
i |
| ababcdedce | adds a pleasing, wmuusiedl g wality
2 | 3
3 i
4 i i
1 : |
5 .
| |
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Get Ready

Analyze Apostrophe

Apostrophe is a figure of speech in which the speaker addresses an
abject, abstract concept, ar absent or imaginary person as if present

and able to understand, Poets often use apostrophe to express strong
emaotions, This device was especially popular among the Romantic poets.
In*Ode on a Greclan Urn,” Keats uses apostrophe to address both the urn
itself and the figures portrayed on It

O Attic shape! Fair attitude! with brede
Of marble men and maidens overwrought,

Here the speaker addresses the urn as one might speak to an admired
person, heightening the reader’s sense of the speaker's emotional
response ta seeing the urn, As you read the poem, pay attention to the
shifting focus of the apostrophe,

Annotation in Action

Here are one student's notes about the poet's use of apostrophe,
As you read, notice how Keats develops this figure of speech,

Thou still unravishid bride of quietness, e spealed
Thou foster-child of silence and slow time, addresses the
Sylvan historian, who canst thus express wr as L it caw
A flowery tale more sweetly than our rhyme: nalavetsinad Wi

What leaf-fringd legend haunts about thy shape
Of deities or mortals, or of both,
[n Tempe or the dales of Arcady?

Background

John Keats (1795-1821) only lived to age 25, yet he produced
same of the most famous poems In the English language, Keats's
life was marred by liness and tragedy. His father died in a riding
accident when he was young. Later, both his mather and brother
diad of tuberculasis, and Keats himsell became Il with the
disease at 22, His poor health prevented him fram marrying his
sweetheart, Fanny Brawne. |t was during his lliness, however, that
he produced some of his greatest work. “Ode on a Greclan Urp®
was probably Insplred by anclent Greek urns that Keats saw at the
British Museum, Such urns were often palnted with mythological
scenes, as described in this poem,
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Notice the ideas that the speaker associates with
images on the urn.

Thou still unravishd bride of quietness,
Thou foster-child of silence and slow time,
Sylvan historian, who canst thus express
A flowery tale more sweetly than our rhyme:
What leal fringd ]qgr."ru.'[ haunts abouf thy shape
Of deities or mortals, or of both,
In Tempe or the dales of Arcady?

What men or gods are these? What maidens loth?

What mad pursuit? What struggle to escape?
What pipes and timbrels? What wild ecstasy?

Heard melodies are sweet, but those unheard
Are sweeter; therefore, ye soft pipes, play on;
Not to the sensual ear, but, more endeard,
Pipe to the spirit ditties of no tone:
Fair vouth, beneath the trees, thou canst not leave
Thy song, nor ever can those trees be bare;

NOTICE & NOTI

As you read, use the side
margins 1o make notes
abaut the text.

EyIUIH: PEFLAINING 1O ie@s O
windds

haunts about: surrcunds.

Tempas 1ém pel . . . Arcady
L B a-i2)) two [Blaces in Grescie Thil
becarme tradiional lterary settings
for an ideallzed rustic life, Tempe s a
beaut ful valley, Arcady (Arcadial (s a

MCNEAINGUS réglon
loth: loath; unwilling; reluctan,

10 timbrels: tambioun nes

Ode on a Grecian Urn
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ANALYZERHYME SCHEME

Annotate: Mark the end rhymes
in lines 11=20,

Analyze: What (s the rthyme
scheme in this stanza? Add It to
your chart,

' cloy'd: having had too much of
something; oversatisfied

ANALYZIE APOSTROPHE

Annotate: |nlines 32-40, mark
the two imacges that the author
addrissis,

Interpret: What emotions does
the author express about sach of
these images?

1 ARte; pure ardd classical;in the
style ol Attica. the part of Greeco
wihate Athons s locited: brede (hréd):
Ii'l.'l:lllWL'I\'I.'IH:'I':.'IIHH

15 Pastoral (pis 1or-00d; an artistic
wark that parteays rural life in an
idealized way

ANALYZE STANZA STRUCTURE

Annotate: Inlines 41-45, mark
the syllables that are stressed

identify: Where in these lines
does Keats vary the metrical
patteri to E'ﬂ'li'll'ln'lﬂ!t'.' cartain
wards?
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Bold Lover never, never canst thou kiss,
Though winning near the goal—yet, do not grieve;
She cannot fade, though thou hast not thy bliss,
For ever wilt thou love, and she be fair!

Ah, happy, happy boughs! that cannot shed
Your leaves, nor ever bid the Spring adieu;
And, happy meladist, uwearied,
For ever piping songs for ever new;
More happy love! more happy, happy lovel
Far ever warm and still to be enjoyd
For ever panting, and for ever voung;
All breathing human passion far above,
That leaves a heart high-sorrowful and cloyd,
A burning forehead, and a parching tongue.

Whao are these coming to the sacrifice?
To what green altar, O mysterious priest,
Lead’st thou that heifer lowing at the skies,
And all her silken flanks with garlands drest?
What little town by river or sea shore,
Or mountain-built with peaceful citadel,
Is emptied of this folk, this pious morn?
And, little town, thy streets for evermore
Will silent be; and not a soul to tell
‘Wh}' thou art desolate, can eer return,

O Attic shape! Fair attitude! with brede
Of marble men and maidens overwrought,
With forest branches and the trodden weed;
Thou, silent form, dost tease us out of thought
As doth eternity: Cold Pastoral!
When ald age shall this generation waste,
Thou shalt remain, in midst of other woe
Than ours, a Iriend to man, to whom thou say'st,
"Beauty is truth, truth beauty.—that is all
Ye know on earth, and all ve need to know,
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) COLLABORATIVE DISCUSSION

What details about the urn stand out to you? Discuss your ideas
with a partner.

Review your notes and
add your thoughts to your
Responie Log.

Assessment Practice

Answer these questions before moving on to the Analyze the Text
section on the following page.
1. Inline 3, the phrase “Sylvan historian” refers to —

@ a Greek writer

a man pictured on the urn

@ the reader of the poem

@ the Grecian urn

) 2. |nline 20, why does the author say, “For ever wilt thou love, and she be fair"?
@ True love is everlasting.

@ Their images are frozen in time,

@ They exist only in each other's memories,

@ Their love is immortalized in song.

3. What |5 the urn's message, delivered In the poem's last two lines?
@ Beauty and truth are unable to stand the test of time.
Beauty and truth are equivalent and eternal,

@ Beauty and truth both are important.

@ Beauty and truth are often confused.

Ode an a Grecian Urn
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Respond

Analyze the Text

Support your responses with evidence from the text.

(1

}

| ANALYZE In lines 1-4, Keats addresses the urn as an “unravish'd bride”

and a "Sylvan historian.” What characteristics of the urn do these phrases
in the apostrophe canvey? Add your Ideas ta the chart,

Characteristics of the Urn

an

| "Sylvan historian”

(2]

[ GI]

544

INTERPRET Reread lines 11-14, How da you Interpret the statement
“Heard melodies are sweet, but those unheard / Are sweeter”?

| IDENTIFY PATTERNS What words are repeated in stanza 37 What idea

does this repetition help develop in the stanza?

) INTERPRET If the urn could “tease us out of thought” {line 44), what

state would we be In? In what sense would this state be superior 1o
thought?

| DRAW CONCLUSIONS Why might Keats have chosen to vary the rhyme

scheme In the last six lines of the stanzas?

CONNECT How might Keats's personal circumstances have contributed
ta the sentiments expressed in the poem?

UNITA ANALYZE & APPLY

Q NOTICE & NOTE

Review what

you noticed and
noted as you read
the text, Your
annotations can
help you answer
these questions.
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Respond

) Choices

Here are some others ways to demonstrate your understanding of the
ideas in this lasson.

Writing nd d
As you write a iscuss,
L Use A rophe i P
postrophe in a Foem be sure to use the
Is there an inanimate object or abstract idea that you have strong Acndamlc Vocabulary
waords,

feelings about? Perhaps you love winter or are upset about the
closing of a local restaurant. Write a poem addressing that inanimate
object or abstract idea to express your fealings.

& Address the abject or idea directly. Use apostrophe to express
Strong emetion,

s Include several stanzas, Decide whether you will use regular
patterns of rhyme and meter or if you'll write in free verse, with
no reqular patterns,

il

s Use sensory detalls to create a vivid experience for your reader.

Speaking & Listening

\> Panel Discussion
Media A famaous textual difficulty surrounds the
L5 Illustrate a Grecian Urn famaous last two lines of the poems, Based

on the original manuscript, some schalars
enclose the entire couplet within guotation
marks. Have a panel discussion on how this
could change the meaning of the lines.
Consider the following questions:

Keats uses vivid images to describe the
Greclan urn. What does the urn ook like
when yau picture It in your mind? Create
an illustration of the Grecian urn based
on the details in the poem. Review each
stanza, and jot down the details that
stand out to you before you create your
illustration. Share your work in a group, or s  Which of the two meanings makes
Post it in your classroam, better sense when you consider the
entire poem?

& Would the sentiments expressed in the
couplet be the urn's or the poet's?

During the conversation, be sure to use
formal language and appropriate tone.
Respond respectfully to others' deas,

© Hoegrmmn Vel =uroper Pubiashong; ewaoy
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Get Ready

ESSENTIAL QUESTION:

from 7  How can science go
wrong?

Frankenstein

Navel by Mary Shelley

Engage Your Brain @ |

Choose one or more of these activities to start Top Ten Science Fiction

connecting with the text you're about to read. Frankenstein is considered one of the first sclence
fiction novels, With a group of students, create
@ a list of your ten favorite science fiction books,
films, or TV series. For each title,

Love and Fear
& Wwriteé a one-sentence description

At one point In the novel, the creature
brought to life by Dr. Frankensteln says,
“If | cannot Insplre love, | will cause fear”
What does this statement suggest about
him? Write a paragraph expressing your
thoughts about the gquotation,

= write a sentence explaining what you like
about It

When you are finished, share your group's list
with the class.

T § P =

S S e

Scary Memes

The novel Frankenstein Is a meme ]
machine—many people who haven'tread |
the book are still familiar with it from film ’
g ' and television adaptations, toys, parodies,
advertisements, video games, and even [
breakfast cereal, With a partner, discuss
your familiarity with Frankenstein memes, I

& What do you know about the

H Frankenstein story? I

e What does the name Frankensieln |
i MAL CLARK mean to you? '
|

A (N BO BORES KARLO

<Jr |

& Where have you seen the name
Frankenstein combined with other |
g waords to create meaning?

= e s
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Get Ready

Analyze Science Fiction

Frankenstein is a work of gothic harror that is alse considered one of
the first science fiction novels. Science fiction is a literary genre based Foris oit Ganes
on imagined scient/fic or technological developments, such as time travel L} Novel

of encounters with extraterrestrial life, Mary Shelley said that the (dea for
the book came to her in a dream after spending several stormy nights
discussing ghost stories and medical experimenits with a group of friends.
She wrote a story about a scientist who creates a man from human
remains, which she later expanded [nto the novel Frankenstein.

= & long fictional prose narrative

s Includes the same fictional
elements as a short story

s usually has s more complex
plot and a wider range of

As you read, use a chart like the one below to note how imaginary characters than a short story
advances in science or medicine influence important elements of = may be written in subgenres
the novel, such as sclence fiction,

historical fiction, or mystery

| Elements of Science Fiction in Frankenstein

Plot Friiwkinatinm eveltis g Liviiing BéLs

Characters

Analyze Motivation

Maotivation is the stated or implied reasen behind a fictional character’s
behavier. Sometimes motivation is directly expressed in a stary, but usually
readers must infer a character’s mativation frem dialogue, thoughts, and
actions, Characters' motivations often Influgnce the plot and theme of a
work, 5o careful readers look closely for relationships among these elemeants,

In Shelley’s novel, Victor Frankenstein struggles with the moral dilemma

of whether to accept or abandan the creature he has created. As you read,
analyze the motivations that contribute toward this dilemma. Also, analyze
the motivations underlying the creature’s behavior toward Frankenstain,

Frankenstein 547



Get Ready

Annotation in Action

Here s an example of notes a student made about this passage from
Frankenstein, As yau read, mark words and phrases that relate to science
fiction.

It was on a dreary night of November that I beheld the Could pnly happea in
accomplishment of my toils. With an anxiety that almaost clence fl t Lon
amounted to agony, 1 collected the instruments of life around
me, that | might infuse a spark of being into the lifeless thing
that lay at my feet.

Expand Your Vocabulary

Put a check mark next to the vocabulary words that you feel comfortable
using when speaking or writing.

infuse | |
inanimate |
ardor | Turn to a partner and talk about the vocabulary words
. you already know. Then, use one of the words you
iglebrih know In a sentence,
inarticulsta | As you read Frankensteln, use the definitions in the
side column to help you learn the vocabulary words
misdeed ' l you don't already know,
precipice |
odious | |
Background

Mary Shelley (1757-1851) was the daughter of two
famous writers, the sarly feminist Mary Wollstonecraft
and the philosapher Willlam Godwin. Shelley's education
benefited from access to her father's vast library and
the many scientific and literary people she encountered
|'.'|ur|r'|g her upbringing. When she was 19, she mmartiisd
the poet Peicy Bysshe Shelley, Althaugh her literary
reputation was leng overshadowed by those of her
parents and husband, in recent decades Shelley has
gained Increased recagnition as an impartant writer,
Written in 1818, Frankenstein was first published
anonymously, then later under Shelley's name.

548 UNIT4 AMNALYZE & APPLY
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from

Franken

Novel by Mary Shelley

A scientist reacts with horror to a living creature NOTI oy
As you read, use the side
he ereated. \s you read, use the sic

margins to make notes
about the text.

A young Swiss scientist named Victor Frankenstein sets out to learn
the .\'e'.r."vr of cri Iu.'m_:-.: life. For two 'I\.'U‘I“.-T he devotes J':F:H.w-vl}'"m studying ANALYZE SCIENCE FICTION
chemistry and human anatomy. Finally, after assembling a creature
from human remains, he prepares to use an electrical charge to bring it AEBORRL i paradimy ]

to life mark the words and phrases that

SUGQEest S iEntitic andeay

Explaln: How do these detalls
SUppOGrt the JafiZation of

Frankenstein as one of the first

Il was on a dreary night of November that [ beheld the

accomplishment of my toils. With an anxiety that almost amounted i -
i A f wiarks of science fiction/

to agony, | collected the instruments of life around me, that I might

infuse a spark of being into the lifeless thing that lay at my feet, twas  infuse

already one in the morning; the rain pattered dismally against the {In-fyoiz’) v, te fill or cause 10 be

panes, and my candle was nearly burnt out, when, by the glimmer of filled with something.

the half-extinguished light, I saw the dull yellow eve of the creature

open; it Ireathed hard, and a convulsive motion :|5_I‘|I.','.|-.'|| it limbs,
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ANALYZE MOTIVATION

Annotata: |n paragraph 2,
mark the words ar phrases that
demaenstrate the great care
Frankenstein took in building his
creatian,

Analyze: Why would
Frankenstein have taken such
pains to make his creation?

inanimate

{In={in a=mit) od), not having the
qualities associated with active,
living organisms,

ardor

{iir‘dar) o, intensity of emotion,
aspacially strong desire,
enthusiasm, or devatian.

tumult
(e 'milt) . a state of agitation of
the mind or emotions,

Inarticulate

{Tn-lr-1fk “ya-lit} ad), uttered
without the use of normial words
or wllnh[m; incomprehensible as
spaech or language,

550 UNIT4 AMNALYZE & APPLY

How can | describe my emotions at this catastrophe, or how
delineate the wretch whom, with such infinite pains and care, [ had
endeavored to form? His limbs were in proportion, and 1 had selected
his features as beautiful. Beautiful! Great God! His vellow skin
scarcely covered the work of muscles and arteries beneath; his hair
was of a lustrous black, and flowing; his teeth of a pearly whiteness;
but these luxuriances only formed a more horrid contrast with his
witery eves, that seemed almost of the same color as the dun white
sockets in which they were set, his shriveled complexion, and straight
black lips.

The different accidents of life are not so changeable as the feelings
of human nature. | had worked hard for nearly two years, for the
sole purpose of infusing life into an inanimate body. For this [ had
deprived myself of rest and health, 1 had desired it with an ardor that
far exceeded moderation; but now that [ had finished. the beauty
of the dream vanished, and breathless horror and disgust filled my
heart, Unable to endure the aspect of the being | had created, | rushed
out of the room, and continued a long time traversing my bed-
chamber, unable to compose my mind to sleep. At length lassitude
succeeded to the tumult [ had before endured; and 1 threw myself
an the bed in my clothes, endeavoring to seek a few moments of
forgetfulness. But it was in vain: [ slept indeed, but 1 was disturbed
by the wildest dreams, | thought | saw Elizabeth, in the bloom of
health, walking in the streets of Ingolstadt. Delighted and surprised,

[ embraced her; but as | imprinted the first kiss on her lips, they
became livid with the hue of death; her features appeared to change,
and [ thought that [ held the corpse of my dead mother in my arms;
a shroud enveloped her form, and I saw the grave-worms crawling

in the folds of the flannel. | started from my sleep with horror; a cold
dew covered my forchead, my teeth chaitered, and every limh became
convulsed; when, by the dim and yellow light of the moon, as it
forced its way through the window-shutters, [ beheld the wretch, the
miserable monster whom [ had created. He held up the curtain of the
bed; and his eyes, if eyes they may be called, were fixed on me. His
jaws opened, and he muttered some inarticulate sounds, while a grin
wrinkled his cheeks,

He might have spoken, but I did not hear; one hand was stretched
out, seemingly to detain me, but | escaped, and rushed downstairs.

I took refuge in the courtyard belonging to the house which 1
inhabited; where I remained during the rest of the night, walking

up and down in the greatest agitation, listening attentively, catching
and fearing each sound as if it were to announce the approach of the
demoniacal corpse to which 1 had so miserably given life. . ..
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Ajfter fleeing from his creation, Victor Frankenstein falls seviously HI
and is cared for by a friend. He learns that the ereature has killed his
younger brother, William, and framed a family servant for the murder,
Frankenstein returns home, but he is unable to save the servant from
execution for Williams murder. Tormented by guilt, he sets out for a
hike in the Swiss Alps, hoping to relieve his despair.

It was nearly noon when 1 arrived at the top of the ascent, For
some time | sat upon the rock that overlooks the sea of ice. A mist
covered both that and the surrounding mountains. Presently a breeze
dissipated the cloud, and | descended upon the glacier. The surface
is very uneven, rising like the waves of a troubled sea, descending
low, and interspersed by rifts that sink deep. The field of ice is almost
a league in width, but I spent nearly two hours in crossing it. The
opposite mountain is a bare perpendicular rock. From the side where
I now stood Montanvert was exactly opposite, at the distance of a
league; and above it rose Mont Blanc, in awful majesty. | remained in
a recess of the rock, gazing on this wonderful and stupendous scene.
The sea, or rather the vast river of ice, wound among its dependent
mountains, whose aerial summits hung over its recesses. Their icy
and glittering peaks shone in the sunlight over the clouds. My heart,
which was before sorrowful, now swelled with something like joy;

I exclaimed — “Wandering spirits, if ye indeed wander, and do not
rest in your narrow beds, allow me this faint happiness, or take me as
your companion, away from the joys of life”

As [ said this, I suddenly beheld the figure of a man, at some
distance, advancing towards me with superhuman speed, He
bounded over the crevices of the ice, among which 1 had walked
with caution; his stature also, as he approached, seemed 10 exceed
that of man,

I was troubled: a mist came over my eves, and | felt a faintness
seize me; but | was quickly restored by the cold gale of the mountains,
I perceived, as the shape came nearer (sight tremendous and
abhorred!), that it was the wretch whom 1 had ereated, [ trembled
with rage and horror, resolving to wait his approach, and then
close with him in mortal combat, He approached; his countenance
bespoke hitter anguish, combined with disdain and malignity, while
its unearthly ugliness rendered it almost too horrible for human eyes,
But | scarcely observed this; anger and hatred had at first deprived
me of utterance, and 1 recovered only to overwhelm him with words
expressive of furious detestation and contempt.

“Devill” [ exclaimed, “do you dare approach me? and do you not
fear the fierce vengeance of my arm wreaked on your miserable head?
Begone, vile insect! or rather stay, that [ may trample you to dust!
and, oh, that I could, with the extinction of your miserable existence,
restore those victims whom vou have so diabolically murdered!”

Don't forget to Q
Motice & Note as you

read the text.

VOCABULARY

Antonyms: The word uneven In
the fifth sentence of paragraph

5 contains the prefix un-, which
means "nat’ A prefix such as un-
can be added to a word to create
its antonym

Analyze: What details in the
sentence provide clues that
uneven means “not even”?

ANALYZE MOTIVATION

Annotate: Mark words in
paragraph 7 that show how
Frankensteéin feels about his
creatian and what he plans to
do to it

infer: Why might Frankenstein
feel this way and resalve 1o take
this action?
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ANALYZE MOTIVATION “I expected this reception,” said the demon. "All men hate the

Annotate: Mark the words wretched; how then must [ be hated, who am miserable beyond all

or phrases in paragraph 9 that living things! Yet you, my creator, detest and spurn me, thy creature,
show what the creature asks of ta whom thou art bound by ties only dissoluble by the annihilation of
RAANKERFIEIN. one of us, You purpose to kill me. How dare you sport thus with life? }$
Draw Conclusions: What does Da your duty towards me, and | will do mine towards you and the 5
the creature ask for, and what rest of mankind. If you will comply with my conditions, I will leave 1
motivates his request? them and you at peace; but if you refuse, I will glut the maw of death, £
until it be satisfied with the blood of your remaining friends.” 3&_“
“"Abhorred monster! fiend that thou art! the tortures of hell are f}

toor mild a vengeance for thy crimes. Wretched devil! you reproach
me with your creation; come on then, that [ may extinguish the spark )
which [ so negligently bestowed.”

My rage was without bounds; | sprang on him, impelled by all the
feelings which can arm one being against the existence of another,

He easily eluded me, and said,

"Be calm! [ entreat vou to hear me, before yvou give vent to
your hatred on my devoted head. Have [ not suffered enough,
that you seek to increase my misery? Life, although it may only
be an accumulation of anguish, is dear to me, and 1 will defend it, )
Remember, thou hast made me more powerful than thyself; my
height is superior to thing; my joints more supple, But [ will not be

Sy -
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tempted to set myself in opposition to thee. T am thy creature, and |
will be even mild and docile to my natural lord and king, if thou wilt
also perform thy part, the which thou owest me. Oh, Frankenstein,
be not equitable to every other, and trample upon me alone, to
whom thy justice, and even thy clemency and affection, is most due.
Remember, that | am thy creature: [ ought to be thy Adam; but [ am
rather the fallen angel, whom thou drivest from joy for no misdeed.
Everywhere | see bliss, from which I alone am irrevocably excluded. |
was benevolent and good; misery made me a fiend. Make me happy,
and [ shall again be virtuous,”

“Begone! I will not hear you, There can be no community
between you and me; we are enemies, Begone, or let us try our
strength in a fight, in which one must fall”

"How can | move thee? Will no entreaties cause thee to turn a
favorable eve upon thy creature, who implores thy goodness and
compassion? Believe me, Frankenstein: | was benevolent; my soul
glowed with love and humanity: but am | not alone, miserably alone?
You, my creator, abhor me; what hope can 1 gather from vour fellow
creatures, who owe me nothing? They spurn and hate me. The desert
mountains and dreary glaciers are my refuge, [ have wandered here
many days; the caves of ice, which T only do not fear, are a dwelling
to me, and the only one which man does not grudge. These bleak

Don't forget to Q
Notice & Nete as you

read the text.

misdead
(imfs-ded ) noaowrong or lllegal
deed; a wrongdoing

ANALYZE SCIENCEFICTION

Annotate: In paragraph 14, mark
the words or phrases that show
that the creature balieves he
should be treated the same as all
humans,

Evaluate: Do you find the
creature’s argument convincing?
Why or why not?
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preciplce

{prés “a-pis) n. an overhanging ar
extremely steep mass of rock: the
brink of a dangerous ar disastrous
sltuatian,

Q NOTICE & NOTE

AHA MOMENT
When you natlce a sudden
realization that shifts a character’s

actions ar understandings, you've
found an Aha Moment signpost,

Notice & Note: What does
Frankenstein realize for the first
tirme in paragraph 177 Mark the
sentence where he expresses this
thaught,

Predict: How might this change
things?

554 LNIT4 ANALYZE & APPLY

skies [ hail, for they are kinder to me than your fellow-beings, If the
multitude of mankind knew of my existence, they would do as you
do, and arm themselves for my destruction, Shall [ not then hate
them who abhor me? 1 will keep no terms with my enemies. [ am
miserable, and they shall share my wretchedness, Yet it is in your
power to recompense me, and deliver them from an evil which it only
remains for you to make so great, that not only you and your family,
but thousands of others, shall be swallowed up in the whirlwinds

of its rage. Let your compassion be moved, and do nat disdain me.
Listen to my tale: when you have heard that, abandon or commiserate
me, as you shall judge that | deserve. But hear me. The guilty are
allowed, by human laws, bloody as they may be, to speak in their own
defense, before they are condemned. Listen to me, Frankenstein. You
accuse me of murder; and yet you would, with a satisfied conscience,
destroy your own creature. Oh, praise the eternal justice of man! Yet |
ask you not to spare me: listen to me; and then, if you can, and if you
will, destroy the work of your hands.”

"Why do vou call to my remembrance circumstances of which [
shudder to reflect that 1 have been the miserable origin and author?
Cursed be the day, abhorred devil, in which you first saw light!
Cursed (although [ curse myself) be the hands that formed you! You
have made me wretched beyond expression. You have left me no
power to consider whether I am just to vou or not, Begone! relieve me
from the sight of your detested form.”

“Thus I relieve thee, my creator,” he said, and placed his hated
hand before my eyes, which I flung from me with violence; “thus |
take from thee a sight which you abhor. 5till thou canst listen to me,
and grant me thy compassion. By the virtues that [ once possessed, |
demand this from you, Hear my tale; it is long and strange, and the
temperature of this place is not fitting to your fine sensations; come
to the hut upon the mountain, The sun is yet high in the heavens;
before it descends to hide itself behind yon snowy precipices, and
illuminate another world, vou will have heard my story, and can
decide. On you it rests, whether [ quit forever the neighborhood of
man, and lead a harmless life, or become a scourge to your fellow-
creatures, and the author of your own speedy ruin.”

As he said this, he led the way across the ice: [ followed. My heart
was full, and 1 did not answer him; but, as I proceeded, 1 weighed the
various arguments that he had used, and determined at least to listen
to his tale. | was partly urged by curiosity, and compassion confirmed
my resolution. 1 had hitherto supposed him to be the murderer of my
brother, and [ eagerly sought a confirmation or denial of this opimon.
For the first time, also, [ felt what the duties of a creator towards
his creature were, and that I ought to render him happy before |
complained of his wickedness, These maotives urged me to comply
with his demand. We crossed the ice, therefore, and ascended the
opposite rock, The air was cold, and the rain again began to descend:
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we entered the hut, the fiend with an air of exultation, I with a heavy
heart and depressed spirits, But | consented to listen: and, seating
myself by the fire which my odious companion had lighted, he thus odious

began his tale. {6 °dé-as) ad), extremely
unpleasant; repulsive.

COLLABORATIVE DISCUSSION

Get together with a classmate, and discuss your reaction to the
interaction between Frankenstein and the creature. What surprised
you the most about their encounter?

Review your notes and

add your thoughts to your
Resporise Lag.

Assessment Practice

Answer these questions before moving on to the Analyze the Text
section on the following page,

1.  Why does Frankenstein feel disgusted by the creature soon after
bringing him to life?
@ The creature acts vialently,
@ The creature chases him,
@ The creature has an ugly appearance,

@j The creature is physically weak.

2. How does Frankensteln react when the creature finds him In the
Swiss Alps?

@ He is afrald of the creature,
@) He tries ta run away.
@ He feels guilty for creating the creature.

@ He wants ta kill the creature,

3. The creature demands that Frankenstein —
@ listen to his story
@ protect him from his enemies
@ be his companion

@ improve his appearance |@m |

| Test-Taking Strategles

Frankenstein



Respond

Analyze the Text

Support your responses with evidence from the text,
MOTICE & NOTE
{1 ) INTERFRET In paragraph 3, Frankenstein dreams that Elizabeth, a Review what
woman he loves, turns into a corpse after he kisses her, How does this you noticed and
noted ai you read

i ' i ?
dream reflect his experience in the previous paragraph? thie bat. Vo

annotations can
help you answer

(2) DRAW CONCLUSIONS Why does the creature think that he should be R

forgiven far his crimes? Cite evidence for your canclusion.

('_3_ ) ANALYZE What moral dilemma daes Frankenstein experience in
the Swiss Alps? What conflicting motivations have contributed to this
dilemma? Use the chart to record your answer,

Maoral Dilemma Conflicting Motivations

l.-ﬂ EVALUATE |nan Aha Moment in paragraph 17, Frankenstein says,
- “Far the first time, also, | falt what the duties af a creator towards his
creature were” |s Frankenstein partly responsible for the creature's violent
behavior? Why or why nat?

i’;'- ) CRITIQUE Did Shelley choose an effective setting for the confrontation
between Frankenstein and the creature? Explain why or why not.

{-Iﬁ | CONNECT How does the story of Frankenstein and his creation relate to
scientific and technological developments today?

556  UNIT4 ANALYZE & APPLY
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Respond

) Choices

Here are some other ways to demonstrate your understanding of the
ideas in this lesson.

Writing A ite and disc
. - 5 you write an uss,
L Science Fiction Story be sure to use the
Write a science fiction short story that addresses a moral or Academic Vocabulary
wards,

ethical issue, The story can be set in the prasent and involve an
imagined scientific or technological development, or it can be
set in the future,

s Identify an imagined scientific or technalogical advance
or invention, and evaluate the moral and ethical dilemmas
involved with this innovation.

s Consider the motivations of your characters as you develop
the stary.

LU

& Use details to develop the characters and the setting of yvour

story,
= Think about ways you can use sensary language to give
) your readers a vivid experience.,
, Media
L Ilustration

Social & Emotional Learning
L} Letter Exchange Many representations of Frankenstein's
creature in popular media bear no
resemblance to the descriptions of him
in Mary Shelley's novel.

Reread paragraph 14 of this excerpt from

Frankenstein, Discuss the following with a

partner:

1. Reread Frankenstein's descriptions
of the creature’s physical
appearance in paragraphs 2 and 7,

& how people have treated the creature since
he was brought ta life

& his reaction to experiencing social isolation

and hostility 2. Reread the creature’s description of

himself in paragraph 12,
# what he threatens to do If Frankenstein

does not provide recompense, or
compensation, for his suffering

3. Create a drawing or painting
of the creature based on these
descriptions,

After your discussion, ane of you will write a

letter to the creature, expressing empathy for

his situation and offering advice on how to

) deal with it, The other will respond to this letter

from the perspective of the creature.

& Foagtos Wl Susmort Publicbers (ompary
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Respond

Expand Your Vocabulary

PRACTICE AND APPLY
Use your understanding of the vocabulary words to answer each guestion,

1. If a person is inarticulate, would that person make an excellent or a poor public speaker?
2. If someone feels ardar toward another person, does that person hate or love the other?
3. Waould an edious meal be one you look forward to eating or one you refuse to eat?

4. Ifteais infused with lemons, does that mean it is made of lemons or that it contains lemaons?
5. Which is an inanimate object, a rock or a bird?

6. Would a misdeed be more likely to be punished or celebrated?

7. If you were afraid of heights, would you be likely to stand near a precipice?

8. Which would be more likely to cause a tumult, going on a vacation or moving to a

new city?
Vaocabulary Strategy
| > Antonyms [@hl

An antonym is 4 word with a meaning opposite that of another word. l Interactive Vocabulary 1
Some antonyms are formed by adding a prefix that means not"to a | mm"':.";::“uwm’ and
word to create one with the opposite meaning. For example, the werd e
inanimate is formed by adding the prefix in- to the adjective enimate,
which means “living.”

PRACTICE AND APPLY

Add the prefix dis-, il-, im-, in-, ir-, non-, or un- 1o each word below to create

its antanym

1. violent

2. legitimate
3. responsible
4. mobile
5. conclusive
6. reverent
7. orderly
8. Intelligible

558 UNIT4 ANALYZE & APPLY
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Respond

Watch Your Language!

Sensory Language

Sensary language includes descriptive words and phrases that appeal

to ane of more of the reader's senses, creating a vivid experience for

the reader. In Frankenstein, Mary Shelley often uses sensory words and
phrases to provide descriptions that elicit feelings of horror in the reader,
For Instance, read the following sentence from the novel:

It was already one in the morning; the rain pattered
dismally against the panes, and my candle was
nearly burnt out, when, by the glimmer of the half-
extinguished light, | saw the dull yellow eye of the
creature open; it breathed hard, and a convulsive
motion agitated its limbs.

Naotice that in this sentence, Shelley appeals to the senses of sight (“dull
yellow eye”} and hearing (“rain pattered dismally”), Now compare that
sentence to the following paraphrased version:

It was already one in the morning. Rain was falling,
and my candle was nearly burnt out. [ saw the
creature’s eve open, [t breathed hard and moved its

limbs.
(O]
Which version Is more effective at establishing a mood and bringing the intaractive Writing Lasson:
The Language of Narrative |

reader into the story? Why? il

PRACTICE AND APPLY

Revisit a short story you have written, ldentify settings, characters, and
events in the story that lack vivid description. Look for opportunities to
enhance the reader’s experience by using sensory language. Revise your
story to help bring your reader Into the action by adding details that
appeal to the senses. Share your revisions with a partner.

Frankenstein
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Get Ready

Frankenstein:

Giving Voice to
the Monster

Essay by Langdon Winner

Engage Your Brain

Choose one or more of these activities to start
connecting with the essay you're about to read.

Listening to Monsters

Think about the title of this text.
What "manster”in literature or
pop culture would you like to
hear fram? Create a cartoon panel
depicting a dialogue between
you and this monster,

o

With a group of students, brainstorm a list of stories
about artificially created beings in mythology,
folklore, or science fiction, Answer the following
questions for each story on your list:

s What culture does the story come from?

Tales of Artificial Life

& s the artificially created belng helpful or
harmful to humans?

7

Do you expect that advances in technology
will lead to a brighter future or a scarier one?
Write a paragraph in response to this question,
Then, exchange paragraphs with a partner, and
discuss your reactions to each other's ideas,

Tech Forecast

: e Crodies Cimermevndc (o ey aragti




) Evaluate an Essay

An essay is a briel work of nonfiction that offers an opinion on a subject,
A formal essay |5 well organized and has a clear main idea, Formal
essays are usually serious and impersanal in tone, Most formal essays are
written to inform, to persuade, or 1o express ideas, An informal essay
may be more loosely structured; the tone is conversational, reflecting the
persanality of the author, The purpose of an informal essay is often to
express ideas and feelings or Lo entertain,

In“Frankensteln: Giving Voice to the Monster,” Langdon Winner offers an
Interesting perspective on the relevance of Mary Shelley’s novel today, As
yvau read his essay, notice how he uses his analysis of the novel to support
his Ideas about sclence and technology,

Monitor Comprehension

Get Ready

Focus on Genra

L Essay

s isa short plece of nonfiction
= offers an epinion on a subject

+ formal essays have a serlous
and impersonal tone

s [nformal essays are loosely
structured and have a
conversational tone

Some texts are more difficult than others due to their complex ideas,
writing style, or unfamiliar content. When you monitor comprehension,
you check to make sure that you understand what you are reading, One
method is to ask questions about a text before, during, and after reading.

understanding:

The following types of questions can help clarify and deepen your

e Literal questions can be answered directly from statements in the
text. You might also ask literal questions before you start reading; for
example, you might ask yourself what you already know about the

topic of an essay or what your purpose is in reading it.

s Inferential questions have answers that are not directly stated in the
text. Readers make inferences and draw conclusions based on details

in a text and their own knowledge and experience,

s Evaluative questions are generally asked after reading a text, You
might ask whether you agree with ideas in an essay or how effectively

you think the author presented them,

As you read this essay, mark up statements that you have trouble

I mrgteben M Haes et Pl Togarn
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understanding, and make note of any questions you have about the
content. Review and try to answer your guestions after you finish reading.
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Get Ready

Annotation in Action

Here is an example of notes a student made about this passage from
"Frankenstein: Giving Voice to the Monster," As you read, mark words and
phrases that you have questions about,

The possibility that artificial creatures, products of wihiy has this been
human hands, might achieve sentience and take on an active a commpin thenie tin
role in society is an age-old conception in world cultures, Literatiure? What does this
the subject of myths, stories, moral fables, and philosophical £ai4 about Mumans? Daes [t
speculation. refleat the weed to oreate?
Expand Your Vocabulary

Put a check mark next to the vocabulary words that you feel comfortable
using when speaking or writing,

sentient
artifice
recoll
aminous
domain

prescient

“What is the
relationship between
the creator and
the thing created?”

-Langdon Winner

UNITA4 ANALYZE & APPLY

|

| Turn to a partner and talk about the vocabulary words

: you already know. Then, use ane of the words you

' know In a sentence.

As you read "Frankensteln: Glving Volice to the

== Monster,” use the definitions in the side column to

| help you learn the vocabulary words you don't already
know.

Background

Langdon Winner (b. 1944) Is a professor and political thearlst,
He has taught in colleges and unlversities and lectured on
several continents, He currently serves as the humanities and
soclal sclences department chair at Rensselaer Polytechnlic
Institute in Troy, New York, His essay “Frankenstein: Giving
Voice to the Monster” was presented in Geneva in 2016 at

the "Frankenstein’s Shadow" conference, honaring the 200th
anniversary of the writing of Mary Shelley's novél,
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Frankenstein:
Giving Voice to
the Monster

Essay by Langdon Winner

Note Winner's ideas about the novel Frankenstein
and how he connects those ideas to society today.

he possibility that artificial creatures, products of human hands,

might achieve sentience and take on an active role in society is
an age-old conception in world cultures, the subject of myths, stories,
maoral fables, and |J]1||u~.u|l]'m_.|| .ﬂ.pl,m'ulhllmu

In Greek m:,fll‘miugy one finds the tale of l-'H:t'n:llmn who carves a
statue named Galatea with whom he falls in love and who L‘\'t'nll!ﬂ”j.
comes to life, In Jewish folklore there are stories of the Golem, an
artificial creature animated with surprising results. Norse IL‘HL‘HtIﬁ
include reports of clay giants able to move on their own accord. An
ancient Chinese text describes the wark of Yan Shi who in the 10th
century B.C. crafted a humanoid figure with lifelike qualities.

Bath Plato and Aristotle draw upon the myth of the statues of
Daedalus', mythical creations that could move, perform certain kinds
of work and would wander off on their own unless tied down by a
rape. In the Politics Aristotle uses the metaphor in his defense of

Y Dpedalus (ded 1o Greek mythology: a renowned craftsman, sci jatof, and inventor and
builder of the Labyrnth, He fashioned the wings with which he and his son lcars escaped
from Crete after thelr imprisonment by Minos

LR “ P
As you read, use the side
margins to make notes
about the text,

EVALUATE AN ESSAY

Annotate; Reread paragraph 2
Mark the examples ol myths and

legepnds

Analyre: What |5 the authar's
purpose for Hating thiase

examplas’
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MONITOR COMPREHENSION

Annotatae: Mark the refarence 1o
technology in the last sentence of
paragraph 5.

Infer: What inferentlal question
can you develop in response (o
this statement? How would you
answer it?

sentient
{stn shant) adi. having sense
IJEfEDf.'I'[lﬂH; CONSE| oL,

(OF |

|c;mnmlsmqmu

| Listen to a modeled close
| resadd of this text,

artifice

[ ta-11s) A, cleverness or
ingenuity in making or daing
samething.

564  UNIT4 ANALYZE & APPLY

slavery: . . . if every tool could perform its own work when ordered,
ar by secing what to do in advance, like the statues of Daedalus in
the story . . . master-craftsmen would have no need of assistants and
masters no need of slaves”

World literature, not to mention modern science fiction, contains
a great many stories of this kind, ones that are often used to shed light
upon basic questions about what it means to be alive, what it means
to be conscious, what it means to be human, what membership in
society entails,

Within this tradition of thought Mary Shelley’s Frankenstein
plays a pivotal role, Within popular culture, of course, its story has
spawned an astonishing range of novels, stories, movies, television
programs, advertisements, toys, and costumes, most of which center
upon images of monstrosity, horror and the mad scientist, Beyond
these familiar manifestations, however, the novel offers a collection
of deeply unsettling reflections upon the human condition, ones
brought to focus by modern dreams of creating sentient, artificial,
humanaid beings.

In direct, provocative ways the book asks: What is the
relationship between the creator and the thing created? What are the
larger responsibilities of those whao seek power through scientific
knowledge and technological accomplishment? What happens
when those responsibilities are not recognized or otherwise left
upattended?

Questions of this kind concern particular projects that involve
attempts to create artificial devices that exhibit features and abilities
similar to or even superior to ones associated with human beings.

In a larger sense, however, the problems posed by the novel point to
situations in which scientific technologics introduced into nature and
society seem to run out of control, to achieve a certain autonomy,
taking on a life of their own beyond the plans and intentions of the
persons involved in their creation,

As she addresses issues of this kind, the genius of Mary Shelley is
to give voice not only to Victor Frankenstein, his family, friends and
acquaintances, but to the creature that sprang from his work and after
a time learns to speak, read and form his thoughts, eager to speak
his mind about his situation. 1 do not know whether this is the first
time in world literature that one finds a serious dialogue between
an artificial creation and its creator, But first instance or not, it is a
literary device that Shelley uses with stunning effectiveness,

At their climactic meeting high in the Alps, the creatures
observations and arguments painfully articulate the perils of
unfinished, imperfect, carelessly prepared artifice, suddenly released
into the world, emphasizing the obligations of the creator as well as
the consequences of insensitivity and neglect.

1 ooy Wn Mzt Pubindng Company
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1 am thy creature, and | will be even mild and docile to my
natural lord and king if thou wilt also perform thy part, that
which thou owest me.

You propose to kill me. How dare you sport thus with life? Do
your duty towards me, and I will do mine toward you and the
rest of mankind, If you will comply with my conditions 1 will
leave them and vou at peace; but if you refuse, | will glut the maw
of death, until it be satiated with the blood of your remaining
friends,

The creature goes on to explain that his greatest desire is
to be made part of the human community, something that has
been strongly, even bratally, denied him to that point. His stern
admonition to Victor is to recognize that the invention of something
powerful, ingenious, even marvelous cannot be the end of the work
at hand. Thoughtful care must be given to its place in the sphere of
human relationships.

At first Victor recoils and bitterly denounces the creature’s
demands that he recognize, affirm and fulfill his obligations. But as
the threat of violent revenge becomes clear, Victor finally yields to the
validity of the argument. “For the first time,’ he admits, “I felt what
the duties of a creator towards his creature were, and that 1 ought to
render him happy before | complained of his wickedness.”

Following that flash of recognition the story careens toward
a disastrous conclusion. Within the wreckage that envelops both
Victor and his creature, the book reveals crucial insight, one before
its time and with profound implications for similar projects in the
future. It can be stated succinctly as follows: The quest for power
through scientific technology often tends to override and obscure the
recognition of the profound responsibilities that the possession of
such power entails.

Put even more simply: The impulse to power and control
typically comes first, while the recognition of personal and collective
moral obligation arrives later, if ever at all. Within that unfortunate
gap—between aspirations to power through science and belated
recognitions of responsibility—arise generations of monstrosity,

Mary Shelley’s insights on these matters were well ahead of their
time and foreshadow some of the most ominous hazards and most
ghastly calamities found along the path to modernity from the early
19th century up to the present day. . ..

One could offer a great many historical and contemporary
illustrations of what I would call *Frankensteins problem.” An
appropriate, highly practical, obviously troubling set of developments
at present are found within a particular domain of scientific inquiry
and application, a zone of works not all that dissimilar from the

Con't forget to o
Hotlce & Note as you

read the text,

EVALUATE AN ESSAY

Annotate: Rercad the author's
analysis of a passage from
Frankenstein in paragraphs 10=-12
Mark weords and phrases with
strong connotations,

Evaluate: Identify the author's
tane, How does his cholce

of words contribute to the
persuasiveness of his essay?

riecoil
(ri-koil "} v. to shrink back, as in
fear or repugnance,

aominous
{0m "a-nas) adj, menacing;
threatening,

domain
{dda-mifin ) o a sphere of activity,
influence, or knowledge.
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one the fictional Victor Frankenstein explored—today's realm of
advanced computerization, smart algorithms, artificial intelligence
(Al) and robaotics. . .. During the past several years, notable scientists,
engineers and luminaries in the technology business sector have
stepped forward to express distress at what they see as dire risks that
rescarch in Al presents to the human species overall.

Q MOTICE & NOTE [ In a BRC interview, Stephen Hawking warned, “The development
QUOTED WORDS of full artificial intelligence could spell the end of the human
When you notice the author race. ... Humans, limited by slow biological evolution, couldn't

has guated the opinions or
conclusions of an expert, or when
you notice the author citing other

compete and would be superseded by Al .. . One can imagine such
technology outsmarting financial markets, out-inventing human

people to provide support for 4 researchers, out-manipulating human leaders, and developing

point, you've found a Quoted weapons we cannot even understand. Whereas the short-term impact
Words signpost. of Al depends on who controls it, the long-term impact depends on
Notics & Note: Mark the Ramas whether it can be controlled at all”

of notable people the author ' In a live exchange on the internet, Microsoft cofounder Bill Gates
quotes in paragraphs 16-18, olfered similar views. "I am in the camp that is concerned about
Evaluate: Do these guotations super intelligence,” Gates wrote, “First the machines will do a lot of
provide effective suppoart for the jobs for us and not be super intelligent. . .. A few decades after that
author’s epinlon about artificial though the intelligence is strong enough to be a concern”

intelligence? Why ar why nat? In the same vein, British inventor Clive Sinclair recently told

the BBC, "Once you start to make machines that are rivaling and
surpassing humans with intelligence, it's going to be very difficult for
us to survive, It's just an inevitability” . . .

Studies of and speculation about issues of this kind have
inspired the creation of a collection of new research centers at
leading universities. Among them are the Cambridge Center for the
study of Existential Risk and The Future of Life Institute at MIT,
Taken together the shelf of books on AT and Robots, the systematic
studies of the future of automation and employment, and the
excited warnings about artificial devices superseding human beings
as the key actors on the stage of world history are, in my view, a

prascient contemporary realization of the prescient concerns and warnings at
{présh ant) adj. of of relating the heart of Mary Shelley’s book—concerns and warnings about the

o pvmecimEms=yaiiikn i headlong flight from responsibility.
knowledge of actlons or events

before they occur,

COLLABORATIVE DISCUSSION

Get together with a classmate, and discuss your thoughts about
the connections Winner makes between Frankensteln and artificial
intelligence,

Review your notes and
add your thoughts ta your
Response Log.
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Assessment Practice

Answaer thesae questions before moving on to the Analyze the Text
section an the following page
1. According to the authar, the genius of ‘_1I|tl!|t~j.I i%in

LA ) setting the climactic meeting place in the Alps

LB ) giving a voice 1o Frankenstein’s creature

E anticipating the novel's effect on popular culture

LD ) Introducing the concept of a mad sclentist

2. What is one of the deeper questions posed by Shelley's novel!
(A ) Whao should participate in scientitic development/
| B What is the relationship between nature and societyf

- What scientific projects should never be attempted/

p} What responsibilities accompany scientific development?

3. The attitude that Hawking, Gates, and Sinclair share about the future of artificial
intelligence Is one of

! A ] concern and caution
i .I hope and excitement
€ ) annovance and dismay

D) doubt and negativity
(&)}

 Test-Taking Strategies

Frankensteln! Giving Voice to the Monster
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Respond

Analyze the Text

Support your résponses with evidence from the text,

(1) IDENTIFY What is the main idea of this essay?

:;.2 | COMPARE Reread paragraph 5. The author contrasts Mary Shelley’s
novel with how the Frankenstein story has been adapted for popular
culture. Use the graphic organizer to identify these differences,

Popular Culture Shelley's Novel

||3 ) EVALUATE Does the author provide sufficient suppaort for his opinion
that Shelley's genius was to give voice to the monster? Why or why not?

{_'IE'I:.‘. CRITIQUE Reread paragraphs 16-18, Do you think that the author
should have included Quoted Words from someone with a different view
of the future of artificial intelligence? Explain why or why not,

(s ‘ EVALUATE How effective is the author’s conclusion to the essay? Explain,

(6) QUESTION Review your markups and notes on “Frankenstein: Giving
Volce to the Monster” What quastions do you have after reading this
essay? What kind of research or investigation might help vou answer
these questions?

568  UNIT4 ANALYZE & APPLY

; HOTICE & NOTE

Review what

you noticed and
noted as you read
the text. Your
annotatlons can
help you answer
these questions,
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Choices

Here are some other ways to demaonstrate your understanding of the
ideas in this lesson,

Writing
L Essay

Ir his essay, Langdon Winner sums up a problem in scientific and
techneological development with the following statements:;

& "The quest for power through scientific technelogy often
tends to override and obscure the recognition of the profound
responsibilities that the possession of such power entails”

= "The impulse to power and control typically comes first, while
the recognition of personal and collective moral abligation
arrives later, If ever at all?

Write an argument in favor of or opposed to Winner's views on
scientific technology. Use reasons and evidence to support your
positian,

Social & Emotional Learning
3 Policy Proposal

With a group of students, discuss the
risks posed by development of artificial
intelligence, Conslder the potential
ethical and economic Impacts of this new
technology, Then, create a proposal for a
policy to address these dangers.

e Include three to five steps you think
will help control the risks of developing
artificial intelligence.

& Explain each step, and explain why you
think it will be beneficial.

& Use formal language and precise details
in your proposal.

Respond

As you write and diseuss,
be sure to use the
Academic Vocabulary
words.

LU

Research

L5 Artificial Intelligence

Projects

Conduct research to learn about somae
recent developments in the use of
artificial intelligence. Then, create

a presentation about one of these
products or technolegies.

Discuss how artificial intelligence
is being used in the product or
technology.

Explain why it is more effective or
efficient than older methods,

Discuss any risks associated with
this new development,
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Respond

Expand Your Vocabulary

PRACTICE AND APPLY
Choose the vocabulary word that completes each sentence,

1. The paolitician used to make it appear as if he wanted to enrich the people
when, In fact, he wanted only to enrich himself.

a. artifice k. domain
2. Despite the clouds on the near horizon, the skipper pressed onward
toward the stricken vessel,
a. presclent b. ominous
3. The sclentist invented a device that percelves motion,
a. sentlent Bb. recoll
Vocabulary Strategy
s Technical Words OE
When reading nonfiction, you may encounter technical words, or terms Inturacth """_'.};Lr;_"“‘
that are specific to a particular field of study. Writers in fields such as Lesson: Specialized
sclence and engineering use technical words to convey information  Vocabulary .

precisely and accurately, Use one or more of these steps te help you
understand the meaning of technical words:

& Check to see whether the word is defined in a footnote or glossary
entry.

& LUse the context in which the word appears to determine (ts meaning.

& Identify familiar word parts, such as roots or affixes, and use their
meanings to help define the word.

= Consulta print or digital college-level dictionary. Relfer to a specialized
dictionary as needed,

PRACTICE AND APPLY
Complete the activity with a partner,

1. Find these terms In paragraph 15 of "Frankenstein; Glving Voice to the
Maonster": algorithms, artificial intelligence, and rabotics, Use context
clues to identify the field or fields of study In which these technical
words are used.

2. Use word parts or consult a dictionary to define each technical word.

570 UNIT4 ANALYZE & APPLY
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Respond

Watch Your Language!

Parallel Structure

Parallel structure, or parallelism, is the use of similar grammatical
constructions to express ideas that are closely related or equal in importance,
The grammatical canstructions may include phrases, clauses, or sentences.
Parallel structure helps writers organize, clarify, and emphasize their
thoughts. It can also affect the meaning and tone of a sentence or passage.
Read this sentence from Langdon Winner's essay:

World literature, . . . contains a great many stories of this
kind, ones that are often used to shed light upon basic questions
about what it means to be alive, what it means to be conscious,

Winner uses a serles of noun clauses beginning with what that are the
objects of the preposition about. The repetition of this grammatical
construction gives equal welght to the “basic questions” he identifies in
waorld literature, The parallelism also makes the sentence more rhythmic and
memorable, Consider that he could have written the sentence like this:

World literature, . . . contains a great many stories of this
kind, ones that are often used to shed light upon basic questions
about what it means to be alive, conscious, and human, and
what membership in society entails.

Without parallel structure, the relationship between the questions is less
clear. The sentence is also less memorable because it lacks a strong rhythm,

Writers can use parallel structure not only within sentences but also in
groups of sentences, For example, Winner starts the first two sentences
in paragraph 2 with “In Greek mythology” and *In Jewish folklore,” using
parallelism to tie together examples from different cultural traditions,

PRACTICE AND APPLY

Undeiline the parallel structures in the sentences below, Then, use each
sentence as a model to write two sentences of your own with the same
parallel structures,

1. "One can imagine such technology cutsmarting financial markets,

aut-inventing human researchers, out-manipulating human leaders,
and developing weapons we cannot even understand.”

2. “Whereas the short-term impact of Al depends on whe contrals It the
long-term impact depends on whether It can be controlled at all”

Frankenstein: Giving Volce to the Monster
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Collaborate
& Compare

Compare Themes

As you read these two odes, pay attention to the diction,
figurative language, and Imagery in each poem. Think about
how these elements help convey the poem's theme.

e to the
%dﬂﬂt Wind

m by Percy Bysshe shelley

Poe 579

pages 576

After you have read the poems, you will collaborate in a small
group to compare their themes. You will follow these steps:

s Make inferences about themes
s Agree on atheme

s Present to the class

UNIT4 COLLABORATE & COMPARE
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Ode to the West Wind

Poam by Percy Bysshe Shelley

Ode to My Mother’'s Hair

Poam by Joseph O. Legaspi

Engage Your Brain

Choose one or more of these activities to start
connecting with the poems you're about to read.

o

One of the poems you are about to read
was inspired by autumn, Write one or two
paragraphs expressing your thoughts and
feelings about this season, Consider the
following:

Reflections on Autumn

e What activities do you associate with
autumn?

s How do changes in weather during
autumn affect you?

Blowing in the Wind

With a group of students, research facts about

wind, Cover the following topics:

s What causes wind to form?

s  What are the different types of wind?

& How does wind affect plants and

landscapes?

A Cut Above the Rest

With a partner, identify three
celebrities who are famaous for
their hair.

s What iz distinctive about each
celebrity’s hair?

s  What dao their halrstyles
express about them?

¢ Motlereka
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Analyze Ode

An ede is complex lyric poem that praises a persan, event, or thing,

Odes usually have a serlous theme and a dignified or reflective tone, Focus on Genre

This poetic form develaped in ancient Greece and Rome, where L;. Ode

poets wrote rhymed odes with elaborate stanza structures, The ode & isalyric poem that develops a
has remained popular over the centuries, but later poets took it In single theme

new directions, = usually has a dignified or

reflective tone

& appeals to both the
imagination and the intellect

& may commemaorate an event or
praise the beauty of nature or
a person

= Romantic poets, such as Shelley and Keats, created odes
that emphasize personal reflection, locking both inward and
outward, Romantic odes usually are rhymed and have a regular
meter, but they may stray from classical stanza patterns, For
example, in "Ode to the West Wind," Shelley uses the 14-line
sonnet structure to develop each section of his poem,

= Contemporary poets, such as loseph O, Legaspi, often write
odes in free verse with no regular pattern of rhyme, meter, or
stanza structure, They may also choose unusual subjects and
adopt a less serious tone.

As vou read "Ode to the West Wind” and "Ode ta My Mather’s Halr,”
notice how each poet uses poetic elements to create a tone and
develop a theme,

Analyze Diction

The beauty and freshness of poetic language depend partly on
diction, a term that refers ta bath word choice and syntax, or

the order of words, Traditional poets often used a special diction,
inverted syntax, which reverses the expected order of words,
Inverted syntax can help maintain patterns of rhyme and meter
and give a poem an elevated tone, Traditlonal poets also often used
obscure or old-fashioned words such as thee and thou to make their
language sound more elevated. In contrast, the syntax of modern
poetry is usually closer to the rhythms of natural speech. Most
poots today choose concrete, vivid words to make their language
engaqing for a modern audience.

Use these guestions to help you analyze diction;
= Doesthe poet use plain or elevated language?
& |5 the writer's syntax inverted or natural? formal or informal?

# How does the poem's diction affect its tone?

2 ot Wi Mo Prbisteg Lo
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Get Ready

Annotation in Action

Here is an example of notes a student made about the opening lines of
*Ode to the West Wind." As you read, mark examples of diction in both

poems,
O wild West Wind, thou breath of Autumn’s being, Bl reversaing the usual word
Thou, from whose unseen presence the leaves dead order Lin “leaves dead” and
Are driven, like ghosts from an enchanter [lcr:ing. “enchanter fleeing, ” the poet

PAALAEALAL [ T‘Hl.":u.'l'r 5% I."! I'L"IH MALES.
Yellow, and black, and pale, and hectic red,
Pestilence-stricken multitudes; O thou,
Whao chariotest to their dark wintry bed

Background

Parcy Bysshe Shalley (1792-1822) developed radical
political and social views in his youth, allenating him
from his aristocratic relatives, In the autumn of 1819,
Shelley was prompted to write "Ode to the West Wind®
after hearing of the Peterloo Massacre, in which soldiers
killed English workers demonstrating far reform. The
poem reflects Shelley’s deep desire to change the world
through poetry, In 1822, Shelley drowned just off the
coast of italy when his sailboat sank in a starm.

Joseph O, Legaspl (b. 1971) was born in the Philippines and
immigrated ta the United States when he was 12, He has

a reverence for family and an admiration of his immigrant
parants’ struggle to make a hame In a foreign land, Since
obtaining an MFA from New York University, Legaspi has
authored two collections af poetry. In 2001 he won the
Glabal Filipino Literary Award, Three years later, he co-
founded Kundirman, a nonprafit erganizatian that promotes
Asian-American poetry. Legaspi lives in New York City.

Ode to the West Wind / Ode to My Mother's Hair 575
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Ode to
the West Wind

Poam by Parcy Byssha Shallay )
o NOTICE & NOTI
A3 you read, use the
side margins to make
notes about the text,

Notice how the poet describes and personifies the
autumn wind in his ode.

ANALYZE ODE I

Annotate: Use letters ta mark I . o
the patterns of end thyme in O wild West Wind, thou breath of Autumns being,
lines 1-14. Thou, from whase unseen presence the leaves dead

1 Ve ; b W o i ¥
Anslysse What It tha thyme Are driven, like ghosts from an enchanter fleeing

scheme? How does rhyme link

SRR ) Yellow, and black, and pale, and hectic red,

Pestilence-stricken multitudes: O thou,
i hactle: foverish Who chariotest to their dark wintry bed

The wingéd seeds, where they lic cold and low,
Each like a corpse within its grave, until
o sister ... Spring: the reviving seuth Thine azure sister of the Spring shall blow
wind of spring.
P e Her clarion oer the dreaming L‘nrll‘t. and fill
ringing tone, (Driving sweet buds like flocks to feed in air)

With living hues and odors plain and hill:

= Houttor: W harmrar Patdmieng (o - e ety o el amd e, Corrg brage

N

Wild Spirit, which art moving everywhere;
Destroyer and preserver; hear, oh, hear!
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Thou on whose stream, mid the steep sky’s commaotion,
Loose clouds like earths decaying leaves are shed,
shook from the tangled bough of Heaven and Ocean,

Angels of rain and lightning: there are spread
On the blue surface of thine adry surge,
Like the bright hair uplifted from the head

Of some fierce Maenad, even from the dim verge
Of the horizon to the zenith’s height,
The locks of the approaching storm. Thou dirge

0Of the ti}'inr; year, (o which this ..‘|-n.~ci|'|g lili_\;h[
Will be the dome of a vast sepulcher,
Vaulted with all thy congregated might

Of vapors, from whose solid atmosphere
Black rain, and fire, and hail will burst: oh, hear!

I11

Thou whe didst waken from his summer dreams
The blue Mediterranean, where he lay,

Lulled by the coil of his crystalline streams,

ANALYZE DICTION

Annotats: Mark words and
phrases in lines 15-28 that are
exampes ol elevated language

Analyze: How does Shelley’s

use of elevated language in this
description shape your Impression
af the wine?

Angels: messenger:
By BNy

Lika . . . helght: The clouds lie
in streaks from the horizan upward,
looking ke the dtreaming halr of a
muEtad (mid "nddl—a wildly dancing
lemiale warshiper af Dianysus, 1hi

Groek qoed ol wine
dirg[; 1 funieral song

sepulcher (=fp ol ko) a tomb

crystalling (kris 2 ) streamas:
thes clifforent-colared currents of thi

Moditefrafean Sea

st Wind / Ode to My Mother's Hair 577
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17 pumice f||l{i|11.I i=)i & light volcanic
ock; Balae's (h'22 ) bay: the Bay of
Maples, site of the anclent Roman
resort of Balae,

17 level powers: surface.

ANALYZE ODE

Annotate: Mark the wards
Shelley uses to describe the West
Wind in section IV,

Infer: Based on how Shellay
pralses the West Wind in these
lings, what qualities can you Infer
Sht-l|ey wiants far himself?

0 skyay (shi €] spaasd: the wiltness
of clouds moving across the sky,

1 vision: something impoassible 1o
achipye

57 lyre: a reference 1o the Asalian
haip, an instrument whose strings
make musical saunds whan the wing
bt over them.

42 Impetuous (Tim-péch & o)
viglently forceful) impulsive

6% Incantation: recitation, as of a
magic spell

Beside a pumice isle in Baiae’s bay,
And saw in sleep old palaces and towers
Quivering within the wave's intenser day,

All overgrown with azure moss and flowers
S0 sweet, the sense faints picturing them! Thou
For whose path the Atlantic’ level powers

Cleave themselves into chasms, while far below
The sea-blooms and the oozy woods which wear
The sapless foliage of the ocean, know

Thy voice, and suddenly grow gray with fear,
And tremble and despoil themselves: oh, hear!

v

If | were a dead leal thou mightest bear;
If T were a swift cloud to [y with thee;
A wave to pant beneath thy power, and share

The impulse of thy strength, only less free
Than thou, O uncontrollable! If even
I were as in my bovhood, and could be

The comrade of thy wanderings over Heaven,
As then, when to outstrip thy skyey speed
Scarce seemed a vision; | would neer have striven

As thus with thee in prayer in my sore need,
Oh, lift me as a wave, a leaf, a cloud!
I fall upon the thorns of life! I bleed!

A heavy weight of hours has chained and bowed
One too like thee: tameless, and swift, and proud.

v

Make me thy lyre, even as the forest is:
What if my leaves are falling like its ownl
The tumult of thy mighty harmonies

Will take from both a deep, autumnal tone,
Sweet though in sadness, Be thou, Spirit fierce,
My spirit! Be thou me, impetuous one!

Drive my dead thoughts over the universe
Like withered leaves to quicken a new birth!
And, by the incantation of this verse,

LNIT4 COLLABORATE & COMPARE
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Scatter, as from an unextinguished hearth
Ashes and sparks, my words among mankind!
Be through my lips to unawakened earth

The trumpet of a prophecy! O Wind,
If Winter comes, can Spring be far behind?

Review your notes and
add your thoughts 1o your
Respanse Log.

COLLABORATIVE DISCUSSION

With a partner, discuss how the poet’s feelings change In the poem,
Do you think the poem ends an a hopeful note? Explain.

Assessment Practice

Answer these questions about "Ode to the West Wind” before
moving on to the next selection.
1. Insection |, the speaker refers to the West Wind as a “preserver” because it —
G:) blows away the dead leaves
@ spreads seeds that will bloom in the spring
{_l_:) brings In the warm spring wind
(:IZ) protects flocks of sheep from harm

2. Insection IV, what does the speaker regret about his adult years?
@ He has lost his appreciation of the seasons.
@:l Winter is hard for him to bear,
@ He is all alone in the world.

|:§) He has become less free and vigorous.

3. Which of the following themes can be inferred from the poem?
G:l Life is full of contradictions.
E:) Society lacks beauty and grace.
@) The wind is the only constant in life.
@ The world needs to be reawakened.
O |

| Test-Taking Strategies |

Ode ta the West Wind / Ode 1o My Mather's Hair 579



As you read, use the
slde margins to make
notes about the text.

cuttlafish: a marne mollusk with

aiciht arms and two long tentacles

Pramethearn: ke the ancent Titan
Prosvigthedd, who stale Hie and gave it

1 [gimdans

Ode to My |
Mother’'s Hair

Poem by Joseph O. Legaspl

Notice how the poet uses imagery to reflect on scenes
from the speaker’s childhood.

The provincial

river is transtormed,
my mother

in a clear-sky afternoon
washes her hair,

dark as cuttlefish ink.
Between

her flat palms,

she rubs it

with silt, twisting

the strands

as if starting a fire:

my mothers Promethean
crown of smoke, daughter

of 4 woman with hair like fire,

580 UNIT4 COLLABORATE & COMPARE
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[ have seen photographs:
my maother pony-tailed
as a girl, split-

ends, braided,

molasses stuck

and formed

prickly discs

like coiled, poisonous caterpillars;
like black holed flowers
in her follicle garden;
tangled little
mushrooms,

As a child

in the fringes of sleep,
when my fill of colostrum
swirled warmly inside me,
I often burrowed

my mole face

in my mother's hair,

the darkness beyond the banana grove,

I remember

how it brushed against my eyelids,
fending off the midnight dogs

of sleeplessness; tickled

my ears, deadening

the skeletons

of nightmares;

and how I breathed in

strands, which planted

the seed of the tree of memory,

My mother’s hair is domestic hair:
absorbent to the scent

of her cooking—

milkfish, garlic, goat;

her fur of sweeping dust

clipped

in a bun, with wisps

that dangle on her face,

and dance

to floor scrubbing by coconut husk
to laundry five children soiled

to my father’s pulling and shaking,

ANALYZE DICTION

Annoiate: Mark at least throe
surprising or unusual ways the
speaker describes his mother's
hair In lines 17-25,

Analyze: What tone does
the paet craate with these
descriptions of the mother’s
childhood hairstyles?

colostrum: the lirst form of milk
produced by a nursing mother,

ANALYZIE ODE

Annotate: Markin lines 36-45
the phrases that reveal the
intimacy between a mother and
yaung child,

Analyze: How is the speaker
commemaorating his mather in
these lines?

ANALYZE DICTION

Annotate: Mark t,marnpll.-ﬁ af
everyday language used in lines
a6-57,

Analyze: What sensory details
daes the speaker include ta
indicate that he is remembering
his childhoad?

Ode to the West Wind / Ode to My Mather's Hair
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i reparation; an act of making
npmends 1or a wrong,

582

When my youngest sister

was born, our mother chopped
her hair, the incubating black hen
of her head ousted the starlings.
In hope of a reparation

for what we had driven her to do,

mansoan: weasanal heavy falnfall
in sauthern Asla in the sumimens.,

diorama: a theoe-dimensional,
naturalistie setting lor a miniatue af
flgures or wildiife,

I gathered locks

from her brush,

tied them with blue ribbon

and buried them in our backyard,
dusting the plot

with sugar and cocoa,

moistening the mound with honey—

all the goodness from the world of the living,
I believed

the earth resurrects

what is nourished in its belly.

And in this river,
my mother’s wet, swirling hair

reminds me

of moensoon seasons,
when our house,

besieged by wind and water,
teetered and threatened to split open,

1o

Review your notes apd
add your theughts to your
Response Log.

UNITA COLLABORATE & COMPARE

exposing the diorama
of our barely protected lives
with my mother, seated, telling stories

her children collected around her,

while my sister and [ are brushing her mane,
smelling of rose soap,

sprouting by candle light,

her hair which is always the other half of the world.

COLLABORATIVE DISCUSSION

How would you describe the speaker’s relationship with his
mother? Discuss your thoughts with a partner,

& Tongbion MR Harinat Pabibing {oopaesy



') Assessment Practice

Answer these guestions about "0Ode 1o My Mother's Hair”® before
maoving on to the Analyze the Texts section on the following page,
1. Inlines 1-12, the speaker emphasizes —

(E) his appreciation of nature’s beauty

faj how polluted the river has become

(e,

) his fascination with his mother’s hair
(

the poverty of his provincial birthplace

.\'\'l\_r

) ()

2. Which statement best describes the life of the speaker’s mother?
{n} She spent most of her time autdoors,
(-B;' She worked hard to take care of her family.
fcj She was widely admired for her beautiful hair,

;f__l:_':} She took great care over her personal appearance.

& 3. Why does the speaker say that he buried his mother's locks of hair hoping for “a
) reparation / for what we had driven her to da"?

(j:] She had to cut her hair and sell it to buy food for the children.
(’l-ﬂ The children made her cut her hair because they were jealous,

{C] He wanted to leave the hair behind as a memarial to his mother,

S N,

E:u'_‘l She cut her hair because she had no time to care for it, il

“OFd|

Test-Taking Strategies
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Respond  (n]s

Analyze the Texts

Support your responses with evidence from the texts,

INFER In the last line of "Ode to the West Wind;" Shelley poses the question, "Il Winter
comes, can Spring be far behind?" What theme does this question help convey? How
might this theme relate to disturbing political events such as the Peterloo Massacre?

ANALYZE How would you describe the diction of "Ode to the West Wind"? What
purpose does this use of diction serve? Explain.

INFER Reread lines 57-69. What transformation does Shelley want to undergo? What
hape does he have far his poetry?

ANALYZE Which elements of Shelley's poem fit the characteristics of an ode? Why
might he have chosen this form to express his ideas?

ANALYZE In"Ode to My Mather's Hair" what does the speaker's halr symbolize for
him as a child? What might it symbolize for him as an adult? Explain.

ANALYZE Which aspects of "Ode to My Mather's Hair” are influenced by the
traditional form of the ode? Which aspects of the poem are less traditional? Use the
graphic arganizer to analyze specific elements of the poem.

Theme Tone

Structure Diction

Q NOTICE & NOTE

Review what

you noticed and
noted as you read
the text. Your
annotations can
help you answer
these questions,

{;? .J DRAW CONCLUSIONS In"Ode to My Mother's Halr," how would you characterize the

584

speaker’s life In the place where he grew up?

UNIT4 COLLABORATE & COMPARE
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E‘ B_ Respond

Choices

Here are some other ways to demanstrate your understanding of the
Ideas in this lesson,

Writing
5 ode
r
Write an ade praising a person, event, or thing. xx‘::ﬂ :Lm“tdtuuu,

Before you begin, decide whether you want to
write a traditional ode, with elements such as
rhyme and meter, or a free-verse ode, Make sure
your ode has

® aserioustheme

s adignified or reflective tone

i}

Media
L Collage

"Ode to the West Wind” s full of vivid
nature imagery. Create a collage

insplred by the poem,
1. Reread the poem, and pick out
one o two important images In Speaking & Listening
each section. L Paired Discussion
2. searchontinstoding With a partner, discuss the speaker’s relationship

photographs that relate to the

with his mother in “Ode to My Mother's Hair®
imagery you have selected, e yinet H

Use the following guestions to help guide your
3. Arrange the photographs in a discussian:

visually appealing compasition,
it » e = What do the poat's word choices emphasize

4. Ifyou wish, include brief about how the speaker views his mother?
gquatations from the poem in

your collage. e Why might the poet have chosen to praise

the mother by focusing on her hair?

& What does the speaker mean when he says
that his mother’s hair “is always the other
half of the waorld"?

Dde to the West Wind / Ode to My Mother's Hair 585
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Compare Themes

“Ode to the West Wind” and "Ode to My Mother's Hair” share a poetic
form—the ode, However, the two poems express different themes, or
messages about life or human nature,

Poets do not state thelr themes directly. Instead they use form, diction,
figurative language, Imagery, and other elements to express those
themes,

In a small group, complete the chart below to analyze the poems and
begin to identify the theme of each poem.

“Ode to the West Wind"” “Ode to My Mother's Hair"

Farm

Diction

Figurative Language

Imagery

586 UNIT4 COLLABORATE & COMPARE
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Respond

3 Analyze the Texts

Discuss these questions in your group,

{ .;.I) COMPARE With your group, review the iImagery that you cited in your chart,
How are the images in the two poems similar? How do they differ?

- 2.'} INTERPRET Both poems describe some of the ways we relate to nature, Discuss
each poem's treatment of nature. Cite evidence in your discussion,

.3 ) EVALUATE In"Ode to the West Wind," Shelley uses elevated language and formal
diction; however, in "Ode to My Mother’s Hair” Legaspl does the opposite. Which
appraach do you find most effective, and why?

[4 | DRAW CONCLUSIONS According to the two poems, what insights about life
or human nature can we gain by considering the wind and ather elements of the
natural world?

Collaborate and Present

With your group, continue exploring the ideas in the poems by identifying and
comparing their themes. Follow these steps:

) { ‘I,.." MAKE INFERENCES ABOUT THEMES Review your charts as a group,
cansidering the form, diction, figurative language, imagery, and other elements
from both poems, Then, work together to infer possible themes for each poem,

lz | AGREE ON A THEME Determine a theme statement for each poem. Use a chart
like the one below 1o track the themes and supporting details,

i .
Theme Statemant ‘ Supporting Details

“Odde 1o the West Wind® ‘

"Ode 1o My Mather's :
Halr"

l!\ PRESENT TO THE CLASS Organize your ideas, and choose a spokesperson to
present them to the class,

e Clearly state the theme of each poem, explaining the similarities or
differances in themes,

+ Fallow an organized plan of presentation,

€ et WS, st Poabdrsbon Doy

& Include supporting detalls from the poems.
) & Make clear transitions between ideas.

& Add visuals or diagrams to help convey information.

Ode to the West Wind / Ode to My Mother's Hair 587



Collaborate

& Compare

Compare Poems

As you read, pay attention to the ways in which William Blake
describes the two contrasting states of being—Iinnocence

and experience. How are the details in the poems similar or
different, and how do they contribute to the themes described?

from £
Songs ©
Innocence

Poems by Willlam Blake

[,:r,"'_“ 'S YG.506

aems by William Blake

597 59%

P

pages

After vou read, you will explore ideas in the poems by
collaborating with a small group on a presentation. You will
fallow these steps:

s Decide on the most important details
s Determine a message for each poem
« Compare ideas

& FPresent tothe class

588 UNITA COLLABORATE & COMPARE
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from Songs of Innocence

Poams by William Blake

from Songs of Experience

Poams by Willlam Blake

Engage Your Brain

Choose one or more of these activities to start connecting
with the poems you're about to read.

With a partner, think of two anlmals that you are

Compare Two Animals

interested In of knowledgeable abaut, In what
ways are they similar? In what ways are they
differant? Freewrite your Ideas and share them
with the class.

o

What comes to mind when you

List It!

think of innocence and experlence?
Write down a list of at least three
ideas or images for each state,

How Do We Fight for Justice?

Some of Blake's poems cry out against
the soclal problems he saw all around
him. How would you speak out against
an evll of our day? Consider the
follow(ng questions in a discussion:

& Which social injustice would you
protest?

& How would you get people to listen
ta your view?

& s poetry an effective way to speak
out against evil today?

Songs af Innacence / Sengs of Experience
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Get Ready X .a

Understand Historical Background

Background information on histarical, social, cultural, and econamic

issues may be important for understanding a poem’s theme, In Focus on Genre

songs of Innocence and Songs of Experience, for example, William Y Lyric Poetry

Blake describes the plight of chimney sweepers, boys fram poor s expresses personal thoughts
families who were apprenticed to chimney sweeps and used to ar fealings

clean chimneys in London and other British cities, During the & [s written from a first-person
Romantic period, most fireplaces in England burned coal for fuel, perspective

creating sticky soot that had to be brushed ar scraped away. * hasa musical quality
Children crawled up narraw chimneys to perfarm this work, People + is marked by imagination and

who worked as sweepers rarely lived past middle age due to RtV ingLagy

respiratary llinesses, cancer, and other diseases,

As early as 1788, legislation was enacted to prohibit children
younger than eight from working as sweeps' apprentices.
Subsequent legislation raised the minimum age again, but these
laws were unenfarced and ineffective. It was not until 1875 that
sweeps wers requlred to be licensed and police were given the
power to enforce legislation, bringing an end to the practice of child
labor. As you read Blake's poems about chimney sweepers, make
cannections between this histarical information and details and
themes of the paems.

Analyze Symbols

A symbol is a person, place, abject, or action that has a cancrete
meaning in itself and also stands for something beyond itself, such
as an idea or a feeling. For example, a dove is widely known as a
symbol of peace. In literature, symbols often take their meaning
from the context in which they appear, and the symbolic meaning
may be interpreted in different ways.

Symbols play an Important role in Blake’s poetry. Although at first
glance the poems in Songs ef Innocence and Songs of Experlence
seem simple and straightforward, Blake uses symbols to convey
complex spiritual and social themes. As you read these poems, ook
for clues to help you interpret the symbols. Use a chart like the one
below to jot down your interpretations.

Person, Place, or Object Concrete Meaning Symbolic Idea or Feeling

L Hoggirge Ml dermart folineng orpars
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Annotation in Action

Here are one student’s comments on a symbol in "The Lamb.” As you read
Blake's poems, look for other symbols, and think about their meaning and
significance.

Little Lamb, who made thee? The lainb is small and soft
Dost thou know who made thee? This suggests it is @ symbol of
Giave thee life & bid thee feed,
By the stream & oer the mead;
Gave thee clothing of delight,

Softest clothing wooly bright;

gentleness and LAADEEALE,

William Blake (1757-1827)

William Blake was born into a modest family in London, He learnad
ta read and write at home, while studying the Bible and the warks
of John Milton. When he was 10, his father sent him to a drawing
school, Blake began writing poetry when he was 12, However,

the cost of the school was high, so four years later his parents
apprenticed him to a master engraver,

After setting up shop as an engraver, Blake developed a technigue
that allowed him to print pages of text and illustration fram the
same plate, which he then hand colored. Blake used this

" time-cansuming process, called llluminated printing, to publish
No bird soars too mast of his works,

high if he soars with in 1782 Blake married Catherine Boucher. She was illiterate when
his own wingsf' they met, but Blake taught her how to read, write, and paint. She
—William Blake was an assistant in his work and became a skllled draftsperson,

In 1789 Blake completed his first lluminated book, Songs of
Innocence, featuring poems written for children that also depicted
the innacent nature of childhood, Sangs of Experience was
published in 1794 as a companion valume ta Sengs of innocence,
He said his purpose in putting them together was to show “the two
contrary states of the human soul”

Blake's later works were written on a grand scale, marked by
prophetic and mythic vlsions, but these complex works were
largely ignored by his contemporaries. More than 100 years passed
befare people began to recognize Blake's stunning achlevements
as a poet and an artist,

Songs of Innocence / Songs of Experience
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Q HOTICE & NOTE
As you read, use the
side margins to make
notes about the text.

mead; meadow

I wales: valloys

from

Songs of Innocence

Poems by William Blake

As you read, think about how each poem expresses

ideas about innocence. The second collection, Songs of
Experience, which you will read next, includes poems that
expand on similar themes,

The Lamb

Little Lamb, who made thee?
[ost thou know who made thee?
Gave thee life & bid thee feed,
By the stream & oer the mead;
Gave thee clothing of delight,
Softest clothing wooly bright;
Gave thee such a tender voice,
Making all the vales rejoice!
Little Lamb who made thee?
Dost thou know who made thee?

592 UNIT4 COLLABORATE & COMPARE
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Little Lamb I'll tell thee,
Little Lamb I'll tell thee!
) He is called by thy name,

For he calls himself a Lamb:

He is meek & he is mild,

He became a little child:

1 a child & thou a lamb,

We are calléd by his name,
Little Lamb God bless thee.
Little Lamb God bless thee.

Assessment Practice

Answer these questlons about “The Lamb” before moving on to the
) next selection,
1. In"The Lamb,’ the speaker begins by asking —
CA:) whether the lamb is lost
(_E) how old the lamb is
@ who created the lamb

(o) whatis the lambs name

2. Blake revedls that the poem's speaker is —

@ the lamb
a child

@ Jesus Christ
@ Blake himself

3. Which of God's characteristics does Blake emphasize in "The Lamb"?

. Houaghenyy WSl Farron Pubde Dovmgasy + e Dmds © lemplakosy (st Lom & smitends Bigmy
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ANALYZE SYMBOLS

Annotate: Mark references to the
lamly's creator inlines 11=18.

Intarprat: How does this
passage develop the symbolic
meaning ol the lamb?

11-14 He...Lamb: li 1he New
Tedtarment, Jesius i soinetimas callod
the Lamibs of Gad

BEd

Test-Taking Strategles |

Songs of Innocence 593



594

¢ 'weepl ‘weepl: the child s antempr
o say "Sweepl Sweepl” —a chimney
sweaper's street cry,

UNDERSTAND HISTORICAL
BACKGROUND

Annotate: Mark details in lines
1-12 that relate to the historical
context of the poem.

Infar: What can you Infer
from these detalls about soclal
conditions in late 18th-century
Britaln?

10 sport: play of fralic,

20 wiantk: lack,

Review your notes and
add your thoughts to your
Response Log,

The Chimney Sweeper

When my mother died | was very young,

And my father sold me while yet my tongue
Could scarcely cry “'weep! ‘weep! ‘weep! ‘weep!”
S0 your chimneys [ sweep & in soot | sleep.

Theres little Tom Dacre, who cried when his head
That curld like a lamb's back, was shavd, so I said,
“Hush, Tom! never mind it, for when your head’s bare,
You know that the soot cannot spoil your white hair.”

And so he was quiet, & that very night,

As Tom was a-sleeping he had such a sight!

That thousands of sweepers, Dick, Joe, Ned, & Jack,
Were all of them lockd up in coffins of black;

And by came an Angel who had a bright key,

And he opend the coffins & set them all free;

Then down a green plain, leaping, laughing they run,
And wash in a river and shine in the Sun.

Then naked & white, all their bags left behind,
They rise upon clouds, and sport in the wind.

And the Angel told Tom, if hed be a good boy,
Hed have God for his father & never wanl joy.

And so Tom awoke; and we rose in the dark

And got with our bags & our brushes to work.

Tho' the morning was cold, Tom was happy & warm;
So if all do their duty, they need not fear harm.

COLLABORATIVE DISCUSSION

Which image from the poems best conveys innocence? Discuss
your ideas with a partner,

UNIT4 COLLABORATE & COMPARE
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Assessment Practice

Answer these questions about "The Chimney Sweeper” before

maving on ta the next selection,

1. In*The Chimney Sweeper, the speaker knows Tom Dacre because —
{:_.l;) they go to the same school
".:u_) they are brothers
@ they work together

(o) Tom appeared in a dream

2. Why does Tom ¢ry in "The Chimney Sweeper”?
an His hair is shaved off.
(:-l;_) His hair becomaes dirty.
{}:_} His father sells him.

(:E}l He sees boys in coffins,

3. Tomis"happy & warm"in the moarning because he —
(a) had agood night's sleep
( p:’: worked over a warm fireplace
(:_E] was allowed to miss work

(:n?) dreamed of an angel comforting him

Title page of Songs of Innocence, engraved and
hand-printed by William Blake in 1789

(G|

| Test Taking Strategies
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Songs of Experience
Poams by William Blake
Q HORCE RN, As you read, think about how each poem expresses ideas
As you read, use the about experience and contrasts with the corresponding )
FETONt e poems about innocence that you've read.
notes about the text,
The Tyger

Tyger! Tyger! burning bright
In the forests of the night,
What immortal hand or eve
4 symmetry («im ' -0d) balance ar Could frame thy fearful symmetry?
baauty af form,
In what distant deeps or skies
Burnt the fire of thine eyes?
7 hurthe tiger's creatar On what wings dare he aspire?
What the hand dare seize the fire?

ANALYZESYMBOLS

Annotate: Mark duetails in fines And what shoulder, & what art,

1-12 that describe the tiger. Could twist the sinews of thy heart?
Analyze: What symbalic meaning And Whﬂ‘l th)" hﬁﬂ" hl:ﬂﬂ“ to bl.‘ilh

is suggested by these details? What dread hand? & what dread feet?

€ Hougtmon WM. Harooe] Fusicdeng Comper - Bnuge Drdity: S-8rtakolors Quest o Lemerd i

: What the hammer? what the chain?
145 anvll (An v iron block on which _ .
fetal objects are hammisred Inte In what furnace was thy brain? )
shape What the anvil? what dread grasp
Dare its deadly terrors clasp?
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When the stars threw down their spears Q HOTICE & HOTH

And watered heaven with their tears,
[3id he smile his work to see?
[3id he who made the Lamb make thee?

TOUGH QUESTIONS

When you notice the speaker In
a poem asking questions that
reveal their internal struggles,
you've found a Tough Questions

Tyger! Tyger! burning bright signpost.

In the forests of the night,
What immortal hand or eye

Motlee & Note: Mark each
questian in the last three stanzas

Dare frame thy fearful symmetry? of the poem.

Draw Conclusions: Why does
the poem cansist of sa many
questians?

Assessment Practice

Answer these questions about "The Tyger” before moving on to the
next selection,

3,

What does the ‘immaortal hand or eye” in “The Tyger” refer to?
) God

(8) death

(c) mankind

CD:) nature

Which aspect of nature does Blake associate with the tiger?
(\A} wind

(lfj alr

(c) water

(o) fire

The lines “What the anvil? what dread grasp / Dare its deadly terrars clasp?” express —
(:A__j pity for the animals devoured by the tiger

(5') fear that the tiger cannot be controlled

(g) awe for the creator of such a terrifying creature (OEd ']
{é) suspicion that the tiger is not real Tm-Tuu; Strategies ]

Songs of Experlence
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7 'weop, 'weep: the child's attempt
12 5ay "Swoep, Seeep”—a chimney
SWEPRET & STIEEL CTY,

5 heath: a tract of apen land that
cannot be farmed

UNDERSTAND HISTORICAL
BACHGROUND

Annotate: Mark details in lings
5-12 that help create the tane of
“The Chimney Sweeper”

Infar: Identify the tone of this
poerm. What does it suggest about
British seclety?

?

ESSENTIAL QUISTION:
imagination?

Review your notes and
adld your thoughts to your
Response Log.

The Chimney Sweeper

A little black thing among the snow

Crying "'weep, 'weep,” in notes of woe!
“Where are thy father & mother? say?”
“They are both gone up to the church to pray,

“Because 1 was happy upon the heath,
And smild among the winter’s snow;
They clothed me in the clothes of death,
And rtaught me to sing the notes of woe,

“And because | am happy, & dance & sing,

They think they have done me no injury,

And are gone to praise God & his Priest & King,
Wha make up a heaven ol our misery”

COLLABORATIVE DISCUSSION

How do the poems you've read reflect Blake's interest in "the two
contrary states of the human soul”? Discuss your ideas with a
partner,
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Title page of Sangs of Expenience, engraved and
hand-printed by William Blake in 1704

Assessment Practice

Answer these questions about "The Chimney Sweeper” before
moving on to the Analyze the Texts section an the following page,

1. What s the “black thing” Blake refers to In "The Chimney Sweeper”?

(a) achid

@ a piece of coal

@:] a chimney
@ soot-coated snow

2. Why don't the parents of the chimney sweeper see that he is being harmed
by his wark?
@ He lles 1o them,
@ He keeps up a cheerful appearance,
@ He has run away from them.
@ He praises God for his job.
3. In"The Chimney Sweeper,” what does the phrase “make up a heaven of
our misery” suggest?
@ The church and the king profit from his sweeping.
@ The priest and the king also suffer,
@ His parents will be rewarded In heaven.

@ His parents’religion glorifies suffering. @Eﬂl |

| Test-Taking Strategles
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Respond r B .a

Analyze the Texts

Support your responses with evidence from the texts,

i;~1' _'} IDENTIFY Naotice the words, phrases, and lines that Blake repeats in “The
Lamb. What mood does this repetition help create?

(2 ) INTERPRET In“The Tyger the speaker describes the animal as *fearful” and
“deadly” Da the negative connotations of this language suggest that the tiger should
never have been created? Explain,

(3) DRAW CONCLUSIONS In“The Tyger, Blake uses words such as art, hammer, furnace,
and anvil to describe the tiger's creation, as if the animal were a metal sculpture. What
does this symbolic meaning of the tiger suggest about Blake's view of art?

ANALYZE How do you think the voice of the speaker in “The Lamb” is different from
the voice of the speaker in"The Tyger”? Why do vou think the questions in “The Lamb”
get answers, while the Tough Questions in "The Tyger” do not?

'-'.,5 | COMPARE How does Tom Dacre's dream compare and contrast with the actual
conditions of his daily life? Complete the Venn diagram with details,

Dacre's Dream Both Dacre's Life

-'_’-5 | ANALYZE Describe Blake's use of the colors white and black in “The Chimney
Sweeper” poems, What do these colors symbaolize?

E-i. ) DRAW CONCLUSIONS In“The Chimney Sweeper” poems, the speakers have two
sharply contrasting perspectives on religlon. Considered together, what do both
poems suggest about Blake's view of the religious establishment of his time? Explain,

600 UNIT4A COLLABORATE & COMPARE

0 NOTICE & NOTE

Review what

you noticed and
noted as you read
the text. Your
annotatiens ean
help you answer
these quastions.
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Respond

) Choices

Here are some others ways to demaonstrate your understanding of the
ideas in this lesson.

Writing
L Write a Reflective Essay

As write and discuss,
Do people taday sometimes take the attitude expressed by the h.:::. b ks this
speaker of the version of “The Chimney Sweeper” from Songs of Academic Vocabulary

Innacence; "So if all do thelr duty, they need not fear harm"? Write a
reflection on whether this sentiment is true. What true or fictional
stories do you think relate to this idea?

Speaking & Listening
L5 Share Your Symbols

If you had to choose your own symbaols
) for the qualities represented by Blake's
lamb and tiger, what would they be?
Discuss your ideas in a small group and
then present them to the class,
s Asagroup, review “The Lamb” and Social & Emotional Learning
“The Tyger” Discuss what qualities the 3 Create a Podcast
lamb and the tiger represent to Blake,

Uy

As you can tell by reading “The Chimney

& Discuss ideas for other symbols that Sweeper” Willlam Blake was profoundly
represent these qualities. disturbed by the use of children to do

» Plan your presentation. Focus on dangerous work. Unfortunately, this practice
determining roles far your team. is still present in some societies throughout
You might choose a spokesperson the world today. Create a podcast in which you
for each symbol and have a third discuss the injustice of child labor,

member present visuals, :
P & Conduct research on child labor in

e Present your symbols to the class, contemporary times, Where and why Is
child labor utilized?

Clearly define the problem and delineats
the reasons why child labor is unjust.

+« 'What can be done to discourage this
practica? Include a call to action so that
listeners can help prevent this injustice,

& oo WS Farour Pubisbeng {cepany
L]
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Respond na

Compare Poems

Compare and contrast the perspectives of the poems from Songs of
Innocence and Songs of Experience, using the following criteria:

= Word choice: Look for descriptive words and note how they are
used to emphasize characteristics of a subject.

& Ideas: |dentify common or contrasting ideas expressed in the
poems.
= Tone: Notice the speaker’s attitude toward the subject.

As you read, you may use a chart like this ane ta record similarities
and differences between each linked pair of poems,

“The Lamb” “The Tyger”

Ward Cholce

Ideas

Tone
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“. B Respond

) Analyze the Texts

Discuss these questions in your group,

(1| COMPARE "The Lamb"and "The Tyger" develop around questions posed at
the beginning of each poem. How do the speakers’ different responses wo these
questions reflect the contrast between innocence and experience?

(2 ;' CRITIQUE Does Blake use symbols effectively to help convey his themes? Why or
why not?

(3 ) INTERPRET [s Blake's view of innocence and experience essentially the same as
the idea of good versus evil? Explain your response,

i_ | DRAW CONCLUSIONS Do these poems suggest that innocence is better than
experlence? Explain your response,

Collaborate and Present

With your group, continue exploring the ideas in the poems by identifying and
comparing word choice, symbols, and themes, Fallow these steps:

. :1 | DECIDE ON THE MOST IMPORTANT DETAILS What words or phrases stood
) out the most to you? What symbals help canvey the theme? Come 10 a cansensus
with your group.
{ 2__! DETERMINE A MESSAGE FOR EACH POEM Use a chart to keep track of the

important detalls your group members identify in each poem. Then, use these
details to come up with a message for each poam.

Datalls Message

Sengs of Innocence

- Songs of Experience

(3 | COMPARE IDEAS With vour group, compare the ideas in the poems and discuss
whether the messages are similar or different, Listen actively to the members of
your graup and ask them to clarify any points you do not understand.

%

4 PRESENTTO THE CLASS Be sure to include clear statements on the theme for
each poem. Discuss whether the messages are similar or different.

T S S
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Reader’'s Choice

Continue your explaration of the Essential Questions for this unit by doing
some independent reading, Read the titles and descriptions shown. Then
mark the texts that interest you,

Shﬂt‘t REﬂdE | Avallable an [@H J

These texts are available in your ebook. Choose one 1o read and rate.
Then defend your rating to the class,

Ld il ihng ; .
William Blake: Frost at Midnight
Visions and Verses =
Explanatory Essay by Samuel Taylor Coleridge
by Rachel Galvin

A father recalls his childhood and

William Blake was considered expresses hope for his son' future

eccentric during his life, but he i3

now halled ai d creanive visionary.
Rata It

Rate It g 1T T TR

- ST TN T TR R T T

ESSENTIAL QUESTIONS:

? Review the four Essential

Questians for this unit on
page 515,

Walking
with Wordsworth

Personal Narrative
by Bruce Stutz

A naturalist explores Wordsworth's
beloved Lake District

Rata It

rem rrm—rEs

from The Skylark
A Defense of Poetry Paem by John Clare
t

:;’:-rz;ﬂ‘wih. shallay This poem reflects on fiight,
freedom, and the respurcefulness of
animals,

Shelley argues that poerry hasa s

special role in literature and soclety. Rate it

- T WA

Rate It
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Reader's Choice

Long Reads

Here are a few books that connect to this unit, For additional options, ask
your teacher, school librarian, ar peers, Which titles spark your interest?

Frankenstein The Sun Is Also a Star The Stranger in the Woods

Novel by Mary Shelley Novel by Nicola Yoon Nonfiction by Michael Finkel

After crealing an artificial man, Victor Natasha—a Jemaican girl whose This true story dacuments the solitary

Frankensteln refects the creature, But family is facing deportation—iloves life of Christopher Knight. Knight lived

he cannot escape the consequences of science and facts, Daniel, @ Korean in atent in the Maine woods for 27

fis scientific experiment. Amerlcan, is a poer at heart and years and survived by stealing supplies
belleves (n true love, Their paths cross frem nearby cabins,

Just ps they face huge changes in their
livies, 15 it Fate?

Extension
‘> Collaborate & Create

y
EMOTION AND EXPERIMENTATION Think about tha title of this @ NOTICE AND NOTI
unit, Are emotions and experiments connected In some way, or are o Pl are ol the st s
they unrelated concepts? How do these words relate to the text you annotats the Notice & Note
read? Discuss these questions with a partner. signposts you find.
BOOK HEVIEW Wrlte a review of the book you read. Include the & Then use the Notice & Nota
following in your review: Writing Frames to help you

) " write about the significance
e a brief summary of the book of the signposts,

e discussion of its strengths and weaknesses & Compare your findings with

e personal reactions to the malin characters or people profiled in the those:of other students wha

hook réad the sameé text.

e quotations from the book to support your ideas

68|

Natice & Note Writing
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Write an

Explanatory Essay

Writing Prompt

Using information from texts in this unit, write an

explanatory essay for your school newspaper about 1
Review the

For an example of an explanatory

the relationship between humans and nature,
Manage your time carefully so that you can
& review the texts in the unit;

CE3aY YOU CAN use as b mentor text and

lan RNV
& plan your pssay a source faf yaur essay, review

& write your essay; and
i sl bl = “Frankenstein: Giving Voice to the

& revise and edit [ 8557
 YONT S5, Monster” (pages 563-567)

Be sure to
Make sure you carefully review yaur
s state and develop a thesis; notes and annotations about this text,
& present your ideas in an organized way; Think about the techniques the author
® support ideas with details from your reading; and used to explain the relevance of Mary
& write a conclusion that follows from your essay. shelley’s navel Frankenstein _,
Consider Your Sources
Review the list of texts in the unit and choose UNIT 4 SOURCES
at least three that you may want to use for your .
explanatory essay. Lines Composed a Few Miles Above
Tintern Abbey”
As you review the potential sources, consult
the notes you made in your Response Log Composed upon “"r‘"“m'““" Bridge,
that relate to the question “What can nature September 3, 1802
offer us?” Make additional notes about ideas “| Wandered Lonely As a Cloud”
that might help you write your essay. Include
source titles and page numbers in your notes “Ode on a Grecian Urn” g
to hF.IIp you provide accurate text evidence and i Frmkarataln E
citations. _,[i:
“Frankenstein: Giving Voice to the @
Maonster” ﬁ
“Ode to the West Wind” %
“Ode to My Mother's Hair” ?
from Songs of Innocence
from Songs of Experience
606 UNIT4 WRITING TASK
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Analyze the Prompt

Review the prompt ta make sure you understand the assignment,

1. Mark the sentence in the prompt that identifies the topic of your
explanatory essay, Rephrase this sentence in your own words,

2. Write sentences identifying the purpose and audience for your essay,

What is my topic? What is my writing task?

What is my purpose?

Who is my audience?

Review the Rubric

Your explanatory essay will be scored using a rubric, As you write, focus on
the characteristics of a high-scoring essay as described in the chart, You will
learn more about these characterlstics as you work through the lessan,

Purpose, Focus, and Evidence and
Organization Elaboratien
The response includes: | The response Includes:
& Astrongly maintained & Effective use of evidence and
controlling Idea | SOUICEs

= Use of transitions to connect = Effective use of elaboration
' ideas = Clear and effective expression of
| = Logical progression of ideas ideas

& Appropriate style and tone s Appropriate vacabulary

& Varied sentence structure

Writing Task

Find a Purpose

Two commaon purposes of an
explanatory essay are

= toexplain a topic

& toanalyze Information or
ideas

Conventions of
Standard English '
g | B |
The respanse may Inglude:

& 50me minor erfors in usage but
no patterns of errors ‘

& Cormect punctuation,
(o] |JI'-T||1 ration, sentence
farmation, and spelling |

# Command of basic conventions

Write an Explanatory Essay 607



Writing Task

o PLAN YOUR EXPLANATORY ESSAY

Develop Your Thesis

To develop your thesis, review your notes on the Unit 4 texts,
e Lookforideas about the relationship between humans
and nature,

8 Declde on an idea for your thesis, What do you want
readers to know about your topic?

Topic Thesis

i the relationship
between humans and

| nature

Identify Details
Ta support your thesis, present key ideas with relevant supporting
details,

e A keyidea is your opinion, observation, or ¢laim,

= Supporting details are facts, definitions, quotations, and examples
from YOur Sources,

In the chart, restate your thesis and ldentify key Ideas and supporting
details. Record the title, author, and page number for each detall.

| Thesis

Koy Ideas

Supporting Details

608 UNIT4 WRITING TASK

Theszls Stataments

Your thesls stateament sums
up your thinking about the
topic. It is the controlling idea
of your explanatory essay,
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Reflect on Your Ideas

In addition to a thesls at the beginning, your essay also needs a
canclusion. In your conclusion, include a reflection that

& engages readers by sharing intriguing final thoughts on the topic, or
® raises a question as “food for thought”

Review yvour notes and use them to help you craft a thought-proveking
conclusian.

My Raflection

Organize Ideas

To develop a coherent essay, organize your key ideas and supporting
details in a logical way.

Use transitions (o

& |dentify connections between the thesis and key ideas, and

e clarify the relationship between key ideas and supperting
details,

lmum s Introduce your topic and state the thesis
= Engage readers with an interesting fact or
detall.
BODY = Present key ideas and detalls to support
PARAGRAPHS your thesis,

s Devote a paragraph to each idea,

& Use transitions to reveal the progression af ideas,

O |

Help with Planning |

Consult Interactive Writing
Lesson: Writing Informative
Texts,

L

Structure Your Essay

Here are two suggestions for adding
structure to your essay!

= To grab your reader's attention,
bagin with the most important
idea and move to the least
important.

& To leave a strong impression on
your reader, begin with the second
most important idea and conclude
with your most Impartant idea.

CONCLUSION & Restate your thesis and its significance.

& End with a reflection ar an intriguing thought.

Write an Explanatory Essay 609



Writing Task

o DEVELOP A DRAFT

Mow it is time to draft your essay. Take a look at how professional authors
craft effective explanatory essays. Try ta use similar techniques in your
own writing.

Provide Supporting Details

EXAMINE THE MENTOR TEXT

MNotice how the author of “Frankensteln: Glving Volce to the Monster®
begins the essay on page 563 with an observation that he supports
with details.

The possibility that artificial creatures,
mmﬁf;r:::ﬁ:nﬂ;hwn : products of human hands, might achieve sentience and
interested in creating take on an active role in society is an age-old conception in
ardficiat e, world cultures, the subject of myths, stories, moral fables, |

. and philosophical speculation.

In Greek mythology one finds the tale of Pygmalion
who carves a statue named Galatea with whom he falls in
love and who eventually comes to life. In Jewish folklore
there are stories of the Golem, an artificial creature

Two axamples
support the thesis,

animated with surprising results,

Try It Out

To bulld support for your ideas:
APPLY TO YOUR DRAFT = State an observation or oplnion.
Use this frame to identify your thesis or one of = Support it with details,
your key [deas. Then provide relevant detalls to & Clte the sources of the detalls.
support it,

= Provide transitions between key Ideas and
detalls.

Thasls or Key Idea

Supporting Detall #1

Supporting Detail #2

610 UNIT4 WRITING TASK
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) Introduce Quotations

To support a key idea or thesis, experts use textual evidence: details, ideas,

paraphrases, or quotations from the text.

EXAMINETHE MENTOR TEXT

On page 566 of the essay “Frankenstein: Giving Voice to the Monster,” the

Writing Task

i e

Check your assignmaent list
for a writing task from yaur
((CRTH T

-

author introduces a quotation by giving its author and its source and adds

some information about the quotation's relevance,

1] the saurce of the

X
The wiitet introduces |
Guetation. }

| &

T — N p— -

APPLY TOYOUR DRAFT
Use this chart ta practice selecting quotations to suppaort
each of your key ideas,

e Se= T

In a BBC interview, Stephen Hawking warned,
“The development of full artificial intelligence
could spell the end of the human race. . ..
| Humans, limited by slow biological evolution,
couldn't compete and would be superseded by

| The quotation explains
and slaborates an the
key idea that Al research
is risky.

Introduce Your Quotations

Vary the way you integrate quotations inte
your essay. Here are some ideas:

=

In [source], the author states . ..
According to [paragraph/author] . ..
The research shows ...

As [author/speaker/character] says In
[paragraph/line] ...

| State A reaton for using a quotation.

Identify the name and the source. include
line and paragraph numbers If applicable,

Explain how the qumatlrm supports your
key idea

=

eeee————————————————)
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o REVISE YOUR EXPLANATORY ESSAY

612

Prafessional writers rework their ideas and language as they revise, Use

the quide to help you revise your explanatory essay.

REVISION GUIDE

OE
i_l'lllp with Revision

| Find a Peer Review Guide

| and Student Madels online.
% = arm amean - - o mm— I

Ask Yoursalf

Prove It

Revise It

Thesis

Does my first paragraph
intraduce the topic and my thesis
in an engaging way?

Suppart
Do | develop my thesis with key
ideas?

Evidence
Da | provide at least two detalls
to support ¢cach of my key ideas?

Transitions
Da | use transitions to link ideas
and paragraphs?

Undaerline your thesis

Add a surprising observation or
arresting quotation, Reword or

add a sentence to introduce the
topic and thesis mare clearly,

Underline sentences that state
your key ideas,

Place a star (%) next to each
sentence containing a supporting
detall.

@lr:@the transition words and
phrases in vour essay,

Review your notes for additional
key ideas, Add sentences stating
key ideas,

Add supporting detalls from your
notes, including examples, facts,
and quotations,

Add transition wards and phrases
to connect ideas.

Canclution

Does my conclusion restate my
thesis and end with an intriguing
Idaa?

APPLY TO YOUR DRAFT

Highlight the parts of your
conclusion that support your
thesis and key ideas, Hﬂﬂd.ﬂlnq
your intriguing thought.

Add or revise the conclusion
to make sure it supports the
information in your essay and
leaves the reader with "foad for
thought,”

Reread your explanatary essay and look for opportunities to improve your writing.

& Consider your use of transitlons to connect ideas and show the structure of your

es5ay,

& Avoid the use of informal language.

& Make sure your essay concludes with a reflection that engages your readers.

UNIT4 WRITING TASK
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Writing Task

) Peer Review in Action

Once you have finished revising your explanatory essay, you will
exchange papers with a partner in a peer review. During a peer review
you will give suggestions to imprave your partner's draft.

Read this con<lusion fram a student's draft, and examine the comments
made by her peer reviewer,

g . . = - —

From Screens to Leaves of Green |

First Draft
By Leslie Karnfield, Derry Township High School

For centuries, people have interacted with nature. | think natuma's

a balm for the human race. Based on Ilerature and scientific
reports, it's clear that when people go outdoors to exparience
nature firsthand, their mental health and overall sensae of wall-baing
imprave, It's also a fact that they have a belter understanding of thair
placa in tha univarss, What's not 1o love about natura?

Now read the revised conclusion, Notice how the writer has improved her
) draft by making revisions based on the peer reviewer’s comments,

F—_— = = - — — =

From Screens to Leaves of Green
By Leslia Karnliald, Dary Township High School

In conclusion, It is clear that when people take time away from thalr
I screans to go outdoors and experience nature, thelr mental health
| and overall happiness improve. As literature and scientific reports
show, nature is a balm for the hurman soul, Yat, as cities grow and
[ nature succumbs to devastating disasters like hurricanes and forest
| fires, how much nature will we have left to savor? If nature becomes
~ ararifiad thing, will we all and up staring at screens with pictures of
| natural settings that are gone foraver?

e — == = g . g g 2 thLinkine, = reat
E APPLY TO YOUR DRAFT
g During your peer review, give each other specific suggestions for how
E you could make your explanatory essay more effective, Use your revision
g guide to help you,
E When receiving feedback from your partner, listen attentively and ask
- guestions to make sure you fully understand the revision suggestions.
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Writing Task

o EDIT YOUR EXPLANATORY ESSAY

614

Edit your final draft to check for proper use of Standard English | '@Ed |

conventions and to correct any misspellings or grammatical errors, Interactive Grammar
Lesson: Appositives and
Appositive Ph

Watch Your Language! ST T

USE APPOSITIVE PHRASES

An appositive is a naun or pronoun that identifies, or renames, anather
noun of pronoun, An appositive phrase is made up of an appositive
plus its modifiers. Writers often use appositive phrases to add important

details without being wordy.

Read the following sentence from “Frankenstein; Giving Voice to the
Monster™

r - = = T =/ =/ =/ T7//7 = =0 =/ =/ ==y

| The possibility that artificial creatures, products of human |

| hands, might achieve sentience and take on an active role in
soclety is an age-old conception in world cultures, the subject

| of miyths, stories, moral fables, and philosophical speculation.

S S SRS (A S U ————

The author uses the appositive phrase products of human hands to
clarify what he means by artificial creatures without having to add
another sentence,

APPLY TOYOUR DRAFT

Mow apply what you've learned about appositive phrases to your
own writing.

1. Read your essay aloud and circle phrases that identify or
provide additional information about a word or phrase ina
previous sentence.

2. Add an appositive phrase to the previous sentence where
appropriate 50 that you can eliminate the second sentence
and avoid wordineas,

3. Exchange drafts with a peer and review opportunities
for adding appositive phrases in each othar’s work, Ways to Share

= Create a podcast for students to

PUBL'EH VGU R listen to and respond,
EXPLANATORY ESS5AY

* Write a documantary film script
based on your essay and film

Share It! K v
= Make a nature journal that
Format your explanatory essay far publication in your school includes essays from your class

newspaper. You may also use your essay as inspiration for
other projects, -

as well as art and photographs.

H
f
)
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Reflect & Extend

Here are some other ways to show your
understanding of the ideas in Unit 4,

® ' Project-Based Learning

s Create a Photo Essay

Reflect on the
Essential Questions
Many Romantic works celebrate the beauty of
the natural world. Others bemean the ugliness
caused by industrialization. Create a photo essay
exploring the contrast between natural beauty
and aspects of human life. Follow these steps:

Think about the Essential Question you

identified as most Intriguing on page 516,

Has your answer 1o the question changed

after reading the texts in the unit? Discuss

your ldeas,

1. Plan your essay by identifying the message
youd like to communicate, choosing a
guotation from one of the unit texts, and

You can use these sentence starters to
help you reflect on your learning.

® My thoughts on the question ! picking specific images to phatograph,
changed because. .. 2. Shoot contrasting Images, or find Images
* |wassurprisedby... | online or In print that will convey your
* Iwould liketo find out more about ... o
3. Edit your essay and add the quotation. Then
_) share your work in a print or digital display.

—
BB |

Media Projects

| Ta find help with this task

anline, access Create a
| Photo Essay.

Writing
L5 Write an Argument

Romantics valued individual experlence and acceptance of change
aver reason and tradition. Write an argument about whether this
view the world is applicable to the world today. Review texts in the
unit and ather sources for evidence that supports your view. Be sure
to address and refute an apposing claim. Use the chart to take notes
before you write your argument.

Ask Yourself My Notes

What is my claim?

What evidence supports my claim? |

What aopposing claim will Hinclude?

II.*"’.: Homgiton WeSin Surnpert Pullibeng [omgun
|

How will | refute the opposing claim?




“The history of England is
emphatically the history of
progress.”

—Thomas Babington Macaulay
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The Victorians

=
[ ]
3 —

As you read the texts in this unit, think about how they
explore these Essantial Quastions.

What is a true benefactor?

In Victarian England, there was a wide gap between the haves
and the have-nots, Some wealthy people took action to help
the poor, but they weren't always motivated by kindness,

How do you view the world?

Although many Victorians embraced new ideas about religion
and science, others viewed these changes with dread and
looked to the past for comfort.

What brings out crueity in people?
Victorian readers, like readers today, were often fascinated by
cruel, weird, or dangerous literary characters.

Which invention has had the greatest impact on
your life?

Technology transformed British life in the 19th century,
allowing people to travel and communicate at a speed naver
imagined before.

ANALYZE THE IMAGE

Which detalls In this image show
developments in transportation and
communication? Which datails suggest an
older way of life?

Explore unit themes and
bulld backgrouncd.

Stream to Start Video

617



Rapid Change.

Make the Connection

Think about whether we live in a
time of rapid change. What are the
most memarable changes in your
lifetime? Have these changes made
your life significantly better or
worse? Discuss your thoughts with
a partner,

Prove It!

Uieé one of the Academii
Vacabulary words in a
entence about how peopli

teal aboul taehnolagy today

Here are some oppaortunities ta think
about issues related to Unit 5: An Era of

Think About the I
Essential Questions

Review the Essential Questions on page 617, Which question is
most intriguing to you? Perhaps it relates to something you have

read or reminds you of a personal experience, Write down your
thoughts.

Build Academic Vocabulary o

You can use these Academic Vocabulary words to
write and talk about the topics and themes in the unit.
Which of these words do you already feel comfortable
using when speaking or writing?

leanuseit!  lunderstandit. Il lockitup.

[] L]
[] L]
L] ]

5 u -
0 n B
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[Cotundon 7] []
s ] []
[[osatirm ] []
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[ reluctanes ] ]




Preview the Texts

Review the images, titles, and descriptions of the texts in the unit. Mark

the title of the text that interests you most,
fram Jane Eyre Factory Reform
Novel by Charlotte Bronté Documentary by Timelines.tv
A young girl adjusts to life In Learn about a Victorian
a boarding school far poor employer who led a movemnent
orphans. te improve working conditions
in British industry.
The Lady of Shalott from Great Expectations
Marrative Posm Nowvel by Charles Dickens
Sycilived, Lond Yennyeon Pip. an orphan, is brovght into
A beautiful woman, confined a strange, dark houste where
to solitude in a tower duetoa he meets an equally strange
curse, takes a risk far love. WAETIEN,
The Victorians Had Dover Beach
?mc'”'::;“‘n:m Poem by Matthew Amold
9 Waves crashing upon the beach

Essay by Melissa Dickson at night bring mare than just a
Fears about the harmful effects  sound—they tell a story.
of new technology are nothing
new,

| - The Darkling Thrush My Last Duchess

gzl Poem by Thomas Hardy Poem by Robert Browning

’:_ £ i A man observes a bleak A duke rells the disturbing story

£t E landscape, but the singingofa behind a portrait on his wall

£ % g small bird gives him pause and,

_.. ; = perhaps, hope.

i o

Ex = Poem by Natasha Trethewey

8§ § The speaker reflects on how

Lt | racial identity is represented in

£3g a 19th-century painting of field

i é £ workers,

553
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ifi:
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The Victorians

An Era of Rapid Change

“he sun never sets on the British Empire,” boasted the Victorians. Around

“ the globe, it was always daytime in some part of the vast territory ruled
. = by Great Britain. During the reign of Queen Victoria, Britain was at the

height of its power. Abroad, Britain dominated

world politics. At home,

the Industrial Revolution was in full swing. For the wealthy, the Victorian
era was a time of economic prosperity, but for the working class, life was
marked by poverty and hardship, leading many writers to criticize the
injustices resulting from rapid industrialization.

A Modern Monarchy

Queen Victoria was just 18 years old when

hallmarks of the Victorian period.

she realized that the role of royalty had to

. — 1842 1847

she came ta the throne in

1837, She went on to rule for more than 60 years, longer than any English
ruler befare her, Victoria's devotion to hard work and duty, her insistence
on proper behavior, and her support of British imperlalism became the

Victarla knew that previous monarchs had clashed with Parliament, and

change. She accepted the

concept of a constitutional monarchy in which she gave advice rather

i |

Cferer -l

1859
- 1837 Britain gains Charlotie Bronté publishes Charles Darwin
Victoria becoires Queen control of fane Eyre; Emily Bronté publishes On the
of Great Britaln, Hong Kong. publishes Wuthering Helghti Qrigin of Specics
1835 HO O—0O0—0—0 OO0
1844 1845 1860 1861
Samuel Morie The Irish Potato Charles Dickens Prince
sends the first Famine begins publishes the Allbart dies

long-distance
[l,‘|+":|l'|_'|ph I"|'\|,H'.'”_||',_||,'
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than orders, and yielded control of day-to-day governmental affairs to a
series of very talented prime ministers, When the queen withdrew from
palitics after the death of her beloved husband, Prince Albert, the position
of prime minister became even more important.

The Price of Progress

The Industrial Revolution had already transformed Britain into a modern
industrial state by the time Victoria took the throne, By 1850, England
boasted 18,000 cotton mills and preduced half of the warld's iran,
Pragress also brought new inventions, such as the telephane, light bulb,
radio, and automaoblle, and advances in sclence and medicine.

oxpiaion WS Haerwrt Pubiniweg [angey - image (@t 1) Clirsudie’ kamsy, 17 S0 Lue, Rary

", /

Areas in red show the British
Empire in 1HB0.

EXTEND

Think of a question you have about
a toplc, event, or person from the
historical period. Then, research
the answer and add it as an entry
to the timeline,

1874 1883 1893
Alexander Graham Rabert Louls Stevensan Heniy Fard develops
Bell davelops the publishas the adventure the gasoline-powered
telephone, noval Treagiure Kiond Acitoimnbile
= = =0 . o— 1905
|
| 1867 1876 1884 190
| The Second Refarm Queen Victarla galns The Third Reform Oueen Victarla
Act extends vating the title Empress of Act allows nearly all dies after nearly
rights to workingmen India, adult males to vote. B4 vears ol ruile

British political leader Benjamin
Distaeli intraduces the Second
Reform Act in Parliament.



Applicants for Admission toa
Casual Ward by Luke Fildes
depicts people waiting to be
allowad into a warkhousie
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UNIT 5

Sorme writers expressed enthusiasm for the material advantages afforded

by the indusitial age, Others were appalled by the materfalism of the
Victorian upper and middle classes—an attitude they considered
tasteless, joyless, and destructive of community.

While the middle class grew more prosperous, conditions for the poor
became intolerable. Factory waorkers, including many children, spent

long hours toiling for low wages under harsh and dangerous conditions.
In the 1840s, unemployment soared in England, and the Great Famine
devastated lreland, Families without income and starving Irish IMmigrants

crowded into E ngland’s already sgualid slums,

Though Parllament enacted many important reforms during this period,
change came slowly, The Great Reform Act of 1832 expanded suffrage, or
the right to vote, to wealthy middle-class men. Before this law, only about

5 percent of Britain's population had the right to vote. In 1833, slavery was
abolished in the British Emipire, and the first laws restricting child labor were
enacted. In the decades that followed, laws were passed establishing public
schools, impr:,n.f'tng sanitation and huu:ﬂ'n!], |I,‘t]4||i‘|‘_'|l‘ll:_'| trade unions, |'r|'.iruj
harsh factory conditions, and giving working-class men the right to vote.

From Romanticism to Realism

|
Confronted with the harsh realities of the Victorian warld, many poets E
followed the lead of the Romantics, focusing on idealized love and the g
awe-inspiring beauty of nature. But some poets, especially later in the f&
century, addressed contempaorary issues such as spiritual doubt and ’
the loss of old customs, traditions, and values due to the pressures ol IE
industrialization and scientific discoveries, #

.é
While many poets retreated from maodern life, novelists embraced the issues ‘:‘
of the age. Victorlan novels were weighty affairs, quite literally—so welghty :
that they typically had to be divided Into three volumes. Keen-eyed, sharp- "
witted writers probed every corner of soclety—from the drawing room to E’

the slums, exposing problems and pretensions. Victorlan readers craved this
realism. They wanted to meet characters like themselves and the people



they knew; they wanted to learn mare about their rapidly changing world.
Families often spent evenings reading aloud to each other, laughing at

) the adventures of Charles Dickens's Mr. Pickwick and his oddball friends or
sighing over Heathcliff and Catherine’s doomed romance in Emily Bronté's
Wuthering Heights, In the next century, modernist writers would pick up
the torch from their Victorian predecessors and grapple with issues the
Victorians could not have imagined.,

COLLABORATIVE DISCUSSION

In a small group, review the essay and the timeline. Discuss which
events had the greatest effects on everyday life for people in
Victorian Britain,

Assessment Practice

Choose the best answer to each question.

1. Which best describes the British government during the Victorian era?

Conflicts between Victoria and Parliament led to the weakening of the
) manarchy.

@ Victoria and Parliament agreed 1o give primary authority to the prime
minister,

@ Victoria modified the role of the monarch and strengthened the position of
the prime minister,

Parllament tock Victoria’s retirement from politics as an opportunity to
establish a constitutional manarchy,

2. The reforms enacted by Parliament primarily affected the lower classes by —
@ Increasing the oppression faced by factory workers
slowly improving living and working conditions
@ addressing the unemployment crisis that arose in the 1840s

®

contributing to the development of slums

3. What topic in Victorian novels appealed most to readers?
stories about ancient myths and legends

celebrations of ramantic love

£ S Wi Harrmar Puihng Tnepamy

the awe-inspiring beauty of nature
realistic portravals of everyday people
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Get Ready

ESSENTIAL GUESTION:
from ? Whatisatrue

benefactor?

Jane Eyre )

Novel by Charlotte Bronte

Engage Your Brain

Cheosie one or mare of these activities to start
connecting with the text you're about to read.

Writing Under Another Name

Seasons of Change Charlotte Bronté originally publishad her
works under a pseudonym, or pen name,

Think about a time of transition you've experienced e
instead of her original name.

I your life, such as moving to a new neighborhood
or changing schools, Share details about your
experience with a partner. Consider these

s Do some research to find out what
her pseudanym was and why she

used it.
questions in your discussion;
e What were some obstacles you faced at the e Discuss with a partner some reasons
tima? why a writer might choose to use a

pseudonym today.
& Who helped you get used to yaur new

circumstances? )

¢ How did you adjust to your life after the
change?

Gy e

Pass the Burnt Porridge, Please 5

i
The food served at the school depicted in Jane Eyre does not “f ‘
sound appetizing. Would you eat "thin oaten cakes,” burnt

porridge, ar potatoes with "shreds af rusty meat”?

- gy

TowrT Pk,

Imagine you are a critic assigned to review the food in your
school cafeteria. Write your own evaluation of the food, using
colorful language and vivid details, Explain whether you'd

recommend the food to others.
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Get Ready

Analyze First-Person Point of View

Storles are teld from a narrative perspective, or point of view. In fane

Eyre, the story is narrated in the first-person point of view, The narrator

is the character Jane, who uses the personal pronouns I, me, and my. L* i
Readers experience everything through her eyes. Jane's thoughts and
commentary convay the intensity of her feelings about the Lowood = s along work of fiction
boarding school and its occupants, o s usually written in the first- or
As you read, natice how Charlotte Bronté's use of the first-person point of ENCRRCENn Pojiz of vis!

) = can develop characters and
view affects what you learn about the novel's characters, events, setting, conflict more thoroughly than
and themes, a short stary

s often has a complex plot
structure, including subplots

Analyze Setting

The setting of a novel is the time and place In which the action occurs.
This excerpt from Jane Eyre is set in a boarding school for girls. During the
Victorian periad, hundreds of charity schools were established in Britain to
provide free education, clothing, lodging, and meals for erphans and poor
children, They were funded by contributions from wealthy denaors, Some of
the people who ran these schools were very idealistic and treated students
well. However, many schools were led by harsh disciplinarians and offered
only the most basic education. Schools for the poorest children were called
‘ragged schools”a name inspired by the children's shabby clothing.

As you read, notice how the setting Is connected to the novel’s plot,
characterization, and themes. Use a chart like this one to record details that
reveal the histarical, economic, and social context of the setting.

Setting Details Histarical, Economic, and Social Context

JaneEyre 625



Get Ready

Annotation in Action

Here is an example of notes a student made about first-person point of
view in Jane Eyre. As you read, notice how you experience events through

the narrator’s eyes,

The refectory was a great, low-ceiled, gloomy room; on two The narvrator wses a
long tables smoked basins of something hot, which, however, formwal, restracned towe
to my dismay, sent forth an odor far from inviting. I saw a to describe the awful
universal manifestation of discontent when the fumes of the el whieh suanesks
repast met the nostrils of those destined to swallow it. . . . shistc dicivibiing 4

aftér timee has passed
Expand Your Vocabulary

Put a check mark next to the vocabulary words that you feel comfortable
using when speaking or writing,

ruddy
indefatigable Then, turn to a partner and talk about why it is

important to give help to those whe need It, Use as

morase
many vocabulary words as you can In your discussion,

vogue As you read the excerpt from Jane Eyre, use the
definitions in the side column to learn the vocabulary

commance words that you don't already know.

Background

Charlotte Bronté (1816-1855) grew up in a rural area of
England, the daughter of a clergyman and a mother who
died when Charlotte was five, She warked as a governess
and teacher belore beginning her writing career, Her
first book was a collectlon of pastry that she wiote with
two of her sisters, Emily and Anne, Jane Eyre, originally
published under a pseudanym, was her first novel. [t
blends the suspense and moody atmoasphere of a Gathic
novel with a realistic portrayal of the moral, soclal, and
economic pressures faced by a Victorlan woman wha
lacks family support,

626 UNIT5S ANALYZE & APPLY
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Pay attention to how Jane reacts to conditions at
school and the people she meets there.

sy - emace Trde = el B

i L

e LR

o

from
Jane Eyre

Novel by Charlotte Brontéd

T Tme e

As vou read, use the side
margins to make notes
about the text

Orphaned as a young child, Jane Eyre has spent most of her childhood
at Galeshead, the home of her wealthy yet heartless aunt, Mrs. Reed. Al
lllh'rl'."ht'h’il, !ul'm' iz toFmented Flj' her colsins and H'J‘u'rl.’r:”k reminded
of her low economic and social status. After a fight with one of her
cousins, Jane's aunt decides to send her away to boarding school when
she is 10 years old. As this excerpt begins, Jane has left Gateshead and
s Il'le'l'llHI_\,I’ hr PRAlT] h fo ;'.'w {mu'ulm.lr fristitiition, d IIJH'H;J."PI_\“ f h:,nq' ,l'iu'

::J'f!hmr,‘ iinel poor l;;n'.’u

he afternoon came on wet and somewhal misty: as it waned into

dusk, [ began to feel that we were getting very far indeed from
Gateshead: we ceased to pass through towns; the country changed:
greal grey hills heaved up round the horizon: as twilight deepened,
we descended a valley, dark with wood, and long after night had
overclouded the prospect, I heard a wild wind rushing amongst trees.

Jane Eyre




ANALYZE FIRST-PERSON
POINT OF VIEW

Annotate: In paragraph 4, mark
detalls about what Jane sees after
belng lifted from the coach.

Analyie: How does this
description give the impression
that we see everything through
Jane's eyes?

rudely
(thicl'8) ady. having a healthy,
reddish glow,
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UNITS ANALYZE & APPLY

Lulled by the sound, T at last dropped asleep: | had not long
slumbered when the sudden cessation of motion awoke me; the
coach-door was open, and a person like a servant was standing at it: [
saw her face and dress by the light of the lamps.
“Is there a little girl called Jane Eyre here?" she asked. | answered
“Yes," and was then lifted out; my trunk was handed down, and the
coach instantly drove away,
I was stiff with long sitting, and bewildered with the noise and
motion of the coach: gathering my faculties, I looked about me. Rain,
wind, and darkness filled the air; nevertheless, T dimly discerned a
wall before me and a door open in it. Through this door 1 passed
with my new guide: she shut and locked it behind her, There was now
visible a house or houses—for the building spread far—with many
windows, and lights burning in some; we went up a broad pebbly
path, splashing wet, and were admitted at a door; then the servant led
me through a passage into a room with a fire, where she left me alone,
| stood and warmed my numbed fingers over the blaze, then
looked round; there was no candle, but the uncertain light from the
hearth showed, by intervals, papered walls, carpet, curtains, shining
mahogany furniture: it was a parlor, not so spacious or splendid
as the drawing-room at Gateshead, but comfortable enough. [ was
puzzling to make out the subject of a picture on the wall, when the
door opened, and an individual carrying a light entered: another
followed close behind.
The first was a tall lady with dark hair, dark eyes, and a pale
and large forehead; her figure was partly enveloped in a shawl, her
countenance was grave, her I:rrurinp, erect
“The child is very young to be sent alone,” said she, putting her
candle down on the table. She considered me attentively for a minute
or two, then further added—
“She had better be put to bed soon; she looks tired: are you
tired?” she asked, placing her hand on my shoulder,
"A little, maam.”
“And hungry too, no doubt: let her have some supper before
she goes to bed, Miss Miller. Is this the first time you have left vour
parents to come to school, my little girl?”
I explained to her that I had no parents. She inquired how long
they had been dead: then how old [ was, what was my name, whether
I could read, write, and sew a little: then she touched my cheek gently g
with her forefinger, and saying,
"She hoped I should be a good child,” dismissed me along with
Miss Miller, :
The lady I had left might be about twenty-nine; the one who g
went with me appeared some years younger: the first impressed me
by her voice, look, and air. Miss Miller was more ordinary; ruddy in
complexion, though of a careworn countenance; hurried in gait and
action, like one who had always a multiplicity of tasks on hand: she
looked, indeed, what | afterwards found she really was, an under-
teacher. Led by her, I passed from compartment to compartment,
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from passage to passage, of a large and irregular building; till, Don't forget to
emerging from the total and somewhat dreary silence pervading Notice & Note as you
that portion of the house we had traversed, we came upon the hum i
of many voices, and presently entered a wide, long room, with great
deal tables, two at each end. on each of which burnt a pair of candles,
and seated all round on benches, a congregation of girls of every age,
from nine or ten to twenty. Seen by the dim light of the dips, their
number to me appeared countless, though not in reality exceeding
eighty: they were uniformly dressed in brown stuff frocks of quaint
fashion, and long holland pinafores. It was the hour of study; they
were engaged in conning' over their tomorrow’s task, and the hum |
had heard was the combined result of their whispered repetitions.
Miss Miller signed to me to sit on a bench near the door, then
walking up to the top of the long room, she cried out—
“Monitors, collect the lesson-books and put them away!”
Four tall girls arose from different tables, and going round,
gathered the books and removed them, Miss Miller again gave the
word of command—
"Monitors, fetch the supper-trays!”
The tall girls went out and returned presently, each bearing a tray,  ANALYZE SETTING

with portions of something, | knew not what, arranged thereon, and Avwotater Mok cstails In
a pitcher of water and mug in the middle of each tray. The portions paragraph 18 about the supper.
were handed round; those who liked took a draught of the water,

E belit Cirs i 16 411 Whea It ¥ ; ! drank Draw Conclusions: What does
tl\'ﬂ' mug r.,_ng Ll\.mﬂllllﬂ o all, en i M':'ﬂl"l'lt. o my turn, l‘dl'f ¥ this description suggest about
for 1 was thirsty, but did not touch the food, excitement and fatigue living conditians at Lowood?

rendering me incapable of eating: | now saw, however, that it was a
thin vaten cake, shared into fragments,

The meal over, pravers were read by Miss Miller, and the classes
filed off, two and two, upstairs. Overpowered by this time with
weariness, | scarcely noticed what sort of a place the bedroom was;
except that, like the schoolroom, | saw it was very long. Tonight [
was 10 be Miss Miller’s bed-fellow; she helped me to undress: when
laid down I glanced at the long rows of beds, each of which was
quickly filled with two occupants; in ten minutes the single light was
extinguished; amid silence and complete darkness, | fell asleep.

The night passed rapidly: 1 was too tired even to dream; [ only
once awoke to hear the wind rave in furious gusts, and the rain fall
in torrents, and to be sensible that Miss Miller had taken her place
by my side. When [ again unclosed my eyes, a loud bell was ringing:
the girls were up and dressing; day had not yet begun to dawn, and a
rushlight or two burnt in the room. I too rose reluctantly: it was bitter
cold, and I dressed as well as [ could for shivering, and washed when
there was a basin at liberty, which did not occur soon, as there was
but one basin to six girls, on the stands down the middle of the room,
Again the bell rang: all formed in file, twi and two, and in that order
descended the stairs and entered the cold and dimly-lit schoolroom:
here prayers were read by Miss Miller; afterwards she called out—

! conning: examining o studying

lane Eyre
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ANALYZIESETTING

Annotate: Mark details about
books and reading In paragraphs
22-25.

Analyze: What does this passage
reveal about education at
Victorlan charity schools?

indefatigable
{In-di-fit 1-ga-hal} ad), not tiring or
relenting,

moerose
(ma=rds ", mie) ady. sullen or
floamy.

630 UNITS ANALYZE & APPLY

“Form classes!”

A great tumult succeeded for some minutes, during which
Miss Miller repeatedly exclaimed, "Silence!” and "Order!” When it
subsided, 1 saw them all drawn up in four semi-circles, before four
chairs, placed at the four tables; all held books in their hands, and a
great book, like a Bible, lay on each table, before the vacant seat. A
pause of some seconds succeeded, filled up by the low, vague hum
of numbers; Miss Miller walked from class to class, hushing this
indefinite sound.

A distant bell tinkled; immediately three ladies entered the room,
each walked to a table and took her seat; Miss Miller assumed the
fourth vacant chair, which was that nearest the door, and around
which the smallest of the children were assembled: to this inferior
class I was called, and placed at the bottom of it.

Business now began: the day’s Collect was repeated, then certain
texts of Scripture were said, and to these succeeded a protracted
reading of chapters in the Bible, which lasted an hour, By the
time that exercise was terminated, day had fully dawned. The
indefatigable bell now sounded for the fourth time: the classes were
marshalled and marched into another room to breakfast: how glad
I was to behold a prospect of getting something to eat! | was now
nearly sick from inanition, having taken so little the day before.

The refectory? was a great, low-ceiled, gloomy room; on two
long tables smoked basins of something hot, which, however, to
my dismay, sent forth an odor far from inviting. 1 saw a universal
manifestation of discontent when the fumes of the repast met
the nostrils of those destined to swallow it; from the van of the
procession, the tall girls of the first class, rose the whispered words—

“Disgusting! The porridge is burnt again!”

“Silence!” ejaculated a voice; not that of Miss Miller, but one of
the upper teachers, a little and dark personage, smartly dressed, but of
somewhat morose aspect who installed herself at the top of one table,
while a more buxom lady presided at the other. | looked in vain for
her I had first seen the night before; she was not visible: Miss Miller
occupied the foot of the table where | sat, and a strange, foreign
looking, elderly lady, the French teacher, as [ afterwards found, took
the corresponding seat at the other board. A long grace was said and
a hymn sung; then a servant brought in some tea for the teachers, and
the meal began.

Ravenous, and now very faint, [ devoured a spoonful or two
of my portion without thinking of its taste; but the first edge of
hunger blunted, [ perceived | had got in hand a nauseous mess:
burnt porridge is almost as bad as rotten potatoes; famine itsell
soon sickens over it. The spoons were moved slowly: 1 saw each girl
taste her food and try to swallow it; but in most cases the effort was
5000 rt'linqu'lshed. Breakfast was over, and none had breakfasted,
Thanks being returned for what we had not got, and a second hymn

] refectary: o rooim whiore meals are sorvied (o sohiael ar an inslitbiion
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chanted, the refectory was evacuated for the schoolroom, 1 was one Don't forget to
of the last to go out, and in passing the tables, | saw one teacher take Notice & Note as you
a basin of the porridge and taste it; she looked at the others; all their fead the text,
countenances expressed displeasure, and one of them, the stout one,
whispered—

"Abominable stuff! How shameful!”

A quarter of an hour passed before lessons again began, during
which the schoolroom was in a glorious tumult; for that space Q NOTICE & NOTR
of time, it seemed 1o be permitted to talk loud and more freely, CONTRASTS AND

: ; i CONTRADICTIONS

and they used their privilege. The whole conversation ran on the
breakfast, which one and all abused roundly. Poor things! it was the

sole consolation they had. Miss Miller was now the only teacher and what a character actually

¢

When you notice a sharp contrast
between what you waould expect

in the room: a group of great girls standing about her, spoke with does, you've found a Contrasts

serious and sullen gestures. [ heard the name of Mr. Brocklehurst and Contradictions signpost,

pronounced by some lips; at which Miss Miller shook her head Noalce & Mate: Mavk stinaimures

disapprovingly; but she made no great effort to check the general in paragraph 28 that describe

writh: doubtless she shared in it unexpected behavior by students
A clock in the schoolroom struck nine; Miss Miller left her circle,  inthe school,

and standing in the middle of the room, cried— Infar: What do these statements
"Silence! To vour seats!” suggest shout how people are
Discipline prevailed: in five minutes the confused throng was treated at the school?

resolved into order, and comparative silence quelled the Babel
clamour of tongues. The upper teachers now punctually resumed
their posts: but still, all seemed to wait. Ranged on benches down the
sides of the room, the eighty girls sat motionless and erect: a quaint
assemblage they appeared, all with plain locks combed from their
faces, not a curl visible; in brown dresses, made high and surrounded
by a narrow tucker about the throat, with little pockets of holland
(shaped something like a Highlander’s purse) tied in front of their
frocks, and designed to serve the purpose of a work-bag: all too
wearing woollen stockings and country-made shoes, fastened with
briss buckles. Above twenty of those clad in this costume were full-
grown girls, or rather young women; it suited them ill, and gave an air
of oddity even to the prettiest,

1 was still looking at them, and also at intervals examining the
teachers—none of whom precisely pleased me; for the stout one was
a little coarse, the dark one not a little fierce, the foreigner harsh and
grotesque, and Miss Miller, poor thing! looked purple, weather-beaten,
and over-worked—when, as my eye wandered from face to face, the
whole school rose simultaneously, as if moved by a common spring.

What was the matter? 1 had heard no order given: | was puzzled.
Ere | had gathered my wits, the classes were again seated: but as
all eyes were now turned to one point, mine followed the general
direction, and encountered the personage who had received me lasi
night. She stood at the bottom of the long room, on the hearth; for
there was a fire at each end: she surveyed the two rows of girls silently
and gravely. Miss Miller approaching, seemed to ask her a question,
and having received her answer, went back to her place, and said
aloud—

Jane Eyre

631



ANALYZE FIRST-PERSON
POINT OF VIEW

Annotate: Mark words and
phrases in paragraph 37 that
express lane's admiration for
Miss Temple.

Analyze: Which details reveal
that Jane has spent time in
fashionable society?

vogue
(vip) . the prevailing fashion,
practice, or style,

632 UNITS ANALYZE & APPLY

A
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“Monitor of the first class, fetch the globes!”

While the direction was being executed, the lady consulted
moved slowly up the room. [ suppose | have a considerable organ of
Veneration, for [ retain yet the sense of admiring awe with which my
eyes traced her steps. Seen now, in broad daylight, she looked tall,
fair, and shapely; brown eyes, with a benignant light in their irids,
and a fine penciling of long lashes round, relieved the whiteness of
her large front; on each of her temples her hair, of a very dark brown,
was clustered in round curls, according to the fashion of those times,
when neither smooth bands nor long ringlets were in vogue; her
dress, also in the mode of the day, was of purple cloth, relieved by a
sart of Spanish trimming of black velvet; a gold watch (watches were
not 5o common then as now) shone at her girdle. Let the reader add,
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to complete the picture, refined features; a complexion, if pale, clear;
and a stately air and carriage, and he will have, at least, as clearly as
words can give it, a correct idea of the exterior of Miss Temple—
Maria Temple, as | afterwards saw the name written in a prayer-book
entrusted o me to carry to church,

The superintendent of Lowood (for such was this lady) having
taken her seat before a pair of globes placed on one of the tables,
summaned the first class round her, and commenced giving a lesson
in geography: the lower classes were called by the teachers: repetitions
in history, grammar, etc., went on for an hour; writing and arithmetic
succeeded, and music lessons were given by Miss Temple to some
of the elder girls. The duration of each lesson was measured by the
clock, which at last struck twelve. The superintendent rose—

“I have a word to address to the pupils.” said she.

The tumult of cessation from lessons was already breaking forth,
bult it sank at her voice. She went on—

“You had this morning a breakfast which you could not eat; you
must be hungry—1 have ordered that a lunch of bread and cheese
shall be served to all”

The teachers looked at her with a sort of surprise.

“It is 1o be done on my responsibility,” she added, in an
explanatory tone to them, and immediately afterwards left the room.

The bread and cheese was presently brought in and distributed,
to the high delight and refreshment of the whole school, The order
was now given “To the garden!” Each put on a coarse straw bonnet,
with strings of colored calico, and a cloak of grey frieze. | was
similarly equipped, and, following the stream, I made my way into
the open air,

The garden was a wide enclosure, surrounded with walls so high
as to exclude every glimpse of prospect: a covered verandah ran down
one side, and broad walks bordered a middle space divided into
scores of little beds: these beds were assigned as gardens for the pupils
to cultivate, and each bed had an owner. When full of flowers they
would doubtless look pretty; but now, at the latter end of January, all
was wintry blight and brown decay. | shuddered as [ stood and looked
round me: it was an inclement day for outdoor exercise; not positively
rainy, but darkened by a drizzling yellow fog;: all underfoot was still
soaking wet with the floods of yesterday. The stronger among the
girls ran about and engaged in active games, but sundry pale and thin
ones herded together for shelter and warmth in the verandah;: and
amongst these, as the dense mist penetrated to their shivering frames,
I heard frequently the sound of a hollow cough.

Dan't forget to Q
Notice & Note as you

read the texi,

commence
(ka-niéns’) v. to begin or start.

ANALYZE SETTING

Annotate: Mark cetails in
paragraph 45 showing how the
students feel about thelr exercise
period.

Analyze: What does this
description suggest about the
schoal's attitude toward the
students’ well-being?

Jane Eyre
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VOCABULARY

Use Context Clues: Mark wards
and phrases in paragrapgh 46 that
hint at the meaning of the ward
isoletian.

Analyze: What is your best
guess at the meaning of isolation?
Check your answaer In a dictionary,

634 UHITS AMALYZE & APPLY

As vet [ had spoken to no one, nor did anybody seem to take
notice of me; 1 stood lonely enough: but to that feeling of isolation |
was accustomed; it did not oppress me much. [ leant against a pillar
of the verandah, drew my grey mantle close about me, and, trying to
forget the cold which nipped me without, and the unsatisfied hunger
which gnawed me within, delivered myself up to the employment
of watching and thinking. My reflections were too undefined
and fragmentary to merit record: [ hardly yet knew where [ was;
Gateshead and my past life seemed floated away to an immeasurable
distance; the present was vague and strange, and of the future I could
form no conjecture, I looked round the convent-like garden, and then
up at the house; a large building, half of which seemed grey and old,
the other half quite new. The new part, containing the schoolroom
and dormitory, was lit by mullioned and latticed windows, which
gave it a church-like aspect; a stone tablet over the door, bore this
inscription—

“Lowood Institution.—This portion was rebuilt A.p.—, by Naomi
Brocklehurst, of Brocklehurst Hall, in this county”

“Let your light so shine before men that they may see your good
works, and glorify your Father which is in heaven."— St, Matt. v. 16.

[ read these words over and over again: | felt that an explanation
belonged to them, and was unable fully to penetrate their import, [
was still pondering the signification of "Institution,” and endeavoring
to make out a connection between the first words and the verse of
Scripture, when the sound of a cough close behind me, made me
turn my head. I saw a girl sitting on a stone bench near; she had bent
over a book, on the perusal of which she seemed intent: from where
[ stood | could see the title—it was "Rasselas;” a name that struck
me as strange, and consequently attractive. In turning a leaf she
happened to look up, and [ said to her directly—

“Is your book interesting?” 1 had already formed the intention of
asking her to lend it to me some day.

"I like it,” she answered, after a pause of a second or two, during
which she examined me,

"What is it about?” I continued, [ hardly know where [ found the
hardihood thus to open a conversation with a stranger; the step was
contrary to my nature and habits: but I think her occupation touched
a chord of sympathy somewhere; for [ too liked reading, though of
a frivolous and childish kind; I could not digest or comprehend the
serious or substantial.

"You may look at it,” replied the girl, offering me the book.

| did s0; a brief examination convinced me that the contents were
less taking than the title: "Rasselas” looked dull to my trifling taste;

[ saw nothing about fairies, nothing about genii; no bright variety
seemed spread over the closely-printed pages. T returned it to her;
she received it quietly, and without saying anything she was about to
relapse into her former studious mood: again [ ventured to disturh
her—
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& Famgion Vi Hasour] ®bledung Corvgaary

“Can you tell me what the writing on that stone over the door Don't forget to
Notice & Note as you

read the text,

means? What is Lowood Institution?”

“This house where you are come to live”

“And why do they call it Institution? Is it in any way different
from other schools?”

“It is partly a charity-school: you and [, and all the rest of us, are
charity-children. [ suppose you are an orphan: are not either your ANALY ZE FIRST-PERSON
father or your mother dead?” POINT OF VIEW

“Roth died before I can remember”

“Well, all the girls here have lost either one or both parents, and
this is called an institution for educating orphans.”

“Do we pay no money? Do they keep us for nothing?”

“We pay, or our friends pay, fifteen pounds a year for each”

“Then why do they call us charity-children?”

“Because fifteen pounds is not enough for board and teaching,
and the deficiency is supplied by subscription.”

“Who subscribes?”

“Different benevolent-minded ladies and gentlemen in this
neighborhood and in London”

"Who was Naomi Brocklehurst?”

“The lady who built the new part of this house as that tablet
records, and whose son overlooks and directs everything here.”

"Why?"

“Because he is treasurer and manager of the establishment.”

“Then this house does not belong to that tall lady who wears a
watch, and who said we were 10 have some bread and cheese”

“To Miss Temple? Oh, no! I wish it did: she has to answer to
Mr. Brocklehurst for all she does. Mr. Brocklehurst buys all our food
and all our clothes.”

“IDoes he live here?”

"No—twa miles off, at a large hall”

“Is he a good man?”

"He is a clergyman, and is said to do a great deal of good.”

“Did you say that tall lady was called Miss Temple? *

"Yes."

“And what are the other teachers called?”

“The one with red cheeks is called Miss Smith; she attends to
the work, and cuts out—for we make our own clothes, our frocks,
and pelisses, and every thing; the little one with black hair is Miss
Scatcherd: she teaches history and grammar, and hears the second
class repetitions; and the one who wears a shawl, and has a pocket-
handkerchief tied to her side with a yellow riband, is Madame Pierrot;
she comes from Lisle, in France, and teaches French.)”

“Do you like the teachers?”

“Well enough.”

“Dao vou like the little black one, and the Madame——7%—1 cannot
pronounce her name as you do.”

Analyze: Why dogs Jane ask

she i

Jane Eyre

Annotate: Mark paragraph 57,

these questians? What do they
indlcate about the type of person

W
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ANALYZE FIRST-PERSON
POINT OF VIEW

Annotate: Mark the girl's
respanse to Jane’s question abaut
Miss Temple

Compare: How does the girl's
response contrast with lane's
reasons for admiring Miss Temple?

636 UNITS ANALYZE & APPLY

“Miss Scatcherd is hasty—you must take care not to offend her;
Madame Pierrot is not a bad sort of person.”

"But Miss Temple is the best—isn't she?”

“Miss Temple is very good, and very clever; she is above the rest,
because she knows far maore than they do”

"Have yvou been long here?”

"Two vears,”

“Are you an orphan?”

"My mother is dead.”

“Are you happy here?”

“You ask rather too many questions. | have given you answers
enough for the present: now | want to read.”

But at that moment the summons sounded for dinner: all
reentered the house. The odor which now filled the refectory was
scarcely more appetizing than that which had regaled our nostrils
at breakfast: the dinner was served in two huge tin-plated vessels,
whence rose a strong steam redolent of rancid fat, [ found the mess
to consist of indifferent potatoes and strange shreds of rusty meat,
mixed and cooked together, Of this preparation a tolerably abundant
plateful was apportioned to each pupil. [ ate what [ could, and
wondered within myself whether every day’s fare would be like this.

After dinner, we immediately adjourned to the schoolroom:
lessons recommenced, and were continued till five oclock.

The only marked event of the afternoon was, that | saw the girl
with whom 1 had conversed in the verandah, dismissed in disgrace,
by Miss Scatcherd, from a history ¢lass, and sent to stand in the
middle of the large schoolroom, The punishment seemed to me
in a high degree ignominious, especially for so great a girl—she
looked thirteen or upwards, | expected she would show signs of
great distress and shame; but to my surprise she neither wept nor
blushed: composed, though grave, she stood, the central mark of all
eyes. “How can she bear it so quietly—so firmly?” 1 asked of myself.
“Were | in her place, it seems to me | should wish the earth to open
and swallow me up. She looks as if she were thinking of something
bevond her punishment—beyond her situation: of something
not round nor before her. [ have heard of daydreams—is she in a
daydream now? Her eyes are fixed on the floor, but [ am sure they
do not see it—her sight seems turned in, gone down into her heart:
she is looking at what she can remember, | believe; not at what is
really present. | wonder what sort of a girl she is—whether good or
naughty,”
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Soon after five ey, we had another meal, consisting of a small
mug of coffee and half a slice of brown bread. | devoured my bread
and drank my coffec with relish; but [ should have been glad of as
much more—[ was still hungry. Half an hour’s recreation succeeded,
then study; then the glass of water and the piece of oat-cake, pravers,
and bed. Such was my first day at Lowood.

COLLABORATIVE DISCUSSION

Which details about life in the Lowood Institution left a strong
impression on you? Discuss your ideas with a partner.

Assessment Practice

Answer these guestions before moving on to the Analyze the Text
section on the following page.
1. What is Miss Temple's reaction when she first meets Jane?

('_-_A_) She is annoyed that Jane has arrived so late.

@ She expresses sympathy and concern for Jane.

@ She thinks Jane is toa young for the school,

@ She fears that Jane will misbehave.

Review your notes and
add your thoughts to your
Response Log,

2. Why does Miss Temple order bread and cheese to be served on Jane'’s first day at

Lowood?

(E) She wants to celebrate Jane's arrival,

@ Mr. Brocklehurst |s coming for a visit,

@ The students could not eat their breakfast,
@ The school has run out of other food,

3. Who makes the decisions about how Lowood is run?
@ Miss Temple
Miss Miller
(?) Miss Scatcherd
(1':) Mr. Brocklehurst

(O |

| Test Taking Strategies |

lane Eyre
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Respond

Analyze the Text

Support your responses with evidence from the text,
MOTICE & NOTE
1 ; COMPARE Reread the introductory note in italics on page 627. How Review what
does Janes experience at Lowood compare with the life she led at you noticad and

{ 3 3

638

noted as you read
the text, Your
annotations can

help you answer
EVALUATE England did not have government-funded schools in the these questions.

period cavered by the novel; the children at Lowaod must rely on charity
for their education. Based on Jane's descriptions of the setting, how well
does this systemn serve the needs of students? Explain.

Gateshead?

) DRAW CONCLUSIONS What does the excerpt hint about Mr.

Brocklehurst's character?

ANALYZE In paragraph 95, Jane nates a Contrast and Contradiction
between the older girl's reaction to being punished and the reaction that
Jane expects her 1o have, What does this incident reveal about Jane's
personality?

CRITIQUE |s the first-persan narration of fane Evre effective, of should
Bronté have used the third-person point of view to tell the story? Giye

reasons for your opinion,

EVALUATE Review detalls about the historical, soclal, and economic
context you noted and any other details that stood out to you, What
theme does Bronté express? How do your detalls support that theme?

Detail | | Detail | | Detail

.[ Theme: " 1

UNITS ANALYZE & APPLY
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Respond

) Choices

Here are some other ways to demeonstrate your understanding of the
ideas in this lesson.

Writing

LA Diary Entry As you write and discuss,
be sure to use the

In this excerpt, you see all of the events that happen from Jane's Academic Vocabulary

perspective. But what would it be like if you knew how another words,

character was feeling?

Write a diary entry from the voice of the older girl whom lane meeats
in the garden, You might choose to write about the girl's perspective
on ane of the fellowing events:

= the burnt porridge in the caleteria (paragraphs 25-29)

& meeting Jane in the garden (paragraphs 45-92)

& being punished (paragraph 95)

As you write, consider how the older girl's view of events might be
different from Jane's.

»

Social & Emotional Learning
s You're in Charge

Research
Ly Education in Victorian Imagine that you and a group of classmates have
England heeninvited to form a committee and suggest
changes to Lowood, How will you improve the
Research ‘ragged schools” and other s o sbudantss

charitable education institutions In England
during the Victorlan era. Address the
following questions in your research:

1. Hold a meeting where your committae
brainstarms ideas for improvement. Make
sure pach committee member is permitted to

= Why did these schools exist? speak and propose at least one idea,

& Whom did they serve? 2. Identify five changes you want to make.
Rank them in order of importance from
1 to 5, Provide reasons to justify your
recammendations,

s What impact did they have on pupils?

3. Crearte aflyer or poster announcing the
changes that you want to implement,

' Howghton M Sarper Patithing: Tompaey

Jane Eyre 539



Respond

Expand Your Vocabulary

PRACTICE AND APPLY
Choose the situation that best fits with the vocabulary word,

1. Ifyou feel indefatigable, are you likely to complete a marathon race or quit early?

2. If your complexion is ruddy, have you been exposed to the sun or covered up?

3. If a movie were described as morose, would it be sad or funny?
4. Ifaclassis commaencing, is it beginning or ending?

5. Ifa woman's outfit is said to be in vogue, Is it in style ar out of style?

Vocabulary Strategy
> Context Clues

Looking at context clues can help you figure out the meaning of an
unfamiliar or multiple-meaning word. For example, in this sentence from
paragraph 13 of Jane Eyre, the words ruddy, complexion, and careworn help
you understand that countenance means “facial appearance.”

Miss Miller was more ordinary; ruddy in complexion,
though of a careworn countenance. . , .

PRACTICE AND APPLY

Inﬂfuﬂ"\?n;linh;y
Lesson:
Using Context Clues

Find the following words in Jane Eyre. Identify context clues to each word's
meaning, and write down your best guess for the word’s definition in the
chart. Then, look up each word in a dictionary ta check your definition.

Waord Context Clues

Definition

discerned
{paragraph 4]

congregation
{paragraph 13)

redolent
(paragraph 93}
Ignominious
{paragraph 95)

640 UNITS ANALYZE & APPLY
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Respond

Watch Your Language!
Gerunds and Gerund Phrases FIH]

A gerund is a verb form ending in =ing that functions Interactive Grammar

as a noun. Gerund phrases include the gerund plus Lesson: Gerunds and

its madifiers and complements, Gerunds and gerund SeuncPhesses =~ )
phrases may perform any function that a noun

performs and can appear in any part of a sentence

where a noun could be used, Gerunds can add a sense

of maotion or action 10 a sentence.

Part of the Sentence Example

Subject Having little food was a way of life at Lowood.

Direct object The girls finished gardening,

Indirect object They gave working their full attention.

Subject complement Her best skill is coping with hardship.

Object of the preposition She came home weary from working all day.

PRACTICE AND APPLY

Write your own sentences with gerunds or gerund phrases using the
sentences above as models.
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Get Ready

[ MEDIA

Factory Reform

Documentary by Timelines.tv

642

ESSENTIAL QUESTION:
? Whatisatrue
benefactor?

Engage Your Brain

Get together with a group of classmates, and share
stories about difficult places to work, You can discuss
your own work experiences or workplaces that you've
heard about fram friends, relatlves, or the media.
Consider the following kinds of problems:

® nolse

& unsanitary conditions

s dangerous machinery

e lang hours

e stressful assignments

After everyone has shared a story, take a vote an which
of the workplaces described was the worst!

UNITS ANALYZE & APPLY

unfriendly supervisors or coworkers

Background

“Factory Reform” i an éxcerpt from the documentary History of Britain
Changing Lives on the website Timelines.tv. It depicts manufacturer Titus
Salt's advocacy for Britaln's lower-class factory workers. In the Industrial
Revalution, business owners became wealthy, while average citizens lived
in poverty. Workers—men, women, and children—somaetimas worked mare
than 14 haurs per day and made very litthe money. Many were killed or
severely Injured; accidents ranging from falls to explosions were common in
Victorian factories,

Titus Salt

11 Coweon: Colexiom d Wamy
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Get Ready

Evaluate Documentaries

A documentary [s a nonfiction film about soclal, political,
or historical subject matter. A historical documentary

usually focuses on a particular time period, persan, or
y o P P Focus on Genre

event and informs viewers by taking a detailed look at the l.)
. Documentary
subject. Documentary filmmakers often rely on visual and
sound elements to immerse viewers in the subject and to = isan informational form of
media

convey certain viewpaints,
= covers a specific person, place,
event, of ldea

= should rely on facts, but may

also axpress opinions
* Footage is recorded materlal used to reveal
L ]
information about a subject. It can Include uses visual and sound
elements

photos, film clips, and even reenactmaents,
Visual and Sound * |llustrations can be used to help create a & conveys information through

Elements storyline by portraying important people a narrator (or vaice-over

and incidents. narration)
® Music and sound effects can bo used 1o set

a mood ar to capture viewers' attention

® Consider the viewpaint of the documentary,
Is it objective, based strictly an the facts? Or
does it make its points in a subjective way
Strategles for Viewing | | by 1?1‘.|rlng only certain views?
Note images used to help you connect ideas.
® Think about what the cresters amphasize
and what Impressions they might want 1o

convey

Learn about a Victorian employer who
led a movement to improve working
conditions in British industry.

R"":rk-m Ml Farrroar Pubiishiong Camgasy - Factony lelorar Ciliniirw [hater

'\ \“ A t\w

. \\ A

View “Factory Reform®in e
your ebook,

¥ actory

eI ),
Reform_ '
1))

1

I',,--

Documentary by Timelines.ty
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Respond

Analyze Media
Support your responses with evidence from the documentary.
1) IDENTIFY Atthe start of the documentary, what sounds do you hear

as the presenter gives background information? What mental images do
these sounds conjure up?

.2 ) ANALYZE How does footage of the community of Saltaire help o
canvey the risk Titus Salt took by moving his factory and Investing [n living
guarters for his workers?

"3:-_1 CAUSE/EFFECT In the graphic organizer, write down improvemants that
Titus Salt made to address the problems faced by Victorian mill workers.

Problems Impraovements

Air pallution

Dark, poorly ventilated workplaces |

Exhausted and impoverished workers

[ 4 ) SUMMARIZE According to the documentary, how did Salt’ factory
influence future factory owners?

(%) ANALYZE What does the appearance of a narrator, as well as the use of
his voice-over, contribute to the documentary?

& | COMPARE "Factory Reform” repeatedly shows illustrations in a notebook
that depict life in Victorian factories. How are workers depicted compared
to images of the wealthy factory awners?
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Respond

) Choices

Here are some other ways to demonstrate your understanding of the
ideas in this lesson,

t;rlling
Short Sto As you write about
i and discuss the
Create a story about a character who receives support from a documentary, be sure to
benefactor. You may base your story on something that happened use the Academic

1o you or someone you know, or you can rely on your imagination.
e Establish the story's setting—where and when it takes place.

& Use astory map to plan the plot of your story. Sequence
events so that they build on one another ta reach a climax and
satisfying conclusion.

& Include sensory language 1o convey a vivid impression of the
main character's experience,

-
§
3
5
g

s Reread and edit your narrative, Reorder events or add detalls as
needed,

Speaking & Listening

L Group Discussion
Media

by Company Brochure

In a documentary video, the narrater often
conveys a specific point of view or stance on
Da research ta learn maore details about life a topic. In a small group, discuss the narrator’s
in Saltaire in the Victorian era. Then, create a point of view in "Factory Reform.”

brachure to attract workers to live and work . 2 ; =
s Identify the narrator’s main claim in the

in this model industrial town. Include photos e

of buildings and homes, along with text that
reflects Titus Salt's vision and values. e Assess the premises on which his claim s

based and how the narrator links his ideas.
Does he use transitions to help viewers
understand how the ideas fit together?

= Analyze the narrator’s tone, including his
word cholces and polnts of emphasis. How
well does his tone communicate his ideas
and convey appropriate emotion?

& Fvaluate the narrator's use of rhetoric to
persuade listeners,

€ bragagices Wi Hisc ot Prublihng omgues
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Get Ready

The Lady of Shalott 7 Howdoyouview

the world?

Narrative Poem by Alfred, Lord Tennyson

Engage Your Brain

Choose one or more of these activitles to start
connecting with the poem you're about to read.

/.

Solitary Confinement

Many legends and fairy tales depict a character

. ] Curses!
who is confined to a place and shut off from the
world. Imagine what It would be like to experience In a small group, share stories from books,
such iﬁﬂlﬂ"tﬁl"‘l, 'C.(?“Eiﬂl.‘l' LI'H.' h'-_."uwiﬂg qllﬂbti’ﬂnb: ﬂlm&, and TV 5hcmrs dbﬂul (,'hﬂl'rll 1ers

s How do you think being cut off from other who live under some sort of curse, What
people would affect you? situations in real life might make people

feel that they are “cursed”?
# What risks might you take to gain freedom and

live among other peapla?

Write a paragraph in response to these questions. )

In Saarch of Camelot

g .
EP"‘"]T " The poem you are about to read is set around ?
Camelot, where King Arthur held court, With a E

partner, research information about this legendary

castle. Use these questions to gulde your research:

e What was life like in Camelot?

o

4 i

s Why did King Arthur and his knights gather at a
round table?

S

- P R

s Who was Sir Lancelot, a figure who appears in
Tennyson's poem?

z AR

N R

A
e
i
]
-3
]
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Get Ready

Analyze Allegory

An allegory is a story with twe levels of meaning—a literal one and
a symbolic one, In allegorical fiction and poetry, characters represent
abstract qualities or ideas. Like a fable or parable, an allegory may have

one or more of the following purposes: Focis on Genre

* toconvey truths about life Ly Narrative Poetry

= toteach religious or moral lessons
= tells astory

= tocriticize social institutions s uses elements of fiction, such
. as character, sétting, and plat

Some critics argue that "The Lady of Shalott” is an allegory for the life of an o s written in postic form using

artist, while others believe it represents the plight of women in Victorian lines and stanzas

soclety. As you read "The Lady of Shalott,” look for symbelic meaning in & may be written with regular

the poem's setting, objects, and characters. patterns of thyme and meter or
in free verse without a regular
structure

Analyze Mood

Mood s the feeling or atmosphere that a writer creates for the reader. Some
examples of words describing mood are mysterious, somber, and jovful. A
poem'’s mood may change as a poem progresses, Elements that help create
a poem’s mood include diction, imagery, line length, stanza structure, and
sound devices, such as repetition and rhyme,

Read these lines from the beginning of “The Lady of Shalott™

On either side the river lie

Long fields of barley and of rye,

That clothe the wold and meet the sky;

And through the field the road runs by
To many-towered Camelot;

Each line in this passage contains four iambic feet, consisting of an
unstressed syllable followed by a stressed syllable, The strong, reqular
pattern of this meter, the rhyme scheme, and the imagery of King Arthur's
mythical realm of Camelot cantribute 1o a tranquil and orderly mood early in
the poem. As you read, think about how these elements combine to create
that mood or other moods that arise throughout Tennyson's poem.

The Lady of Shalott 647



Get Ready

Annotation in Action

Here are one student’s notes about the opening lines of "The Lady of Shalott”
As you read, highlight details that may have symbaolic meaning in the poem.

On either side the river lie i Elie pural
Long fields of barley and of rye, setting, Canelot
That clothe the wold and meet the sky; weay represent

And through the field the road runs by
To many-towered Camelot;
And up and down the people go,

Lociet H

Gazing where the lilies blow
Round an island there below,
The island of Shalott.

Alfred, Lord Tennyson (1soo-1892)

Alfred Tennyson experienced misfortune early In life, but he became the
maost celebrated poet of his age, The fourth son In a family of 12 children,
he grew up in a turbulent household, His father, an educated but
aembittered clergyman, took out his frustratlons on the family, Depressed
by his gloamy home life, Tennyson immersed himself in poetry. Ouring
his first year at Cambiridge University, he won a poetry contest, and his
friends belleved he was destined for greatness, However, he had to leave
Cambridge In 1831 without  degree due to lack of funds,

Melancholy Poet
“'Tis better to have In 1832, Tennyson published his first significant baok of poems, which
loved and lost / Included an early version of “The Lady of Shalott!” It recelved harsh

criticism from reviewers, who objected to its melancholy themes. The
nexct year, he was stunned by the sudden death of his closest friend,
loved at all” Arthur Henry Hallam, who was only 22 years old, Tennyson became
engaged to Emily Sellwood in 1836, but he postponed their marriage
because af his uncertain financial future, Despite all these difficulties,
Tennysan never waveéred fram his determination 1o be & poet,

Than never to have

—Alfred, Lord Tennyson

Literary Triumphs

Tennysan's career beaan to turh arsund in 1842, when he published &
two-valume eallection that drew praise fram eritics. Three years later, the
British government granted him an annual pension in recagnition af his
talent. Althaugh Hallany's death grieved Ternyson deeply, it also inspired
same of his finest waorks, including In Memaram A HH. a poem in 131
sections that pays tribute to Hallam, It was published in 1850 to great
success. That same year, Tennysan finally married, and Queen Victorla
narmed him poet laureate, Decades later, he also accepted the title of
baran, becaming Alfred, Lord Tennyson,
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The Lady of Shalott

Marrative Poem by Alfred, Lord Tennyson

ra
'*'1“'“;

Think about what it would be like to see the world SRR Sy g)

from the Lady of Shalott’s perspective. Aa you TeRcl, itk the sicke
I'l'li'll"lf_liﬂi 1o make notes

about the text

Part ]

= et Ay

On either side the river lie
Long fields of barley and of rye,
['hat clothe the wold and meet the sky; wald: ralling plain
And through the field the road runs by
[0 many-towered Camelot;
And up and down the people go,
Gazing where the lilies blow blaw: bloam
Round an island there below, ANALYZE MOOD

The island of Shalott,
Annotate: Mark the words ar

phiases that establish the moods
of the first and second stanzas.

L Bzuaghton WSS Harrourt Publisteny & ey - ouge [edt

I"'h-l'"

Analyze: How does the mood
change from the first to the
second stanza?

The Lady of Shalott 649



imbowers: Hncloses surraunds,

shaliop (xhill ap):a small open
[xcnat.

epsemant: & hinged window thal

QpHrN % outward,

ANALYZE ALLEGORY

Annotate: Inlines 19-27, mark
datails that suggest the Lady of
Shalott Is invisible or unknown to
the citizens of Camelot

Interpret: How might these
details relate to the allegarical
meaning of the poem?

Willows whiten, aspens quiver,
Little breezes dusk and shiver
Through the wave that runs forever
By the island in the river

Flowing down to Camelot.
Four gray walls, and four gray towers,
Overlook a space of lowers,
And the silent isle imbowers

The I.;‘ujy of Shalott,

By the margin, willow-veiled,

Slide the heavy barges trailed

By slow horses; and unhailed

The shallop Ritteth silken-sailed
skimming down to Camelot:

But who hath seen her wave her hand?

Or at the casement seen her stand?

Or is she known in all the land,
The Lady of Shalou?

Only reapers, reaping early

In among the bearded barley,

Hear a song that echoes cheerly

From the river winding clearly,
Down to towered Camelot;

And by the moon the reaper weary,

Piling sheaves in uplands airy,

Listening, whispers “"Tis the fairy
Lady of Shalou.”

Part 11

There she weaves by night and day
A magic web with colors gay.
She has heard a whisper say,
A curse is on her if she stay
To look down to Camelot,
She knows not what the curse may be,
And so she weaveth steadily,
And little other care hath she,
The [.'.lr.l!l,' of Shalott,

§
g
i
]
:
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And moving through a mirror clear

That hangs before her all the year,

Shadows of the world appear.

There she sees the highway near
Winding down to Camelol;

There the river eddy whirls,

And there the surly village churls,

And the red cloaks of market girls,
Pass onward from Shalott,

Sometimes o troop of damsels glad,
An abbot on an ambling pad,
Sometimes a curly shepherd lad,

Weasviers often used mirrars
whille waorking from the back of
A tapestry Lo view the tapestry's
sppearance, Dut this one s used 1o

e thia outside workl

surly village churls;: rude
midiviberd Of the laver Classin g

village,

damiali: young, unmared
WO

abbot . .. pad: thi head mank in a
monastéry on a slow maving harse

Or long-haired page in crimson clad, sngni i Sl traling 46 b s
Goes by to towered Camelot; knight,

And sometimes through the mirror blue

The knights come riding two and two:

| - oot Ve ot Putieieng | compaeny - Tmues (s O e By

She hath no loyal knight and true,
The Lady of Shalott,

But in her web she still delights
To weave the mirror's magic sights,
For often through the silent nights
A funeral, with plumes and lights
And music, went to Camelot;
Or when the moon was overhead,
Came two young lovers lately wed:
“I am half sick of shadows,” said
The Lady of Shalott,

Part III

A bowshaot from her bower eaves,

He rode between the barley sheaves,
The sun came dazzling through the leaves,
And flamed upon the brazen greaves

Of bold Sir Lancelot.
A red-cross knight forever kneeled
To a lady in his shield,
That sparkled on the yellow field,
Beside remote Shalott,

ANALYZEALLEGORY

Annotate: In lines 64=-72,
mark the wordd or phrases
that represent the isolation
experienced by the main
character.

Infer: What does the Lady's
statement in line 71 suggest
about her character?

bowihot: the distancse an ariow
can b shot; bowar [bou 'ar) saves:
the part of the roaf that sxtends above
tha L .-:dy'\. priviate rogm
. brazen greaves: metal armor
for protecting the legs below the
knaes,

A rod-eros .. . ihiald: His
shield showed a knight wearing a
red cross and kneeling to honor a
lady. The red cross was a symbal
warn by knights who had fought
in the Crusades,




4. gemmy: studded with gems.

4 blazened (00 wand) baldric: a
decorated leather belt worn across the
chest to suppart a sword ar, as in this
case, a bugle.

Q HOTICE & NOTE

AGAIN AND AGAIN
When you natice certain images
or words being repeated in a
portion of the poem, you've found
an Again and Again signpost,

Motice & Note: Mark the
repeated words in lines 109=1113.

Infer: Whit eflect does this
repetition have on the stanza?

652 UNITS ANALYZE & APPLY

The gemmy bridle glittered free,

Like to some branch of stars we see
Hung in the golden Galaxy.
The bridle bells rang merrily
As he rode down to Camelot;
And from his blazoned baldric slung
A mighty silver bugle hung,
And as he rode his armor rung,
Beside remote Shalott,

All in the blue unclouded weather

Thick-jeweled shone the saddle leather,

The helmet and the helmet-feather

Burned like one burning flame together,
As he rode down 1o Camelot;

As often through the purple night,

Below the starry clusters bright,

Some bearded meteor, trailing light,
Moves aver still Shalott,

His broad clear brow in sunlight glowed;
On burnished hooves his war horse trode:
From underneath his helmet flowed
His coal-black curls as on he rode,
As he rode down to Camelot.
From the bank and from the river
He flashed into the crystal mirror,
“Tirra lirra," by the river
Sang Sir Lancelot.

She left the web, she left the loom,
She made three paces through the room,
She saw the water lily bloom,
She saw the helmet and the plume,
She looked down to Camelot.
Out flew the web and floated wide;
The mirror cracked from side to side;
“The curse is come upon me,” cried
The Lady of Shalott,

. Horeghiees Mol =it PrbiieJrea Loy



Don't forget to :" |
Notice & Nota as you
read the text.

Part IV

: . ANALYZE MOOD
In the stormy east wind straining,

i
L] o - = s ] K
a I'he pale vellow woods were waning, Annotate: In lines 118153, mark
& " . s g instances of imagery and sound
¥ I'he broad stream in his banks complaining, |

dievices,
:-J Heavily the low sky raining
] . F. i M - o Afj
. Over towered Camelot; Analyze: How da these images
U . and sound devices help convey a
d [Down she came and found a boat
o i A tragic mood!
T Beneath a willow left afloat,
5

And round about the prow she wrote
The Lady of Shaiott.

And down the rivers dim expanse

Like some bold seér in a trance, seilr (503 ) SGMeane Whi ean
i@ (nfo Tee Tuluie: 4 ;1r|11|'l|rl

Secing all his own mischance
misehaneg: mislorune: bad uck.

With a glassy countenance
Did she look to Camelot.

Aogrinn MESe M Ppblstsog xmgany -

o

Thes Lady of Shalott 653



ANALYZIE ALLEGORY

Annotate: Mark details about
the Lady of Shalott's death in lines
145-153.

Interpret: What [dea might be
suggested by her death?

@railiri: balane

burgher a middie class citizen
af 4 town,

654 UMITS ANALYZE & APPLY

And at the closing of the day

She loosed the chain, and down she lay;

The broad stream bore her far away,
The Lady of Shalatt.

Lying, robed in snowy white
That loosely flew to left and right—
The leaves upon her falling light—
Through the noises of the night
She floated down to Camelot;
And as the boat-head wound along
The willowy hills and fields among,
They heard her singing her last song,
The Lady of Shalott.

Heard a carol, mournful, holy,
Chanted loudly, chanted lowly,

Till her blood was frozen slowly,
And her eyes were darkened wholly,
Turned to towered Camelat.

Far ere she reached upon the tide

The first house by the waterside,

Singing in her song she died,
The Lady of Shalott,

Under tower and balcony,

By garden wall and gallery,

A gleaming shape she floated by,

Dead-pale between the houses high,
Silent into Camelot,

Out upon the wharfs they came,

Knight and burgher, lord and dame,

And round the prow they read her name,

The Lady of Shalott.

Who is this? and what 15 here?
And in the lighted palace near
Died the sound of royal cheer;

And they crossed themselves for fear,

All the knights at Camelot:
But Lancelot mused a little space;
He said, "She has a lovely face;
God in his mercy lend her grace,

The Lady of Shalott.”
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COLLABORATIVE DISCUSSION

) ' With a partner, discuss the ending of the poem. What kind of effect
' da you think Tennyson wanted to have on his readers?

Review your notes and
add your thoughts to your
Response Log.

Assessment Practice

Answer these questions before moving on to the Analyze the Text
section on the following page.
1. What will set off the Lady of Shalott's curse?
(;Aj viewing the world without looking through her mirror
(u_) falling in love with a loyal knight
('E:-) asking forbidden gquestions

CD:) taking a break from weaving her tapestry

) 2. Before Lancelot appears in her mirror, the Lady of Shalott —
(a) feels tormented by her isolation
[!) enjoys spending her time weaving
@:} tries to undo the curse placed on her

@ yearns ta live in Camelot

3. Lines 73-90 show that Lancelot's life Is different from the Lady's by —
{E‘) contrasting his boldness with her shyness
@} contrasting the way people react to him with the way they react to her
@ contrasting his freedom with her confinement
(_'E) contrasting the appearance of his armor with the appearance of her gown

(&

| Test Taking Strategies

€ Howghaon Ml Furcoor] Publctong Comgany - bnage (redts. Cibvoredie Marsy

-
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Respond

Analyze the Text

Suppart your responses with evidence from the text.
HOTICE & NGTE
(1) INFER Why does the Lady of Shalott decide to look down upon Camelot? Review what
' you noticed and
noted as you read
(2) DRAW CONCLUSIONS Is it likely that the Lady’s actions would be the text. Your
different if she knew more about the curse? Why or why not? SRRV tA)
help you answer
these questions.

'.".3 ! ANALYZE The climax of a plot is the turning point or moment of greatest
intensity. What is the climax of this narrative poem? Explain your answer,

Hl } COMPARE Use the graphic organizer to note details that create a
contrast between the Lady of Shalott's life and the lives of the villagers.

Villagers

Lady of Shalott l

’51 ANALYZE |dentify the rhyme scheme of the poem. What effect does this
rhyme scheme create?

kI!\- ) INTERPRET Which images, objects, or ideas in “The Lady of Shalott”
can be seen as symbols that suggest the poem is an allegory for the
experience of women in Victorian society?

L7 ) ANALYZE Consider the pattern of repetition of words in the fifth
and ninth lines of each stanza, Also, note that these lines are indented
and usually shorter than the ather lines in the stanza. How do these
Again and Again elements affect the mood of the poem?

656 UNITS AMNALYZE & APPLY
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Choices

Respond

Here are same other ways to demonstrate your understanding of the

ideas in this lesson,

Writing

L} Diarv Ent As you write and discuss,
y i be sure to use the

People who lead isolated lives often keep diaries to express their Academic Vocabulary

thoughts, Imagine you are the Lady of Shalott, Write a diary entry words.

about the day she looked directly at Camelot, Before you begin,
review your notes about this scene, Cansider the following:

& hercommentinline 71
& Lancelots appesrance

= theimmediate consequences of her action

Media
> Graphic Novel Panel

“Thie Lacly of Shalatt” is full of vivid descriptions,
Create a graphic novel panel showing a scene in
the poem,

1. Choose a scene you want to illustrate.

2. Reread the scene, and form mental images of
the characters, setting, and events,

3. Declde on text to Include in the panal:
a descriptive statement, dialogue, or both.

I

Speaking & Listening
L Poetry Recital

With a group, recite part of “The Lady of Shalott”
aloud for the class,

s Work with your group ta select at least one
stanza of the poem,

s Discuss how you will recite the section of
the poem you've chosen, Will you recite
it together as a choral reading? Will each
member of your group speak a different
part? Will you sing It like a song?

s Memorize your lines, and rehearse them a
few times with your group.

« Present the poem to the class, using
appraopriate volume, enunciation, and
gestures,
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Get Ready
ESSENTIAL QUESTION:

from ? :ﬁmm;gmrrmny

Great Expectations

Novel by Charles Dickens

Engage Your Brain

Choose one or more of these activities to start
connecting with the text you're about 1o read.

Can a Broken Heart Ever Heal?

The metaphor of a “broken heart,” which describes A Youthful Shock

severe emotional pain, dates back thousands of When Charles Dickens was a boy, his

years. Today, many sad movles, songs, and stories life turned upside down after his fathar

refer to a broken heart, Discuss the following fell into debt and Charles had to work

guestions with a group of classmatas: in a factory. With a partner, do research

s What is the last story you read or saw that refers to learn more about this experience,
to a broken heart? Answer the following questions:

s What event in the story causes the broken e What conditians did Dickens find In
heart? the factory?

s How did this exparience affect his
relationship with his parents?

s Does the character whose heart was broken
BVEr recover!
s How did itinfluence his writing?

=
T B
=

Feeling Out of Place o 7 L

Think of a time when you went
somewhere and felt very awkward
ar self-conscious, What made you
feel that way? Write a diary entry
describing this incident. Include
vivid, descriptive detalls of the
setting and the people involved,

1

o w = W

:;"' '-'ﬁ
» h s

-
T

e |
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Analyze Plot

Great Expectations is set in Victarian England following the Industrial
Revalution. This social and historical context has an important influence

on the plot—the series of events that occur in a literary work. During this t:t;r;ﬂ:;.n"

time, class differences becarme more pronounced as the middle class grew

wealthier while the poor sank deeper into poverty. In the excerpt you are = s along work of fiction

about to read, the main character, Pip, visits the mansion of a wealthy old # Is usually written in the first- or

woman, He feels intimidated in her presence, especially when a girl who third-parson point of view

lives with her comments negatively about his lower-class background. o candevelop charactersand
conflict mare tharoughly than

A subplot is an additional, or secondary, plot in a story, Subplots often a short story

concern the backstories of particular characters. The excerpt you will read « often develops complex plot

has a subplot that relates to Miss Havisham, which is revealed in part by structures, Including subplots

the old, yellowing wedding dress she wears, As you read, consider what
this detall suggests about Miss Havisham's past and look for other ways
the subplot is developed.

Analyze Characterization

Characterization is the way a writer creates and develops characters, There
are four basic methods of characterization:
& The narrator may camment directly about a character, including

discussion of the character’s personality, social class, and ecenomic
status,

# The writer may describe the character’s physical appearance,

& The writer may present the character’s own thoughts, speech, and
actions,

e The writer may develop the character through the thoughts, speech, and
actions of other characters,

As you read, use the chart to keep track of the way Dickens portrays the

characters in the text. Note the method of characterization Dickens uses in
the descriptions.

Character Description
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Get Ready

Annotation in Action

Here Is an example of notes a student made about the author's use of
characterization. As you read, notice how Dickens develops characters,

She seemed much older than [, of course, being a girl, and This character séems
beautiful and self-possessed; and she was as scornful of me as if self assured and a bit
she had been one-and-twenty, and a queen. emabb i

Expand Your Vocabulary

Put a check mark next to the vocabulary waords that you feel comfartable
using when speaking or writing,

self-possessed
gilded
trinkat
dogged

aversion

breading
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| Then, write a sentence about a time you were tempted
| to be unkind toward someone else, As you read the
E excerpt from Great Expectations, use the definltions
! | in the sidle column to learn the vocabulary words that
I you don't already know.

Background

Charles Dickens (1812-1870) was born Inte a middle-
class family in England, After his father went to prison,
Dickens had to withdraw from school and work Ina
factory, an experlence that deeply Influenced his writing.
Grear Expectations is considered one of his finest works,
The maln character, Pip, I5 an orphan ralsed by his slster,
In this excerpt, a relative named Mr. Pumblechook takes
him ta play at the house of Miss Havisham, a wealthy and
eccentric old woman,
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Note imagery that helps you visualize the scenes
and characters as they are described.

r. Pumblechook and I breakfasted at eight oclock in the parlor

behind the shop, while the shopman took his mug of tea and
hunch of bread-and-butter on a sack of peas in the front premises.
| considered Mr. Pumblechook wretched company. Besides being
possessed by my sister’s idea that a mortifying and penitential
character ought to be imparted to my diet—besides giving me as
much crumb as possible in combination with as little butter, and
putting such a quantity of warm water into my milk that it would
have been more candid to have left the milk out altogether—his
conversation consisted of nothing but arithmetic. On my politely
bidding him Good morning, he said, pompously, “Seven times nine,
boy?" And how should | be able to answer, dodged in that way, in a
strange place, on an empty stomach! | was hungry, but before I had
swallowed a morsel, he began a running sum that lasted all through
the breakfast. “Seven?” "And four?” “And eight?” "And six?" "And
two?” “And ten?” And so on. And after each figure was disposed of,

HOTICE & NOTI 0
As you read, use the side
marging to make notes
about the text,

ANALYZE CHARACTERIZATION

Annotate; Mark details in
paragraph 1 that reveal aspects of
Mr, Pumblechook's character,

Analyze: Which methods of
characterization does Dickens use
to portray him?

Great Expectations




ANALYZE CHARACTERIZATION

Annotate: Mark words and
phrases Dickens uses ta describe
Mr. Pumblechoak's feelings in
paragraphs 6-10,

infar: What character traits does
he reveal in this interaction?
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it was as much as I could do to get a bite or a sup, before the next
came; while he sat at his case guessing nothing, and eating bacon
and hot roll, in (if I may be allowed the expression) a gorging and
gormandising manner.

For such reasons | was very glad when ten oclock came and
we started for Miss Havisham’s; though [ was not at all at my ease
regarding the manner in which I should acquit myself under that
lady's roof. Within a quarter of an hour we came to Miss Havisham’s
house, which was of old brick, and dismal, and had a great many iron
bars to it. Some of the windows had been walled up; of those that
remained, all the lower were rustily barred. There was a courtyard in
front, and that was barred; so, we had to wait, after ringing the bell,
until some one should come to open it. While we waited at the gate,
I peeped in (even then Mr. Pumblechook said, "And fourteen?” but
I pretended not to hear him), and saw that at the side of the house
there was a large brewery, No brewing was going on in it, and none
seemed to have gone on for a long time.

A window was raised, and a clear voice demanded “What name?”
To which my conductor replied, “Pumblechook.” The voice returned,
“Quite right,” and the window was shut again, and a young lady came
across the courtyard, with keys in her hand.

“This,” said Mr. Pumblechook, “is Pip”

“This is Pip, is 117" returned the young lady, who was very pretty
and seemed very proud; “come in, Pip.’

Mr. Pumblechook was coming in also, when she stopped him
with the gate.

“Oh!" she said, "Did you wish to see Miss Havisham?"

“If Miss Havisham wished to see me,” returned Mr, Pumblechook,
discomfited.

"Ah!" said the girl; “but vou see she don't.”

she said it so finally, and in such an undiscussible way, that Mr.
Pumblechook, though in a condition of ruffled dignity, could not
protest, But he eved me severely—as if I had done anything to him!—
and departed with the words reproachfully delivered: “Boy! Let
vour behavior here be a credit unto them which brought you up by
hand!" I was not free from apprehension that he would come back to
propound through the gate, "And sixteen?” But he didn't.

My young conductress locked the gate, and we went across the
courtyard. It was paved and clean, but grass was growing in every jt
crevice. The brewery buildings had a little lane of communication

with it; and the wooden gates of that lane stood open, and all the :
brewery beyond stood open, away to the high enclosing wall; and all 1
was empty and disused. The cold wind seemed to blow colder there, L

than outside the gate; and it made a shrill noise in howling in and out
at the open sides of the brewery, like the noise of wind in the rigging
of a ship at sea.
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She saw me looking at it, and she said, *You could drink without
hurt all the strong beer that'’s brewed there now, boy.”

“1 should think I could, miss,” said 1, in a shy way.

“Better nol try to brew beer there now, or it would turn out sour,
boy, don't you think so?"

“It looks like it, miss.”

“Not that anybody means to try,” she added, “for that's all done
with, and the place will stand as idle as it is, till it falls, As to strong
beer, there's enough of it in the cellars already, to drown the Manor
House.”

“Is that the name of this house, miss?”

“One of its names, boy."

“It has more than one, then, miss?”

“One more. s other name was Satis; which is Greek, or Latin, or
Hebrew, or all three—or all one to me—for enough”

"Enough House!™ said [: "that’s a curious name, miss.”

“Yes," she replied; “but it meant more than it said. It meant, when
it was given, that whoever had this house, could want nothing else,
They must have been easily satisfied in those days, 1 should think. But
don't loiter, boy”

Though she called me "boy™ so often, and with a carelessness
that was far from complimentary, she was of about my own age. She
seemed much older than I, of course, being a girl, and beautiful and
self-possessed; and she was as scornful of me as if she had been one-
and-twenty, and a queen.

We went into the house by a side door—the great front entrance
had two chains across it outside—and the first thing | noticed was,
that the passages were all dark, and that she had left a candle burning
there, She took it up, and we went through more passages and up a
staircase, and still it was all dark, and only the candle lighted us,

At last we came to the door of a room, and she said, “Go in.”

1 answered, more in shyness than politeness, “After you, miss.”

To this, she returned: “Daon't be ridiculous, boy; T am not going
in." And scornfully walked away, and—what was worse—took the
candle with her,

This was very uncomiortable, and 1 was half afraid. However,
the only thing to be done being to knock at the door, [ knocked, and
was told from within to enter. 1 entered, therefore, and found myself
in a pretty large room, well lighted with wax candles. No glimpse of
daylight was to be seen in it, It was a dressing-room, as [ supposed
from the furniture, though much of it was of forms and uses then
quite unknown to me. But prominent in it was a draped table with
a gilded looking-glass, and that | made out at first sight to be a fine
lady's dressing-table,

Whether [ should have made out this object so soon, if there had
been no fine lady sitting at it, | cannot say. In an arm-chair, with an
elbow resting on the table and her head leaning on that hand, sat the
strangest lady | have ever seen, or shall ever see.

Don't forget to Q
Notice & Note as you

read the text,

ANALYZE CHARACTERIZATION

Annotate: Mark details
in paragraphs 12-23 that
characterize the girl,

Draw Conclusions: What does
this passage suggest about her
personality?

self-possessed

m‘ll"pn- st ) adi, having calm and
solf-assured command of one’s
faculties, feelings, and behavior.

glided

(gl did) ad), covered with or
haying the appearance of being
covered with a thin layer of gald.
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She was dressed in rich materials—salins, and lace, and silks— Don't forget to O
all of white, Her shoes were white. And she had a long white veil Notica & Note as you
dependent from her hair, and she had bridal flowers in her hair, but read the text.
her hair was white. Some bright jewels sparkled on her neck and on
her hands, and some other jewels lay sparkling on the table, Dresses,
less splendid than the dress she wore, and half-packed trunks, were
scattered about, She had not quite finished dressing, for she had Annotate: In paragraphs 30 and
but one shoe on—the other was on the table near her hand —her 31, mark repeated words used to
veil was but hall arranged, her watch and chain were not put on, Ercritng IS TVisnam e s
and some lace for her bosom lay with those trinkets, and with her e
handkerchief, and gloves, and some flowers, and a Prayer-book, all Analyze: What does Dickens
confusedly heaped about the looking-glass. emphasize through the use of

It was not in the first few moments that I saw all these things, NPT s deveriptions

ANALYZE CHARACTERIZATION

though [ saw more of them in the first moments than might be trinket
supposed. But, | saw that everything within my view which ought {iring ki) n. @ small ornament,
to be white, had been white long ago, and had lost its luster and was such as a plece of jowelry,

faded and yellow. [ saw that the bride within the bridal dress had
withered like the dress, and like the flowers, and had no brightness
left but the brightness of her sunken eyes. 1 saw that the dress had
been put upon the rounded figure of a young woman, and that the
figure upon which it now hung loose, had shrunk to skin and bone.
Once, | had been taken to see some ghastly waxwork at the Fair,
representing | know not what impossible personage lying in state.
Onee, | had been taken to one of our old marsh churches to seeca
skeleton in the ashes ot a rich dress, that had been dug out of a vault
under the church pavement. Now, waxwork and skeleton seemed to
have dark eves that moved and looked at me. | should have cried out,
if I could.

“Who is it?" said the lady at the table.

“Pip, maam.”

"Pip?”

“Mr. Pumblechook’s boy, maam, Come—to play”

"Come nearer; let me look at you. Come close.”

It was when [ stood before her, avoiding her eyes, that | took
nate of the surrounding objects in detail, and saw that her watch had
stopped at twenty minutes to nine, and that a clock in the room had
stopped at twenty minutes Lo nine.

“Look at me,” said Miss Havisham, "You are not afraid of a
woman who has never seen the sun since you were born?”

I regret to state that 1 was not afraid of telling the enormous lie
comprehended in the answer "No.”

"o you know what | touch here?” she said, laying her hands, one
upon the other, on her left side.

“Yes, maam.” (It made me think of the young man.) R Pty
*What do I touch?” ol L “’"";.;.....-1 i 4
“Your heart.” ¥ P - .?.,\
“Broken!” '»:; < r ‘:{::H A .:l
W ".I:-lel “I% T [
L Y i =
- 4 -
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ANALYZIEPLOT

Annotale: Mark detailsin
paragraph 45 that describe
how Miss Havisham delivers har
rermark about her heart.

Predict: Based on this remark
and the way Miss Havisham |s
dressed, what do you predict
the novel will reveal about her
past?

dogged
{dds g, dive Td) adj. stubbarnly
pl‘tiﬂ\ﬂ’.‘l‘iﬁg; tenacious.
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She uttered the word with an eager look, and with strong
emphasis, and with a weird smile that had a kind of boast in it.
Afterwards, she kept her hands there for a little while, and slowly
took them away as if they were heavy.

“I am tired,” said Miss Havisham. "I want diversion, and [ have
done with men and women. Play.”

[ think it will be conceded by my most disputatious reader, that
she could hardly have directed an unfortunate boy to do anvthing in
the wide world more difficult to be done under the circumstances,

“I sometimes have sick fancies,” she went on, “and I have a sick
fancy that [ want to see some play. There, there!” with an impatient
movement of the fingers of her right hand; “play, play, play!”

For a moment, with the fear of my sister’s working me before
my eyes, | had a desperate idea of starting round the room in the
assumed character of Mr. Pumblechook’s chaise-cart. But, I felt myself
so unequal to the performance that I gave it up, and stood looking
at Miss Havisham in what [ suppose she took for a dogged manner,
inasmuch as she said, when we had taken a good look at each other:

“Are you sullen and obstinate?”

“No, maam, [ am very sorry for you, and very sorry [ can't play
just now. If you complain of me [ shall get into trouble with my sister,
s0 | would do it if [ could: but it's so new here, and so strange, and so
fine—and melancholy—" [ stopped. fearing | might say too much, or
had already said it, and we took another look at each other.

Before she spoke again, she turned her eves from me, and looked
al the dress she wore, and at the dressing-table, and finally at herself
in the looking-glass.

“So new to him," she muttered, “so old to me; so strange to him,
so familiar to me; so melancholy to both of us! Call Estella’”

As she was still looking at the reflection of herself, I thought she
was still talking to herself, and kept quict.

“Call Estella” she repeated, flashing a look at me. "You can do
that, Call Estella. At the door”

To stand in the dark in a mysterious passage of an unknown
house, bawling Estella to a scornful young lady neither visible nor
responsive, and feeling it a dreadful liberty so to roar out her name,
was almost as bad as playing to order. But, she answered at last, and
her light came along the dark passage like a star.

Miss Havisham beckoned her to come close, and took up a jewel
from the table, and tried its effect upon her fair young bosom and
against her pretty brown hair. "Your own, one day, my dear, and you
will use it well. Let me see you play cards with this boy.”

“With this boy! Why, he is a common laboring-boy!”

| thought | overheard Miss Havisham answer—only it seemed so
unlikely—"Well? You can break his heart”

“What do you play, boy?” asked Estella of myself, with the
greatest disdain,

“Nothing but beggar my neighbor, miss,”
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“Beggar him,” said Miss Havisham to Estella. So we sat down to
cards.

It was then I began to understand that everything in the room
had stopped, like the watch and the clock, a long time ago. | noticed
that Miss Havisham put down the jewel exactly on the spot from
which she had taken it up. As Estella dealt the cards, [ glanced at
the dressing-1able again, and saw that the shoe upon it, once white,
now yellow, had never been worn. [ glanced down at the foot from
which the shoe was absent, and saw that the silk stocking on it, once
white, now vellow, had been trodden ragged. Without this arrest of
everything, this standing still of all the pale decayed objects, not even
the withered bridal dress on the collapsed form could have looked so
like grave-clothes, or the long veil so like a shroud,

S0 she sat, corpse-like, as we played at cards; the frillings and
trimmings on her bridal dress, looking like earthy paper. | knew
nothing then of the discoverles that are occasionally made of bodies
buried in ancient times, which fall to powder in the moment of being
distinctly seen; but, [ have often thought since, that she must have
looked as if the admission of the natural light of day would have
struck her to dust.

“He calls the knaves, Jacks. this boy!"” said Estella with disdain,
befare our first game was out, "And what coarse hands he has! And
what thick boots!”

I had never thought of being ashamed of my hands before; but 1
began to consider them a very indifferent pair. Her contempt for me
was so strong, that it became infectious, and I caught it.

She won the game, and [ dealt. | misdealt, as was only natural,
when [ knew she was lying in wait for me to do wrong: and she
denounced me for a stupid, clumsy laboring-boy.

“You say nothing of her,” remarked Miss Havisham to me, as she
looked on. “She says many hard things of you, yet you say nothing of
her. What do you think of her?”

"I don't like to say,” [ stammered.

“Tell me in my ear.” said Miss Havisham, bending down,

“I think she is very proud,” | replied, in a whisper.

“Anything else?”

“I think she is very pretty”

“‘Anything else?”

“1 think she is very insulting” (She was looking at me then with a
look of supreme aversion.)

“Anything else?”

“I think I should like to go home.”

“And never see her again, though she is so pretty?”

“I am not sure that [ shouldn't like to see her again, but 1 should
like to go home now.”

“You shall go soon,” said Miss Havisham aloud. “Play the game
out.”

Saving for the one weird smile at first, I should have felt almost
sure that Miss Havisham's face could not smile. It had dropped into a

Don't forget 1o Q
Notice & Notae a: you

read the text.

Q HOTICE B NOTE

AHA MOMENT
When you notlce a sudden
realization that shifts a character’s
understanding, you've found an
Aha Moment signpost,

Notlze & Note: Underline
the sentence in paragraph
63 that reveals a shift in Pips
understanding,

Draw Conclusions: What does
this shift help you understand
about the subplat involving Miss
Havisham?

avaérsion
[a«viic zhan) n. a fixed, inténse
dislike; repugnance.

Great Expectations
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brooding
{hreis ‘ding) adj, thinking about
something moadily.

Review your notes and
add your thoughts to your
Respanse Log,
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watchful and brooding expression—most likely when all the things
about her had become transfixed—and it looked as if nothing could
ever lift it up again. Her chest had dropped, so that she stooped; and
her voice had dropped, so that she spoke low, and with a dead lull
upon her; altogether, she had the appearance of having dropped, body
and soul, within and without, under the weight of a crushing blow.

1 played the game to an end with Estella, and she beggared me.
She threw the cards down on the table when she had won them all, as
if she despised them for having been won of me.

“When shall | have you here again?” said Miss Havisham.

“Let me think."

I was beginning to remind her that today was Wednesday, when
she checked me with her former impatient movement of the fingers
of her right hand.

“There, there! | know nothing of days of the week; | know
nothing of weeks of the year, Come again after six days. You hear?”

“Yes, maam.”

“Estella, take him down, Let him have something to eat, and let
him roam and look about him while he cats. Go, Pip!”

I followed the candle down, as [ had followed the candle up, and
she stood it in the place where we had found it, Until she opened the
side entrance, | had fancied, without thinking about it, that it must
necessarily be nighttime, The rush of the daylight quite confounded
me, and made me feel as if [ had been in the candlelight of the strange
FOoIm many hours.

“You are to wait here, vou boy," said Estella; and disappeared and
closed the door,

COLLABORATIVE DISCUSSION

What is the most memorable detail you recall about one of the
characters in the text? Share your ideas with a partner.
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Assessment Practice

Answer these questions before moving on ta the Analyze the Text
section on the following page.

1. What surprises Mr. Pumblechook when he arrives with Pip at Miss Havisham's
house?
@ Pip shows poor manners when Estella greets them.
@ Estella doesn't want him to come inside the house,
@ Miss Havisham doesn’t come down to say hello.

@ Estella is not how he remembers her.

2. What does Pip find most strange about Miss Havisham when he meets her?
(a) Sheisverythin.
She is only wearing one shoe,
@ She is dressed in a wedding gown.

@ She daesn't seem to récognize him,

3. Why is Estella scornful toward Pip?
@ He is unable to play by himself.
@ He stares too much at Miss Havisham,
@ He [s very shy and quiet.

@ He comes from a lower-class family.

Great Expectations 669



Respond

Analyze the Text

Support your responses with evidence from the text,
MOTICE & NOTE

(1] INTERPRET In paragraph 10, Mr. Pumblechook says to Pip, "Let your Review what

o™

670

SI_n ht:

you noticed and
noted as you read
the text. Your
annotations can
help you answer
these questions.

behavior here be a credit unto them which brought you up by hand!”
What daes this remark suggest about why Pip's family agreed to send him
to visit Miss Havisham?

INTERPRET Complete the chart with examples of imagery that Dickens
uses to describe the courtyard and buildings In paragraph 11, What
mood, or atmosphere, does this imagery help create?

Hearing:

i’nu:h: - |

EVALUATE What method does Dickens rely on most in his
charactarization of Miss Havisham? Is his use of this methad effective?
Explain why or why not,

DRAW CONCLUSIONS Dickens introduces the subplot involving Miss
Havisham's past through elues such as the yellowed wedding dress and
her comment about her broken heart, How might this subplot relate to
the events of this excerpt? Cite detalls in your response.

ANALYZE In paragraph 66, Plp says that for the first time he feels
ashamed of his hands, What Aha Moment does Pip have because of his
experience in this wealthy househald?

| PREDICT Miss Havisham tells Pip to return in six days. What do you

predict will happen on his future visits to her house?

UNITS ANALYZIE & APPLY
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) Choices

Here are some other ways to demonstrate your understanding of the
ideas in this lessan.

Writing

s Create a Character As you write and discuss,
be sure to use the

Think about the most unusual person you have ever met. Write a Academic Vocabulary

paragraph that brings this person to life for readers. Consider using words.

these methods of characterization:
& [Describe what the person looks like,
& Show an action that reveals the person's character tralts,

& Usedialogue to show what the person is like or how other
peaple react to that person.

i

) Research

L Investigate the
Historical Context Social & Emotional Learning

Class differences are an important ‘% Make Rules . . . or Break Them?
topic of Great Expectations. Conduct Individuals who behave outside of the social narms of
research on the class structure of the day (as Miss Havisham does) may be considered
Victarian England, and note how this eccentric. In a small group, have a discussion about
is reflected in the text, Share what behavior that is considered peculiar or unusual.

you learn in a group discussion,
e Discuss what defines "normal” behavior in your

schaol or community.

e Ask yoursell: What happens when someong
breaks the rules of accepted behavior? What is an
appropriate reactlon when this happens?

s Share your I[deas on the positive or negative
consequences of behaving In a way that others
consider strange or unique.

g. & Make sure all members of your group have a
ﬁ chance to share their thoughts.
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Respond

Expand Your Vocabulary

PRACTICE AND APPLY

Mark the boldfaced word that best completes each sentence,

1. At Laura’s church, the cellings were gilded/dogged.
2. James found aln) aversion/trinket at the antique store,

3. When Janine met Eric, he was self-possessed/broeding over a book in the library,

Vacabulary Strategy
> Heteronyms

Wards that are spelled the same but have different pronunciations and
meanings are called heterenyms. The vocabulary word dogged is an
example of a heteronym.

Interactive ‘Uﬁ:—lbnllry
Lesson: Using Reference
Sources

e As used in Great Expectations, dogged 15 an adjective meaning
“stubborn or tenacious” and is pronounced (dé gid) in two syllables,

e [Dogged can also be the past tense of the verb dog, meaning "to follow
or track persistently,” which is pronounced (dégd) in one syllable,

When you come across a heteronym, examine the context to find clues for
the pranunciation and meaning.

PRACTICE AND APPLY

Write down twa definitions for each heteronym In the chart. Discuss
with a partner how the word's pronunciation changes depending
on the definition, Consult a dictionary to check your definitions and
pronunciations.

Heteranym Definition 1 Definition 2

alternate

CONYET St

cantest

madorate

produce
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Respond

Watch Your Language!

Repetition

Dickens uses repetition In his writing to reveal or emphasize
character tralts, convey Ideas, and develop humor. For example, ] }
in the opening paragraph, Dickens shows a comically annoying = =
side of Mr. Pumblechook by having him repeatedly ask Pip
multiplication questions:

Wi

“Seven times nine, boy?” ..
“Sevent” "And four?” "And eight?”
“And six?” "And two?"

) ocyrn MilSe Haroon Poblisrdg [ty - Srae Tovins 0T (poel Corteiipcl

The chart shows examples of repetition in the novel and their effects,

Type of Repetition Example Purpose or Effect
' Pip repeatedly calls Estella "miss,” These terms of address reveal Pip's
Single Words while Estella rupcmﬂ]]y calls him politeness and Estella’s snobbishness and
“boy.” (paragraphs 12-22) rudenass.
The phrases *I saw” and "Once, The repeated l:"m'r"'- -.‘mrsh-l‘ﬂ-l:;; how
@ _ strange evervthing appears in Miss
| Phrases | had been taken” are repeated in ’ L s

Grammatical Structures

paragraph 31.

“Lo new to him, she muttered, o
old to me; so strange to him, so
familiar to me; so melancholy to
both of us!™ (paragraph 53)

PRACTICE AND APPLY

Review a piece of your own writing and look for places where you could

Havisham's room and help create a
compelling rhythm in the sentences,

Dickens repeatedly uses the same
grammatical structure to emphasize how
different Pip Is from Miss Havlsham, but
also to show one way In which they are
similar.

add repetition, Try to use the three types of repetition from the chart,

673
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Get Ready

The Victorians Had

the Same Concerns
About Technology
As We Do

Essay by Melissa Dickson

Engage Your Brain

Choose one or more of these activities to start
connecting with the essay you're about to read.

Tech Talk

Take a poll about digital technology. Respond

to each staternent with a number from 1o 5,

with 1 meaning that you strongly disagree and

2 meaning that you strongly agree, As a class,

tally up the responses and calculate the average

response to each statement,

e Technology sometimes makes me feel isolated
from others,

e | am overwhelmed by the amount of
information | get from social media.

= | worry about how technology is affecting our
society.

Fashion Statement

Design a T-shirt that expresses
how you feel about ane type of
digital technology. You might
choose tech that plays a big role
in your life or something that you
avoid, Use brief text and one or
mare Images (o create a fun and
eye-catching T-shirt,

ESSENTIAL QUESTION,
Which invention has had
the greatest impact on
your life?

Woaorrying Writers

The essay you are about to read
mentions three writers who had
concerns about technological
developments in their time:

& Thomas Carlyle
& Nicholas Carr
& John Stuart Mill

With a small group, conduct research to
learn about thelr views an technelogy.
Then, present the group's research

by having someone role-play each of
these writers as if they are on a panel
sharing their views with the class,

Etughton Wi Hurmart Pubisherg {ompay - g D S8k Wfllomon, don



Get Ready

Integrate and Evaluate Information

Manfiction writers do not nead to rely only on text to communicate

meaning. Graphic features such as images, charts, and maps can provide
g pn g 5 P Focus on Genra

information that would be difficult to express in words. Readers of L Essa

nenfiction with graphic features must integrate and evaluate visual and y

verbal information to fully understand the writer's message, + has an introduction that

Melissa Dickson reproduces two Victarian-era images in her essay Fchuiag & B i e and
! hooks the audlence

commenting directly on one of them, As you read, think about haw o conidlat b ihadic sitamant
effectively Dickson uses these images Lo support her ideas, that offers insight on the topic
= contains well-developed body
paragraphs, each with a main
idea related to the writer's
An E]YZE Cnmparananr.l— thesis statement or position,

Contrast EEHH? and avidence that suppaorts

those ldeas
A thesls |s an expression of the main idea or claim of an # has a conclusion that
essay. In this essay, the thesis |s articulated In the title. To summarizes the topic and
i his thesls, Melissa Dick leaves the audience with
P G IR I oo something to think about

structures her essay as a point-by-point comparison

of the similarities between Victorlan and contemporary

concerns about technology. She compares both periods

one point at a time, instead of discussing the Victorian period first and then
the contemparary periad. As you read, use a chart like the one below to keep
track of the main points presented and Dickson's supporting details related
to both Victorian and current perspectives on this issue.

Point 1 Paoint 2

Victoran; Victarian:

Current: Current:

Evaluate the essay's organizational pattern and consider whether this
structure effectively serves the author’s Intended purpase,
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Get Ready

Annotation in Action

Here is a note one student made about a passage from "The Victorians
Had the Same Concerns About Technology As We Do As you read the
essay, highlight words and phrases the author uses to make comparisons.

Many of us struggle with the bombardment of information we SEES WP COMAPAYLSON
receive and experience anxiety as a result of new media, which betweew the problems of
we feel threaten our relationships and “usual” modes of human people today and people

interaction, b Vistorban thwes
Though the technologies may change, these fears actually

have a very long history: more than a century ago our forebears

had the same concerns.

Expand Your Vocabulary

Put a check mark next to the vocabulary words that you feel comfortable
using when speaking or writing,

farebear
underpin |
parvasive ‘ | Turn to a partner, and talk about the vocabulary words
: | that you already know, Then, write a few sentences
ey Il ‘ about technology, using as many of the words as you
so8 chings . ‘ can. As you read the essay, use the definitions in the
; side column ta learn the vocabulary words that you
posit ‘ don't already know.
immersion |

Luddite |

Background

Melissa Dickson |5 a researcher at the University of
Birmingham in England. In her dactoral thesis, she wrote
about the tales of the Arabian Nights, explaring how

these Middle Eastern folktales influenced British drama,
fiction, poetry, travel writing, and children's literature. "The
Victorlans Had the Same Concems About Technology As We
Do® grew out of her invelvement In a praject called *Diseases
of Modern Life” which investigates 19th-century cultural,
literary, and medical understandings of stress, overwork, and
other disarders.

“Old
technologies
were once new.’

—Melizsa Dickson
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The Vlctorlans Had the

vkl

Same Cmicerns. About

Technulogy As We Do~

Essay by Malissa Dickson

Fears about the harmful effects of new
technology are nothing new.

Wt' live, we are so often told, in an information age. 1t is an era
obsessed with space, time and speed, in which social media
inculcates' virtual lives that run parallel to our “real” lives and in
which communications technologies collapse distances around the
globe. Many of us struggle with the bombardment of information we
receive and experience anxiety as a result of new media, which we feel
threaten our relationships and “usual” modes of human interaction,
Though the technologies may change, these fears actually have
a very long history: more than a century ago our forebears had
the same concerns, Literary, medical and cultural responses in the
Victortan age to the perceived problems of stress and overwork
anticipate many of the preoccupations of our own era to an extent
that is perhaps surprising.

-
' inculeate: to imaress Fomeihning) upon sameones mind by trequent instruction of

repetition; instill

R

NOTICE & NOTE Q
As you read, use the side
margins ta make notes
about the text.

ANALYZE COMPARE-AND-
CONTRAST ES5AY

Annotate: Mark details in
paragraph 2 aboul Victorian lssues
that alsa cancern people today

Connact: What are some recent
complaints aboul the harmful
effects of new technology that
you have heard about?

fareshear
{fr hilr) n1. @ persan from whom
ane is descended; an ancestor.
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INTEGRATE AND EVALUATE
INFORMATION

Annotate: Mark details in
paragraphs 4 and 5 that suppaort
the idea presented in the cartoon,

Analyze: Which details in the
cartoon support the author's
thesis?

underpin
{an-dar-pin’) v. to give support or
substance ta.

parvasive

(par-vi siv.-ziv] adf. having the
quality or tendency to pervade or
permeate,

678 UNITS AMNALYZE & APPLY

This parallel is well illustrated by the following 1906 cartoon from
Punch, a satirical British weekly magazine;

FORECASTS FOR 1907,

~ Trm &S ¥ R e
'-. { H.ﬁ. = Sohl~ -.-‘ 4 &
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'y S a } A -
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Warrying trends, 1906.

The caption reads: “These two figures are not communicating
with one another. The lady is receiving an amatory” message, and the
gentleman some racing results,” The development of the "wireless
telegraph” Is portrayed as an overwhelmingly isolating technology.

Replace these strange contraptions with smartphones, and we
are reminded of numerous contemporary complaints regarding the
stunted social and emotional development of young people, who
no longer hang out in person, but in virtual environments, often al
great physical distance. Different technology, same statement. And
its underpinned by the same anxiety that “real” human interaction
is increasingly under threat from technological innovations that we
have, consciously or unconsciously, assimilated into daily life, By
using such devices, so the popular paranoia would have it, we are
somehow damaging ourselves,

Cacophony of voices

The 19th century witnessed the rapid expansion of the printing
industry. New techniques and mass publishing formats gave rise to
a far more pervasive periodical press, reaching a wider readership
than ever before. Many celebrated the possibility of instant news
and greater communication. But concerns were raised about the

I amatory: ol, relating 10, or expressive ol love, especially romantic love
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overwhelmed middle-class reader who, it was thought, lacked the

discernment to judge the new mass of information critically, and so
!'l.'.!r.l u\'c'!"lt'lhillg ina h.‘.l;'\g:riii, iul, i :'al'n,' Mafner.
The |1Ililump|wr and essavist Thomas Carlyle, for example,

lamented the new lack

k of direct contact with soc fety and nature

caused h].f the intervention of machine ry in every aspect of lite, Print

publications were fast becoming the principal medium of public
debate and influence, and they were shaping and, in Carlvles view,

distorting human learning and communications.
T'he philosopher and economist John Stuart Mill heartily agreed,

expressing his fears in an essay entitled “Civilisation”. He thought that

or\mm .
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Alfred Dunhill Callection

INTEGRATE AND EVALUATE
INFORMATION

Annotaie: Mark detalls in
paragraphs 7 and 8 that are
expEressed visually in the

NMustration called A London Stroet

Scene,

Analyze: What |s the significance

af this illustration?

The Victorians Had the Same Concerns About Technology As We Do
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cacaphony
(ka-koi 3-né) A, jarring, discordant
sourd; dissananca,

o HOTICE & NOTE

QUOTED WORDS
When you natice the author
has quated the opinions or
conclusions of an éxpert, you've
faunc a Quated Words signpost.

Motice & Note: Mark the quoted
wards in paragraph 8.

Evaluate: The author could have
paraphrased lohn Stuart Mill's
iddeas, or restated the ideas in her
own words. What is the effect of
including Mill's exact words?

soa change
{s¢ chinj) n. a marked
transformation,

posit

{pde 1) v, to assume or put
forward, as for consideration ar
the basis of argurmeant.

immarsion

{I-mar zhan. -shan) /. the act
of instance of engaging In
something wholly or deeply.

Luddite
{1ad i) /1. one whe opposes

technical or technologlcal change.

680 UNITS ANALYZE & APPLY

the cacophony of voices supposedly overwhelming the general public
wis creating:

A state of society where any voice, not pitched in an exaggerated
key, is lost in the hubbub. Success in so crowded a field depends not
upon what a person is, but upon what he seems: mere marketable
qualities become the object instead of substantial ones, and a mans
capital and labor are expended less in doing anything than in
persuading other peaple that he has done it. Our own age has seen
this evil brought to its consummation.

Individual authors and writers were becoming disempowered,
lost in a glutted marketplace of ideas, opinions, adverts and quacks.

Old complaints

The parallels with the concerns of our own society are striking,
Arguments along not at all dissimilar lines have been advanced
against contemporary means of acquiring information, such as
Twitter, Facebook, and our constant access to the internet in general,

In his 2008 article, “Is Google Making Us Stupid?”, journalist
Nicholas Carr speculated that “we may well be in the midst of
a sea change in the way we read and think” Reading online, he
posits, discourages long and thoughtful immersion in texts in
favor of a form of skipping, scanning and digressing via hyperlinks
that will ultimately diminish our capacity for concentration and
contemplation.

Writers, too, have shared Carr’s anxieties. Philip Roth and Will
Self, for example, have both prophesied these trends as contributing
to the death of the novel, arguing that people are increasingly unused
to and ill-equipped to engage with its characteristically long, lincar
form.

Of course, all old technologies were once new. People were at
one paint genuinely concerned about things we take for granted
as perfectly harmless now. In the later decades of the 19th century
it was thought that the telephone would induce deafness and that
sulphurous vapors were asphyxiating passengers on the London
Underground. These then-new advancements were replacing older
still technologies that had themselves occasioned similar anxieties on
their introduction. Plato, as his oral culture began to transition to a
literary one, was gravely worried that writing itself would erode the
memaory.

While we cannot draw too strict a line of comparison between
19th-century attitudes to such technologies as the telegraph, train,
telephone, and newspaper and our own responses as a culture to
the advent of the internet and the mobile phone, there are parallels
that almost argue against the Luddite position. As dramatically
as technology changes, we, at least in the way we regard it, remain
surprisingly unchanged.
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COLLABORATIVE DISCUSSION

With a partner, talk about vour reactions to the essay, Did Melissa
Dickson's comparison of Victorian and contemporary concerns
influence your apinion about new technology?

Assessment Practice

Answer these questions before moving on to the Analyze the Text
section on the following page.

1. The role of the graphic features in the essay is to —

2.

@ emphasize the ideas expressed by the author
(E) illustrate how distracted people can be
@ show how pervasive technalogy is today

@ suggest that technology has always been in the news

|
el e s

i

Review your notes and
add your thoughts to your
Response Log,

Based an the details in the essay, the 215t century is often referred to as the

Information Age because people —

@ always share information

are continually distracted by new information

@ have access to overwhelming amounts of information

@ are unsure which Information |s accurate

The author refers to Plato in paragraph 13 to —

@ suggest that he believed technology should be banned
@ show that he had concerns about technology

@ dismiss the opinions of those who fear technology

@ contrast ancient ideas about technology with current ones

; =

| TestTaking Strategles |

T L R T L TR N 0 ey
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Respond

Analyze the Text
Support your responses with evidence from the text,
(:'l I": INFER Reread paragraph 1, Does Dickson agree with the contemporary

concerns she summarizes here, or does she seem skeptical of them? Cite
detalls from anywhere in the essay to support your response,

i:ll':} SUMMARIZE Use the graphic organizer to summarize comparisons that
Dicksan makes in her essay.

0 NOTICE & NOTE

Review what

you notleed and
noted as you read
the text, Your
annotations can
halp you answer
these questlons,

Topic Victorian Concerns

Contemporary Concerns

Personal Communication

.Héa'c'lllng

f\_'.‘i_J EVALUATE Is point-by-point comparison an effective format for the
essay, or should Dickson have discussed the Victorian elements first and
then discussed contemporary elements? Explain your response.

(a) EVALUATE How do the images Dickson included with the essay support
her thesis? What features could she have added to make the essay mare
effective?

| CRITIQUE Reread paragraph 14. Does Dickson's comparison of Victarian
and contemporary fears offer a convincing reason not to worry about
current technoleglcal changes? Explain your apinien,

P H‘“‘.I

(6; ANALYZE How do the Quoted Words from Nicholas Carr In
paragraph 11 support the author’s ideas?

682 UNIT5 AMNALYZE & APPLY
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Respond

Choices

Here are some other ways to demonstrate your understanding of the
ideas in this lesson,

Writing

Ly Opinion Statement As you write and discuss,
be sure to use the

Reread the discussion of Nichalas Carr's ideas Academic Vocabulary

about online reading in paragraph 11. Write a
paragraph exprassing your opinion of whether
online reading is any different from reading a
print book or article.

®

In a small group, discuss the role of social media and other digital
technalogy in your lives, Consider

Social & Emotional Learning
L Group Discussion

UL

e how much time you spend using social media

s how you interact with friends and relatives through phones and
other devices

= how digital technology affects your health and sense of well-being

Create a list of three to five recommendations to help teenagers use
digital technaology in a positive way,

Madia
L5 Historical Timeline

With a partner, create & timeline showing recent
advancermnents in digital technology,

1. ldentify important developments in social
media and other digital technology over the
past 20 years,

2. Gather images to include in your timeline,
such as photos of tech leaders and devices,

3. Assemble your timeline and share It with
the class.

The Victorians Had the Same Concerns About Technology AsWe Do 683



Respond

Expand Your Vocabulary

PRACTICE AND APPLY

Fill in the blanks with the correct wards.

[  forebear | I_ Hﬂﬂl;'lpiﬂ _I [ pervasive J | cacophony J

“ienchange | [ posit | [ immension | [ Luddie |

1. Micah's concentration was often interrupted by aln) e Ofvolcesand
laughter coming from downstairs,

2. Brendaconsidered hergrandfatheraln) _ iher
always complained about technology.

3. Increased access to tutoring will ’ academic success In our schoal.

4, Theauthors thatthe  wuseof soclal media causes
people to feel less connected to others,

5. Some people believe video gaming will go through a(n) bacause we
will soon be able to create total in virtual reality environments,

Vocabulary Strategy
5 Use a Thesaurus

OE

Interactive Vocabulary
Lesson: Synonyms and
Antonyms

Reference tools help writers understand the precise meaning of words
50 they can use them correctly, A thesaurus, for example, is used to find
synonyms, or words with similar meanings, and antenyms, words that
have oppaosite meanings. Take a look at this example of a thesaurus entry

for the vocabulary word pervasive,

pervasive adjective
synonyms: prevalent, permeating, extensive, ubiguitous
antonyms: limited, narrow, restricted

PRACTICE AND APPLY

For each vocabulary word, fellow these steps:

1. Look up each word in a print ar digital thesaurus, Identify the
synonyms apprapriate to the meaning of each term as it is used in the
selection.

Z. Write a sample sentence using each word,

3. Ineach sentence, replace the vocabulary word with one of your
synonyms. Make sure that the sentences make sense by having a
partner check your work,

684 UNITS ANALYZE & APPLY
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Respond

Watch Your Language!
Sentence Structure

Good writers use a variety of sentence structures to
avoid monotony and to effectively articulate their
ideas. The simplest structure has one clause, a group
of words that contains a subject and a verb, More
complex sentence structures include mare than one
clause, Study the examples in the chart,

Sentence Structure Example

A simple sentence has one
independent ¢lause and no We live in the Information Age,
subardinate clauses.

A compound sentence has two or
maore independent clauses joined People love using social media, but some worry

by a comma and a coordinating about its effect on our relationships.
conjunction, such as and, or, or but,

A complex sentence has an
Independent clause and one or more
subordinate clauses, The subordinate Though the technologies may change, these fears
clause begins with a subordinating actually have a very long history.

conjunctlon, such as after, although,
because, though, when, ar while.

A eompound-complex sentence has Teenagers are constantly bombarded by

two or more independent clausesand | information, but they understand the need to

at least one subordinate clause. think critically when it comes to online sources.

Notice how the conjunctions in the example sentences connect the
ideas in the clauses. Withaut the conjunctions, each sentence would be
a run-on, of multiple sentences written as if they were one, The writer's

meaning would also be less clear without conjunctions. E’JH
Run-on example: Teenagers are constantly bombarded by infarmation interactive Eu:n;ﬁ.-r_ o
they understand the need to think critically when it comes to enline Lesson: Sentence Structure J
SOUFCes,

PRACTICE AND APPLY

Write a paragraph about an invention you believe you cannot live without,
Then, go back and review the paragraph to look for simple sentences that
can be combined to avoid monotony or to clarify relationships among
Ideas. Use coordinating or subordinating conjunctions to combine these
sentences.

The Victorians Had the Same Concerns About Technalagy As We Do 685



ESSENTIAL QUESTION:
7 How do you view the
world?

Collaborate

& Compare

Compare Themes

As you read, notice how the speakers in these poems use
observations of nature as a springboard to discussing their
ideas and feelings about the times they live in.

pover Beach

nold Poem by Thom

Pages 04 H0¢

poem by Matthew AT

pages 690-693

After you have read the poems, you will collaborate with a small
group 1o explore their themes. You will follow these steps:

= Decide on the most important detalls
& Determine a theme
= Compare themes

= Presentiothe class

UNITS COLLABORATE & COMPARE
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Dover Beach

Paem by Matthaw Arnold

The Darkling Thrush

Poem by Thomas Hardy

Engage Your Brain

Choose one or more of these activities to start .
connecting with the poems you're about to read. Half Full or Half Empty?
Our persanal perspectives have a strong
influence on how we react 1o things, With a
@ group of students, identify three important

Birdsong issues that .'nfﬁ_?ct yﬂurcu-:ﬁmunity. the | |
country, or the world, Then, explare the |
Find a video or audio recording of a thrush different ways an optimist and a pessimist '
singing. Write a paragraph describing the might view these issues by holding a
sounds you hear, comparing them to sounds “Pessimists vs. Optimists” debate in which
made by human voices or instruments. Note each person supports their point of view,
- down any emations that come to mind as you T L .
) listen to the recording, or draw an image that
expresses these emotions through the use of
color or other elements, White Cliffs of Dover '.

Thomas Hardy's poem s set in one of
England’s most famous landmarks.
Team up with a classmate to create a
tourism brochure promoting Dover
Beach and the white cliffs that soar
abaove it,

e Write a description for the brochure,
using precise details to point out
distinctive features of the landscape.

& Include aone or more Images In your
brochure, i
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Get Ready A ‘a

Analyze Extended Metaphors

Like any metaphor, an extended metaphor is a comparison

between twao essentially unlike things that nevertheless have Focus on Genre

something in comman. In an extended metaphor, however, the L} Lyric Poetry
figurative comparison is made at length and in various ways s expresses strong feelings or
throughout a stanza, a paragraph, or an entire literary work. An thoughts

extended metaphor is similar to a metaphysical conceit, but the « hasa musical quality
comparison is not as surprising. & deals with intense emotions
Both of the poems you will read in this lesson contain extended l':::u:?:::f Svants e death,

metaphors. In “Dover Beach," for example, Matthew Arnold develops o R o s e
a metaphor comparing the sea to traditional religious faith. The poet slegy, and sonnet

first offers some specific observations about the sea, then connects

these detalls to his ideas about faith,

As you read each poem, consider how the extended metaphor helps
to convey a theme about the period when the poem was written,

Analyze Sound Devices

The earliest poetry was compaosed to be sung in performance, Poets
still use sound devices to create musical effects and to help unify
lines and stanzas. The most common sound devices are rhyme and
meter, Here are some ather types of sound devices,

& Alliteration—the repeatition of a consonant sound at the
beginning of words (His crypt the cloudy canopy)

& Assonance—the repetition of a vowel sound In two or more
stressed syllables that do not end with the same consonant
{The tide is full, the moon ljes fair)

= Consonance—the repetition of consonant sounds within and at
the end of wards (Like strings of broken lyres)

s Onomatopoeia—the use of words whose sounds echo thelir
meanings (grating)

After you read these poems the first time, read them again aloud
and notice how the sound devices appeal to your sense of hearing
and add to the beauty of the language. Also, consider how sound
devices support each poem’s maod, tone, and theme,
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Annotation in Action

Here is an example of notes a student made about these lines from
"Dover Beach!” As you read both poems, mark examples of sound devices
that each poet uses,

The sea is calm tonight, "=" soumd alliteratlon, cuves it a
The tide is full, the moon lies fair peaseful nood

Upon the straits—on the French coast the light

Gleams and is gone; the cliffs of England stand,

Glimmering and vast, out in the tranquil bay.

Come to the window, sweet is the night air!

Background

Matthew Arnold (1822-1888) was one of the leading
poets and essayists of the Victorlan era. In his youth, he
struggled to live up to the expectations of his father, a
famous headmaster of Rugby School, Arnold attended
Rugby and then Oxford University; he later held teaching
positions at both schools. While at Oxford, he began

ta gain recognition for his poetry, Arnold's poams are
contemplative, often addresding serious themes of
isalation and religious daubt.

Thomas Hardy (1840-1928) was born in a small village in
southwestern England, the setting of many of his novels
and poems. A5 a young man, he wrote poems and stories
in his spare time while working as an architect. Hardy
bacame famous far his novels, although their pessimism
and controversial subject matter were often criticized. He
published “The Darkling Thrush” just a few days before the
and of the 19th century,

Dover Beach / The Darkling Thrush
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¥ Asyou read, use the
side margins to make
notes about the text.

stradts: the Stralt of Davaer, a nariow
channel separating England and
France, located at the northem end ol

the Enaglish Channel,

maoan-blanched: shining palely in

thie maonlight.

| Close Read Sereencast ]
Listen to a modeled close
read of this text, |

tramilous cadance (Irdim vo-las
ki mngl teeribling fhyvihim

Dover Beach

Poem by Matthew Arnold

Note how Arnold uses figurative language to convey his
perspective on the world.

The sea is calm tonight.

The tide is full, the moon lies fair

Upon the straits—on the French coast the light
Gleams and is gone; the cliffs of England stand,
Glimmering and vast, out in the tranquil bay,
Come to the window, sweet is the night air!
Only, from the long line of spray

Where the sea meets the moon-blanched land,
Listen! you hear the grating roar

Of pebbles which the waves draw back, and fling,
At their return, up the high strand,

Begin, and cease, and then again begin,

With tremulous cadence slow, and bring

Ihe eternal note of sadness in

690 UNITS COLLABORATE & COMPARE

Ty Dliprr (L omen, Bl

-~ mage

Harmer Tt o

£ Hougten Ml



Don't forget to Q
Notice & Note as you

-) read the text.

Sophocles long ago

Heard it on the Aegean, and it brought
Into his mind the turbid ebb and flow
Of human misery; we

Find also in the sound a thought,
Hearing it by this distant northern sea.

Sophacles (s01 a-kléz): an ancient
Greek writer of tragle plays.

Asgean (1-)¢ on) the Asgean Sea,
the portion of the Mediterranedn Sea
Betwenn Greece and Turkey.

turbid: in o state of turmaoil;
muddled
e 268 oy ety - ; Saa af Faith: traditional religious
Was once, too, at the full, and round earth’s shore

peliefs about God and the warld, long

Lay like the folds of a bright girdle furled. viewed as true and unshakable,

Byt now T anly heer girdle: o belt or sash worn around
[ts melancholy, long, withdrawing roar, this walst,

Retreating, to the breath

Of the night wind, down the vast edges drear drear: drcary

And naked shingles of the world. ahinglen: paisbly banches

e Liarklin I.“'r':l"'!T"l. 691
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ANALYZESOUND DEVICES Il\.||I In\q"‘ ]rl us i_“.' Irue
To one another! for the world, which seeins

Annotats: Read |ines 29-37
aloud, Mark sound devices you To lie before us like a land of dreams, )
notice, So various, so beautiful, so new,

Hath really neither joy, nor love, nor light,

Mor certitude, nor peace, nor help for pain;

And we are here as on a darkling plain

Swept with confused alarms of struggle and flight,
Where ignorant armies clash by night.

Analyze: What mood do the
sound devices help create!

?

COLLABORATIVE DISCUSSION

ESSENTIAL QUESTION:
Hﬂ"dﬂmm With a partner, share your reaction to the speaker’s thoughts about
the world? =J the world
S e

- —

Review your notes and
add yaur thaughts to your

Respanse Log. )
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) Assessment Practice

Answer these questions about "Dover Beach” befare moving an to
the next selection.
1. Inthe peem, the speaker s —

(.-_;,:’ looking out to sea from the English coast

(T-B') salling on a ship in the English Channel

(j:_} swimming in the Aegean Sea

(_'_I'.} | fighting in a war in France

2. What does the speaker compare to waves pulling back from the shore?
{qu':“. armed conflict
{n ) ships sailing into the channel

loss of religlous falth

{n} lovers parting

3. The speaker takes comfort In —
) (A his spirituality
' (») nature’s beauty
(c‘ soclal progress

(p) personal relationships

[i’@&lj =2

' Test-Taking Strategies |
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@ NMOTICE & NOTE
AL YOou read, use the

side marglns 1o make
notes about the text,

copplce iLop T+ gate: a gato
legdling 1o a coppice, a smiall wood o
thickast

specter-gray: ghast-gray

bine-stems scored: twining stems

CUl &€ 10488
hyras: harp-like muslcal insiiuments

nlgh: nea

0 autleant: outstretched

garm: seed; Bud

#vensang: evening song.

iHimitad: unlimited

Blast-beruffled plume: wind

fuifflecl faathi

The Darkling
Thrush

Paem by Thomas Hardy

Notice the poet’s word choices in describing a landscape.

[ leant upon a coppice gate
When Frost was specter-gray,

And Winters dregs made desolate
I'he m.-ukunillg eye t!“.l'.l}'.

The tangled bine-stems scored the sky
Like strings of broken lyres,

And all mankind that haunted nigh
Had sought their houschold fires.

The land’s sharp features seemed to be
The Century's corpse outleant,
His erypt the cloudy canopy,
lhe wind his death-lament
The ancient pulse of germ and birth
Was shrunken hard and dry,
And every spirit upon earth
Seemd fervorless as 1.

At once a voice arose among
The bleak twigs overhead
In a full-hearted evensong
Of joy illimited;
An aged thrush, frail, gaunt, and small,
In blast-beruffled plume,
Had chosen thus to fling his soul
Upon the growing gloom,
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S0 little cause for carollings
Of such ecstatic sound
Was written on terrestrial things
Afar or nigh around,
That [ could think there trembled through

His happy good-night air Review your notes and

Some blessed Hope, whereof he knew

add your thoughts to your

And | was unaware. Response Log.

COLLABORATIVE DISCUSSION
Turn to a partner and discuss your impressions of the speaker,

Assessment Practice

Answer these questions before moving on to the Analyze the Texts
section on the following page.

1.

What Is the poem’s setting?

@ sunrise on a mountain slape
@ an apen snowy field

(¢} alake'sfrozen shore

@ the edge of the woads In winter

The lines “Had chosen thus to fling his soul / Upon the growing gloom” suggest
that the thrush —

@ shares the speaker’s sense of hopelessness
@ is defying the grimness of its surroundings
@ probably won't live much longer

@ has flown down from the tree branch

The speaaker says in lines 29-32 that —
the thrush may have some unknown reason to be happy
he understands why the thrush sings joyfully

he mistook the thrush's singing as a sign of hope
the singing has plunged him even deeper into despair l -@H ]

Ol0ICIO

Test-Taking Strategies |

Dover Beach / The Darkling Thrush
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Respond \A B

Analyze the Texts

Support your résponses with evidence from the texts,

Q NOTICE & NOTE

Review what

you noticed and
noted a3 you read
the texts. Your

i‘H ANALYZE In"Daover Beach,”how does Armald use details about the
sea to develop his extended metaphor about faith?

(2) INFER Arnold refers ta Sophacles in lines 15-20 of “Dover Beach? R I I
What idea does he suggest through this allusion to the ancient Greek help you answer
playwright? these questions,

f.’l) INTERPRET Reread lines 29-37 of "Dover Beach” How does the speaker’s
description of the world connect to his plea that he and his love "be true /
To one another”?

(;4:} ANALYZE How does Hardy's use of alliteration and assenance in lines
1=4 of “The Darkling Thrush” support the poem’s theme?

( S-I_I ANALYZE Use the graphic organizer to identify details in lines 9-16 of
“The Darkling Thrush” that compare the landscape to the century. What
idea does Hardy express through this extended metaphor?

The Landscape The Century

o -

ol .

’61 DRAW CONCLUSIONS In"The Darkling Thrush, why did Hardy choose
to describe the bird as an "aged thrush, Irail, gaunt, and small*?

696 UNITS COLLABORATE & COMPARE
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Choices

Here are some other ways to demonstrate your understanding of the
ideas in this lesson,

Writing
> Poem As you write and discuss,
i " " be sure to use the
\ sachth : i |
In “Dover Beach," the speaker expresses his thoughts to his beloved Academic Vocabulary

as they look out a window at the ocean, Write a poem In which she
expresses her thoughts in response, Conslder:

& Does she share his pessimistic outlook on life, or {s she more
hopeful?

words,
& s she ready to put all her faith in their personal relationship, or ey
does she want to stay engaged in the world?
[

Madia
s Poster

The speaker of "The Darkling Thrush™ finds
hope in the singing of an old bird, Create a
poster that expresses your own idea of hope.

Saclal & Emotional Learning
Ly Group Discussion

1. Choose a computer application for Matthew Arnold wrote "Daver Beach”
deslgning your poster, or gather materials in response to scientific and political
such as poster board and markers. developments of his time, With a group of
students, discuss recent developments or

2. Identify your audience and the message
events that make you worried about the future,

you want to send,
s Explain how these developments or events

3. Combine text and one or more images in
might impact your lives.

an eye-catching design,
e Discuss how they are presented in the
media.

s Suggest actions you can take to feel better
about the future,

Dover Beach / The Darkling Thrush 697
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Respond B'a

Compare Themes

A poemn’s theme is the message the author conveys to the reader.
Although even a shart poem may express several ideas, the theme is
the major idea that the poet communicates, Themes are developed
through word choice, imagery, figurative language, and other
elements,

In both “Daver Beach” and "The Darkling Thrush,” the poets use their
descriptions of nature to express themes about disillusionment and
hapelessness,

Poets seldom directly state their themes, so you must infer them from
a close reading of a poem. As you read to understand each poem's
message, consider the following:

s Key statements—ideas stated directly by the speaker
& Imagery—details that appeal to the reader’s senses

e Figurative language—language that communicates ideas beyond
the literal meaning of the words

With your group, complete the chart with details from both poems,

“Dover Beach”

Key Statements

imagery

Figurative
Language .

UNIT5 COLLABORATE & COMPARE
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B' 8 Respond

Analyze the Texts

Discuss these questians in vour group:

( 'i':'r ANALYZE Both poems start out with descriptions of nature, What literary
elements does each poet rely on to develop his description?

. :t'.'r COMPARE How are these two poems similar or different in mood?

(3) DRAW CONCLUSIONS Which poem expresses a more hopeful view of the
world? Explain,

(a4) ANALYZE Both poems include extended metaphors comparing something in
 pature with an abstract idea. How does this technique help the poets develop
their poems?

Collaborate and Present

Now, with your group, continue exploring the ideas in the poems by identifying and
comparing their themes. Follow these steps:

( 1) DECIDE ONTHE MOST IMPORTANT DETAILS With your group, review your

" chartto identify the most impertant details from each poem. Identify points on
which you agree, and resolve disagreements by identifying evidence from the
poems that support your ideas.

(2) DETERMINE A THEME Based on the word choices, figurative language, sound
devices, and feelings evoked in each poem, determine a theme for each. You may
use a chart to keep track of the themes your group members suggest,

Details Theme

“Dover Beach”

“The Darkling l |
Thrush” ‘

C_:S-'_j COMPARE THEMES Compare the two poems’ themes with your group,
discussing similarities and differences. Listen actively to the members of your
group, and ask them to clarify any points you do not understand,

(& | PRESENTTO THE CLASS Next, present your ideas to the class. Be sure to
 include clear statements on the theme for each poem, Discuss whether the
themes are similar or different, You may add other visuals or diagrams to help
convey infarmation to the ¢lass,

Dover Beach / The Darkling Thrush 699



Collaborate
& Compare

ESSENTIAL QUESTION:
What brings out cruelty
inpeople?

Compare Themes

As you read "My Last Duchess” and "Blood,” notice how
each poem uses a work of art to reveal how a woman has
experienced Injustice,

$

My

Last Blood

puchess

poem by Rob

pages

art Browningd Poem by Natas

J.'r'lll'_l|| 3% 708H_ 74

ha Treth
709 g

704-707

After you have read the poems, you will collaborate with a small
group to compare their themes. You will follow these steps:

&

Decide on the most important details
Determine themes

Compare themes

Develop your ideas

Present to the class
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My Last Duchess

Poam Ly Rebert Browning

Blood

Paem by Natasha Trethewey

Engage Your Brain

Choose one or more of these activities to start connecting

o

with the poems you're about to read.

Fascinating Villains

Think of some unpleasant, even horrible

characters that you've enjoyed reading about or

watching In movies. Choose one example and
create a soclal media profile of the character,

Include details that show why the character is so

fascinating.

A Nagging Feeling

The speaker of "My Last Duchess” s
unusually alert to flaws in other pecple,
You probably know someone who tends to i
criticlze friends or family members. What
is the danger of balng overly critical in
your interactions with others? Discuss this
question with a small group of classmates.

The Art of Poetry

# Express an |dea about the artwork.

& Explore how it makes you feel.

e Include vivid imagery to help readers visualize the artwork.

R e

/)

The poem "Blood” comments on a well-known 19th-century painting,
There's a long tradition of poems Inspired by paintings and sculptures.
Write a short poem about one of your favorite artworks,

.."".

““:



Get Ready

702

Draw Conclusions About Speakers

Every poem has a speaker, the volce that addresses the reader, In
same poems the speaker is a detached observer, Other speakers are
more directly invelvad in the experience described in the poem,

A dramatic monologue is a poem In which the speaker addresses
a sllent or absent listener during an intense or emotionally complex
moment, Browning's "My Last Duchess,” a famous monologue, is set
in 16th-century Italy. The speaker is a duke who negotiates with an
agent in arder to marry a count’s daughter. Notice how Browning
begins the poem in the middle of their conversation:

That's my last Duchess painted on the wall,
Looking as if she were alive.

Dramatic monologues require readers to make inferences: the
speakers reveal themselves by dropping clues that the reader must
piece together. Sometimes the clues leave matters uncertain, and
readers should understand that their inferences are only guesses,

As you read "My Last Duchess, gather evidence and draw
conclusions about the speaker’s character and actions. Then, as you

read “Blood” see what you can conclude about the speaker based on

thoughts expressed in the paem.,

Analyze Imagery

Imagery refers to words and phrases that create vivid sensory
experiences for the reader. Mostimagery is visual, but imagery
can also appeal to the senses of smell, hearing, taste, and touch,

Imagery appiars in all literary forms, but it is especially important in

poetry for establishing a mood or tone, expreéssing emotions, and
conveying deas,

The two poems in this lesson, which describe paintings, are rich in
visual imagery. As vau read, notice how each poet uses an image
or group of images to support the paem’s theme, Use a chart like
this one to help you analyze ideas and feelings assoclated with
the imagery,

Focus on Genre
L Lyric Poetry

Is usually written in the first
person

expresses the feelings and
thoughts of the speaker, who
may be a fictional character
uses sound devices, such as
rhythm and repatition, to
create a musical quality
often deals with intense
emotions surrounding events
like death, love, or lass

Example of Imagery

“the faint / Half-flush that dies along her
throat”

Ideas or Feelings Linked ta Image

The duchess blushes casily,

UNIT5 COLLABORATE & COMPARE
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Annotation in Action

Here is an example of notes a student made about these lines from “My
Last Duchess” As you read both poems, highlight details that help you
draw conclusions about the speakers,

That's my last Duchess painted on the wall, A cold wayy to refer to his dead wife
Looking as if she were alive. 1 call But, the patnting seens Lmportant to
That piece a wonder, now: Fra Pandolf’s hands ML

Worked busily a day, and there she stands,
Will't please you sit and look at her?

Background

Robert Browning (1812-1889) showed intellectual
brilliance at a young age, When his first book of poetry
was harshly eriticized for Its personal content, he decided
to write poems about people and characters ather than
himself, Browning married the poet Elizabeth Barrett in
1846; they lived happily together in ltaly until her death
15 years later, After decades of abscurity, Braowning began
ta gain recognition during the 18608 far his dramatic
monologues. He is widely considensd ane of the most
impaortant poets of the Victorian era.

Natasha Tretheway (1866-) was born In Guifport, Mississippl,
Her father was a white Canadlan immigrant who wrate poetry,
and her mother was an African American soclal worker,
Because interraclal marriage was still lllegal In Mississippl, they
had to cross over into Ohlo to get marred, Trethewey often
aderesses lssues of racial identity and African American history
In her poems, She won the Pulitzer Prize in Poetry in 2007 and
served as US, Poet Laureate from 2012 1o 2014, In addition

to her books of poetry, Trethewey has published a widely
acclaimed memair of her mother, qu_-nl:lnlyn Turmnbough,
who was murdered when Trethewey was 19,

My Last Duchess / Blood 703



AS you read, use the
slde margins to make
notes about the text

Frd Pandolf's: of Brather Pandolf,

fictifious tnar-painter

DRAW CONCLUSIONS ABODUT
SPEAKERS

Annotate: Mark the phrases
in lines 5-13 that hint at the

character ol the speaker

Infer: What can vou infer about

the duke? What details suppart

vour inlerence?

durst: daree

imantli: cloal
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Poem by Robert Browning

Note how Browning reveals the speaker’s thoughts and

feelings about his late wife. |

1

4

:!,
I'hats my last Duchess painted on the wall, If.‘\
Looking as if she were alive. 1 call 'h
I'hat piece a wonder, now: Fra Pandol{'s hands L
Worked busily a day, and there she stands. §
Will't |‘:lL".’|h|.' you sit and look at her? [ said :
“Fra Pandolf™ by design, for never read -'.:
Strangers like you that pictured countenance, ,‘
The depth and passion of its earnest glance,
But to myself they turned (since none puts by
The curtain [ have drawn for you, but 1) IJ
And seemed as they would ask me, if they durst, ql
How such a glance came there; so, not the first -

Are you to turn and ask thus. Sir, ‘twas not
Her husband’s presence only, called that spot
Of jov into the Duchess’ cheek: perhaps

Fra Pandolf chanced to say "Her mantle laps
Owver my lady’s wrist too much,” or "Paint
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Miisl nevei ||n|w tia rg'[:rrn(lun_'i;_' the faint ANALYZE IMAGERY

Half-flush that dies along her throat™: such stuff Annotata: Mark images and other
Was courtesy, she thought, and cause enough details in lines 21-34 that describe
Fa L:'IITI”! up thiut spol nl'liny. She had what the duehess was like

A heart—how shall 1 sayi—too soon made glad, Compare: How does het charactet
Too easily impressed; she liked whateer differ from that of the duke?

She looked on, and her looks went ever ywhere

Sir, twas all one! .'\-l'.. favor at hey breast,

The dropping of the daylight in the West,

The huugh of cherries some officious fool afficious: offering unwanied
Broke in the orchard for her, the white mule isrvices; mddling.

She rode with round the terrace—all and each

Would draw from her alike the approving speech,

Or blush, at least. She thanked men—good! but thanked

Somehow—I know not how—as if she ranked

My gift of a nine-hundred-years-old name

With anybody’s gift. Whod stoop to blame

['his sort of trifling? Even had you skill teifling: actions af litthe
In speech—(which I have not)—to make your will Importance

Quite clear to such an one, and say, “Just this

Or that in you disgusts me; here you miss,

Or there exceed the mark”—and if she let

Herself be lessoned so, nor plainly set

Her wits to vours, forsooth, and made excuse 11 farsaaths in wuth indead

My Last Duehess / Blood
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I Just pretense: legitimate claim

i dowry (doa1d ) payment given to
a groam by the bride'’s fathor

i Neptune: in Homan mythalagy,
the god of the sea

DRAW CONCLUSIONS ABOUT
SPEAKERS

Annotate: Mark the words in
lines 43-56 that reveal the duke's
sense of his own authority and
power,

interpret: What |5 the duke's
motivation far telling the listener
the story of his late wife? Has he
revealed more than he intended?
Explain,

~FEen then would be some stooping; and [ choose

Never to stoop. Oh sir, she smiled, no doubt,
Wheneer | passed her; but who passed without
Much the same smile? This grew; | gave commands;
Then all smiles stopped together. There she stands
As if alive, Will't please you rise? We'll meet

The company below, then. | repeat,

The Count your master’s known munificence

[s ample warrant that no just pretense

Of mine for dowry will be disallowed;

Though his fair daughter’s self, as | avowed

At starting, is my object. Nay, we'll go

Together down, sir. Notice Neptune, though,
Taming a sea horse, thought a rarity,

Which Claus of Innsbruck cast in bronze for me!
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COLLABORATIVE DISCUSSION

Get together with a partner or small group, and discuss the duka'’s
comments about his late wife, What surprised you about this poem?

Assessment Practice

Answer these questions about "My Last Duchess” before moving on

to the next selection,

1. Inthe discussion of the duchess's portrait, the duke focuses on the —
(A) value of the painting
@ style of the painter
@ duchesss beauty

@ expression on her face

2. The duke thinks that he should be admired because of his —
@ social status
(8) Intelligence
@ appearance
@ eloquence

3. Why didn't the duke tell his late wife that she was offending him?
@ He was worried she would leave him.
@ He was too proud ta complain.
@ He wanted her to figure it out on her own.

@ He knew she would die soan.

Review your nates and
add your thoughts to your
Response Log,

My Last Duchess / Blood
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Qiadraon: a 1onm, now considered
ilfensivie, that describis a person of

i guai e Hlack ancestry

AS you read; use the
side margins to make
notes about the text.

ANALYZE IMAGERY

Annotate: Mark detalls abaut

the painting in ines 6-14

identify: Which phrases highlight
the difference betwaeen the main
subsject of the painting and the
ather figures?

gleaner: someare who gathers grain

ar oihér produce et e ling i a Neld
undine: a water spirit

Mezro; [tallan word for “middle”

Blood

After George Fuller's The Quadroon, 1880

Poem by Natasha Trethewey

Note the speaker’s interpretation of details in

the painting.

It must be the gaze of a benevolent viewer
upon her, framed as she is in the painting’s
romantic glow, her melancholic beauty
meant to show the pathos of her condition:
M:n K ."JL il 1}ul.l nhv cannat Ir.u1.~.\.'t.'m.| WL,

In the foreground she is shown at rest, seated,
her basket empty and overturned beside her
as though she would cast down the drudgery
to which she was born, A th'mh'r', hn]ll.'ll.'.‘\'.h
undine—the bucolic h.ukdl'up a dim aura
around her—she looks oul toward us as if

to b nigc the diztance between, Mezzo,

intermediate, how dilterent shes rendered

trom the dark kin 'n"ul'kil'lr_ the “I.']ti‘\ behind her,
If not for the ray of light appearing as if from beyond

the canvas, we might miss them—three figures
in the near distance, small as afterthought.
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COLLABORATIVE DISCUSSION

With a partner, compare the speaker’s comments about the
painting with your own reaction to it.

Assessment Practice

Answer these questions before moving on to the Analyze the Texts
section on the follewing page,

Review your notes and
add your thoughts to your
Response Log.

1. Why does the speaker conclude that the painter of The Quadroon had the gaze of a

“benevolent viewer"?

@ The woman stares directly at the viewer.

@ The painting conveys the woman's beauty and sadness.
G:-_:I The painter decided to show her at rest instead of working.

@:} Portraits of African Americans were rare in the 19th century.

What does the phrase "pathos of her condition” in line 4 refer to?
(A) the paintings romantic setting
@ the hardship of working in the fields

(€) the woman's isolation from other workers

@ the woman's racial classification as a “quadroon®

3. Which statement Is best supported by the poem?

@ The painting shows a woman's rebellion against authorlty.
The speaker believes that The Quadroon s a great painting.
(:E_) Racial categories create senseless divisions between people.
@ The subject of the painting felt superior to the other workers,
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Respond

Analyze the Texts )
Support your responses with evidence from the texts,
— Q HOTICE & NOTE
[1_} ANALYZE Which images does Browning use repeatedly in"My Review what
Last Duchess™? What does this repetition reveal about the speaker’s you neticed and
personality? noted as you read

the texts. Your
= annatations can
(__2 ) DRAW CONCLUSIONS What do the following lines suggest about the help you answer
reason for the duke’s "disgust” at his wife’s behavior? these questions.

L]

+ “she liked whate'er / She looked on, and her looks went everywhere
(lines 23-24)

= “all and each /Would draw from her alike the approving speech, /
Or blush, at least” (lines 29-31)

s “asif she ranked / My gift of a nine-hundred-years-old name / With
anybody's gift”" (lines 32-34)

TN
|
N,

) INTERPRET In lines 45-46 of "My Last Duchess,” the speaker says, "l gave

commands; / Then all smiles stapped together” How do you interpret this

statement? Why might Brawning have chosen ta leave the results of the )
duke’s commands uncertain?

(-l ) ANALYZE What is ironic about the duke's attempt to impress the count’s
agent?

(5) ANALYZE Trethewey ends "Blood” with a description of field workers in
the background of the painting. What idea does she convey through these
visual images?

(’_ﬁ:j DRAW CONCLUSIONS What can you conclude about the speaker’s
attitude toward the way George Fuller represented the mixed-race
woman and the other figures in his painting?

T,
~d |
o

CRITIQUE Trethewey chose to discuss Fuller's painting in "Blood” instead
of addressing 19™-century racial categories more directly. Do you think
that her approach to this subject is effective? Explain why or why not.

© Hoogee Ml Huscaurs Rablichong {ompany
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Respond

Choices

Here are some other ways to demonstrate your understanding of the
ideas In this lesson.

Writing

s Monologue

; " i As you write and discuss,
John Keats ends his famous peem "Ode on a Grecian Urn® with Ka e e tlas dea

these mysterious lines: Academic Vocabulary

"Beauty is truth, truth beauty,—that is all
Ye know on earth, and all ye need to know.

Imagine that you are one of the speakers of the poems in this
lessan, Write a prose or verse menalogue in which you respond 1o
Keats's idea about beauty and art,

UL

Research
L3 Playlist

Feelings of jealousy have been expressed by
human beings throughout the ages and across
socleties. Research songs that address the topic
of jealousy and its consequences, Then, create

Speaking & Listening
> Oral Presentation

a playlist of your tap five songs. Try to find "My Last Duchess” and “Blood” present cantrasts
examples of songs from different periods and in tone and language, The speaker in "My Last

in different styles. With a partner, share your Duchess”is a fictional character who expresses
playlists and discuss what the sangs have in his feelings using diction that reflects the
common with the poems you read in this lesson, Renaissance period, "Blood.” on the other hand,

has a more detached, contemporary speaker.
Choose which poem you would like to read
aloud, and prepare an oral presentation,

= Mark the text to indicate shifts in thought
or feeling that you want to convey to your

audience.

e Note the pronunciation of any difficult
words, and look them up in a dictionary if
neaded.

& Plan appropriate gestures to accompany
your reading.

My Last Duchess / Blood n



Respond  (als

Compare Themes

“My Last Duchess” and "Blood” both discuss paintings, and they also
feature women who are treated unjustly. Still, the poems express
different messages about human nature,

With yaur group, discuss each aspect of the poems listed in the chart
and record your observations.

“My Last Duchess” “Bload"”

Subject

Setting

Injustice
revealed

Speaker’s
perspective

Analyze the Texts

Discuss these questions in your group,

1 | COMPARE What simllaritles and differences do you see in the situations of the duchess
in Browning's poem and the mixed-race woman in "Blood™?

2 | ANALYZE Ineach poem, what |s the speaker’s attitude toward the artist's ability to

capture reality?

3 ) CONNECT How does the title of each poam hint at an injustice that the poem reveals?

712
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Respond

) Collaborate and Present

In your group, continue exploring the ideas in the poermns by identifying and comparing their
themes, Follow these steps:

(1) DECIDE ONTHE MOST IMPORTANT DETAILS As a group, review the infarmation
you gathered in the previous chart, Determine which points you agree on, and resolve
disagreements by identifying evidence from the poems that supports your ldeas,

(2 DETERMINE THEMES Write theme statements, or statements that express each poem'’s
message about life or human nature. Use the chart below to help you track your group's
ideas and identify possible themes,

Motes Possible Themes

. - . — =

"My Last
Duchess”

“Blood”

\53; COMPARE THEMES Work together as a group to determine similarities and
differences batween the themes,

(4) DEVELOPYOUR IDEAS Organize your ideas around your points of comparison,
and provide evidence and explanations for cach,

téj PRESENT TO THE CLASS Datermine how you will present your comparison,
who will present it, and if the use of any visuals or diagrams would help clarify
your points, Consider using technology as a presentation toal,

s 0 g W Harpert Pulisbeng; Lomquey
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Reader’'s Choice

Continue your exploration of the Essential Questions for this unit by doing
some independent reading, Read the titles and descriptions shown, Then ESSENTIAL QUESTION
mark the texts that interest you, mm:f:u four 'l
| Essential
? Questions for this unit on
page 617,

Short Reads [:Au-mll,;blu an rﬁ)@

These texts are available in your ehook, Choose one to read and rate,
Then defend your rating to the class.

Sonnet 43 Remembrance Song

Poem by Poem by Emily Bronts Poem by Christina Rossett

Elizabeth Barrett Browning

The breadth and depth of love are Must one mourn forever o be The speaker cantempiates what will

explored In this passionate sonnet, faithiul 10 a dead lover? happen after she dies,

Rate it rd: : Rate It frddrd dradrd Rate it
e T ———— e e

ity

The Great Exhibition Evidence of Progress
Article by Lara Kriegel Essay by
Thamas Babington Macaulay

During times of turmail, how can
you tell whether a nation is taking
steps toward o better future?

The flrst world's fair brought visitors
ta Londan from all aver the globe.

Rt <7 S S Rats It
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Reader’s Choice

Long Reads

Here are three recommended books that connect to this unit, For
addltional options, ask your teacher, school librarian, or peers, Which titles

spark your interest?

Great Expectations The Eyre Affair While the Locust Slept
Novel by Charles Dickens Novel by Jasper Florde Memaoir by Peter Razor

Pip has little chance for advancement In an alternate reality, i terary Abandoned as an infant, Peter s
until a myiterious benefactor allows detective Thursday Next pursues a stilféred abluseé ar the hands of thaie
fiim to escape the Kent marshes for a criminal guilty of kidnapping Jane caring for him. He dreams of anather,
more promising life in London. Eyre from the navel’s pages, better Nife,

Extension

L Connect & Create

DIALOGUE Write a brief dialogue in which you respond to an idea

or feeling expressed in one of the texts. In the dialogue, you can have HOTIEE & NOTE

a discussion with the speaker of one of the poems, a characterina
novel, or the author of a nonfiction text.

# Pick one of the texts and
annotate the Notice & Note

LESSONS FROM ADVERSITY In a small group, discuss the personal signposts you find.
struggles portrayed in the book you chose. Consider the following s Then, use the Notice &
guestions: Mote Writing Frames

to help you write abaut
the significance of the
& What lessons can you draw from the experiences portrayed in the signposts.

s How was the character or author affected by these struggles?

book? = Compare your findings with
those of other students who
read the same text,

(OE
Notice & Note Writing
Frames

£ Howgfmon MiFfies Haemoear Publstang Company - image (gt (1 Ooorpe B obasie Momesr Ty bugne;.
o e ke Siaton Sochees Treiny bonasgem, |4 Dileer Mrmterian My

j —
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Write a Research

Report

Writing Prompt

Review the texts that show the impact of technological

developments on the lives of Victorians, Then consult
outside sources to write a repart about a modern
invention that changed the way people live today,

Review the

) _Mentor Text |

For one example af o well-written
essay that uses outside sources, which

Manage your time carefully so that you can

consult sources and develop research guestions;
YOU Can Use a5 4 mentor text as well as

plan your research report; a source for your report, review

= “The Victorians Had the Same

®
£

& write your research report; and
2 Concerns About Technology As We

revise and edit your research report.

be sure to Do” (pages 677-681)
s choose credible sources for your repart; Make sure to carefully review your
& introduce your topic and thesis statement; netes and annotations about this text,
¢ develop your ideas with relevant information; Think about the sources the author
s end with a concluding paragraph; and uses 1a support her thesls about the
) ’ ; impact of technology,
e cite each outside source used in your text,

716

Consider Your Sources

Review the list of Unit 5 texts and consider
which ones might provide ideas, information, or
examples that can help you plan your research
Feport,

As you review the selections, consult the notes
you made in your Response Log that relate

to the question "Which invention has had the
greatest impact on your life?” Make additional
notes about ideas that might help you develop
research questions and find appropriate sources
of Informatlon,

UNITS WRITING TASK

UNIT 5 SOURCES

from lane Eyre

“Factory Reform” [0
“The Lady of Shalott”
from Great Expectations

“Thae Victorians Had the Same
Concerns About Technology As We Do”

“Dover Beach”
“The Darkling Thrush”
“My Last Duchess”

“Blood"”

€ Bogghtor WS ot Peslinhng [nopany
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Writing Task

Analyze the Prompt

Analyze the prompt to make sure you understand the assignment,
Consider Your Audience

1. Underline the sentence in the prompt that identifies the topic of your
Ask yourself these questions:

research report, Rephrase this sentence in vour own words,
& Whe will read my report?

= What do readers already know
about my topic?

2. Circle words or phrases that identify your writing task, Rephrase the
task in your own words.

3. Look for words that tell you the purpose and audience of your

research report. Write a sentence describlng each. * What do readers need to know?

What is my topic? What is my writing task?

What is my purpose?

Who is my audience?

|
|

e e R e T i b i

Review the Rubric

Your research report will be scored using a rubric, As you write, focus on the
characteristics of a high-scoring essay as described in the chart. You will learn
more about these characteristics as you work through the lesson,

— =" =" — = S= = ==TIak =L == —_
Organization Elaboration Standard English
Tha response imcludes: The response includes: The response may Includes:
& A urnngly maintained & Effoctive use of evidence and & Same minor errors in usage but
cantrolling idea SOUMCes no patterns of errors
s Lse of randitions ta connect e Effective use of elaboration & Correct punctuation,
Ideas capitalization, sentence

s Clear and effective expression of

ideas formation, and spelling

s Logical progression of ideas

WFi

©Hooak

s Appropriate ityle and tone

& Appropriate vocabulary

& Varied ientence structure

Command of basic conventians

Write a Research Report
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Writing Task

o PLAN YOUR RESEARCH REPORT

Develop Research Questions

Research Questions
Research questions will guide your research. Try to create Research questions should
three questions about the impact of technology that you can be focused and specific. Use
explore in a modern context. the basic question words—

wha, what, where, why, when,
ant how—te develap your
Tepie Research Questions research questions.

One tecimaloagical invention | 2
that has had animpact on [ :
‘ people today |
| %
|
!
. O
Identify Sources and Information Help with Planning

Consult print and online sources for relevant, accurate information that Consult Interactive Writing
Lesson: Conducting

answers your questions, Research.
e Sources include reliable and authoritative books, articles,
encyclopedia entries, and websites,

s Relevant information includes facts, statistics, examples, definitions,
and quotations,

Use the chart to identify your sources, Include the author, title, date,
page number, and other publication information.

Sources
| Source(s) for Question 1 | Infarmation
I
| Source(s) far Question 2 Infarmation
I
| |
| Sourceds) for Question 3 | Information

718 UNIT5 WRITING TASK
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Develop Your Thesis

Your thesis identifies your topic and answers an important question about
it. You can support your thesis with solid key ideas. Use the chart below
to write your thesis and at least three key ideas from your sources that

support it.

Thetis:

Key ideas:

Organize Ideas

Next you will need to organize your ideas in a logical way and use

transitions to show relationships among ideas. Use the table below to

help you structure your research report,

INTRODUCTION

BODY

concLusion

WORKS CITED

]

Introduce your topic and state your thesls,

Include an Interesting observatian,
fuotation, or detall to “hook” readers,
Present key ideas that suppart your thesis,
devating a paragraph to each key idea.

Cite and paraphrase or quote your sources,

Usix transitian words to link ideas,

Restate your thesis and state (18 significance.

Summarize your I'.E'y ideas.

List your sources using an apprepriate formatting 5(:."0

Structure

Arrange your key ideas In order of
importance. Here are two options:

# Bagin with your most Important
key idea and end with your least
important key Idea,

s Begln with the least Important
key idea and build up to the most
impaortant one,

Write a Research Report 719



o DEVELOP A DRAFT

720

Thie authar begins

Now Itis time to draft your research report. You can Improve your writing
by learning from the experts. Read about the technlgues professional
writers use to Introduce and present their research.

Write an Introduction

EXAMINE THE MENTOR TEXT

Notice how Melissa Dickson, the author of *The Victorians Had the Same
Concerns About Technolagy As We Do clearly states her thesis at the
beginning of her essay.

| Many of us struggle with the bombardment of info

b/ hiing fsecied we receive and experience anxiety as a result of new
background information. | media, which we feel threaten our relationships and
I "usual” modes of human interaction. . . . More than a

century ago our forebears had the same concerns. Literary,
| medical and cultural responses in the Victorian age to
| the perceived prablems of stress and overwork anticipate
many of the preoccupations of our own era to an extent

| that is perhaps surprising,

APPLY TO YOUR DRAFT

As you write your Introduction, make sure you

introduce your toplc;

include an observation, detail, or quotation that grabs readers’ attention;
add relevant background information; and

present your thesis statement.

Practice writing a sentence for each element. Be sure to use formal language.

‘ Topic [
| -
Observation, Detall, or Quotation '

Background Informatian

Thesis

UNITS WRITING TASK
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Writing Task

Cite Sources
(O |

EXAMINE THE MENTOR TEXT

Here, natice haw Melissa Dickson introduces a key idea about similar
Victorlan and modern views, She then cltes a source to support her
analysis,

| Arguments along not at all dissimilar lines have been

Drafting Online
Check your assignment list
for a writing task from your
| teacher
= 1

|
|

advanced against contemporary means of acquiring i
information. . .. In his 2008 article, “Is Google Making Us
Stupid?”, journalist Nicholas Carr speculated that “we may |

The author quotes from
a saurce to support
the ldea, praviding a

specific citation far tha
The author paraphrases | well be in the midst of a sea change in the way we read and ! quotstion.
additional content from h k“ R d l h ite di I A
the saurce to intagiste ) think”. Reading online, he posits, discourages long an
Into her discussion. | thoughtful immersion in texts. . .. i
L i
Using Direct Quotations
Your research report should
include direct quotations fram
a0iirees 1o support your key ideas,
APPLY TOYOUR DRAFT
« Quotation marks Indicate exact
You can use different signal phrases to show that you are giting from a Wi talian fiara tha AnibTa.
Soutce [nythese oLs = The quetation marks let readers
s In [Title of Source], the author states | ., know the Infarmation |s an
s According to paragraph [#], ... Idea that you are crediting to a
s The study/statistic proves ., Perticulir suthor,
Use this frame to practice eiting a source from your draft, Then apply this o; CHhor IGai) Ip:your SRORT
technigue to other sources in your report ity 1 v o e
il : ' el cach borrowed from
sources.

Intreduce

State one key idea that
supports yaur thesis,

Cite

Cite the source that supports
the key idea,

Elaborate

Explain how your source
supports your ldea,

721
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o REVISE YOUR RESEARCH REPORT

722

Professional writers rework their language as they write to make sure

they are communicating their ideas effectively. Use the guide to help you

O |

Help with Revision

y

revise your repart. Find a Peer Review Guide
- _kand Student Models anline. |
REVISION GUIDE
Ak Yourself prove Reviso
Introduction E(‘.l_rs@rhe engaging Intreduction. Add a quotation or Interesting
Does the introduction engage Underline the backgraound detall to engage readers.

the reader, provide background
information, and clearly state the
thesis?

Key ldeas and Support

0o my body paragraphs Include
anly relevant key ideas and
information fram sources?

Citing Sources
Are sources Introduced and
credited correctly?

Conclusion

Does the canclusion restate
the thesis and explain its
significance?

Style
Have | maintained a formal style?

APPLY TO YOUR DRAFT

information. [Bracket] the thesis
statement.

Highlight the key (deas,
Mumber (1,2, 3 .. ) the

supporting Information for each
key idea,

Place check marks () next
to material that Is or should be
cited,

Underline the restatement of the
thezis, [Bracket] the statement of
the thesiss significance,

C@vnm and phrases that are

too informal,

Add necessary background
Information, Add a thesis
statement,

Delete rrelevant key ideas and
information. Add information
that supports key Ideas,

Introduce the source material
by identifying its author or
publication. Add signal phrases,
Add information from aclditional
sources,

Add a restatement af the thesis,
Add a ientence o two that
explains the significance of the
thesis.

Replace informal language with
tarmal language,

Reread your research report and look for opportunities to improve your writing.

e Consider whether your information is relevant to your key ideas,

& Use transitions that establish relationships among ideas.

e Make sure you identify and introduce your sources using signal phrases,

UNITS WRITING TASK
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Writing Task

Peer Review in Action

Onee you have finished revising your research report, vou will exchange
papers with a partner in a peer review. During a peer review, you will
give suggestions to improve your partner’s draft,

Read the beginning of a student’s report draft and examine the
comments made by his peer reviewer.

Wha Put the *I" in iPhona?
By Oscar Pallatier, Hanover Acadery

Tha idea that we expariance "anxiaty 48 A result of new media® is pratty
much washad out by the fact that there are ke millons of call phones
in the world, And whera do all these cell phones and up whor thay are
suddenly obsolata? In landfills. But before they get there, thay an in use
averywhara and ovary minute of tha day, Thal's why it's Kind of 100 2t
1o wonder what kind of effect they have on us

Now read the revised paragraph below. Notice how the writer has improved his
draft by making revisions based on the peer reviewer's comments,

i — n  —

Whao Put the “1" i iPhona?
[3’0,‘ Oscar FPallatier, Hanover Acaﬂ&my

The |dea thal wa exparience what Melisaa Dickaon calls “anxlety as
a result of new media” g negatad by the fact that almost averyone
has a cell phona. For example, whan a sports arena can be lit up
almost entiraly by tha tiny blue glowing rectangles of tans’ mabila
phone screans, it is long past timea to consider whathar cell phona
tachnology |s bad for us, |

APPLY TO YOUR DRAFT

During your peer review, give each other specific suggestions for how you
cauld make your source citations maore effective and your language more
formal. Use the revision guide to help you.

When recelving feedback fram your partner, listen attentively and ask
guestions to make sure you fully understand the revision suggestians,

Write a Research Report 723



724

Writing Task

EDIT YOUR RESEARCH REPORT

Edit your final draft to check for proper use of standard English
conventions and to correct any misspellings or grammatical errors,

Watch Your Language!

COMBINING SENTENCES

Writars connect ideas by using coordinating and subordinating
conjunctions to combine sentences.

Read the following sentences from "The Victorians Had the Same
Concerns About Technology As We Oo”

- — - - - — = = = = = = = o

| [1] Print publications were fast becoming the principal |
medium of public debate and influence, [2] and they
were shaping and, in Carlyles view, distorting human
learning and communications, l

The numbers [1] and [2] label the twa ideas that are connected,
The coordinating conjunction and connects twa independent clauses,

i S |

| [1] Though the technologies may change, [2] these I
fears actually have a very long history . .
|

The subordinating conjunction though introduces a subordinate
clause—one that cannot stand by itself as a complete sentence,

APPLY TO YOUR DRAFT

Now apply what you've |eamed about sentence combining to your
awn writing.

1. Read your report aloud and underline all the short sentences, r

2. Combine some shert sentences by using coardinating or
subordinating conjunctions,

3. Exchange drafts with a peer and review the combined
sentences in each other's drafts,

PUBLISH YOUR REPORT
Share It!

Finalize your report for your writing pertiolio. You may alsa use
your report as inspiration far other projects,

UNITS WRITING TASK

Use Conjunctions

Here are some commaon
conjunctions to use in combining
sentences:

« Coordinating Conjunctions:
and, but, o, ar, noi, for, yet

« Subordinating Conjunctians:
when, as, before, after (time);
although, though, even If, while
{contrast); because, if, unless
{cause/effect)

o
Ways to Share L

= Create a webslta devoted
to how teens use the latest
technology in their daily lives.

« Have a debate about the
Impact of technology on young
people,

= Give a multimedia presentation

on the topic, See the Speaking
and Listening Task,
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Speaking & Listening

Present Your
Report

You will now adapt your research report as a multimedia
presentation for your classmates. You will alse watch your
classmates’ presentations and help them improve their
work

Plan a Multimedia
Presentation

As youl review your research report, think about how you

can use slides and other presentation materials to present

your ideas. Follow these steps:

& Plan the content and arder af your gliclps,

s Choose engaging graphics, Images, animation, music,
audio clips, or sound effects,

e Create a consistent, appealing design,

e Prepare notes to guide you as you narrate the
presentation.

Use the chart to take notes, Then create a draft of your
multimedia presentation,

Azk Yourself

How will | convey my thesls and key
ideas on the slidest?

What supparting information will |
Include?

What images or graphics will best
support that infarmation?

What music or sound eflects will help
enhance my ideas?

What software should | use (o create my
presentaton’?

o
o

Images and Sounds

Make sure the iImages,
graphics, and audio you use
coma from reliable sources
and are appropriate for the
classroom,

Answers and Notes

Prasent Your Report
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Speaking & Listening

Practice Your Presentation
Active Listening

Onee you have completed a draft of your multimedia
presentation, practice with a partner or group to Improve your
presentation and delivery,

Whan you are listening to your partner
or group member, remember ta

= give sach presenter your attention
Use the chiscklist to help you respond to the delivery and o Daraphrase sach prasentars
presentation of your partner or group members, Give specilic thesis and key ideas to confirm
suggestions for improvement, understanding

» give dear and thoughtful feedback

Checklist " Suggestions for Improvemant

Presentation:

Each slide is clear and easy 1o read
and understand.

Music, animation, or ather elfacts |
support your main paints.

The slides are presented in a logical
sequence,

Delivery:
You speak slowly and clearly so that
your listeners can understand you.

You make eye contact with your
. I audience,

| ») |
. Share It! \‘-

= Record your presentations.
With your teacher, plan how
Deliver Your Presentation to cambine and store the
presentations.
Use the advice you received during practice to make any final

« Have s group discussion
changes. Do a final run-through of your presentation to make sure

about the images, grﬂphll::..,

the images and audio appear at the correct time. Then deliver anil snimation usad ik sach
your multimedia presentation, presentation. Share your
favorites.

« Create a list of the pros and cons
of madern technology.

(GH|

it |ntaractive Speaking &

Listening Lesson: Giving a
| Presentation
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Reflect & Extend

Here are some other ways to show your
understanding of the ideas in Unit 5.

r-'-"_|- L ®_\
Project-Based Learning

Reflect on the
Essential Questions \> Create a Documentary

You have read about the rapid social and
technological changes that took place during
the Victorlan period. With a group of classmates,
choose one soclal or technolagical change and
create a research question about i1, Then, create a
documentary that answers the guestion,

Think about the Essential Question you
identified as the most intriguing on page
&18. Has your answer to the question
changed after reading the texts in this
unit? Discuss your ideas.

You can use these sentence starters to

h@lp you reflect on your |Gﬂrniﬁg. Here are some fuUestIons 1o answer as you get

started:
# My thoughts about this question

changed because ...
® | was surprised to learn that . ..

& What details about this topic will most
interest a modern audience?

& What reliable sources can | use to answer my

* I made a connection between this research question and write the narration?

‘ | ) questionand ... & What images, video clips, and music will
help me present the information in a

compelling way?

Media Projects
| Writing To find help with this task
> Write a Short Story online, access Create a
Documentary.
Write a science fiction short story about someone who travels back :
In time ta bring a current technological invention to the Victorian
| era, Use the chart to note your ideas, Then, write your story,
|
| ———
Ask Yourself My Notes

. = == rmmmr omeEom omm row= == o == oo

= What technological invention will you write
about?

& How will the characters react to this technology?

s What is the main conflict |n the story?

s What detalls will you Include ta help readers
understand peaple, places, and events?

w\.mh&wmm
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“The English language is nobody’s
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n...the property of
ﬂnhn'm-lﬁdf"
— Derek Walcott
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As you read the texts in this unit, think about how they
explore these Essential Questions.

What makes people feel insecure?

The modern world has many technologies and systems
devoted to security. Yet people continue to experience
insecurity in their daily lives, their relationships, and even
their sense of self.

Why is it hard to resist social pressure?

The company you keep can influence your thoughts and
actions for better or worie. Social pressure affects us all,
whether it comes fram friends, relatives, or the community,

What is the power of symbols?

Symbaols are a powerful form of communication. They create
multiple levels of meaning by connecting ideas to objects and
images,

How do you measure a person’s worth?

“How much are you worth?” is a common way to ask about
wealth, With a wide gap between the rich and everyone else,
many object te using money to measure the value of a person.

ANALYZETHEIMAGE )T
What does this image suggest about
contemporary life in London?

bulld background

Stream to Start Video




Ideas, New Voices.

Make the Connection

Think abaout the quotation by
Derek Walcott on page 728,

# What idea do you think Walcott
Is reacting against in this
statement?

+ Whatissues invalving language
and cultural diversity exist in
your community?

Discuss your ideas with a partner.

Prove It

Use one of the academic

vocabulary words in a
sEntence about a |,:|'1'.n-:':.||

eAperence

Here are some opportunities to think
about issues related to Unit 6: New

Think About the

Essential Questions

Review the Essential Questions on page 729, Which question is
maost intriguing to you? Perhaps it relates to something you have
read or reminds you of a personal experience. Write down your
thoughts,

Build Academic Vocabulary o

You can use these Academic Vocabulary words to
write and talk about the topics and themes in the unit.
Which of these words do you already feel comfortable
using when speaking or writing?

lecanuseit!  lunderstandit.  I'lllook it up.

O] ] )
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Preview the Texts

Review the images, titles, and descriptions of the texts in the unit, Mark
the title of the text that Interests you maost.
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AViinge Alvee Darx ACupoftes
Short Story by Kazuo Ishiguro Short Story
A disgraced leader returns to by Katherine Mansfield
an English village where he was  Find out what happans when a
once admired wealthy womnan decides fo help
a stranger.
Shooting an Elephant My Daughter the Racist
Essay by George Orwall Short Story by Helen Oyayemi
A British colanial officer s A free-spirited gll draws her
tested when an elephant goes  mother and herself into conflict
on a rampage. with her community.
The Love Song
of J. Alfred Prufrock Thve Jecend Coming
Posm by T. 5. Eliet ::f'““’m "‘“‘:{':“
N B e is poem presents a vision
of the chaos and destruction
A T ol hat will precede le of
struggles to ask a woman an ::I‘I-‘J-:J.tﬂ ,:,,m o b i iy
‘overwhelming question,” riic
Symbols? I'm Sick The Threat of Inequality
of Symbols Speech by Sadiq Khan
Poam by Fernando Peisoa A politiclan argues that
The speaker of this poem inequality harms Britaln’s
weighs the value of abstract econamy and society.
symbols against the beauty and
saeress of the real world,

The Inequality Bogeyman
Editorial by Thomas Sowell

An economist loaks on the
bright side of inequality.
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New Ideas, New Voices

t the turn of the 20th century, Great Britain was a nation at its peak. Under
~ the reign of Edward VII, much of Britain was a land of prosperity, stability,
s and world dominance. However, vast changes were on the horizon.
Over the next hundred years, Britain would become embroiled in wars,
experience economic depression, and face the end of its once-massive
empire—upon which, it was said, the sun never set.

From Distant Trenches to War at Home

In 1914 4 Serbian nationalist assassinated Archduke Franz Ferdinand, heir
to the throne of Austria-Hungary, Austria declared war on Serbia, and like
a line of daminoes, alllances fell into place: Austria and Germany on one

. LtﬂMm-
“'UHRLND} RS

ot Ty i

12901 1218 [ 192% 1939 1947 ]

Queen Victora dies | World Irish Free State |s established; | Germany invades India and Fakistan are ‘:

and Is succeeded by | Warl Narthern ireland remains Faland and World given independence E’

her son Ecward Vil enicls, part of Great Britaln war Il begins, fram Great Britain .
1800 © {0 { {_ =) g
1914 1921 1229 1245 g

Assassination of Archduke T. 5. Ellot writes his United States stack World War 1l ends: ©
Franz Ferdinand sparks groundbreaking market crish causes British losses total E
Waorld War |, | poem The Wasre global economic 160,000, i

Land depression §

E.
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side; Russia, France, and Britain on the other, Bath sides
became locked in bloody trench warfare, The Great War,
as the conflict was known, dragged on, devastating
Europe, killing or wounding virtually an entire
generation of young men, and bringing a profound
sense of disilluslonment. In 1917 the United States
entered the war, leading to Germany's capitulation the
following year and an uneasy peace.

Britain had lost nearly 750,000 men, and those who
survived came home to unemployment and economie
depression. War-torn Eurapean nations turned to the
United States for loans, but in 1929 the United States
stock market crashed, causing a worldwide depression.
In the economic and political chaos of the 19205 and
early 1930s, dictators seized power in Italy, Russia, and
Germany. In 1939 German dictator Adolf Hitler invaded
Poland, prompting Britain and France to declare war
an Germany. ltaly and Japan allied themselves with
Germany, and World War Il began,

Terrible as the Great War had been, for most British

citlzens it was a distant tragedy on forelgn battleflelds. World War |l

was different. After the fall of France in 1940, German planes began to
attack Britain. Bombs rained down on London, and the entire population
maobilized to defend the home front. Britain held out against Germany
until the United States entered the war in 1941, and Hitler was finally

The coronation of Queen
Elizabeth |l in 1953

EXTEND

Think of a guestion you have about
] defeated in 1945, b you i
"4 a toplc, event, or persen from the
historlcal perlod. Then, research
| the answer and add It as an entry
-Q to the timeline,

i

&

8

i 2007

5 1952 gritish Indian author 2020

‘,t:.' Elizabeth Il ascends the Salman Rushdie s l Britain formally leaves the

ﬁ' thrane after the death of awarded a knighthood turopean Linlan, an event

2 |

: her father, Gearge Vi from Queen Elizabeth 1. known as Brexit, |
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After 155 years of calanial The Fall of the British Empire
rule, Britain handed over
contral of Hong Kong to After Warld War |1, Britain was financially drained, burdened by debt and

] i 997 i oy 5 b : 3
Ching in 1997, an evant that the need to rebulld its clties, Everything was ratiened, Determined to

provide at least the basic necessities, the government transformed Britain

with a new national health care system and public education. Concerned

with domestic [ssues, leaders had little desire to cling to colonies that

were all too eager for self-rule. After World War |, Britain’s grasp on Its )
empire had begun to loosen as the spirit of nationalism swept Europe and

its colonial empires. Britain granted greater degrees of self-determination

is cansicdered 1@ mark the
énd of the British Empire

to its colonies, eventually making some of these lands partnersin the
British Commonwealth of Nations rather than continuing to treat them as
possessions, Soon after Warld War I, Britain gave India its Independence,
In the decades that falloweel, Britain yielded ta nationalistic and economic

pressures and relinguished control of most of its remaining colonies, ?"
A New World in Literature 2

-}
After World War |, Europe was a place of uncertainty and upheaval. In E{.
England, the previously stable sacial order based on community and class ::;
distinctions was giving way to the ananymity of urban life. In the arts, :_
modernism was a way of trying to make sense of this new, fragmented 11
world, Visual artists, composers, and writers rejected traditional forms and ¥
experimented with new styles that better reflected the realities and values b
of madern life, E

i
New narrative styles rejected traditional linear plot and character 1.‘
development, and Instead placed the reader inslde the character’s ﬁ

mind. Many writers felt a sense of allenation from their own soclety
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after witnessing the horrors of war, and as a result, explored themes of
) isolation, human relationships and vulnerabilities, and disillusionment.

The end of the British Empire also shaped and continues to shape
literature, Writers from former colonies explore issues related to their
countries’colonial past, while writers who have Immigrated to England
often address cultural tensions in their works, The multicultural
perspactive these writers bring has broadened the horizons of
contempaorary Briush literature,

COLLABORATIVE DISCUSSION

In a small group, discuss how global events during this period
have Influenced British politics and literature,

Assessment Practice

Choose the best answer ta each question.

‘ ) 1. Which most directly caused the outbreak of World War 117
@ Italy’s and Japan’s alllance with Germany
@ the crash of the United States stock market
@ Hitler’s seizure of power in Germany
@ the invasion of Poland by Germany

2. British paliticians after World War Il —
@ wanted to hold the British Empire together for as long as possible

@ believed that strengthening the colonies would help Britain recover from the
war

@ placed less emphasis on the empire and focused more on domestic issues
@ immediately granted independence ta all former British colanies

3. Which was a primary aspect of modernism?
@ focus on nationalistic perspectives in the arts and literature
@ rejection of traditional forms in the arts and literature
@ focus an war recovery and domestic affairs in politics

Un matzne Mo Hipmaan Pubintung (g

@ rejection of colonialism and empire bullding in politics




Get Ready

A Village After

Dark

Short Story by Kazuo Ishiguro

Engage Your Brain

Chﬂb:.. aneé or more f,)f [ht"‘.l" ACTivities 1O SLart
connecting with the short story you're about to read.

Long and Winding Road

Traveling may sound glamaorous, but

it can wear you out FIIIY'}-I(,.\!”V and

mentally, With a group of students, share

stories of difficult travel experlences,

Consider

& whether you had encugh sleep or
food

s how the experience affected your
mood and judgment

ESSENTIAL QUESTION:
?  What makes people
feel insecure?

o

The narrator of this story is a leader who

Leadership Survey

has lost his influence. With a partner,
conduct a survey about the qualities that
are important in a leader, Ask classmates
of friends to rank the fallowing qualities
from 1 ta 5, with 1 representing the most
important:

& compassion
s eloguence
s honesty

& intelligence
& charisma

When you are finished with your survey,
write a summary of the results.
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Evaluate an Unreliable Narrator

An unreliable narrator tells a story in a way that cannot be trusted. This
type of narrator is usually found in stories tald from the first-person point
of view. Some unreliable narrators deliberately exaggerate, withhold
information, or try to deceive the reader, Others misunderstand events,
often because they are naive or mentally ill,

Authors may use an unreliable narrator for a variety of purposes, including
to amuse orf surprise readers, The technique is popular with modern
writers as a means of conveying a complex and ambiguous view of reality,

To recognize an unreliable narrator, you need to be an active reader. Look
for details that contradict what the narrator says or statements by other
characters that seem to conflict with the narrator’s perspective. As you
read "A Village After Dark,” ask yourself these questions to evaluate the
narrator’s reliability:

&  What does the narrator tell himself?
+  What does the narrator say to the other characters?
& How do the ather characters respond to the narrator?

s  What information Is unclear or withheld from the reader?

Analyze Mood

Get Ready

Focus on Genre
\5 Short Story

# includes the basic elements of
fiction, such as plot, character,
and se¢tting

= centers on a particular moment
or event or follows the life of a
character

= expresses a theme related to
the story’s auteome

Mood is the feeling or atmosphere that a writer creates for the reader.
Fer example, a story about a haunted house might have a frightening
and suspenseful mood. Writers create mood through setting, imagery,
descriptive details, and word cholce. Sometimes the mood of a story
changes as the plot progresses, Here Is an example of mood created by a
description of the story’s setting at the beginning of "A Village After Dark”

Satting

There was nothing | recognized,
and [ found myself walking forever
around twisting, badly lit streets
hemmed in on both sides by the
little stone cotlages characteristic ol
the area,

canfused, claustrophobic

Moad

AVillage After Dark 737



Get Ready

Annotation in Action

Here Is an example of notes a student made about a paragraph fram "A
Village After Dark.” As you read, mark sentences that suggest that the
narrator is unreliable.

I thumped the door again, this time quite ferociously. At last Fleteher s2ems to axpéot
it opened, throwing warmth and light out into the street. An old o biager weleonie thav
man was standing in the doorway. He looked at me carefully, e agte

then asked, “It's not Fletcher, is it?”

“Yes, and I've just got into the village, ['ve been travelling for
several days”

He thought about this for a moment, then said, “Well, youd
better come in.”

Expand Your Vocabulary

Put a check mark next to the vocabulary words that you feel comfortable
using when speaking or writing.

disoriented Turn to a partner and talk about the vocabulary words

procrastinte you already know. Then, write a dialogue between two
friends who get lost while hiking in the mountains,

impressionable | using as many of the vocabulary words as you can.
As you read “A Village After Dark,” use the definitions

in the side column te help you learn the vocabulary
words you don't already know,

lethargy

incessantly

Background

Japanese-born Kazue Ishigure (b. 1954) moved to
England with his family in 1960 when he was five, As a
young man, Ishiguro had hoped to become a musician,
He said that writing songs was "good preparation for the
kind of fictlon | went on to write" According to Ishiguro,
this meant leaving “a lot of meaning underneath the
surface” Amaong his works are The Remains of the Day,

a portrait of a butler in post-Warld War 1| England, and
Never Let Me Go, a dystopian science fiction novel, Both of
thase navels were adapted into papular movies, lshiguro
recelved the Nobel Prize for Literature in 2017,
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A Village
After Dark

Short Story by Kazuo Ishiguro

] >
A D
. N s

A disgraced leader returns to an English village

; Ai you raad, use the side
where he was once admired. o el ey tbelnd dveli i

marging to make notes
ahout the text.

here was a time when 1 could travel England for weeks on end

and remain at my sharpest—when, if anything, the travelling
gave me in rqu'. But now that [ am older | become disorlented more disoriented

. So it was that on arriving at the village just after dark 1 failed (drs-Or'e-ent "ad) ad), having lost

: 3 i, e ol Tl n) HIRILIE

to find my bearings at all. I could hardly believe I was in the same oney 1eme of direCtion, positian,
: ] : . 3 of relationship with one’s
village in which not so long ago I had lived and come to exercise such .
P b ‘.I.II'|I,Il_”'llj||1|';l‘,..
influence.

I'here was nothing | recognized, and | found myself walking
forever around twisting, badly lit streets hemmed in on both sides
by the little stone cottages characteristic of the area. The streets often
became so narrow | could make no progress without my bag or my
elbow scraping one rough wall ar another, | persevered nevertheless,
stumbling around in the darkness in the hope of coming upen

the 'ui||:'t}_.'1.' aquare where [ could at least orient ii!:,"m.'ltl- -aF else of

encountering one of the villagers. When after a while I had done

neither, a weariness came over me, and 1 decided my best course was
just to choose a cottage at random, knock on the door, and hope it
would be opened by someone who remembered me.

AVillage After Dark
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[ .‘iluppvd by a ],}.n'rirul-.u'ly rickety-looking door, whose upper
beam was so low that I could see | would have to crouch right down
to enter. A dim light was leaking out around the door’s edges, and |
could hear voices and laughter. T knocked loudly to insure that the
occupants would hear me over their talk. But just then someone
behind me said, "Hello”

[ turned to find a young woman of around twenty, dressed in
raggedy jeans and a torn jumper, standing in the darkness a little way
away,

"You walked straight past me earlier, she smd, "even though |
called 1o you,”

“Iid | I’l.".!ll‘lp'? Well, I'm SOITY. I didn't mean to be rude”

"You're Fletcher, aren't you?”

“Yes," | said, somewhat flattered.

“Wendy thought it was you when vou went by our cottage. We all
got very excited. You were one of that lot, weren't you? With David
Maggis and all of them.”

“Yes," | said, "but Maggis was hardly the most important one.

I'm surprised you pick him out like that. There were other, far maore
important figures,” [ reeled off a series of names and was interested to
see the girl nodding at each one in recognition. "But this must have

all been betore vour time,” | said, "I'm -.urjlruwd vou know about such

things.”




"1t was before our time, but we're all experts on vour lot, We
know more about all that than most of the older ones who were here
then. Wendy recognized you instantly just from your photos”

“I had no idea you young people had taken such an interest in us.
I'm sorry | walked past you earlier. But you see, now that I'm older, |
get a little disoriented when [ travel”

| could hear some boisterous talk coming from behind the door,

[ banged on it again, this time rather impatiently, though [ was not so
eager 1o bring the encounter with the girl 10.a close,

She looked ol me for a moment, then said, “All ol you from those
days are like that, David Maggis came here a few vears ago. In 91, or
maybe it was 94, He was like that. A bit vague. It must get to you after
a while, travelling all the time”

“So Maggis was here. How interesting. You know, he wasn't one
of the really important figures. You mustn't get carried away with
such an idea. Incidentally, perhaps you could tell me who lives in this
cottage.” | thumped the door again

“The Petersons,” the girl said. " They're an old house, They'll
]n'nhahI:.' remember vau 1
“The Petersons, | l'i.'l‘ll.".'lll.,’ij, but the name meant not hl'i'lg to Ime.

"Why don't you come to our cottage? \'\'L:rnl)‘ wils n:-.lll}r excited.
So were the rest of us, Its a real chance for us, actually talking to

someone from those days”

Don'tforgetto §

o

Natice & Note as you
read the fext

t':l I:.' NOTICl
g AGAIN AND AGAIN

When you notice certain events,

images, or words recurring over a
portion af the story, you've found
an Again and Again signposl

Notice & Note:! In l:lﬂf\_'ll."llﬂi:lhﬁ
14 and 15, mark the sentences
coptaining a name that has also
appearcd carller In the story

Infer: Why might the author
bring up this nameé again and
again?

AVillage Afwer Dark
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ANALYZIE MOOD

Annotate: Mark phrases used 1o
describe the room in the first two
sentences of paragraph 23

Analyza: What mood do these
descriptive details create?

742 UMITGé AMNALYZE & APPLY

“Id very much like to do that, But first of all 1d better get myself
settled in. The Petersons, you say”

I thumped the door again, this time quite ferociously. At last it
opened, throwing warmth and light out into the street. An old man
was standing in the doorway, He looked at me carefully, then asked,
“Its not Fletcher, is it?”

“Yes, and I've just got into the village. I've been travelling for
several days.”

He thought about this for a moment, then said, “Well, youd
better come in”

I found myself in a cramped, untidy room full of rough wood
and broken furniture. A log burning in the fireplace was the only
source of light, by which [ could make out a number of hunched
figures sitting around the room. The old man led me to a chair beside
the fire with a grudgingness that suggested it was the very one he
had just vacated. Once [ sat down, I found 1 could not easily turn
my head to see my surroundings or the others in the room, But the
warmth of the fire was very welcome, and for a moment | just stared
into its flames, a pleasant grogginess drifting over me. Voices came
from behind me, inquiring if 1 was well, it I had come far, if T was
hungry, and [ replied as best 1 could, though 1 was aware that my
answers were barely adequate. Eventually, the questions ceased, and it
occurred to me that my presence was creating a heavy awkwardness,
but [ was so grateful for the warmth and the chance to rest that |
hardly cared.

Nonetheless, when the silence behind me had gone unbroken
for several minutes, I resolved to address my hosts with a little more
civility, and I turned in my chair. It was then, as [ did so, that I was
suddenly seized by an intense sense of recognition. | had chosen
the cottage quite at random, but now I could see that it was none
other than the very one in which I had spent my years in this village.
My gaze moved immediately to the far corner—at this moment
shrouded in darkness—to the spot that had been my corner, where
once my mattress had been and where [ had spent many tranquil
hours browsing through books or conversing with whoever
happened to drift in. On summer days, the windows, and often
the door, were left open to allow a refreshing breeze to blow right
through, Those were the days when the cottage was surrounded by
open fields and there would come from outside the voices of my
friends, lazing in the long grass, arguing over poetry or philosophy.
These precious fragments of the past came back to me so powerfully
that it was all I could do not to make straight for my old corner then
and there.

Someone was speaking to me again, perhaps asking another
question, but [ hardly listened. Rising, 1 peered through the shadows
into my corner, and could now make out a narrow bed, covered by
an old curtain, occupying more or less the exact space where my
mattress had been. The bed looked extremely inviting, and [ found
myself cutting into something the old man was saying.
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“Look.” | said, “1 know this is a bit blunt. But, you see, I've come Don't forget to
such a long way today. 1 really need to lie down, close my eyes, even ““““""““; 25 you
if it’s just for a few minutes. After that, I'm happy to talk all vou TG eI
like)"

I could see the figures around the room shifting uneasily. Then
P Yo sl IR p 3 * . Have a nap. Don'
a new voice said, rather sullenly, “Go ahead then. Have a nap. Don't LT A AL

mind us.” NARRATOR
But 1 was already picking my way through the clutter toward my

corner, The bed felt damp, and the springs creaked under my weight, . o\ 0

but no sooner had 1 curled up with my back to the room than my comments that suiggest how

many hours of travelling began to catch up with me, As | was drifting  peaple in the cottage view the

off, I heard the old man saying, “It's Fletcher, all right. God, he's nartator, Fletchiet,

aged.” Analyze: What do they seem to
A woman’s voice said, "Should we let him go to sleep like that? He  think of the narrator? How does

might wake in a few hours and then we'll have to stay up with him.” their reaction to him conflict with
“Let him sleep for an hour or s0,” someone else said. “If he's still his perspective of himself?

asleep after an hour, we'll wake him.”
At this point, sheer exhaustion overtook me.

I: was nol a continuous or comfortable sleep, [ drifted between
sleep and waking, always conscious of voices behind me in the
room. At some point, [ was aware of a woman saying. "1 don't know
how [ was ever under his spell. He looks such a ragamuffin now.”

In my state of near-sleep, 1 debated with myself whether these
words applied 10 me or, perhaps, 1o David Maggis, but before long
sleep engulfed me once more.

When | next awoke, the room appeared to have grown both
darker and colder. Voices were continuing behind me in lowered
tones, but | could make no sense of the conversation. 1 now felt
embarrassed at having gone to sleep in the way [ had, and for a few
further moments remained motionless with my face to the wall.

But something about me must have revealed that | was awake, for a
woman’s voice, breaking off from the general conversation, said, "Oh,
look, look.” Some whispers were exchanged, then | heard the sound of
someone coming toward my corner. 1 felt a hand placed gently on my
shoulder, and looked up to find a woman knecling over me. | did not
turn my body sufficiently to see the room, but I got the impression
that it was lit by dying embers, and the woman'’s tace was visible only
in shadow,

"Now, Fletcher she said. "It’s time we had a talk. I've waited a
long time for you to come back, I've thought about you often”

| strained to see her more clearly. She was somewhere in her
forties, and even in the gloom [ noticed a sleepy sadness in her eyes,
But her face failed to stir in me even the faintest of memories,

“I'm sorry,” 1 said. “1 have no recollection of you, But please
forgive me if we met some time ago. [ do get very disoriented these
days”

AVillage After Dark

Annotate: Reread paragraphs

743



procrastinate

(priv-Kidls “ta-niit ) v to put off
doing something, especlally out of
habitual carelessness or laziness,

EVALUATE AN UNRELIABLE
NARRATOR

Annotate: Mark details in
paragraph 41 that relate to the
narrator’s activity in the past.

Analyze: What information does
the narrator withhald from the
reader about his past?
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“Fletcher,” she said, "when we used to know one another, | was
voung and beautiful. 1 idolized you, and everything vou said seemed
like an answer. Now here you are, back again. I've wanted to tell you
for many years that you ruined my life”

“You're being unfair. All right, 1 was mistaken about a lot of
things. But | never claimed to have any answers. All [ said in those
days was that it was our duty, all of us, to contribute to the debate, We
knew so much more about the issues than the ordinary people here.
It people like us procrastinated, claiming we didn't yet know enough,
then who was there to act? But [ never claimed [ had the answers. No,
you're being unfair”

“Fletcher,” she said, and her voice was addly gentle, "you used
to make love to me, more or less every time | wandered in here
to your room, In this corner, we did all kinds of beautifully dirty
things. Its odd ta think how 1 could have onee been so physically
excited by you, And here you're just a foul-smelling bundle of
rags now. But look at me—T'm still attractive. My face has got a bit
lined, but when [ walk in the village streets [ wear dresses ['ve made
specially to show off my figure. A lot of men want me siill. But you,
no woman would look at you now. A bundle of stinking rags and
flesh.”

“I don't remember you,” [ said. "And ['ve no time for sex these
davs. I've other things to worry about. More serious things. Very
well, I was mistaken about a lot in those days. But I've done more
than most to try and make amends. You see, even now I'm travelling.
I've never stopped. I've travelled and travelled tryving to undo what
damage [ may once have caused. That’s more than can be said of some
others from those days. [ bet Maggis, for instance, hasn't worked
nearly as hard to try and put things right.”

The woman was stroking my hair,

“Look at you. | used to da this, run my fingers through your hair.
Look at this filthy mess. I'm sure you're contaminated with all sorts
of parasites.” But she continued slowly to run her fingers through
the dirty knots, [ failed to feel anything erotic from this, as perhaps
she wished me to do. Rather, her caresses felt maternal. Indeed, for
a moment it was as though [ had finally reached some cocoon of
protectiveness, and [ began once more to feel sleepy. But suddenly she
stopped and slapped me hard on the forehead.

“"Why don't you join the rest of us now? You've had your sleep.
You've got a lot of explaining to de” With that she got up and left.

For the first time, 1 turned my body sufficiently to survey the
room. | saw the woman making her way past the clutter on the floor,
then sitting down in a rocking chair by the fireplace. I could see three
other figures hunched around the dying fire. One | recognized to
be the old man who had opened the door. The two others—sitting
together on what looked like a wooden trunk—seemed to be women
of around the same age as the one who had spoken to me.
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The old man noticed that [ had turned, and he indicated to
the others that | was watching, The four of them proceeded to sit
stiffly, not speaking. From the way they did this, it was clear that
they had been discussing me thoroughly while I was asleep. In fact,
as [ watched them 1 could more or less guess the whole shape their
conversation had taken. I could see, for instance, that they had spent
some time expressing concern for the young girl | had met outside,
and about the eftect 1 might have on her peers.

“They're all so impressionable,” the old man would have said.
“And [ heard her inviting him to visit them.”

To which, no doubt, one of the women on the trunk would
have said, “But he can’t do much harm now. In our time, we were
all taken in because all his kind— they were young and glamorous.
But these days the odd one passing through from time to time,
looking all decrepit and burned out like that—if anything, it goes to
demystify all that talk about the old days. In any case, people like him
have changed their position so much these days. They don't know
themselves what they believe”

The old man would have shaken his head. "1 saw the way that
young girl was looking at him. All right, he looks a pitiful mess over
there just now. But once his ego’s fed a little, once he has the flattery
of the young people, sees how they want to hear his ideas, then
there'll be no stopping him. IU1l be just like before. He'll have them all
waorking for his causes. Young, girls like that, theres so little for them
to believe in now. Even a stinking tramp like this could give them a
purpose.”

Their conversation, all the time [ slept, would have gone
something very much like that, But now, as [ observed them from
my corner, they continued to sit in guilty silence, staring at the last
of their fire. After a while, I rose to my feet. Absurdly, the four of
them kept their gazes averted from me. [ waited a few moments to
see if any of them would say anything. Finally, I said, "All right, 1 was
asleep earlier, but I've guessed what you were saying, Well, you'll he
interested to know I'm going to do the very thing you feared. I'm
going this moment to the young people’s cottage. I'm going to tell
them what to do with all their energy, all their dreams, their urge to
achleve something of lasting good in this world. Look at you, what
a pathetic bunch. Crouching in your cottage, afraid to do anything,
afraid of me, of Maggis, of anyone else from those times. Afraid to
do anything in the world out there, just because once we made a few
mistakes, Well, those young people haven't yet sunk so low, despite all
the lethargy you've been preaching at them down the years. I'll talk
to them. I'll undo in half an hour all of your sorry efforts.”

“You see,” the old man said to the others, *1 knew it would be this
way. We ought to stop him, but what can we do?”

I crashed my way across the room, picked up my bag, and went
out into the night,

Don't forget to
Notice & Note as you
read the text.

impressionable
(im=présh a:-na=hal) adj. readily or
easlly influenced:; suggestible.

VOCABULARY STRATEGY

Analyze Prefixes: The word
demystify In paragraph 48
contains the prefix de-, meaning
“reduce” or “reverse.” Recagnizing
the word's prefix can help you
figure out its meaning.

Analyze: In this imagined
conversation, why does the
woman think that Fletcher's
appearance will demystify him?

EVALUATE AN UNRELIABLE
NARRATOR

Annotate: Reread paragraphs
50-51. Mark the narrator’s
observations abaut haw the
peaple in the cottage are
behaving toward him

Evaluate: What assumption
does the narrator make about the
others? Do you agree or disagree
with it? Explain,

lethargy
{1E1h "ar-jE) . a lack of interest or
enthusiasm; apathy.

AVillage After Dark
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ANALYZE MOOD

Annotate: Mark the phrasesin
paragraph 54 that describe the
night and the cottages.

Compare: How does the mood
created by these descriptive
deatails compare with the girl's
attitude toward Fletcher?

746 UNIT6 ANALYZE & APPLY

he girl was still standing outside when | emerged. She seemed to
be expecting me and with a nod began to lead the way.

The night was drizely and dark, We twisted and turned along the
narrow paths that ran between the cottages. Some of the cottages we
passed looked so decayed and crumbling that 1 felt 1 could destroy
one of them simply by running at it with all my weight.

The girl kept a few paces ahead, occasionally glancing back
at me over her shoulder. Once she said, "Wendy's going to be so
pleased. She was sure it was you when vou went past earlier. By now,
she'll have guessed she was right, because Pve been away this long,
and she'll have brought the whole crowd together. They'll all be
waiting.”

“Did you give David Maggis this sort of reception, too?”

“Oh, yes, We were really excited when he came”

“I'm sure he found that very gratifving. He always had an
exaggerated sense of his own importance.”

“Wendy says Maggis was one of the interesting ones, but that you
were, well, important. She thinks you were really important.”

I thought about this for a moment.

“You know,” [ said, "I've changed my mind on very many things.
If Wendy's expecting me to say all the things | used to all those years
ago, well, she's going to be in for a disappointment.”

The girl did not seem to hear this, but continued to lead me
purposefully through the clusters of cottages.

After a little while, | became aware of footsteps following a dozen
or 50 paces behind us. At first, [ assumed this was just some villager
out walking and refrained from turning round. But then the girl
halted under a street lamp and looked behind us, [ was thus obliged
also to stop and turn. A middle-aged man in a dark overcoat was
coming toward us. As he approached, he held out his hand and shook
mine, though without smiling.

"50,” he said, "you're here!”

[ then realized [ knew the man. We had not seen each other
since we were ten years old. His name was Roger Button, and he had
been in my class at the school [ had attended for two years in Canada
before my family returned to England, Roger Button and [ had not
been especially close, but, because he had been a timid bay, and
because he, too, was from England, he had for a while followed me
about, I had neither seen nor heard from him since that time, Now,
as | studied his appearance under the street lamp, | saw the years had
not been kind to him. He was bald, his face was pocked and lined,
and there was a weary sag to his whole posture. For all that, there was
no mistaking my old classmate.

“Roger,” [ said, “I'm just on my way to visit this young lady’s
friends. They've gathered together to receive me. Otherwise [d
have come and looked you up straightaway. As it was, [ had it in
my mind as the next thing to do, even before getting any sleep
tonight. [ was just thinking to myself, However late things finish
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at the young people’s cottage, 'll go and knock on Roger’s doaor
afterward.”

“Don’t worry,” said Roger Button as we all started to walk again.
“I know how busy you are. But we ought to talk. Chew aver old
times. When vou last saw me —al school, | mean—I suppose | was a
rather feeble specimen, But, you know, that all changed when | got 1o
fourteen, fifteen, | really toughened up. Became quite a leader type.
But ym:'r.l Jul'lg since left Canada, | always wondered what would have
happened if wed come across each other at fifteen, Things would
have been rather different between us, I assure you”

As he said this, memories came flooding back. In those davs,
Roger Button had idolized me, and in return 1 had bullied him
incessantly, However, there had existed between us a curious
understanding that my bullying him was all for his own good; that
when, without warning, I suddenly punched him in the stomach on
the playground, or when, passing him in the corridor, | impulsively
wrenched his arm up his back until he started to cry, | was doing so
in order to help him toughen up. Accordingly, the principal effect
such attacks had on our relationship was to keep him in awe of me,
This all came back to me as 1 listened to the weary-looking man
wilking beside me.

"Of course,” Roger Button went on, perhaps guessing my train of
thought, "it might well be that if you hadn't treated me the way you
did I'd never have become what | did at fifteen, In any case, I've often
waondered how it would have been if wed met just a few years later. |
really was something to be reckoned with by then.”

We were once :11;,:|i|‘| wnll\in}; .ﬂlrl‘lg the narrow twisted pissages
between cottages. The girl was still leading the way, but she was

now walking much faster. Often we would only just manage to

Don't forget to @
Notice & Note as you

réad the text

Incessantly
(Im-sés ant-1¢) adv. continuing

without interruption

EVALUATE AN UNRELIABLE
NARRATOR

Annotate: Heread paragraphs
GH=069, Mark phrases that describs
how the narrator treated Roger at
school

Evaluate: [o Rager's statements

in paragraph 69 support the
narratar’s claim in paragraph 68
that “there had exisied between
us a curious understanding that
my htuH'ru hiim was all 1af his
oW o ™7 EXplaln why or why
not

AVillage After Dark
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catch a glimpse of her turning some corner ahead of us, and it

struck me that we would have to keep alert il we were not to
lll‘-.t" hc'l.

1 :nl,ly', of course,” Roger Button was saving, Ty et I1'I:|'M:'“ go
a bit, But I have Lo say, old fellow, you seem 1o e in much worse
-.||.1|,‘l-t'. l:'nmlr.lu'il with VoLl I'm an athlete, Not (o put too fine i |1-n|'||1
on it, youre just a filt hf.’ old tramp now, really, aren't vou? But, you
know, for a long time after you left | continued to idolize you. Would
Fletcher do this? What would Fletcher think if he saw me doing that?
Oh, yes. It was only when 1 got to fifteen or so that [ loaked back on it
all and saw through you. Then I was very angry, of course. Even now,
[ still think about it sometimes. 1 look back and think, Well, he was
just i thoroughly nasty so-and-so. He had a little more weight and
muscle at that age than I did, a little more confidence, and he took
full :|¢h".!.|1l.;.|:._:r. Yed, ity very clear, o 1-|=.i||g back. what nasty little
person you were, Of course, I'm not |m|1|:.fn|]_'. v atill are “\”JW.'" We
all hltl'.llih:l'. That much I'm h'illiné: 10 g ur}‘ll."

“Have you been living here long?” 1 asked, wishing to change the
subject.

“Oh, seven years or so. Of course, they talk about you a lot
around here. | sometimes tell them about our early association. "But
he won't remember me, [ always tell them. "Why would he remember
askinny little boy he used to bully and have at his beck and call?’
Anyway, the young people here, they talk about you more and more
these days, Certainly, the ones who've never seen vou tend to idealize
you the maost, | suppose ',.'nu'\'u come back o \':.1|I1I:|.|w.{' on all that,
Still, T shouldn't blame voul, You re entitled to try and '.'u]'.".q;u a little

self respect.”
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We suddenly found ourselves facing an open field, and we both

halted. Glancing back, [ saw that we had walked our way out of the
village; the last of the cottages were some distance behind us, Just as
I had feared, we had lost the voung woman; in fact, | realized we had
not been following her for some time,

Al ||h|l Imoment, |||g' mModan L'|1u'r|_"r.'1.|, and | saw we were .ut.u'ndinl\;
at the edge of a vast grassy lield—extending, | supposed, far beyond
what I could see by the moon,

liup.c: Button turned to me. His tace in the rTu\unH}'.l'lt seemed
gentle, almost atfectionate,

“Still,” he said, “its time to I]n'gi'.-u:. You shouldn't keep worrying
so much. As you see, certain things from the past will come back to
you in the end. But then we can't be held accountable for what we did
when we were very young.

“No doubt you're right,” | said. Then I turned and looked around
in the darkness. “But now I'm not sure where to go. You see, there
were same young people waiting for me in their cottage. By now
theyd have a warm fire ready for me and some hot tea. And some
home-baked cakes, perhaps even a good stew. And the moment |
entered, ushered in by that young lady we were following just now,
theyd all have burst into applause. Thered be smiling, adoring faces
all around me. That's what's waiting for me somewhere, Except I'm
not sure where 1 should go”

Roger Butlon shrugged, "Don't worry, you'll get there easily
enough. Except, you know, that girl was being a little misleading i
gl iu1|1lw\| youl cauld walk to ‘r"."t'THl'!.‘l.‘\.i.t'llllil!!"t'. Its much too tar
Youd reallv need to catch a bus, Even then, its quite a long journey
,-\|1n||.! Wi hnur'-., |'|,| LHYY Hul dont WOrTY, 'l show you where you Can

it k Up your bus.”

Don't forget to
Notice & Note as vou
read the text,

AVillage Afrer Dark
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ANALYZE MOOD

Annotate: In paragraph 84, mark
phrases Roger uses to describe
the bus he says will come,

Comparal How daes the mood
Rager evokes contrast with the
overall mood of the story up to
this point?

Review your notes and
add yout thoughts to your
Response Log.

750 UNIT& ANALYZE & APPLY

With that, he began to walk back toward the cottages. As |
followed, I could sense that the hour had got very late and my
companion was anxious to get some Rl(:l:p. We spent several minutes
walking around the cottages again, and then he brought us out into
the village square. In fact, it was so small and shabby it hardly merited
being called a square; it was little more than a patch of green beside
a solitary street lamp. Just visible beyond the pool of light cast by the
lamp were a few shops, all shut up for the night. There was complete
silence and nothing was stirring. A light mist was hovering over the
ground,

Roger Button stopped before we had reached the green and
pointed.

“There,” he said. "If you stand there, a bus will come along. As
I say, it’s not a short journey. About two hours. But don't worry, ['m
sure your young people will wait. They've so little else to believe in
these days, you see”

“It’s very late,” [ said. "Are you sure a bus will come?”

“Oh, yes. Of course, you may have to wait. But eventually a bus
will come.” Then he touched me reassuringly on the shoulder. "1 can
see it might get a little lonely standing out here, But once the bus
arrives your spirits will rise, believe me. Oh, yes. That bus is always
a joy. IUll be brightly lit up, and it's always full of cheerful people,
laughing and joking and pointing out the window. Once you board it,
you'll feel warm and comfortable, and the other passengers will chat
with you, perhaps offer you things to eat or drink. There may even
be singing—that depends on the driver. Some drivers encourage it,
others don't. Well, Fletcher, it was good to see you.”

We shook hands, then he turned and walked away. I watched him
disappear into the darkness between two cottages.

I walked up to the green and put my bag down at the foot of the
lamppost. | listened for the sound of a vehicle in the distance, but
the night was utterly still. Nevertheless, | had been cheered by Roger
Button’s description of the bus. Moreover, | thought of the reception
awaiting me at my journey’s end—of the adoring faces of the
young people—and felt the stirrings of optimism somewhere deep
within me.

COLLABORATIVE DISCUSSION

Get together with a partner and discuss the ending of the story,
Do you trust what Roger tells Fletcher about the bus ride? Why or
why not?
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Assessment Practice

Answer these gquestions before moving on to the Analyze the Text

section on the following page.

1.

Which sentence best describes how the people in the cottage react to Fletcher?

(o

They afe bored by his conversation
They are apenly hostile toward him
They grudgingly tolerate his presence

T |‘|J.‘.'y' foel SOFTY for him now that he's ald,

Fletcher's defense of his past actions Is that

As a young teenager, Roger Button most likely saw Fletcher as

his ideas were always corract
he never tried ta influence anyone
he had suffered from mental illness

he was right to inspire others to act

(&) acoward

I'\.B 4

(e

(D

)

a tarmentor
an inspiration

a Companion

II@H“

\ T“l-;l'-n.lll.lng Strategies

AVillage After Dark
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Respond

Analyze the Text
Support your responses with evidence from the text,
NOTICE & NOTE
‘I) AMALYZE The narrator describas himself as "disariented” several times. Review what
Which aspects of the story might lead readers to share this feeling? you noticed and
noted as you read

.2) ANALYZE How does referring to David Maggis Again and Again help
the author develop Fletcher's character?

(3) COMPARE Inthe graphic organizer below, list phrases that Fletcher uses
* to describe himself and comments about him from people in the village.
How does Fletcher’s view of himself conflict with the ways that others
view him?

the text, Your

annotations can
help you answer
these questions.

Flatcher's Dascriptions of Himself Villagers' Commants

=

(4) DRAW CONCLUSIONS How do you explain the different reactions to
Fletcher from the young people and the older people in the village?

( 5 ) EVALUATE Do you think that the narrator seeks to mislead or confuse
readers, or is he in denlal about his flaws and past actions? Explain your
respanse,

! ﬁ"fn ANALYZE Inthe |ast sentence of paragraph B6, Fletcher says that he feels
“the stirrings of optimism somewhere deep within me.” Do you think that
the mood at the end of the story is optimistic? Explain why or why not,

752 UNIT6 AMNALYZE & APPLY
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Respond

) Choices

Here are some other ways to demaonstrate your understanding of the
ideas in this lesson,

Writing

L5 Social Media Post SR I hac
be sure to use the

imagine that you are one of the villagers who knew Fletcher in Academic Vocabulary

the past. Write a social media post about his return to the village, words.

Consider

& your past experiences with Fletcher
e what has changed about him
& ways in which he hasn't changed

®  your suspicions about why he has returned

QL

Media
) 5 Video Trailer

With a partner, create a video trailer to draw
readers to "A Village After Dark” Combine words

and visuals to capture the mysterious atmosphere
of the story, Speaking & Listening

L Mock Trial

With a group of students, hald a mock trial of
Flaetcher to determine whether he should be

1. Brainstarm ideas for the video,

2. Create a storyboard indicating text, images,

and voice-over in each shot.
punished for his past actions. Draw on evidence

3. Go online to find images and background from the story in your role-playing

miusic you wish to use in the video.
1. Choose one person to act as a prosecutor

4, Shoot and edit the video, Then, post it online and another to defend Fletcher.

for classmates 1o view,
2. Other students can play the roles of Fletcher

and characters who testify for or against him.

3. Perform the trial in front of other students
in the class, ending with closing statements
fram the prosecution and the defense,

4, Atthe end of the trial, have the class vote to
conviet ar acquit Fletcher,

S Sopioe BT Hop ot Pubishng; [oengam
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Respond

Expand Your Vocabulary

PRACTICE AND APPLY

Answer the questions to show your understanding of the vocabulary

words, Use a dictionary or thesaurus as needed

1. Iflbecome disoriented while walking on an unfamiliar, unlit road at night, am | confused

ar confident? Why?

2. Do people who tend to procrastinate tackle a task immediately or put off doing it? Why?

3. Which would suggest that someone |s impressionable: being easlly influenced or being
unreceptive to new ideas? Why?

4. Which would be an indication of lethargy: being excited and interested in a social cause

or being uninterested and unconcerned about it? Why?

5. IfItalk incessantly, am | talking constantly, or am | talking very little? Why?

Vocabulary Strategy
L Prefixes

A prefix is a word part attached before a word's root or stem. Recognizing
a word's prefix can help you understand the word. In the word disorient,

; 5 i Interactive Vocabulary
for example, the preljlx d.u- means ‘epposita.” Using that knowledge, you 1 : Common R :
can figure out that disorient means the oppaosite of orlent, which means "to Profixes, Suffixes
become familiar with new surroundings.” T .

Here are some comman prefixes and their definitions:
Prafix Maaning Exampla
ah- from; away from abnarmal
ca- tagether conperate
Fmis- wrong; bad miscalculate
e again; back recall
L — = -
un- not unhappy
PRACTICE AND APPLY

Locate these words In the story: uneasily (paragraph 27), misleading
{paragraph 79), and reassuringly (paragraph B4), [dentify the prefix in each
word, and use it to figure out the word’s meaning. Use the words in a brief

dialogue between two of the characters in the stary.

754 UNIT& ANALYZE & APPLY
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Respond

Watch Your Language!
Adjectives and Adverbs

Adjectives and adverbs both modify, add, or emphasize information,

s Adjectives modify nouns and pronouns by telling which one, what kind,
how many, or how much,

e Adverbs modify verbs, adjectives, or other adverbs by telling when,
where, how, or to what extent. Many adverbs are formed by adding -ly to
adjectives.

In the examples from the stary below, note the writer’s use of an adjective
and adverb. Consider how the descriptive medifiers enhance the information
in the sentences,

I could hear some boisterous talk coming from behind the door.
{ Boisterous modifies the noun falk and tells what kind of talk,)

I banged on it again, this time rather impatiently, though 1 was not so cager
to bring the encounter with the girl to a close.
(Impatiently modifies the verb banged and tells how he banged.)

PRACTICE AND APPLY

Now, use what you have learned about adjectives and adverbs to write
a paragraph describing the setting of "A Village After Dark.” Keep the
following tips In mind:

e Use vivid adjectives and adverbs that appeal to the senses,

& Be precise in your choice of adjectives and adverbs to make sure they
convey exactly what you mean.

# Tomake your sentences concise and powerful, avoid using a series of
adjectives and adverbs,

Lesson: Parts of Speach

AVillage After Dark
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Get Ready

A Cup of Tea

Short Story by Katherine Mansfield

Engage Your Brain

Choose one or more of these activities to start
connecting with the short story you're about to read.

o

The Spanish expression M/ casa es su casa, or "My
house Is your house,” |5 used to put guests at ease.
What makes you feel at home when you visit someone
else's house? What can make you uncomfortable?

Welcomel jBienvenidos!

Write a brief reflective essay in response to these
guestions. Consider

& how well you know the people you are visiting
& the reason for your visit

& how similar their home is to YOUT own

756 LiNIT &

ESSENTIAL QUESTION:
7 What makes people feel
insecure?

Can You Spare Any Change?

The stary you're about ta read involves a

common experience: a stranger coming up

to you in the street asking for money. With

a partner, discuss your thoughts about this

type of situation,

e How doyou generally respond when
asked for money to buy food?

e Fow should you réspond ta such
requests?

b y Syt Bbche i

Trods,

.
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-
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Get Ready

Analyze Third-Person Point of View

When a writer uses the third-persan point of view, the narrator is not
a character in the stary but an outside observer, Sometimes a third- Foins on Genre
person narrator is emnisciant and can describe what all the characters L_:, Short Story
are thinking and feeling. In modern fiction, authors more cammonly
use a limited third-person narrator, describing the thoughts, feelings,
and observations of anly one character, Readers may feel like they are
looking over the shoulder of that character as the story's action unfolds,

s includes the basic elements of
fiction—setting, characters,
plot, conflict, and theme

& centers on a particular moment

This technique often helps readers become more emotionally involved S Girat ar alloae Vha B of
with the chosen character, but it can also lead to surprises because the ane character

narration is limited by the character’s awareness and understanding of & can be read in one sitting
events. « may be told by a first-person

narrator who (s a character
In the story or a third-person
narrator outside the stary

In“A Cup of Tea,” Mansfield’s use of the third-person limited point of view
influences character development. The narrator starts off describing

the protagonist, Rosemary Fell, from a distance, as if discussing her

with a friend. But soon the narrator focuses in on Rosemary, using slang
and exaggeration to mimic her speech and suggest how she perceives
the world around her. As you read the story, notice how the narrator's
conversational tone subtly reveals Rosemary's perspective.

Evaluate a Character

Most complex characters are not entirely good or bad, and readers need
to take various factors into account when evaluating them. A character's
motivation may influence how you view his or her behavior; for example,
a charitable donation may be motivated by compassion, vanity, or a
combination of both. When evaluating a character, you should also
consider the stary’s historical, social, and economic context. "A Cup of Tea”
is set in London in the early 1900s, a time when rigid class distinctions
would have made it seem improper for a wealthy woman to socialize with
an impoverished one. This context influences the story's plot and theme,
as well as Mansfield’s characterization of the protagonist, Resemary,

As youread "A Cup of Tea,” use a chart like this one to help you evaluate
Rosemary.

Action Motivation Outcome
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Get Ready

Annotation in Action

Here Is an example of notes a student made about the opening of “A Cup
of Tea! As you read, mark detalls that show how Mansfleld uses a third-
person narrator to develop Rosemary's character.

Rosemary Fell was not exactly beautiful. No, you couldn'’t The narrator's towe Ls
have called her beautiful. Pretty? Well, if you took her to sonversational and
pieces . . . But why be 50 cruel as to take anyone to pieces? Uakimeate, as if taliking
She was young, brilliant, extremely maodern, exquisitely well abowt a friewd

dressed, amazingly well read in the newest of the new books,
and her parties were the most delicious mixture of the really
important people and .. . artists—quaint creatures, discoveries
of hers, some of them too terrifying for words, but others quite
presentable and amusing,

Expand Your Vocabulary

Put a check mark next to the vocabulary words that you feel comfartable
using when speaking or writing.

bl ! Turn to a partner and talk about the vocabulary
tactfully [ words you already know. Then, write a few sentences
about a social event, using as many of the vocabulary
listiess ‘ | words as you can,
vile As you read “A Cup of Tea," use the definitions in the
! side colurmn to learn the vocabulary words you don't
engagemant | | already know.

Background

Katherine Mansfield (1888-1923) was born in New Zealand.
Sha disliked her natlve country and was eager to leave

home at 19 to settle in London, where she had attended
school several years earller, Mansfleld struggled to earn a
living In England, but within a few years she published her
first book of short storles, When she was 29, she contracted
tuberculosis, In the last year of her life, Mansfield wrote
some of her finest storles. By the end of her brief career, she
gained recognitian as a master of the modern shart story,
emphasizing psychological realism over dramatic action,

758 UNIT6E ANALYZE & APPLY



o A My

DAy e I

et Pratiekere. [0

12 hoxaghioen Bk

'y |

. A Cup of Tea

mnswhyw-mnrﬂ-lﬂ

¥

Find out what happens when a wealthy woman
decides to help a stranger.

osemary Fell was not exactly beautiful. No, vou couldn't have
R...'Lllul her beautitul, Pretty? Well, if vou took her to pieces. ..
But why be so cruel as to take anyone to pieces? She was voung,
brilliant, extremely modern, exquisitely well dressed, amazingly well
read in the newest of the new books, and her parties were the most
delicious mixture of the really important people and . . . artists—
quaint creatures, discoverics of hers, some of them too terrifying for
words, but others quite presentable and amusing.

Rosemary had been married two years. She had a duck' of a
boy. No, not Peter—Michael. And her husband absolutely adored
her. They were rich, really rich, not just comfortably well off, which
is odious and stuffy and sounds like one’s grandparents, But if
Rosemary wanted to shop she would go to Paris as you and
I would o to Bond Street.” I she wanted to buy flowers, the car

S—
1 duek: 4 Britizh sxpression for b darding s o thing
* gond Street: 4 London stieet Tamos for (15 fashianable < Tjs

NOTICE & ROTE Q
As you read, use the side
margins to make notes
about the text

presentakile
(pif-2&nia-bal) ad) fit for
Introduction 1o others
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ANALYZE THIRD-PERSON
POINT OF VIEW

Annotate: Mark the sentence in
paragraph 5 that suggests what
the shopkeeper may be thinking
abaut Rosemary's hands.

Evaluate: Does this suggestion
reflect his thoughts or
Rosemary's? Explain,

760 UNITS ANALYZE & APPLY

pulled up at that perfect shop in Regent Street, and Rosemary inside
the shop just gazed in her dazzled, rather exotic way, and said: 1
wanlt those and those and those. Give me four bunches of those. And
that jar of roses. Yes, I'll have all the roses in the jar. No, no lilac. 1
hate lilac. It's got no shape” The attendant bowed and put the lilac
out of sight, as though this was only too true; lilac was dreadfully
shapeless, "Give me those stumpy little tulips. Those red and white
ones,” And she was followed to the car by a thin shopgirl staggering
under an immense white paper armful that looked like a baby in long
clothes. . ..

One winter afternoon she had been buying something in a little
antique shop in Curzon Street. It was a shop she liked. For one thing,
one usually had it to oneself, And then the man who kept it was
ridiculously fond of serving her. He beamed whenever she came in.
He clasped his hands; he was so gratified he could scarcely speak.
Flattery, of course. All the same, there was something . . .

“You see, madam,” he would explain in his low respectful tones,
“I love my things. [ would rather not part with them than sell them
to someone who does not appreciate them, who has not that fine
feeling which is so rare. . . 7 And, breathing deeply, he unrolled a tiny
square of blue velvet and pressed it on the glass counter with his pale
fingertips.

Today it was a little box. He had been keeping it for her. He had
shown it to nobody as yet. An exquisite little enamel box with a glaze
so fine it looked as though it had been baked in cream. On the lid
a minute creature stood under a flowery tree, and a more minute
creature still had her arms around his neck. Her hat, really no bigger
than a geranium petal, hung from a branch; it had green ribbons.
And there was a pink cloud like a watchful cherub’ floating above
their heads, Rosemary took her hands out of her long gloves. She
always took off her gloves to examine such things. Yes, she liked it
very much. She laved it; it was a great duck. She must have it. And,
turning the creamy box, opening and shutting it, she couldn't help
noticing how charming her hands were against the blue velvet. The
shapian, in some dim cavern of his mind, may have dared to think
so too, For he took a pencil, leaned over the counter, and his pale
bloadless fingers crept timidly towards those rosy, flashing ones, as
he murmured gently: “If | may venture to point out to madam, the
flowers on the little lady’s bodice.™

“Charming!” Rosemary admired the llowers. But what was the
price? For a moment the shopman did not seem to hear. Then a
murmur reached her. “Twenty-eight guineas,” madam.”

: eharib (chife ah): an afgel dipictied b a ehubby child with wings

* bodice (b )z the part of a diess above the waist

¥ guineas {gin €2 units of British maney egual 1o one pound and one shilling, used mainly
tar pricing luxury items,

& Pt S Harrnert Pabbe ety (empamy
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“Twenty-eight guineas” Rosemary gave no sign. She laid the little Pon't forget to
box down; she buttoned her gloves again, Twenty-eight guineas, Even Notice & Note 23 you
it one is rich . .. She looked vague. She stared at a p.'lump teakettle like read the text
a plump hen above the shopman'’s head, and her voice was dreamy as
she answered: "Well, keep it for me—will you? I'll ., "

But the shopman had already bowed as though keeping it for her
was all any human being could ask. He would be willing, of course, to
keep it for her forever.

The discreet door shut with a click. She was outside on the step,
gazing at the winter afternoon. Rain was falling, and with the rain
it seemed the dark came too, spinning down like ashes, There was
a cold bitter taste in the air, and the new-lighted lamps looked sad.
Sad were the lights in the houses opposite. Dimly they burned as if
regretting something. And people hurried by, hidden under their
hateful umbrellas. Rosemary felt a strange pang.” She pressed her
muff to her breast; she wished she had the little box, too, to cling to.
Of course, the car was there. Shed only to cross the pavement. But
still she waited. There are moments, horrible moments in life, when
one emerges from shelter and looks out, and it's awful. One oughtn't
to give way 1o them. One ought to go home and have an extra-special
tea. But at the very instant of thinking that, a young girl, thin, dark,
shadowy—where had she come from?—was standing at Rosemary’s
elbow and a voice like a sigh, almost like a sob, breathed: "Madam,
may | speak to you a moment?”

“Speak to met” Rosemary turned. She saw a little battered
creature with enormous eyes, someone quite young, no older than
herself, whao clutched at her coat-collar with reddened hands, and
shivered as though she had just come out of the water,

"M-madam,” stammered the voice. "Would you let me have the
price of a cup of tea?”

“A cup of tea?” There was something simple, sincere in that voice;
it wasn't in the least the voice of a beggar, "Then have you no money
at all?” asked Rosemary.

“None, madam,” came the answer.

¢

“How extraordinary!” Rosemary peered through the dusk, EVALUATE A CHARACTER
and the girl gazed back at her. How more than extraordinary! And e S T
suddenly it seemed to Rosemary such an adventure. It was like phrases in paragraph 14 that
something out of a novel by Dostoyevsky,” this meeting in the dusk. reveal Rosemary’s thoughts about
Supposing she took the girl home? Supposing she did do one of those this encounter.
things she was always reading about or seeing on the stage, what Evaluate: What [= Rosemary's
would happen? It would be thrilling. And she heard herself saying rotivation for inviting the girl to
afterwards to the amazement of her friends: [ simply took her home her hame?

8 pang (pingh 4 sudden sharp pain or feeling
£ Dostoyevsky (dos- il skéh Feodor Dostoyevsky, a 19th-century Russian authar who
wrote a number of novels and stories dealing with the lives of the poor.

ACupoflTea

761



ANALYZE THIRD-PERSON
FOINT OF VIEW

Annotate: Mark words and
phrases in paragraphs 21-22 that
describe Rosemary's thoughts
abaut her treatmant of the girl,

Evaluate: How do thase
statements conflict with the
impression of Roesemary that this
passage conveys ta the reader?
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with me," as she stepped forward and said to that dim person beside
her: "Come home to tea with me”

The girl drew back startled. She even stopped shivering for a
moment. Rosemary put out a hand and touched her arm. “I mean it
she sald, smiling, And she lelt how simple and kind her smile was,
“Why won't you? Do. Come home with me now in my car and have
tea.”

“You—you don't mean it, madam,” said the girl, and there was
pain in her voice.

“But I do,” cried Rosemary. “T want you to. To please me, Come
along”

The girl put her fingers to her lips and her eyes devoured
Rosemary. “You're—you're not taking me to the police station?” she
stammered.

“The police station!” Rosemary laughed out. “Why should | be so
cruel? No, | only want to make you warm and to hear—anything you
care to tell me”

Hungry people are easily led. The footman® held the door of
the car open, and a moment later they were skimming through
the dusk.

“There!” said Rosemary: 5he had a feeling of triumph as she
slipped her hand through the velvet strap. She could have said,
“Now I've got you,” as she gazed at the little captive she had netted.
But of course she meant it kindly. Oh, more than kindly. She was
going to prove to this girl that—wonderful things did happen in life,
that—fairy godmaothers were real, that—rich people had hearts, and
that women were sisters, She turned impulsively, saying: “Don’t be
frightened. After all, why shouldn't you come back with me? We're
both women. If I'm the more fortunate, you ought to expect .. "

But happily at that moment, for she didn't know how the
sentence was going to end, the car stopped. The bell was rung, the
door opened, and with a charming, protecting, almost embracing
movement, Rosemary drew the other into the hall. Warmth, softness,
light, a sweet scent, all those things so familiar to her she never
even thought about them, she watched that other receive, It was
fascinating, She was like the little rich girl in her nursery with all the
cuphoards to open, all the boxes to unpack.

“Come, come upstairs,” said Rosemary, longing to begin 1o be
generous. “Come up to my room.” And, besides, she wanted to spare
this poor little thing from being stared at by the servants; she decided
as they mounted the stairs she would not even ring for Jeanne, but
take off her things by herself. The great thing was to be natural!

And "There!” cried Rosemary again, as they reached her
beautiful big bedroom with the curtains drawn, the fire leaping on
her wonderful lacquer furniture, her gold cushions and the primrose
and blue rugs.

! faotman: a househald servant, heres functianing as Rosemary's chauffeur.

€ Howghtsn Mfe Farcoart Pubiriueg Cameany



{rwcie € Th i, Winey

 ongiooe Mafe. Husmoor Habinereg Cxrearsy -

The girl stood just inside the door; she seemed dazed, But

Rosemary didn't mind that,

"Come and sit down,” she cried, dragging her big chair up to the
fire, "in this comfy chair. Come and get warm, You look so dreadiully
cold,”

“T daren't, madam, =aid the Hit'l. and she l‘r.'lp,lfr.l backwards.

“Oh, please,"—Rosemary ran forward—"you mustn't be
frightened, you mustn't, really. Sit down, and when I've taken off my
things we shall go into the next room and have tea and be cozy. Why
are you afraid?” And gently she half pushed the thin figure into its
deep cradle.

But there was no answer, The girl stayed just as she had been
put, with her hands by her sides and her mouth slightly open. To
be quite sincere, she looked rather stupid, But Rosemary wouldn't
acknowledge it. She leaned over her, saving: “Won't you take off vour
hat? Your pretty hair is all wet. And one is so much more comlortable
without a hat, isn't one?

There was a whisper that sounded like “Very good, madam,” and
the crushed hat was taken off,

“Let me help you off with your coat, too,” said Rosemary.

The girl stood up. But she held on to the chair with one hand and
let Rosemary pull. It was quite an effort. The other scarcely helped
her at all. She seemed to stagger like a child, and the thought came

i

Ll
i
e

Qon't forget to
Notice & Note a5 you
ricad the text

AMALYZE THIRD-PER5SON
POINT OF VIEW

Annotata: In paragraph 32, mark
Rosemary's thoughts about the
girl’s behavior and alia mark the
girl's dialogue

Analyze: How does the use of
third-person limited point of view
create irony here!
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tactiully
(takt fal-12) adv. considerately and
discreatly,

EVALUATE A CHARACTER

Annotate: Mark references to the
glel's name in paragraphs 47-49,

Evaluate: What does it suggest
about Rosemary that she hasn't
asked for her name until now?
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and went through Rosemary’s mind, that if people wanted helping
they must respond a little, just a little, otherwise it became very
difficult indeed. And what was she to do with the coat now? She left
it on the floor, and the hat too, She was just going to take a cigaretie
off the mantelpiece when the girl said quickly, but so lightly and
strangely: “I'm very sorry, madam, but I'm going to faint. [ shall go
off, madam, if | don't have something”

“Good heavens, how thoughtless 1 am!™ Rosemary rushed to the
bell.

“Teal Tea at once! And some brandy immediately!”

The maid was gone again, but the girl almost cried out. "No, |
don't want no brandy. | never drink brandy. It's a cup of tea 1 want,
madam.” And she burst into tears.

It was a terrible and fascinating moment. Rosemiry knelt beside
her chair.

“Don't cry, poor little thing,” she said. "Don't cry” And she gave
the other her lace handkerchief. She really was touched beyond
words, She put her arm round those thin, birdlike shoulders.

Now at last the other forgot to be shy, forgot everything except
that they were both women, and gasped out: *I can't go on no longer
like this. | can't bear it. | shall do away with myself. | cant bear no
maore.”

“You shan't have to. I'll look after you, Don't cry anymore. Don't
you see what a good thing it was that you met me? We'll have tea and
you'll tell me everything, And I shall arrange something, | promise.,
Do stop crying, It's so exhausting. Please!”

The other did stop just in time for Rosemary to get up before the
tea came. She had the table placed between them. She plied the poor
little creature with everything, all the sandwiches, all the bread and
butter, and every time her cup was empty she filled it with tea, cream
and sugar. People always said sugar was so nourishing. As for herself
she didn't cat; she smoked and looked away tactfully so that the other
should not be shy.

And really the effect of that slight meal was marvelous, When
the tea table was carried away a new being, a light, frail creature with
tangled hair, dark lips, deep, lighted eyes, lay back in the big chair in
a kind of sweet languor,” looking at the blaze, Rosemary lit a fresh
cigarette; it was time to begin.

“And when did you have your last meal?” she asked softly.

But at that moment the door-handle turned.

“Rosemary, may I come in?” It was Philip.

“Of course”

He came in. "Oh, I'm so sorry,” he said, and stopped and stared.

“It’'s quite all right,” said Rosemary smiling. “This is my friend,

Miss="

¥ languar {Ifing parls adreamy, lazy itate
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“Smith, madam,” said the languid figure, who was strangely still
and unafraid.

“Smith,” said Rosemary. “We are going to have a little talk”

“0h, yes,” said Philip. "Quite,” and his eye caught sight of the coat
and hat on the floor, He came over to the fire and turned his back 1o
it. "It a beastly'” afternoon,” he said curiously, still looking at that
listless figure, looking at its hands and boots, and then at Rosemary
again.

“Yes, isn't it?” said Rosemary enthusiastically. "Vile.”

Philip smiled his charming smile. "As a matter of fact,” said he, "I
wanted you to come into the library for a moment. Would you? Will
Miss Smith excuse us?”

The big eyes were raised to him, but Rosemary answered for her,
"Of course she will” And they went out of the room together.

"I say,” said Philip, when they were alone. "Explain. Who is she?
What does it all mean?”

Rosemary, laughing, leaned against the door and said: "I picked
her up in Curzon Street. Really, She's a real pick-up. She asked me for
the price of a cup of tea, and | brought her home with me”’

“But what on earth are you going to do with her?” cried Philip.

" peastly: awful; unpleasant

Don't forget to
HNotice & Note as you
read the text

listioss

(list'1is) ad). lacking energy
of disinclined to éxert effort;
lethargic.

vila

{vil) adj, unpleasant or
objectionable.

A Cup of Tea

¢

765



o NOTICE & NOTE

AHA MOMENT
When you notice a sudden
realizatlon that shifts a character's
actlans or understandings, you've
found an Aha Moment signpost,

Notice & Note: Mark the
sentence in paragraph 63 that
describes how Philip’s comments
have affected Rosemary,

Infar: Why Is Hl:lst_!rnary rushing
Lo give money to Miss Smith?

engagement

[@n-pdj 'mani) #, a promise o
agrisement to be at a particular
place at a particular time,
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“Be nice to her,” said Rosemary quickly. “Be frightfully nice to
her. Look after her, | don’t know how. We haven't talked vet. But show
her—treat her—make her feel—"

“My darling girl,” said Philip, "you're quite mad, vou know. It
simply can't be done”

"l knew you'd say that,” retorted Rosemary, "Why not? 1 want
to. Isn't that a reason? And besides, one’s always reading about these
things. I decided—"

“But," said Philip slowly, and he cut the end of a cigar, “she’s so
astonishingly pretty”

“Pretty?” Rosemary was so surprised that she blushed. “Do you
think so? 11 hadn’t thought about it

“Good Lord!” Philip struck a match. "She’s absolutely lovely. Look
again, my child. | was bowled over when | came into your room just
now. However . .. [ think you're making a ghastly mistake. Sorry,
darling, if I'm crude and all that. But let me know if Miss Smith
is going to dine with us in time for me to look up The Milliners
Crazetfe™!

"You absurd creature!” said Rosemary, and she went out of the
library, but not back to her bedroom. She went to her writing-room
and sat down at her desk. Pretty! Absolutely lovely! Bowled over! Her
heart beat like a heavy bell. Pretty! Lovely! She drew her checkbook
towards her, But no, checks would be no use, of course, She opened a
drawer and took out five pound notes, looked at them, put two back,
and holding the three squeezed in her hand, she went back to her
bedroom,

Half an hour later Philip was still in the library, when Rosemary
came in.

“I only wanted to tell you,” said she, and she leaned againsi the
door again and looked at him with her dazzled exotic gaze, “Miss
Smith won't dine with us tonight”

Philip put down the paper. “Oh, what's happened? Previous
engagement?”

Rosemary came over and sat down on his knee. "She insisted on
going,” said she, "so 1 gave the poor little thing a present of money. |
couldn’t keep her against her will, could 17" she added softly.

Rosemary had just done her hair, darkened her eyes a little, and
put on her pearls, She put up her hands and touched Philips cheeks.

“Do you like me?” said she, and her tone, sweet, husky, troubled
him.

“I like yvou awfully,” he said, and he held her tighter. "Kiss me”

There was a pause.

Then Rosemary said dreamily, *I saw a fascinating little box
today. It cost twenty-eight guineas, May | have it¥”

£ ol W% Marmuars Paieerg Snersma

M The Milliner’s Gazette: an imadjinary newsletter for working-class women. A milliner |4 a
maker af women'’s hats,



Philip jumped her on his knee. "You may, little wasteful one,”

gaid he.
) | But that was not really what Rosemary wanted to say,
"Philip.” she whispered, and she pressed his head against her
bosom, “am [ pretiy?”

Review your notes and
add your thoughts to your
Response Log,

COLLABORATIVE DISCUSSION

Turn to a partner and discuss your reaction to the story’s ending.
Daoes it change your understanding of Rasemary or just confirm
what you already thought about her?

Assessment Practice

Answer these guestions before moving on to the Analyze the Text
section on the following page.
1. In paragraphs 3-5, what can you infer about the shopkeeper?
@ He has a secret crush on Rosemary.
@ He uses flattery to sell expensive things to rich people.
) @ He ism't very interested in money.

@ He wishies he didn't have to sell his things.

2. In paragraphs 10-14, which sentence suggests Rosemary's motivation for taking
Miss Smith hame with her?

@ “M-madam,” stammered the voice, “Would vou ler me have the price of o cup of
tea?”

There was something simple, sincere in that voice; it wasn't In the least the voice
of a beggar.

@ It was like something out of a novel by Dostoyevsky, this meeting in the dusk,

@ And she heard herself saying afterwards to the amazement of her friends: 1
simply took her home withme...."

3. How does Rosemary's husband convince her to send the girl away?
@ He plays on Rosemary's insecurity about her looks.

He embarrasses her for not reading the paper,

1 Sonphion W Marpurt Pubitang Toemgany

@ He scolds her about money.
®

He flatters her need to feel superior.

(O |

| Test-Taking Strategies )
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Respond

Analyze the Text

Support your respanses with evidence from the text,

(1) ANALYZE Foreshadowing is a writer’s use of hints or clues to indicate

( 2\;

768

events that will occur later in a story, Reread paragraph 9. How does
Rosemary’s reaction to the rainy afternoon foreshadow events later in
the story? Consider

e her emotional response to the weather

¢ her hesitation to cross the street to the car waiting for her

e her wish to escape from discomfort

ANALYZE How does the third-person limited point of view affect your

reaction to Rosemary and her plan to help Miss Smith? How might the
story have been different if told by an omniscient narrator?

INFER Reread paragraphs 60-62. Why does Philip speak so
enthusiastically to his wife about Miss Smith's attractivenass? Explain,

; ANALYZE What theme about wealthy people does Mansfield convey in

A Cup of Tea"! How do Rosemary's actions and maotivation in trying to
help Miss Smith relate to this theme?

; DRAW CONCLUSIONS Rosemary abandans her plan after Philip

makes her aware of Miss Smith's beauty, Has this Aha Moment changed
Rosemary? Why ar why not?

CONNECT "A Cup of Tea" is set in a time when wealthy women did not
have professions and were expected to appear fashionable, How does this
context influence your evaluation of Rosemary's character?

UNITG ANALYZE & APPLY

O MOTICE & NOTH

Review what

you noticed and
noted as you read
thi text. Your
annotations can
help you answer
these questions,
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Choices

Respond

Here are some other ways to demonstrate your understanding of the

ideas in this lesson,

Writing

Ls Fictional Scene As you write and discuss,
be sure to use the

We know that Rosemary goes back to her bedroom and gives Miss Academic Vacabulary

Smith some money before asking her to leave, but the scene is not words.

in the story. Write this scene from Miss Smith's perspective, using the

third-person limited point of view.

& Create dialogue that is conslstent with how the characters speak

toeach other earlier in the story.

& Remember that the third-person narrator is a voice outside of

the stary.

® The narrator should relate only Miss Smith's thoughts and

feelings

®

Rosemary tells herself that she "was going to
prove to this girl that—wondarful things did
happen in life, that—fairy godmothers were

real, .. " Yet she ends up sending Miss Smith away
abruptly with only a small amount of cash,

Social & Emotional Learning
\> Paired Discussion

1. Gettogether with a partner, and look up the
definitions of empathy and pity, Which of these
feelings motivates Rosemary to help Miss
Smith?

2. Goonline and find websites for three
organizations that raise funds to relieve
hunger or poverty, Determine whether each
wehsite appeals primarily to viewers' sense of
empathy or pity,

3. Discuss whether arousing empathy or pity is a
better way to motivate people to help others,

i

Media
L Podcast

With a group of students, create a podcast
performance of a scene in"A Cup of Tea”

-

Write a script for the performance, removing
any dialogue tags (phrases such as he said)
and descriptions that can be replaced with
sound effects,

Choose actors to perform the characters and
one actor to read aloud the narration,

Use an appropriate accent for each character
as you rehearse the script.

Record audio of your performance, and
upload it to the internet,
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Respond

Expand Your Vocabulary

PRACTICE AND APPLY
Complete the sentences with vocabulary words,

ﬁuunuﬁlt [L n':riuify ] | listlass J l vile ‘ [ engagamant
1. The babyis 5o pale and . She must be sick!
2. I'msorry to cancel our plans, but | have another

3. Ifl'd known | was having visitars, I'd have tried to look instead of
wearing sweatpants.

4. |needto remind her that she owes me money.
5. lwon't tolerate such language just because you are angry with me.
Vocabulary Stratagy

L5 Clarify Precise Meaning (@&”

Many words have SFveral meanings, sa it may not ltfe immediately c.lcur Int tive Vocabulary
how they are used in a sentence. You can often clarify a word's precise Lesson: Using Reference
meaning by using a dictionary and looking for context clues—hints about Sources

the word in surrounding words, phrases, and sentences,

In paragraph 66, Philip asks Rosemary if Miss Smith left because she

had a previous engagement, The vocabulary word engagement has
multiple definitions, including "a pledge or obligation” and “a period of
employment. In this case, Philip’s earlier sarcastic remarks about Miss
Smith's social status indicate that the precise meaning of engagement here
is "a promise or agreement ta be at a particular place at a particular time”

PRACTICE AND APPLY

Use a dictionary as well as context clues to define each of the underlined
words in these sentences from the story.

1. “They were rich, really rich, not just comfartably well off, . . !
(paragraph 2)

2. “If I may venture to polnt out to madam, the flowers an the little lady's
badice!” (paragraph 5]

3. "She plied the poor little creature with everything, all the sandwiches,
all the bread and butter, and every time her cup was empty she filled it
with tea, cream and sugar” (paragraph 40)

4. "It's a beastly afterncon, he said curiously. .. ” [paragraph 50}
5. "However. ..l think you're making a ghastly mistake.” (paragraph 62)
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Watch Your Language!

Precise Details

In order to engage the reader, authors use precise details to illustrate
or suggest key ideas. A good writer does not provide details arbitrarily,
but rather makes very deliberate cholces in using details to develop
characters and themes.

She had a feeling of triumph as she slipped her hand through
the velvet strap.

In this sentence, the velvet strap reminds the reader that Rosemary lives a
life of luxury and comfort.

There was a whisper that sounded like “Very good, madam,”
and the crushed hat was taken off.

In this sentence, the "crushed hat” gives the reader a sense of the girl's
poverty and misfortune.

PRACTICE AND APPLY

In the passages below from A Cup of Tea,” mark the precise details the
author uses to develop the characters and theme.

“Don’t cry, poor little thing,” she said. “Don’t ery” And she
gave the other her lace handkerchief. She really was touched
beyond words, She put her arm round those thin, birdlike
shoulders.

When the tea table was carried away a new being, a light, frail
creature with tangled hair, dark lips, deep, lighted eyes, lay
back in the big chair in a kind of sweet languor, looking at
the blaze.

How do these detalls contribute to the reader’s understanding of the
characters and the theme of the story?

(0 |

Respond

Interactive Writing Lesson:
EEREA DU T N

A Cup of Tea
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Get Ready

Shooting an
Elephant

Essay by George Orwell

Engage Your Brain

Choose one or more of these activities to start
connecting with the essay you're about to read,

Doing as You're Told

There are times in our lives when a family member, a teacher,
Of someone ¢lose to us asks us to do an assignment or a
chore that we really don't want to do,

With a partner, discuss an instance when this has I"]"I[_‘I[J{‘I'lll}d
to you. How did you feel while you were doing what

was asked of you? Do you wish you could have reacted

differently In retrospect?

Between the 1600s and the 1800s, Great Britain bullt a vast
empire that included colonies in parts of Asla, Australia,
Africa, and Morth America, This essay 5 set In the 1920s

in Burma, a country In Southeast Asla that ls now called
Myanmar. Do some research on the dates listed, and create
a timeline of significant events about the relationship and
conflicts between Burma and Great Britain.

s 1825

Create a Timeline

5 LET T

& 1885
1937
1948
1989

e
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1 i
i i 1

ESSENTIAL QUESTION:
7 Whyis it hard to resist
social pressure?

o

What Iz Colonialism?

Colonialism refers to the rule

of one nation over a group of

peaple in a geographically distant

land—uisually for the purpose of

maintaining control of that land's

resources,

#= Think about impressions
af British colonialism from
your knowledge af history,
from books you have read, or
from movles you have seen,
(Remember—the United
States once consisted of British
colonies.)

# Make a list of some of these
impressions.

& Then, based on your list, write
a few sentences about your
view of the ideals, principles,
ar beliefs behind British
colonialism,

A
by
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Get Ready

Analyze Reflective Essay

In a reflective essay; the author examines a personal experience and

reveals what he or she learned from it. A good reflective essay Pocui o Gaiié

& offers insight into the author's personal growth, Ly Essay

e connects a specific observation to some larger idea about life or « ashort plece of nonfiction
society. = offers an opinion on a subject

= formal essays have a serlous

In"Shooting an Elephant,” Orwell reflects on an incident he experienced
and impersonal tone

as a young police officer in British-ruled Burma in the 1920s. By explaring o Informsl essays sre loosaly

this experience, Orwell allows readers to understand what he learned structured and bave &
about the true nature of colonialism. As you read, pay attention to the conversational tone
thoughts and feelings that Orwell expresses as he describes the incident. « areflective essay examines an

experlence in the author's life

Analyze Cause-and-Effect
Relationships

In“Shaoting an Elephant,” Orwell describes events leading up to an
unfortunate ending, Many of these events have a cause-and-effect
relationship.

s A cause is an event or action that directly results in another event or
action.

« Aneffect is the consequence of an earller event or action.
By revealing a chain or sequence of causes and effects, a writer can help

explain a complex situation, Note that a cause can have multiple effects,
and a single effect can have more than one cause.

As you read the essay, notice how events interact and develop in the
course of the text. Use a graphic organizer like this one to trace the cause-
and-effect relationships.

Cause Effect/Cause Effect/Cause

An elephant escapes
from Its chain. '
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Get Ready

Annotation in Action

Here are one student’s notes about the reflective essay, As you read, notice
the cause-and-effect relationship between events described in the essay,

In Moulmein, in Lower Burma, | was hated by large numbers Orwells attitude

of people—the only time in my life that | have been important toward the Buprmess
enough for this to happen to me. I was subdivisional police naoble Witk Wavie
officer of the town, and in an aimless, petty kind of way anti- badie aflectad Bii Gl

Eurapean feeling was very bitter. No one had the guts to raise a
riot, but if a Furopean woman went through the bazaars alone
somebody would probably spit betel juice over her dress. Asa
police officer | was an obvious target and was baited whenever it
seemed safe to do so.

Expand Your Vocabulary

Put a check mark next to the vocabulary waords that you feel comfortable
using when speaking or writing.

imperialism |
cowed |

supplant |
Turn to a partner and discuss a time when you

prostrate [ experienced peer pressure, using as many of the
‘ vocabulary words as you can, As you read, use the

s | definitions in the side-column to learn the vocabulary
labyrinth | waords you don't already know,

garish |

senility ‘

Background

Georgae Orwall (1903-1950) was born in India, When he was 19, he joined
the Indian Imperial police and left to serve in Burma, which at the time
was ruled by Britaln, Disillusioned with imperlalism, he resigned in 1928
and decided te become a writer. In 1936 Orwell went ta Spain to fight
with antifascist forces in the Spanish Clyll War, an experience that greatly
influenced his political views. Throughout his life, Orwell spoke out
against Injustice, His mast famous novels, Animal Farm and 1984, reflect
his dedication to political freedom,
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Shooting an

Elephant

Essay by George Orwell

HOTICE it NOTI ;'-.F‘.r'
Note details that tell you how Orwell feels about ki o/
As vou read, use the side
his role as a colonial officer. 4 i
margins to make notes
about the text

i Itl Moulmein, in Lower Burma,' | was hated ]!‘:-}' |nr}_',v numbers
E, of people—the only time in my life that I have been important ANALYZE REFLECTIVE ESSAY
% enough for this to happen to me. | was subdivisional police officer Annotatet Mask datatls that
a of the town, and in an aimless, petty kind ol way anti- European tall you about the relationship
9 ) b |
E feeling was very bitter. No one had the guts to raise a riot, but if a between the Burmans and the
I European woman went through the bazaars alone somebody would Europeans
£ ; A :
<t probably spit betel juice’ over her dress. As a police officer | was interprat: How would you
l]'. an obvious target and was baited whenever it seemed safe to do so. describe the relationship betweon
¥ When a nimble Burman tripped me up on the football® field and the the Burmans and the Europeans
£ i
z referee (another Burman) looked the other way, the crowd yelled
3
. =
“:.. 1 Muulmﬂn il ) o Lower ttuinm' the main ity af Hritish-controlled Burma, nire
8 the Indepe ndent Astan nation i tvanmarn Moulmein & now usually called Mawlamyin
1‘3“ 1 betel (i |] Julce: the sallvh crested when chewing b mixtuie of betel paln fuls, Betel
T fadlm laves, and lime

! football; soccer

o ——
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imperialism

[Im=pir'é-a-Ii"z am}: n. the
eutension of a nation's authority
by territorial acquisition or by
the establishment of economic
and Iﬁl'.‘l“HdM daminance avér
other natians.

cowad
{koud): adj frightened or subdued
with threats or a show of force,

supplant
{so-pldnt") frw 1o take the place
of or substitute for {another),

prostrate
{proswiit): ad). lying face down, as
in submission or adaration.

duspotic

(di-spe“Tk}: ed|. of or relating
to a person who wields power
oppressively, or a tyrant,
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with hideous laughter, This happened more than once, In the end

the sneering yellow faces of young men that met me everywhere, the
insults hooted after me when I was at 4 sate distance, got badly on my
nerves, The young Buddhist priests were the worst of all. There were
several thousands of them in the town and none of them seemed

to have anything to do except stand on street corners and jeer at
Europeans.

All this was perplexing and upsetting, For at that time [ had
already made up my mind that imperialism was an evil thing
and the sooner | chucked up* my job and got out of it the better.
Theoretically—and secretly, of course—| was all for the Burmese and
all against their oppressors, the British. As for the job [ was doing,

I hated it more bitterly than [ can perhaps make clear. In a job like
that you see the dirty work of Empire at close quarters. The wretched
prisoners huddling in the stinking cages of the lock-ups, the gray,
cowed faces of the long-term convicts, the scarred buttocks of the
men who had been flogged with bamboos—all these oppressed

me with an intolerable sense of guilt, But I could get nothing into
perspective. [ was young and ill-educated and [ had had to think out
my problems in the utter silence that is imposed on every Englishman
in the East. I did not even know that the British Empire is dying, still
less did [ know that it is a great deal better than the younger empires
that are going to supplant it. All I knew was that I was stuck between
my hatred of the empire [ served and my rage against the evil-spirited
little beasts who tried to make my job impossible. With one part of
my mind I thought of the British Raj® as an unbreakable tyranny, as
something clamped down, in saecula saeculorum,” upon the will of
prostrate peoples; with another part [ thought that the greatest joy

in the world would be to drive a bayonet into a Buddhist priest’s guts.
Feelings like these are the normal by-products of imperialism; ask any
Anglo-Indian official, if you can catch him off duty.

One day something happened which in a roundabout way was
enlightening. [t was a tiny incident in itself, but it gave me a better
glimpse than I had had before of the real nature of imperialism—the
real maotives for which despaotic governments act. Early one morning
the subinspector at a police station the other end of the town rang me
up on the phone and said that an elephant was ravaging the bazaar.
Would I please come and do something about it? 1 did not know what
[ could do, but [ wanted to see what was happening and [ got on to a
pony and started out. | took my rifle, an old 44 Winchester and much
too small to kill an elephant, but I thought the noise might be useful
in ferrorem,” Various Burmans stopped me on the way and told me
about the elephant’s doings. It was not, of course, a wild elephant,

4 chucked up: thiow off; gave up

* RBritish Raj: india and adjoining areas (such as Burma) controlled by Britain in the 19th
and early 20th centurles, Hoj s the word for "kingdom” o "rule” in Hindl, a chief language
of India

8 in saecula sageulorum [Tin 58k vo-1a sdk-va-lor mn) Latine forever and ever

? {m terrorem (no10-rdr any) Latine for terrar,
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but a tame one which had gone "must.™ It had been chained up as
tame elephants always are when their attack of "must” is due, but on
the previous night it had broken its chain and escaped. Its mahout,”
the only person who could manage it when it was in that state, had
set oul in pursult, but had taken the wrong direction and was now
twelve hours' journey away, and in the morning the elephant had
suddenly reappeared in the town, The Burmese population had no
weapons and were quite helpless against it. It had already destroyed
somebody’s bamboo hut, killed a cow and raided some fruit-stalls and
devoured the stock; also it had met the municipal rubbish van, and,
when the driver jumped out and took to his heels, had turned the van
over and inflicted violences upon it

The Burmese subinspector and some Indian constables'” were
waiting for me in the quarter where the elephant had been seen.
It was a very poor quarter, a labyrinth of squalid bamboo huts,
thatched with palm-leaf, winding all over a steep hillside. I remember
that it was a cloudy stuffy morning at the beginning of the rains. We
began questioning the people as to where the elephant had gone, and,
as usual, failed to get any definite information. That is invariably the
case in the East; a story always sounds clear enough at a distance,
but the nearer you get to the scene of events the vaguer it becomes.
Some of the people said that the elephant had gone in one direction,
some said that he had gone in another, some professed not even to
have heard of any elephant. I had almost made up my mind that the
whole story was a pack of lies, when we heard yells a little distance
away. There was a loud, scandalized cry of "Go away, child! Go away
this instant!” and an old woman with a switch in her hand came
round the corner of a hut, violently shooing away a crowd of naked
children. Some more women followed, clicking their tongues and
exclaiming; evidently there was something there that the children
ought not to have seen. | rounded the hut and saw a mans dead body
sprawling in the mud. He was an Indian, a black Dravidian coaolie,"
almost naked, and he could not have been dead many minutes, The
people said that the elephant had come suddenly upon him round
the corner of the hut, caught him with its trunk, put its foot on his
buck and ground him into the earth. This was the rainy season and
the ground was soft, and his face had scored a trench a foot deep and
a couple of yards long. He was lying on his belly with arms crucified
and head sharply twisted to one side. His face was coated with mud,
the eyes wide apen, the teeth bared and grinning with an expression
of unendurable agony, (Never tell me, by the way, that the dead
look peaceful. Most of the corpses | have seen looked devilish,) The
friction of the great beast’s foot had stripped the skin from his back as
neatly as ane skins a rabbit. As soon as | saw the dead man [ sent an

————

" gone “must”: had anatiack of must, adangerous frenzy that perodically seizes male
elephants

? mahout (e b e an elephant koe Pt

" constables: police officers

" Dravidian |dia-vid & on) coolle: a dark-skinned monial laborer fram the south of India.

Don't forget to Q
MNotice & Note as you

read the text,

labyrinth

{Ihb a<rinth): n. an intricate
structure af interconnecting
passages thraugh which itis

difficult to find one's way; a maze,

ANALYZE REFLECTIVE ESSAY

Annotate: Mark Orwells
description of the corpse in
paragraph 4,

Draw Conclusions: Why might
hir have chasen to include such
precise details abaut the corpac?
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ANALYZIE CAUSE-AND-EFFECT
RELATIONSHIPS

Annotate: Mark detailsin
paragraph 5 that deseribe the
Burmans.

Analyze: What causes the
Burmans to behave this way?
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British troops patralling a clty in Burma

orderly" to a friend’s house nearby to borrow an elephant rifle. [ had
already sent back the pony, not wanting it to go mad with fright and
throw me if it smelled the elephant.

The orderly came back in a few minutes with a rifle and five
cartridges, and meanwhile some Burmans had arrived and told us
that the elephant was in the paddy fields" below, only a few hundred
yards away, As [ started forward practically the whaole population of
the quarter flocked out of the houses and followed me. They had seen
the rifle and were all shouting excitedly that [ was going to shoot the
elephant, They had not shown much interest in the elephant when
he was merely ravaging their homes, but it was different now that he
was going to be shot, It was a bit of fun to them, as it would be to an

2 ardarly: a military alde
" paddy fialds: rice liolds,
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Don't forgetto ()

Hotice & Note as you  *
read the text.

English crowd; besides, they wanted the meat. It made me vaguely
uneasy. | had no intention of shooting the elephant—I had merely
sent for the rifle to defend myself if necessary—and it is always
unnerving to have a crowd following you, | marched down the hill,
looking and feeling a fool, with the rifle over my shoulder and an
ever-growing army of people jostling at my heels. At the bottom,

§
¢
:*-'
{

when you got away from the huts, there was a metalled road and
beyond that a miry waste of paddy fields a thousand yards across, nat
yet ploughed but soggy from the first rains and dotted with coarse
grass. The elephant was standing eighty yards from the road, his

left side towards us. He took not the slightest notice of the crowd’s
approach. He was tearing up bunches of grass, beating them against
his knees to clean them and stuffing them into his mouth.

) [ had halted on the road. As soon as [ saw the elephant [ knew
with perfect certainty that [ ought not to shoot him. It is a serious
matter to shoot a working elephant—it is comparable to destroying

T Hoogreen MifSe kit Tubisong Campany - brage ledier
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garish

(ghe Tsh, pir ) adf. overly bright
or ornamented, espacially In a
vulgar or tasteless way; gaudy.

; NOTICE & NOTE

AHA MOMENT

When you notice a sudden
realizatlon that shifts the writer's
actlons of understandings, you've
found an Aha Mament signpost,

Motice & Mote: In paragraph 7,
mark statements expressing
Orwell's realization about his role
as a colonial officer,

Analyze: What Is irenic about
thiese statements?
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a huge and costly piece of machinery —and obviously one ought not
to do it if it can possibly be avoided. And at that distance, peacefully
eating, the elephant looked no more dangerous than a cow. | thought
then and I think now that his attack of “must” was already passing
off; in which case he would merely wander harmlessly about until the
mahout came back and caught him, Moreover, [ did not in the least
want to shoot him. 1 decided that I would watch him for a little while
to make sure that he did not turn savage again, and then go home,
But at that moment [ glanced round at the crowd that had
followed me. It was an immense crowd, two thousand at the least
and growing every minute, It blocked the road for a long distance
on either side. Tlooked at the sea of yellow faces above the garish
clothes—faces all happy and excited over this bit of fun, all certain
that the elephant was going to be shot. They were watching me as
they would watch a conjurer' about to perform a trick. They did not
like me, but with the magical rifle in my hands [ was momentarily
worth watching. And suddenly 1 realized that [ should have to shoot
the elephant after all. The people expected it of me and [ had got
to doit; [ could feel their two thousand wills pressing me forward,
irresistibly. And it was at this moment, as | stood there with the rifle
in my hands, that | first grasped the hollowness, the futility of the
white man’s dominion in the East. Here was [, the white man with
his gun, standing in front of the unarmed native crowd —seemingly
the leading actor of the piece; but in reality [ was only an absurd
puppet pushed to and fro by the will of those yellow faces behind. |
perceived in this moment that when the white man turns tyrant it
is his own freedom that he destroys, He becomes a sort of hollow,
posing dummy, the conventionalized figure of a sahib." For it is the
condition of his rule that he shall spend his life in trying to impress
the “natives,” and so in every crisis he has got to do what the “natives”
expect of him. He wears a mask, and his face grows to fit it. [ had
got to shoot the elephant. | had committed myself to doing it when
I sent for the rifle. A sahib has got to act like a sahib; he has got to
appear resolute, to know his own mind and do definite things. To
come all that way, rifle in hand, with two thousand people marching
at my heels, and then to trail feebly away, having done nothing—no,
that was impossible. The crowd would laugh at me. And my whole
life, every white man's life in the East, was one long struggle not to be
laughed at.
But [ did not want to shoot the elephant. [ watched him
beating his bunch of grass against his knees, with that preoccupied
grandmotherly air that elephants have. It seemed to me that it would
be murder to shoot him. At that age 1 was not squeamish about
killing animals, but I had never shot an elephant and never wanted to.
{Somchow it always seems worse to kill a large animal.) Besides, there

B

" canjurer (kin jar-arit amagician
W gahib ol Wil a title of respect lormedly used by native Indians 1o address a European
gentleman
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wis the beast’s owner to be considered, Alive, the elephant was waorth
at least a hundred pounds; dead, he would only be worth the value of
his tusks—five pounds, possibly. But I had got to act quickly, I turned
to some experienced-looking Burmans who had been there when we
arrived, and asked them how the elephant had been behaving. They
all said the same thing: he took no notice of you if you left him alone,
but he might charge if you went too close to him.

1t was perfectly clear to me what I ought to do. 1 ought to walk up
to within, say, twenty-five yards of the elephant and test his behavior.
If he charged [ could shoot, if he took no notice of me it would be
safe to leave him until the mahout came back. But also | knew that
[ was going to do no such thing, 1 was a poor shot with a rifle and
the ground was soft mud into which one would sink at every step.
If the elephant charged and [ missed him, | should have about as
much chance as a toad under a steam-roller. But even then [ was not
thinking particularly of my own skin, only of the watchful yellow
faces behind. For at that moment, with the crowd watching me, I was
not afraid in the ordinary sense, as | would have been if I had been
alone. A white man mustn't be frightened in front of "natives”; and
so, in general, he isn't frightened. The sole thought in my mind was
that if anything went wrong those two thousand Burmans would see
me pursued, caught, trampled on and reduced 1o a grinning corpse

like that Indian up the hill. And if that happened it was quite probable

that some of them would laugh. That would never do. There was only
one alternative, [ shoved the cartridges into the magazine'® and lay
down on the road to get a better aim.

The erowd grew very still, and a deep, low, happy sigh, as of
people who see the theater curtain go up at last, breathed from
innumerable throats. They were going to have their bit of fun after
all. The rifle was a beautiful German thing with cross-hair sights.
| did not then know that in shooting an elephant one should shoot
to cut an imaginary bar running from ear-hole to ear-hole. 1 ought,
therefore, as the elephant was sideways on, to have aimed straight at
his ear-hole; actually I aimed several inches in front of this, thinking
the brain would be further forward.

When I pulled the trigger | did not hear the bang or feel the
kick—one never does when a shot goes home—but 1 heard the
devilish roar of glee that went up from the crowd. In that instant, in
too short a time, one would have thought, even for the bullet to get
there, a mysterious, terrible change had come over the elephant, He
neither stirred nor fell, but every line of his body had altered, He
looked suddenly stricken, shrunken, immensely old, as though the
frightful impact of the bullet had paralyzed him without knocking
him down. At last, after what seemed a long time—it might have
been five seconds, | dare say—he sagged flabbily to his knees. His
mouth slobbered. An enormous senility seemed to have settled upon

W sagazine: the compartment from which eartildges are led inta the rifles liring
€ haiviksise

Don't forget to
Notice & Nota as you
read the text,

AMNALYZE REFLECTIVE ES5AY

Annotate: In paragraph 9, mark
Orwell's explanation of what

he cught to have done In this
situation,

Draw Conclusions: What idea
does this paragraph convey about
how Imperialism affects the
individuals who serve it?

senility

(s1-nT1"T-1€) A relating te or
having diminished cognitive
function, as whan memaory is
impaired, because of old age,

Shoating an Elephant
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ANALYZIE CAUSE-AND-EFFECT
RELATIONSHIPS

Annoatatar Mark descriptions
af the elephant's dying in

paragraph 12,

Analyze: What effect does the
elephant's slaw death have on
Orwell?
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him. One could have imagined him thousands of years old, [ fired
again into the same spot, At the second shot he did not collapse but
climbed with desperate slowness to his feet and stood weakly upright,
with legs sagging and head drooping. | fired a third time, That was
the shot that did for him. You could see the agony of it jolt his whole
bady and knock the last remnant of strength from his legs. But in
falling he seemed for a moment to rise, for as his hind legs collapsed
beneath him he seemed to tower upwards like a huge rock toppling,
his trunk reaching skyward like a tree. He trumpeted, for the first
and only time, And then down he came, his belly towards me, with a
crash that seemed to shake the ground even where 1 lay.

I got up. The Burmans were already racing past me across the
mud. It was obvious that the elephant would never rise again, but he
was not dead. He was breathing very rhythmically with long rattling
gasps, his great mound of a side painfully rising and falling. His
mouth was wide open—1 could see far down into caverns of pale pink
throat. I waited a long time for him to die, but his breathing did not
weaken. Finally [ fired my two remaining shots into the spot where 1
thought his heart must be. The thick blood welled out of him like red
velvet, but still he did not die. His body did not éven jerk when the
shots hit him, the tortured breathing continued without a pause, He
was dying, very slowly and in great agony, but in some world remote
from me where not even a bullet could damage him further. [ felt that
[ had got to put an end to that dreadful noise. It seemed dreadtul to
see the great beast lying there, powerless to move and vet powerless
to die, and not even to be able to finish him. [ sent back for my small
rifle and poured shot after shot into his heart and down his throat,
They seemed to make no impression. The tortured gasps continued
as steadily as the ticking of a clock.

In the end 1 could not stand it any longer and went away. | heard
later that it took him half an hour to die. Burmans were arriving with
dahs"and baskets even before [ left, and [ was told they had stripped
his body almost to the bones by the afternoon.

Alterwards, of course, there were endless discussions about the
shooting of the elephant. The owner was furious, but he was only
an Indian and could do nothing, Besides, legally I had done the
right thing, for a mad elephant has to be killed, like a mad dog, if its
owner fails to control it. Among the Europeans opinion was divided,
The older men zaid 1 was right, the younger men said it was a damn
shame to shoot an elephant for killing a coolie, because an elephant
was worth more than any damn Coringhee' coolie. And afterwards
[ was very glad that the coolie had been killed; it put me legally in
the right and it gave me a sufficient pretext for shooting the elephant,
I often wondered whether any of the others grasped that I had done it
solely to avoid looking a fool.

7 dahs: large knives
1" Coringhee: coming fram a port In southeastem indla

& Hoogron WafSer Bumogrt Rebdolong [srppey



1 et M Hasman Publhang (s

COLLABORATIVE DISCUSSION

How did Orwell’s role as an officer affect him? Discuss your ldeas
with a partner.

Review your notes and
add your thoughts to your
Respanse Log,

Assessment Practice

Answer these questions before moving on to the Analyze the Text
section on the following page,
1. What annoyed the narrator?

{1.\:) The elephant’s destruction of trees

(E) How the Burmans mocked soldiers

{E_:l The weather in Asla

@ His small gun

2. When Orwell finally sees the elephant, it is —

(&) wild

(B) ravencus
@) tame
(o) gentle

3. The narrator had to shoot the elephant because —
G) 50 many people were watching

@ the elephant was charging toward him

[fé:] his job was to protect the village people

@ the elephant was already injured

Shooting an Elephant
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Analyze the Text

Support your responses with evidence from the text,

)

(&

784

ANALYZE Which sequence of actions and events caused Orwell to feel
that his anly choice was to shoot the elephant?

) EVALUATE Orwell describes the shooting and slow death of the

elephant in excruciating detail. How does this description support his
reflections in the essay?

) DRAW CONCLUSIONS At the end of the essay, Orwell wonders whether

other Europeans realized that he shot the elephant “salely to avoid
looking a foal Why was it soimportant for him to keep up appearances
before the Burmans?

CRITIQUE Do you think Orwell pravides a reliable account of how the
Burmans viewed him? Explain why or why not,

ANMALYZE Orwell describes an Aha Moment when he says that this
experlence taught him that "when the white man turns tyrant it Is his
own freedom that he destrays” In what ways did his role as a calonial
policeman end his freedom?

EVALUATE Discuss whether the elephant Is an effective symbal for
colonialism. Consider the following in your response:

# details for the description of the elephant
e the effect of colonialism en the young Orwell

s the effect of colanialism on the Burmese

UNITé ANALYZE & APPLY

Q HOTICE & NDTE

Review what

you noticed and
noted as you read
the text, Your
annotations can
help you answer
these questions,
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Respond

Choices

Here are some other ways to demonstrate your understanding of the
ideas in this lesson,

Writing dd
As you write and discuss,
s Explain an Injustice bk s 0o et
Write about a soclal Injustice that is eccurring today, Describe the “"'r:*""‘ Vocsbulary
waords.

toll that this Injustice takes on all the individuals involved In the
cireumstances,

= Begin your essay with a hook—a stirring incident or anecdote,

= Create an effective transitional sentence between the hook and

the next section of your essay,

e Use evidence and examples from news storles you research and
what you may know from your own experience,

s Express why you are concerned abaut this injustice,

e Create a memorable theme or message to share an insight.

Speaking & Listening

> Words to Dwell On

Review Orwell's essay, and find one passage that
you think is especially important, contraversial,
or even upsetting. With a partner, discuss the

Social & Emotional Learning
L Facing Peer Pressure

passage and explain why it stands out to you, In retrospect, Orwell regrets his behavior. But
Share your response to the passage, and state at the time, the younger Orwell finds it hard to
whather you think It relates to any situation In fight back against the feeling that he should
today's soclety. act a certain way. With a group, discuss how

you can ldentify and address peer pressure
constructively.

e« What are some situations in which peer
pressure takes place?

s How does it feel when someone is putting
peer prassure on you?

s What are some strategies you can use to
resist peer pressure!

Shaating an Elephant 785
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Expand Your Vocabulary

PRACTICE AND APPLY

Choose the words that best complete each sentence,

l' Imﬁirllllliﬂ | [ cowad I | l'upi:'(l'm' | | prn'ﬂ"r'ltt |

 despotic I . labyrinth | [ garish | - senility

1. The economic interests of led the British to seize control of local
governments and local officials,

2. Asthe elephant wove through the of the village, the

residents sent ward to the police of the event,

3, Inhis __ , ; he would dress in costumes and relive
the scene for any who would stop and listen,

4. Ashegazed at the form of the dead man, he felt the
expectation of the crowd pushing him toward an action he did not want (o take,

Vocabulary Strategy ,@,E.F!,J et

LS Etymology Interactive Vocabulary
Lesson: Understanding

Etymelogy is the history of a word. Most dictionary entries include Word Origins

etymaologies that identify which language the waord came from and what
the original word meant, The etymology also traces the route by which a
word passed into the English language.

The entry below gives the history of the vocabulary word labyrinth,

It shows that labyrinth comes from the anclent Greek laburinthos,
which refers to the Minotaur's maze in the Graek myth of Jason and the
Argonauts.

lab=y-rinth (lib a-rinth): », an intricate structure of interconnecting passages through which
it is difficult to find one’s way; a maze. [Middle English laberinthe, from Latin labyrinthus,
from Greek /aburinthos; possibly akin to labrus, double-headed axe used as a ritual weapon
and a sign of autharity in Minoan civilization, so that Greek laburinthos may originally have
designated a Minoan palace as "the house of the double-headed axe”)

PRACTICE AND APPLY

Look up the remaining vocabulary words in a college-level dictionary,
and trace their etymology. Discuss with a partner how closely the original
meaning resembles the usage of the word today,

786 UNIT6E ANALYZE & APPLY
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) Watch Your Language!

Prepositional Phrases

A prepositional phrase consists of a preposition
(such as in or with), its object, and any modifiers of the
object, Prepositional phrases can act as adjectives or
adverbs. If a prepositional phrase describes a noun

or pronoun (telling what kind or how many), itis an
adjectival phrase. If a prepositional phrase describes
a verb, an adverb, or an adjective (telling where, when,
why, or how), it is an adverbial phrase, Here are some
examples from the essay "Shooting an Elephant”

It was a very poor quarter, a

labyrinth of squalid bamboo huts,
thatched with palm-leaf, winding
all pyer a steep hillside.
Motice that “of squalid bamboao huts” describes whar kind of labyrinth, so It 1817 | |
Is an adjectival phrase. The phrase "with palm-leaf” describes how the huts intaractive Grammar
) are thatched, so it |s an adverbial phrase. Another adverbial phrase is "over Lesson: Prepositional
a steep hillside;” which describes where the huts are winding. _“"“f‘

PRACTICE AND APPLY

Choose a piece of your own writing, and add or revise at |east three
prepositional phrases. Include at least one adjectival phrase and one
adverbial phrase. Explain to a partner how each added or revised phrase
improves the specificity and varlety of your sentences,

C: Fomghtzn Wi Sarrourt Puishing [ompasy - image (=i Ot Buact Taoariiod

|

Shooting an Elephant 787



Get Ready

ESSENTIAL QUESTION!

MY Da“ghter ? m?mﬂ:#"r:uﬂﬂ
the Racist

Short Story by Helen Oyeyami

e

Engage Your Brain

Choose one or more of these activities to start
connecting with the story you're about to read.

Keeping the Peace

When countries are torn apart by
civil war ar government collapse,
international organizations such
as the United Mations (UN) may
send in peacekeeping soldiers to
help restare order, With a group of
students, discuss what you know
about peacekeeping operations,
Address the ft‘.l”t.".lWil'll.J guestions:
& Where do peacekeeping
soldlers come from?

e Why are they sometimes
resented by people they are
supposed to help?

Inzside or Qutsida? |

Do you tend to look fer friends amaong people with the same

background as you, or are you interested in meeting people who come

from different backgrounds? Write a paragraph in response to this |

question, Consider the following: '

& How much exposure do you have to people from different |
backgrounds?

e What other factors may Influence your pattern of friendships? |

78B UNIT6 AMALYZE & APPLY
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Get Ready

Analyze Setting

Setting is the time and place of the action in a story. Setting also

encompasses the culture and customs of the time and place. Religlon, Focus on Ganre
historical events, economic conditions, popular beliefs, and political G Short Story
climate are all part of a story’s setting, "My Daughter the Racist”takes

place in an unnamed country near a desert occupled by foreign troops. = includes the basic elements of

fiction, such as plot, eharacter,
As you read the story, notice how the historical and social context and setting

influence the characterization, plot, and theme of the story, = centers on a particular mement
of event or follows the life of a
character

s expresses a theme related to
the story’s outcome

Make Predictions

You can use text clues to make predictions about what will happen next
in a stary. For example, near the baginning of "My Daughter the Racist,”
the narrator makes the following comment when discussing the tension
between people in her village and foreign soldiers:

And that girl of mine has really begun to stare at the
soldiers, too, . .,

This remark hints that her daughter will somehow became involved in
the tension between villagers and soldiers. As you read this story, try to
anticipate what changes will accur in the lives of the main characters. Pay
careful attention to the main characters’ beliefs about themselves and
their way of life, and consider how the events in the story might call these
beliefs into question, Use a chart like this one to record your predictions,

Clue from Text My Pradiction What Happened

- Le & {1 ;
ke chorned all ke

halr off two monthe aop ey gVt Fous e
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Get Ready

Annotation in Action

Here is an example of notes a student made about this paragraph from
“My Daughter the Racist” As you read, mark detalls about the story's
setting.

They fight us and they try to tell us, in our own language, et i @ Gy area wen;
that they're [reeing us. Maybe, maybe not. | look through ) desert. Soms lelng
the dusty window (I can never get it clean, the desert is our of military conflict
neighbor) and I see soldiers every day. it e

Expand Your Vocabulary

Put a check mark next to the vocabulary words that you feel comfortable
using when speaking or writing.

balmy ‘ ' Turn to a partner and talk about the vocabulary words
you already know. Then, write a description of a person,
hafvy using as many of the vocabulary words as you can,
brazen As you read "My Daughter the Racist,” use the definitions
: in the side column to learn the vocabulary words you
impeccably | don't already know.
Background

Helen Oyoyemi (b. 1984) was barn in Nigeria and

raised in London, She has published novels, plays, and a
eollection of ithort stories. Sha says that she was inspired
ta write fictian as a child after madlng Louisa May Alcott's
Lirtle Women. Oyeyeml wrote her first novel while still
attending secondary schaal, Her story "My Daughter the
Racist which is set in an uanamed Middle Eastern or
African country, was a finalist for the 2010 BBC Mational
Shart Story Award,

UNIT6 AMALYZE & APPLY
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My Daughter
the Racist

Short Story by Helen Oyeyemi

A free-spirited girl draws her mother and herself S :N,;', @
into conflict with her community. AKYSLLING, UER Tine A

margins to make notes
about the text,

T [ b wia Sy lomaagee.

ne morning my daughter woke up and said all in a rush:
"Mother, | swear before you and God that from today onwards
| am racist” She's eight vears old, She chopped all her hair off two
months agn bhecause she wanted to £o around with the local huyh and MAKE PREDICTIONS

they wouldn't have her with her long hair. Now she looks like one P P N R T e

of them; eyes dazed from looking directly at the sun, teeth shining the narrator's daughter in
white in her sunburnt face, She laughs a lot. She plays. “Look at her paragraph 1

playing,” my mother says. “Playing in the rubble of what used to be Brodicts Whit exnectatians do
our great country” My mother exaggerates as often as she can. I'm you have about her personality
sure she would like nothing more than to be part of a Greek tragedy. based on these clues?

She wouldn't even want a large part, shed be perfectly content with a
chorus role, warning that fate is coming to make havoc of all things.
My mother is a fine woman, all over wrinkles and she always has a
clean handkerchief somewhere about her person, but 1 don't know
what shes talking about with her rubble this, rubble that—we live

in a village, and it’s not bad here. Not peaceful, but not bad. In cities
it's worse, In the city center, where we used to live, a bomb took my

= Homyhir Mo Surraart Potiedeg: ompaey - e ey CUfar | #Sompe et e M

——
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husband and turned his face to blood. [ was lucky, another widow

told me, that there was something left so that [ could know of his

passing. But [ was ungrateful. I spat at that widow. [ spat at her in her _)
sorrow. That’s sin. 1 know that’s sin. But half my life was gone, and it

wasin't casy to look at what was left.

ANALYZE SETTING Anyway, the village. [ live with my husband’s mother, whom |
Annotater Matk words and now call my mother, because [ can't return to the one who gave birth
phrases In paragraph 2 that to me, It isn't done. 1 belong with my husband’s mother until someone
signal the social context. Mark else claims me. And that will never happen, because [ don't wish it.
the phrases in paragraph 3 that : The village is hushed. People observe the phases of the moon,
Hgrinweisietical.canoli: n the city 1 felt the moon but hardly ever remembered to look for
Infer: What do these details it. The only thing that disturbs us here in the village is the foreign
help you understand about the soldiers, Soldiers, soldiers, soldiers, patrolling. They fight us and they
characters and plat? try to tell us, in our own language, that they're freeing us. Maybe,

maybe not. I look through the dusty window (I can never get it clean,

the desert is our neighbor) and I see soldiers every day. They think

someone dangerous is running secret messages through here; that's

what I've heard. What worries me more is the young people of the

village. They stand and watch the soldiers, And the soldiers don't

like it, and the soldiers point their guns, especially at the young men.

They won't bother with the women and girls, unless the woman or

the girl has an especially wild look in her eyes. I think there are two

reasons the soldiers don't like the young men watching them. The

first reason is that the soldiers know they are ugly in their boots and

fatigues, they are perfectly aware that their presence spoils everything )
around them. The second reason is the nature of the watching—the
boys and the men around here watch with a very great hatred, so
great that it feels as if action must follow. | feel that sometimes, just
walking past them—when I block their view of the soldiers these boys
quiver with impatience.

And that girl of mine has really begun to stare at the soldiers, too,
even though I slap her hard when 1 catch her doing that. Who knows
what’s going to happen? These soldiers are scared. They might shoot
someone. Noura next door says: “If they could be so evil as to shoot
children then it's in God's hands. Anyway 1 don't believe that they
could do it.”

But I know that such things can be. My husband was a university
professor. He spoke several languages, and he gave me books to read,
and he read news from other countries and told me what's possible,
He should've been afraid of the world, should've stayed inside with
the doors locked and the blinds drawn, but he didn't do that, he went
out, Our daughter is just like him. She is part of his immortality. |
told him, when 1 was still carrying her, that that's what | want, that
that'’s how [ love him. [ had always dreaded and feared pregnancy, for
all the usual reasons that girls who daydream more than they live fear
pregnancy, My bady, with its pain and mess and hunger—if I could
have bribed it to go away, [ would have. Then | married my man, and )

1 eagiioes M Mg port Pukinbeng {nowpamy
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I held fast to him. And my brain, the brain that had told me 1 would Don't forget 1o Q
never bear a child for any man, no matter how nice he was, that Notice & Note as you
brain began to tell me something else. Provided the world continues Nenc] U it
to exist, provided conditions remain favorable, or at least tolerable,

our child will have a child and that child will have a child and so on,

and with all those children of children come the inevitability that

glimpses of my husband will resurface, in their features, in the way

they use their bodies, a fearless swinging of the arms as they walk,

Centuries from now some quality of a man’s gaze, smile, voice, way

of standing or sitting will please someone else in a way that they

aren't completely aware of, will be loved very hard for just a moment,

without inquiry into where it came from, | ignore the women who

say that my daughter does things that a girl shouldn't do, and when 1

want 1o keep her near me, [ let her go. Bul not too far, [ don't let her

go oo far from me,

The soldiers remind me of boys from here sometimes. The way
our boys used to be. Especially when you catch them with their
helmets off, three or four of them sitting on a wall at lunchtime,
trying to enjoy their sandwiches and the sun, but really too restless
for both. Then you see the rifles heside their lunchboxes and you
remember that they arent our hoys,

"Mother... did you hear me? 1 said that I am now a racist.”

[ was getting my daughter ready for school. She can't tie knots but
she laves her shoelaces to make extravagant bows,

“Racist against whom, my daughter?”

“Racist against soldiers.”

“Soldiers aren't a race”

“Soldiers aren't a race,” she mimicked. "Soldiers aren't a race”

“What do you want me to say?”

She didn't have an answer, so she just went off in a big gang with
her schoolfriends. And [ worried, because my daughter has always
seen soldiers—in her lifetime she hasn't known a time or place
when the cedars stood against the blue sky without khaki canvas or
crackling radio signals in the way.

An hour or so later Bilal came to visit, A great honor, I'm sure, a MAKE PREDICTIONS
visit from that troublesome Bilal who had done nothing but pester Annotata: Mark detallsin
me since the day 1 came to this village. He sat down with us and paragraphs 15-23 that describe
mother served him tea. Bllal's personality,

“Three times [ have asked this daughter of yours to be my wife,” Pradict: Atthis poiatin the stary,
Bilal said to my maother. He shook a finger at her, As for me, it was what can you predict about Bilal's
as if | wasn't there. "First wife,” he continued. "Not even second or invalvament in the story?

third=first wife.”

“Don't be angry, son,” my mother murmured, “She’s not
ready. Only a shameless woman could be ready so soon after what
happened.”

“True, true,” Bilal agreed. A fly landed just above my top lip and |
let it walk,

“Rather than ask a fourth time 1 will kidnap her..”

My Daughter the Racist 703
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“Ah, don't do that, son. Don't take the light of an old woman’
eves,” my mother murmured, and she fed him honey cake. Bilal
laughed from his belly, and the fly fled. T was only joking.”

The third time Bilal asked my mother for my hand in marriage |
thought | was going to have to do it after all. But my daughter said [
wasn't allowed. [ asked her why. Because his face is fat and his eyes are
tiny? Because be chews with his mouth open?

“He has a tyrannical mustache,” my daughter said. “It would be
impossible to live with." I'm proud of her vocabulary, But it's starting
to look as if I think I'm too good for Bilal, who owns more cattle than
any other man for miles around and could give my mother, daughter
and 1 everything we might reasonably expect from this life.

Please, God. You know [ don't seek worldly things, If you want
me to marry again, so be it. But please—not Bilal. After the love that [
have had...you don't believe me, but [ would shatter.

My daughter came home for her lunch. After prayers we shared
some cold karkedeh,' two straws in a drinking glass, and she told me
what she was learning, which wasn't much. My mother was there,
too, rattling her prayer beads and listening indulgently. She made
faces when she thought my daughter talked too much. Then we heard
the soldiers coming past as usual, and we went and looked at them
through the window. I thought wedd make fun of them a bit, as usual.
But my daughter ran out of the front door and into the path of the
army truck, yelling: “You! You bloody saldiers!” Luckily the truck’s
wheels crawled along the road, and the body of the truck itself was
slumped on one side, resigned to a myriad of pot holes. Still, it was a
very big truck, and my daughter is a very small girl.

I was out after her before I knew what 1 was doing, shouting her
name. Its a good name—we chose a name that would grow with her,
but she seemed determined not to make it to adulthood. I tried to trip
her up, but she was too nimble for me. Everyone around was looking
on from windows and the open gates of courtyards. The truck rolled
to a stop. Someone inside it yelled: "Move, kid. We've got stuff to do.”

I tried to pull my daughter out of the way, but she wasn't having
any of it. My hands being empty, | wrung them, My daughter began
to pelt the soldier’s vehicle with stones from her pockets. Her pockets
were very deep that afternoon, her arms lashed the air like whips.
Stone after stone bounced off metal and rattled glass, and [ grabbed at
her and she screamed: “This is my country! Gel out of here!”

The people of the village began to applaud her. *Yes.” they cried
out, from their seats in the audience, and they clapped. I tried again
to seize her arm and failed again. The truck’s engine revved up and
[ opened my arms as wide as they would go, inviting everyone to
witness. Now [ was screaming too: "So you dare? You really dare?”

And there we were, mother and daughter, causing problems for
the soldiers together.

—— i

! karkedeh: Egyptian drink made from dried hiblscus.

€ Sons=tor T Harmoar! Fubkcteog Covmpacy



v & Homgitiar Wi Hirmmr] Publrsieg Compars:

Finally a scrawny soldier came out of the vehicle without his gun.
He was the scrawniest fighting man I've ever seen—he was barely
there, just a plece of wire, really. He walked towards my daughter,
who had run out of stones, He stretched out a long arm, offering her
chewing gum, and she swore at him, and [ swore at her for swearing.
He stopped about thirty centimeters away from us and said to my
daughter: “You're brave’

My daughter put her hands on her hips and glared up at him.

“We're leaving tomorrow,” the scrawny soldier told her.

Whispers and shouts: the soldiers are leaving tomorrow!

A soldier inside the truck velled out: “Yeah, but more are coming
to take our place,” and everyone piped low. My daughter reached for a
stone that hadn't fallen far. Who is this girl? Four feet tall and fighting
something she knows nothing about. Even il I explained it to her she
wouldn't get it, [ don't get it myself.

“Can | shake vour hand?” the scrawny soldier asked her, before
her hand met the stone. [ thought my girl would refuse, but she said
ves. “You're okay,” she told him. "You came out to face me”

“Her English is good,” the coward from within the truck
remarked.

“I speak to her in English every day,” | called out, “So she can tell
people like you what she thinks.”

We stepped aside then, my daughter and [, and let them continue
their patrol,

i- ' .

My mother didn't like what had happened. But didn't you see
everyone clapping for us, my daughter asked. So what, my mother
said, People clap at anything. Some people even clap when they're on
an airplane and it lands. That was something my husband had told us
from his travels—I hadn't thought shed remember.

My daughter became a celebrity amongst the children, and from
what 1 saw, she used it for good, bringing the shunned ones into the
inner circle and laughing at all their jokes.

e
" ']

The following week a foreigner dressed like one of our men
knocked at my mather’s door. It was late afternoon, turning to dusk.
People sat looking out onto the street, talking about everything as
they took their tea, Our people really know how to discuss a matter
from head to toe; it is our gift, and such conversation on a balmy
evening can be sweeter than sugar. Now they were talking about the
foreigner who was at our door, | answered it mysell, My daughter was

MAKE PREDICTIONS

Annotate: Mark detalls In
paragraphs 29-34 that describe
the girl's interaction with the
scrawny soldier.

Pradict: What do you think
might happen If they meet again?

ANALYZE SETTING

Annotate: Mark details in
paragraphs 40-51 that reveal
more about the social context,

Analyze: How does the setting
cantribute 1o the plot at this point
in the story?

balmy
(b 'me) adj. mild and pleasant.
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VOCABULARY

Idioms: The phrase diea
thousand deaths in paragraph 45
Is an idiam. The context of this
phrase in the story can help you
determine its meaning,

Analyze: What detalls in
paragraphs 43-45 can help you
figure out that the idiam means
"t foel extreme embarrassment
or ankiety”™?

UNITEé ANALYZIE & APPLY

at my side and we recognized the man at once; it was the scrawny

soldier. He looked ill.'h_‘,.' and uncomfortable in his dijellaba,” and he

wasn't wearing his keffiveli” at all correctly—his hair was showing,
“What a clown,” my daughter said, and from her seat on the

cushioned floor my mother vowed that clown, or no clown, he
couldn't enter her house.

“Welcome,” [ said to him. It was all I could think of to say. See a
guest, bid him welcome. Its who we are. Or maybe it's just who [ am,

“I'm not here to cause trouble.” the scrawny soldier said. He was
looking to the north, south, east, and west so quickly and repeatedly
that for some seconds his head was just a blur. "I'm completely
off duty. In fact, I've been on leave since last week. I'm just—1I just
thought Id stick around for a little while. 1 thought I might have met
a worthy adversary—this young lady here, | mean.” He indicated my
daughter, who chewed her lip and couldn’t stop herself from looking
pleased.

"What is he saying?” my mother demanded.

“I'll just—go away, then,” the soldier said. He seemed to be dying
several thousand deaths at once.

“Hed like some tea...” my daughter told my mother. "We'll just
have a quick cup or two,” [ added, and we took the tea out onto
the verandah, and drank it under the eyes of God and the entire

1 djallaba {j5-Li hal: b londg, leose, hoadad gammont with Tull sleeves, worn expedially in
Mgl countiles

’ keMiyeh (k10 a) a square of clath; often embrodde red, traditionally worm as a heacldress
by Arab men, either by winding it areund the hepd or by Telding it inta 8 triangle, draping

it ovei thee hgad, and secufing il with a woven Black cong
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neighborhood. The nelghborhood was annoyed, Very annoyed, and
it listened closely to everything that was said. The soldier didn't seem
to notice, He and my daughter were getting along famously. [ didn't
catch what exactly they were talking about, I just poured the tea and
made sure my hand was steady. I'm not doing anything wrong, 1 told
myself. I'm not doing anything wrong.

The scrawny soldier asked if [ would tell him my name. "No,”

I said. "You have no right to use it” He told me his name, but |
pretended he hadn't spoken. To cheer him up, my daughter told him
her name, and he said: "That's great. A really, really good name. |
might use it myself one day.”

“You can't—its a girls name,” my daughter replied, her nostrils
flared with scorn,

“Ugh.” said the soldier. "I meant for my daughter.. "

He shouldn't have spoken about his unborn daughter out there
in front of everyone, with his eyes and his voice full of hope and
laughter. [ can guarantee that some woman in the shadows was
cursing the daughter he wanted to have. Even as he spoke someone
was saving, May that girl be born withered for the grief people like
you have caused us.

“Ugh,” said my daughter. "1 like that sound. Ugh, ugh, ugh."

I began to follow the conversation better. The serawny soldier
told my daughter that he understood why the boys lined the roads
with anger. “Inside my head I call them the children of Hamelin™

“The what?" my daughter asked.

“The who?" 1 asked.

"I puess all | mean is that they're paying the price for something
they didn't do.”

And then he told us the story of the Pied Piper of Hamelin®
because we hadn't heard it before. We had nightmares that night, all
three of us—my mother, my daughter and 1. My mother hadn't even
heard the story, so [ don't know why she joined in. But somehow it
was nice that she did.

- =
On his second visit the scrawny soldier began to tell my daughter
that there were foreign soldiers in his country, too, but that they were
much more difficult to spot because they didn't wear uniforms and
some of them didn't even seem foreign. They seemed like ordinary
citizens, the sons and daughters of shopkeepers and dentists and
restaurant owners and big businessmen. "That’s the most dangerous

r—

A Hamelin (han o0 a ity In northern Germany on the Weser River southwest of
Hanaver.

 Pled Piper of Hamelim 4 tale of a piper who led children away from thelr hames using
his music.

Don't forget 1o
Notice & Note as you
read the text,

My Daughter the Racist
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loftily
(I 12181 adv, arrogantly;
haughtily

MAKE PREDICTIONS

Annotate: Mark déetails in
paragraph 61 that tell how the
villagers treated the narrator and
her daughter,

Pradict: Stary plots are driven

by conflict. Based on these

details abaut conflict with their
nelghbaors, what might happen to
the narratar and her daughter as a
result of their friendship with the
soldjer?

brazen
{brf "zan} ad). unrestrained by a
sense of shame; rudely bold.
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kind of soldier. The longer those ones live amongst us, the more they
hate us, and evervthing we do disgusts them. ..these are people we go
to school with, ride the subway with—we watch the same movies and
play the same video games. They'll never be with us, though, We've
been judged, and they'll always be against us. Always.”

Hed wasted his breath, because almost as soon as he began with
all that 1 put my hands over my daughter’ ears. She protested loudly,
but [ kept them there. "What you're talking about is a different
matter,” | said. "It doesn't explain or excuse your being here, Not to
this child. And don't say ‘always’ to her. You have to think harder or
just leave it alone and say sorry.”

He didn't argue, but he didn’t apologize. He felt hed spoken the
truth, so he didn’t need to argue or apologize.

Later in the evening | asked my daughter if she was still racist
against soldiers and she said loftily: "I'm afraid | don't know what
you're referring to.” When she's a bit older I'm going to ask her about
that little outburst, what made her come out with such words in the
first place. And I'm sure she'll make up something that makes her
sound cleverer and more sensitive than she really was,

We were expecting our scrawny soldier again the following
afternoon, my daughter and 1. My daughter’s friends had dropped
her. Even the ones she had helped find favor with the other children
forgot that their new position was due to her and urged the others
to leave her out of everything. The women I knew snubbed me at
market, but 1 didn't need them, My daughter and I told each other
that everyone would come round once they understood that what
we were doing was innocent, In fact we were confident that we could
convince our soldier of his wrongdoing and send him back to his
country to begin life anew as an architect, Hed confessed a love of our
minarets.” He could take the image of our village home with him and
make marvels of it.

Noura waited until our mothers, mine and hers, were busy
gossiping at her house, then she came to tell me that the men were
discussing how best to deal with me. [ was washing clothes in the
bathtub and 1 almost fell in.

My crime was that | had insulted Bilal with my brazen pursuit of
this soldier. ..

"Noura! This soldier—he's just a boy! He can hardly coax his
beard to grow. How could you believe—"

8 minaret fmin = e ) atall slender lower sitac hed 1o a maosgue, having one on maorn
projecting balconies from which b muezzin or a recording of 3 muezzin sumimaons the
people ta prayer
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"I'm not saving [ believe it. I'm just saying vou must stop this
kind of socializing. And behave impeccably from now on. I mean—
angelically”

Three months before | had come to the village, Noura told me,
there had been a young widow who talked back all the time and
looked haughtily at the men, A few of them got fed up, and they took
her out to the desert and beat her severely, She survived, bul once
theyd finished with her she couldn't see out of her own eyes or talk
out of her own lips. The women didn't like to mention such a matter,
but Noura was mentioning it now, because she wanted me to be
careful.

“I see,” [ said. "You're saying they can do this to me?”

“Don't smile; they can do it. You know they can do it! You know
that with those soldiers here our men are twice as fiery. Six or seven
of them will even gather to kick a stray dog for stealing food. .

“Yes, | saw that yesterday, Fiery, you call it. Did they bring this
woman out of her home at night or in the morning, Noura? Did they
drag her by her hair?"

Noura averted her eves because | was asking her why she had let
it happen and she didn't want to answer.

“You're not thinking clearly. Not only can they do this to vou but
they can take yvour daughter from you first, and put her somewhere
she would never again see the light of day. Better that than have her
grow up like her mother. Can't you see that that’s how it would go?
I'm telling you this as a friend, a true friend...my husband doesn't
want me to talk to you anymore. He says your ideas are wicked and
bizarre”

1 didn't ask Noura what her husband could possibly know about
my ideas. Instead [ said: "You know me a little. Do yvou find my ideas
wicked and bizarre?”

Noura hurried to the door. “Yes, I do. | think vour husband spoilt
you, He gave you illusions. . .you feel too free. We are not free,”

- =

& "-
7

o

I drew my nails down my palm, down then back up the other
way, deep and hard. | thought about what Noura had told me.
I didn't think for very long, 1 had no choice—1 couldn't afford
another visit from him. I wrote him a letter. | wonder if I'll ever get
a chance to take back all that I wrote in that letier; it was hideous
from beginning to end. Human beings shouldn't say such things to
each other. 1 put the letter into an unsealed envelope and found a
local boy who knew where the scruwny soldier lived. Doubtless Bilal
read the letter before the soldier did, because by evening everyone
but my daughter knew what 1 had done. My daughter waited for the
soldier until it was fully dark, and | waited with her, pretending that
I was still expecting our friend. There was a song she wanted to sing

impeccably
(imepik ka-hle) adw, In accardance
with having ne Naws; perfectly,

o HOTICE & HOTE
WORDS OF THE WISER

When you notice a wiser character
giving advice about life ta the
main character, you've found a
Words of the Wiser signpost,

Notice & Note: Reread
paragraphs 62-71. Mark the
advice Noura gives to the narrator,

Draw Conclusions: Based on the
informaticn she tells the narrator,

do you agree with Maura's advlce?
Explain why or why not

MAKE PREDICTIONS

Annotate: Mark the ientences
in paragraph 74 that explain
how the narrator made sure the
villagers no longer balieved she
was frlendly with the saldier.

Draw Conclusions: Were you
expecting this outcome, or did her
actions surprise you? Explain,

My Daughter the Racist
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Review your notes and
add your thoughts 1o your
Response Log.

UNITé ANALYZE & APPLY

to him. | asked her to sing it to me instead, but she said [ wouldn't
appreciate it. When we went inside at last, my daughter asked me if
the soldier could have gone home without telling us. He probably
hated goodbyes,

“He said he would come, ..l hope he'salright...” my daughter
fretted.

“He's gone home to build minarets,”

“With matchsticks, probably.”

And we were both very sad.

.. ‘.
‘ﬁ.,f
& A
i
s & “s
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My daughter didn’t smile for six days. On the seventh she said she

couldn't go to school.

“You have to go to school]” 1 told her. "How else will vou get your
friends back again?”

“What if [ can’t,” she wailed. “What if I can't get them back
again?”

“Dao you really think you won't get them back again?”

“0h, you don't even care that our friend is gone. Mothers have no
feelings and are enemies of progress”

(I really wonder who my daughter has been talking to lately.
Someone with a sense of humor very like her father’s...)

[ tickled the sole of her foot until she shouted.

“Let this enemy of progress tell you something,” [ said. "I'm
never sad when a friend goes far away, because whichever city or
country that friend goes to, they turn the place friendly. They turn a
suspicious-looking name on the map into a place where a welcome
can be found. Maybe the friend will talk about you sometimes, to
other friends that live around him, and then that’s almost as good
as being there yourself, You're in several places at once! In fact, my
daughter, | would even go so far as to say that the further away your
friends are, and the more spread out they are, the better your chances
of going safely through the world,..”

“Ugh.” my daughter said.

COLLABORATIVE DISCUSSION

Get together with a partner or group, and discuss the story’s
ending. Do you think the parrator handled this situation well? Why
or why not?

> Hopgion Wellie Sanmer Puliching (2o
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Assessment Practice

Answer these questions before moving on to the Analyze the Text
section on the fallowing page.
1. Why does the narrator's daughter cut her hair?

@ She wanis to look pretty,

5he wants the boys to notice her,

@ She wants ta be able to play with the boys,

@ She wants ta blend In with the soldiers.

2. Why s the narrator currently unmarried?
@ She is a widow,
@ She hasn't found a suitor,
@ She has to take care of her mother,
@ She isr't allowed to marry.

3. What can be inferred about the role of women in the society in which the story Is
set?

@ Waomen protect each other from men,
@ Women are leaders in the community,
@ Women have a limited role in society,
@ Women are not allowed in public spaces,

[OE)

Test Taking Srategies

My Daughter the Racist
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Respond

Analyze the Text

Suppaort your responses with evidence from the text,

o

I

{ 3.\

802

INFER Why does the soldier come to visit the narrator and her
daughter? Consider the following:

& his initial encounter with the daughter

s what he says about his home country

AMALYZE What tone does the narrator generally use in descriptions of
her daughter? Provide examples of words and phrases to support your
response,

COMPARE In what ways is the narrator different from Noura? What do
they have in comman? Use the graphic organizer to record your résponse,

Differences Similarities

ANALYZE What is the theme of the story? How does this theme relate to
the cultural and historical setting?

| PREDICT How might relations between the villagers and the narrator

change after the conclusion of the story? Explain the reasons for your
prediction,

DRAW CONCLUSIONS Al the end of the story, the narrator tries

to console her daughter with Words of the Wiser about how absent
friends enrich our lives, which the daughter undercuts with the comical
exclamation “Ugh” How has the daughter’s life been enriched by her brief
friendship with the foreign soldier?

UNITG ANALYZE & APPLY

" S—

Review what

you noticed and
noted as you read
the text. Your
annotations can
help you answer
these quaestions
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Respond

Choices

Here are some other ways to demonstrate your understanding of the
ideas in this lesson,

Writing As i ddi
you write and discuss,
Letter be sure to use the
Academic Vocabulary

The narratar wonders "if I'll ever get a chance to take back all that |
wrote in that letter” sent to the soldier, Suppose she found out his
home address, Write a letter from the narrator to the soldler, asking
far forgiveness. Include the following:

& anexplanation of why she wrote the first letter
& how she felt after sending the first letter to him

# haw her daughter felt when he never returned to visit them

Ly

Speaking & Listening

Ly Group Discussion ’
With a group of students, discuss the choices Social & Emotional Learning

Helen Oyeyemi made in writing her short story, L—} Difficult Choices

Think about the following questions: "
In "My Daughter the Racist,” the narrator faces a

& Why do you think Oyeyemi never clearly dilemma she and her daughter may be harmed
identifies the setting? if they continue to socialize with the soldier,

s  What aspects of the story de you find thought but if she publicly denaunces him, she risks
provoking? destroying her daughter's ideals, Write a brief

e What social attitudes toward women are essay about a difficult decision you have made.

reflected in the story? & Write about a declsion that has had an
impact on your life.

& Identify the factors that went into the
decision, such as your values, the potential
consequences, and your physical and
emotional well-belng.

& Discuss how you feel about the decision and
what you learned from this experience.

My Daughter the Racist 803
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Expand Your Vocabulary

PRACTICE AND APPLY
Chopse the vacabulary word that completes the sentence,

balmy _ J [ .I'uﬁlﬂy' r [ brazén ] [ I'ﬁi';é':n-ﬁiy
1. Alices speech made the audience uncomfortable,
2. When the weather turned , Hillary went for a walk,
3. Sid behaved at work because he wanted a promation,

4. Darryl spoke passionately and about his political views,

Vocabulary Strategy

L5 Idioms N7 |

et T T T

from the literal meaning of its words, An example of an idiom in My Lesson: Using Context

An idiom is a commonly used figure of speech whose meaning is different Interactive Vocabulary 4
 Clues |

Daughter the Racist” appears in paragraph 24:"She made faces when
she thought my daughter talked too much” Made faces does nat mean
that the grandmother literally drew or crafted a face, This idiom means
she tried to communicate her disapproval of her granddaughter'’s talking
through facial expressions,

To determine the meaning of an idiom, you might consult a dictionary,
There are also speclalized dictionaries that provide maore detalled lists of
idioms and explain their origins,

PRACTICE AND APPLY

Complete each sentence with the idiom in the diagram that

makes the most sense, Use context to help you choose the correct \
idiom. When you are finished, try to explain the meaning of each ("99 an yaur :J
idiom you used. Consult a dictionary to verify the meaning. e

.-"'

feed yaur

1. This was the first time that Carly and Mo met :
Face
2. lillhadte ____when she was caught cheating on an face

I’.'.u::‘ the
MUsIc

XM,

3. Ifyou all afternoon, you won't be hungry for x'

7
dinner, Ll’am I:c-fm:-.')

. A

4. If you continue to act foolishly, you'll end up with

804 UNIT6 ANALYZE & APPLY
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Respond

Watch Your Language!

Syntax

Syntax refers to the order of words or phrases in a sentence. The author of
“My Daughter the Racist” varies the syntax throughout the story to create
variety, to add emphasis, and ta establish a conversational tone,

For example, in paragraph 4, the narrator uses a combination of shart and
lang sentences to call attention to the soldiers:

And that girl of mine has really begun to stare at the soldiers,
too, even though [ slap her hard when [ catch her doing

that. Who knows what'’s going to happen? These soldiers are
scared. They might shoot someone, Noura next door says:
“If they could be so evil as to shoot children then it’s in God’s
hands. Anyway I don't believe that they could do it”

The varied structure of the sentences places emphasis on the girl's
holdness and suggests that something could happen between the
daughter and the soldiers, By posing the question "Who knows what's
going to happen?” the author draws readers in and prompts them to
anticipate how the plot will unfold.

In paragraph 58, the narrator uses a sentence fragment in saying:

“It doesn't explain or excuse your being here, Not to this
child. And don’t say “always’ to her, .. ”

The sentence fragment—following a longer, complete sentence —

emphasizes the narrator’s protectiveness toward her child and stresses [‘@Ed‘l
how she wants the soldier to behave, The fragment in this dialogue also :
Interactive Grammar
mirrors the way people naturally speak. The effect is realistic-sounding lmmm ]
dialogue,
PRACTICE AND APPLY

Reread a short story or personal essay that you wrote recently, paying
attention to the length and structure of the sentences. As you revise
your writing, vary the syntax to make your writing more engaging, to
emphasize ideas, or to make dialogue sound realistic,

My Daughter the Racist
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Get Ready

ESSENTIALQUESTION! !!

The Love Song of ? Whatmakespeoplefeel |
J. Alfred Prufrock :

Poem by T. 5. Eliot

b
o

Engage Your Brain

Losing Faith in Yourself
Choose ane or more of these activities to start . . .
Some people appear canfident in any

connécting with the poem you're about to read,
) situation, while others are filled with fgﬁﬁq

self-doubt, What circumstances can

diminish a person'’s confidence? #I (mf'il
& Write a paragraph In response to ﬁﬁ*

Poetry Predictions this quastion.

With a group of students, discuss the title of T, 5. Eliot's # Then, discuss your ideas with a

paem. What pradictions can you make about the partner.

poem’s style and subject matter? Use the following

questions to spark your discussion:

& ‘What expectations do you have about a“love '.a:mt_i".’

e e« What thoughts or images does the name J, Alfred .
5 b
Y Prufrack bring to mind? A ﬂ \ xn
2 L |

-
When you have finished reading the poem, gather # lb
with the same group and decide whether any of your

I ” predictions were accurate,
: = [—1

e B
o™ v

AP
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Get Ready

Understand Modernist Poetry

Modernist poets such as T, 5. Eliot abandoned traditional verse forms
and experimented with literary techniques to better reflect the social
and technological changes of their times, Eliot's poetry can be difficult
to understand because he presents a patchwork of images, symbals,
and allusions that readers must connect for themselves, Consider using
the following strategies to help vou interpret “The Love Song of J, Alfred

Focus on Genre

= Lyric Poetry

s expresses strong feelings or
thoughts

& has a musical quality

Prufrock™
& often deals with Intense
* Read the poem aloud, pausing between sectlons and lingering over emotions surrounding events
striking Images. like death, love, or loss
* Reread the poem more thar once. s includes forms such as ode,

= Annotate the text by marking difficult lines and passages and I NS Sonoat

paraphrasing or summarizing them,
= Consult the side notes for explanations of literary allusions.

Analyze Stream of Consciousness

One of the most radical breaks from convention in modernist literature
was the development of stream of consclousness. This writing technigue,
used by poets and fiction writars, presants the random flow of thoughts,
emotions, memories, and associations running through the mind of a
character or speaker, The goal is to re-create states of mind instead of
describing them,

“The Love Song of 1, Alfred Prufrock” is a dramatic monologue in which
Prufrack addresses a silent listener with a tumble of thoughts, allusions, and
figurative language, as in the following stanza;

Shall I part my hair behind? Do 1 dare to eat a peach?
1 shall wear white flannel trousers, and walk upon the beach.
I have heard the mermaids singing, each to each.

As yau read the poem, try not te be put off by the seemingly nonsensical
nature of the stream-of-consclousness verse, but be alert to any feelings or
ideas that the images seem to suggest.

The Lave Song of J, Alfred Prufrock BO7



Get Ready

Make Inferences

In his poetry, Eliot rarely expresses ideas in a straightforward manner. To
understand and appreciate these poems, readers must make inferences,
logical guesses based on clues found in the text. Making inferences is
sometimes called “reading between the lines” because you come to an
understanding of something that the authar has not explicitly stated. For
example, we can infer from the following lines that the speaker is going
to a social gathering where he thinks he must hide his true personality or
feelings from the other guests:

There will be time, there will be time
To prepare a face to meet the faces that you meet;

As you read "The Love Song of J. Alfred Prufrock.” look for images that
suggest thoughts and feelings.

Annotation in Action

Here is an example of notes a student made about the opening lines of
*The Love Sang of J, Alfred Prufrock!” As you read, mark details that help
you make inferences about the speaker.

Let us go then, you and 1, Prufrock cegmis
When the evening is spread out against the sky e thinkeing abos
Like a patient etherised upon a table; a seediy side of
Let us go, through certain half-deserted streets, -

The muttering retreats
Of restless nights in one-night cheap hotels
And sawdust restaurants with oyster-shells:

Background

T.5. Eliot (188B-1965) wasi one of the mast influential poets

and literary critics of the 20th century. He grew up in a cultured
household in St. Louls, Missouri. While pursuing his graduate
studles, he became involved with a circle of avant-garde writers
and settled down In London. He published his first collection of
poarms, Prufrock and Other Observations, in 1917, The book baffled
some reviewers but was halled by modermists, Eliot followed it

up In 1922 with The Waste Land, which made him internationally
famaus, The poerm éxpresses the sense of allenation and spiritual
loss felt by many in his generatian,

808 UNIT6 ANALYZE & APPLY
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Notice what the images and figurative language WEEICS I wara Q

As you read, use the side
margins to make notes
about the text,

in the poem suggest about the speaker.

E S'to credessi che mia risposta fosse
2 -

a persona che mai tornasse al mondo, ¥lo ‘".ﬁ""" ++ U rlspendo;
u i . A These lines are from the fnferno,
] guicsta fiamma staria senza pii scosse, ;
4 g i i written in the early 14th century
{ Ma pergia crie grammal ol questa jondn by ltalian poet Dante Alighieri,
" non tornd vivo alcun, s'tado il vero, As Dante visits hell, one of the
L senza tema d'infamia 1 rispondo. darmned agrees to speak of his

Lorment only because he belleves
that Dante cannot return to the

Let us go then, vou and 1,
B Y living world 1o repeat the tale

When the evening is spread out against the sky

Like a patient etherised upon a table; stharlsed: given other, a liguid used
Let us go, through certain half-deserted streets, as an anesthetic
The muttering retreats iE-E_dl

Of restless nights in one-night cheap hotels
And sawdust restaurants with oyster-shells:
Streets that follow like a tedious argument
Of insidhious intent

To lead vou to an overwhelming question . . .

Close Read Screencast I

Listen to a modeled close
read of this text

£ Focgamee Wi, Hasont Publsiny Cxopany - mage |

L}

h —

insidious (In-anl e-oi

ke rI|II|rI!I"!-’III'\ Thiafh It s
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Oh, do not ask, “What is it?"
Let us go and make our visit. )

In the room the women come and go

Talking of Michelangelo.

The yellow fog that rubs its back upon the window-panes,
The yellow smake that rubs its muzzle on the window-panes,
Licked its tongue into the corners of the evening,

Lingered upon the pools that stand in drains,

Let fall upon its back the soot that falls from chimneys,
Slipped by the terrace, made a sudden leap,

And seeing that it was a soft October night,

Curled once about the house, and fell asleep.

And indeed there will be time

For the yellow smaoke that slides along the street
Rubbing its back upon the window-panes;

There will be time, there will be time

To prepare a face to meet the faces that you meet;
There will be time to murder and create,

And time for all the works and days of hands
That lift and drop a question on your plate;

Time for you and time for me, _)
And time yet for a hundred indecisions,

And for a hundred visions and revisions,

Before the taking of a toast and tea.

In the room the women come and go

Talking of Michelangelo.
ANALYZE STREAM OF And indeed there will be time
CORSCIGUSES To wonder, “Do [ dare?” and, “Do [ dare?”
Annaotate: Mark interruptions in Time to turn back and descend the stair,
Prufrock’s train of thoughtin lines With a bald spot in the middle of my hair—
Nidgic {They will say: “How his hair is growing thin!")
Analyze: What connection can My morning coat, my collar mounting firmly to the chin,
you make between Prufrock's My necktie rich and modest, but asserted by a simple pin—
thoughts about his sppearance {They will say: “But how his arms and legs are thin!")
and the question he repeatedly Do | dare

asks In this passage?

Disturb the universe? ]
In a minute there is time l
For decisions and revisions which a minute will reverse, i
For T have known them all already, known them all— g
Have known the evenings, mornings, afternoons, )
I have measured out my life with coffee spoons;




1 know the voices dying with a dying fall
Beneath the music from a farther room.
S0 how should I presume?

And I have known the eyes already, known them all—

The eyes that fix you in a formulated phrase,

And when 1 am formulated, sprawling on a pin,

When I am pinned and wriggling on the wall,

Then how should 1 begin

To spit out all the butt-ends of my days and ways?
And how should I presume?

And I have known the arms already, known them all—
Arms that are braceleted and white and bare
{But in the lamplight, downed with light brown hair!)
Is it perfume from a dress
That makes me so digress?
Arms that lie along a table, or wrap about a shawl,
And should I then presume?
And how should I begin?
Shall T say, 1 have gone at dusk through narrow streets
And watched the smoke that rises from the pipes

Of lonely men in shirt-sleeves, leaning out of windows? . ..

1 should have been a pair of ragged claws

Scuttling across the floors of silent seas,

And the afternoon, the evening, sleeps so peacefully!
Smoothed by long fingers,

Asleep . . . tired . . . or it malingers,

Stretched on the floor, here beside you and me.
Should [, after tea and cakes and ices,

Have the strength to force the moment to its crisis?
But though | have wept and fasted, wept and prayed,

Though I have seen my head (grown slightly bald) brought in

upon a platter,
I am no prophet—and heres no great matter;
I have seen the moment of my greatness flicker,

And [ have seen the eternal Footman hold my coat, and snicker,

And in short, 1 was afraid.

And would it have been worth it, after all,

After the cups, the marmalade, the tea,

Among the porcelain, among some talk of you and me,
Would it have been worth while,

To have bitten off the matter with a smile,
To have squeezed the universe into a ball

presume: act overconfidently;
dare.

And | have .. .on the wall:
Prifrock recalls being scrutinized by
women at other parties. He porirays
himself as a live insect that has been
classified, labeled, and mountid for
display.

formulated; reduced 1o a formila,

MAKE INFERENCES

Annotate: Mark the metaphors
in lines 55-61.

Infar: What dao these metaphars
suggest about how Prufrock feels
amang women at parties?

ishould ., , silent seas; Here
Prifrock presents an image af himself
as a crayfish,

malingars (mo-ling garen
pritends liness in order to avold duty
or wiork,

But though . . . prophet: an
allusion to the biblical swary of John
the Baptist, whois imprisoned by
King Herod (Matthew 14; Mark 6), At
the reguest of his wife, Herod had the
Baptist's head cut off and brought to
him on a platter




To roll it towards some overwhelming question,

94 Lazarus: In the biblical stary To say: " am Lazarus, come from the dead,
Ushn 11:17-44), Lazarus lay dead In Come back to tell you all, I shall tell you all”— )
his taimib for four days belore Jesus

1f one, settling a pillow by her head,
Should say: “That Is not what I meant at all.
That is not it, at all”

Braught him back to life,

And would it have been worth it, after all,
Would it have been worth while,
After the sunsets and the dooryards and the sprinkled streets,
After the novels, after the teacups, after the skirts that trail along
the floor—
And this, and so much more?—
It is impossible to say just what | mean!
|17 magic lantern: a forerunaier of But as if a magic lantern threw the nerves in patterns on a
the slide projectar. screen:
Would it have been worth while
If one, settling a pillow or throwing off a shawl,
And turning toward the window, should say:

UNDERSTAND MODERNIST “That is not it at all,

POETRY That is not what I meant, at all”

Annotate: Marik the literary sesas

allusion in lines 111119, No! | am not Prince Hamlet, nor was meanl to be;

Summarize: Write 3 summary of Am an attendant lord, one that will do

this stanza, To swell a progress, start a scene or two, )
Advise the prince; no doubt, an easy tool,

11 deferential: yielding to someone Deferential, glad to be of use,

EnY.SpiyOn; Politic, cautious, and meticulous;

|16 maticulous: extiemely careful Full of high sentence, but a bit obtuse;

ARk pretisd dhout oemily At times, indeed, almost ridiculous—

117 abtuse: slow ta understand; dull, Almuost, at times, the Fool.

Igrowold ... T growold . ..
I shall wear the bottoms of my trousers rolled.

Shall [ part my hair behind? Do [ dare to eat a peach?
1 shall wear white flannel trousers, and walk upon the beach,

134 105 mermalds - . to me:In I have heard the mermaids singing, each to each.
mythology, mermalds attract martal

man by their beauty and their singing, ;
sometimes allowing men to live with I da not think that th‘!}’ will slng o me,

them in the sea.
I have seen them riding seaward on the waves
Combing the white hair of the waves blown back
When the wind blows the water white and black.

!
:
:
s
|




We have lingered in the chambers of the sea
0 By sea-girls wreathed with seaweed red and brown
) Till human voices wake us, and we drown.

Review your notes and
COLLABORATIVE DISCUSSION add your thoughts to your
Response Log.

Turn to a partner and discuss the poem's style. Does it remind
you of any poetry or music you listen to?

Assessment Practice

Answer these questions befare moving on to the Analyze the Text
section on the following page.

1. Which aspect of Prufrock’s life is reflected in the simile comparing the evening toa
patient etherised upon a table™?

@ his fear of the evening

') (E:) an iliness he is recovering from
@ his profession as a doctor
@ his sense of paralysis

2. How does Prufrock feel about the guests at the party he is golng to?
@ He feels alienated from them,
@ He feels hatred toward them.
@ He feels kindness from them.
@ He feels generosity toward them,

3. Lines 87-98 indicate that the woman Prufrock wants to talk to —
feels nervous In his presence

worrles that he has gone Insane

Isn't interested in what he has to say

s trying to avoid him

|
i
i
s
%
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Respond

Analyze the Text

Support your responses with evidence from the text.
NOTICE & NOTE
1) ANALYZE What does Prufrack compare the fog toin lines 15-227 How Review what
you noticed and

does this extended metaphor relate to his situation in the poem?
noted as you read

the text, Your

annotations can
help you answer
these questions

2) INTERPRET What thought does Prufrock express n line 51 when he
says, | have measured out my life with coffee spoons”?

3 ) ANALYZE Read the side margin notes about the quotation fram Dante’s
inferno at the beginning of the poem and the allusion to Lazarus in line
94, What do the quotation and the allusion have in common? How are
they connected to Prufrock’s experience?

‘:_4 ) DRAW CONCLUSIONS Why might Ellot have chosen not to clarify the
nature of Prufrock’s "overwhelming question” or what he wants to say to
the woman at the party?

(5 ) INFER Reread lines 111-125. How does Prufrock eventually resolve his
dilernma? How is this resolution related to his image of himself? Use the
chart below to record vour inferance and the details that support it

My Inference Datails from the Text

T P, (o

(6 ) CONNECT Eliot wrote “The Love Song of J, Alfred Prufrock” at a time
when new technology and media were rapidly changing society, How
might Eliot’s use of stream of consciousness reflect such changes?

£ Houchron WfSe B
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Respond

) Choices

Here are some other ways to demanstrate your understanding of the
ideas in this lesson,

Writing

o . As you write and discuss,
' Stream-of-Consciousness Poem AR e
Write a poem using the stream-of-consciousness style that Eliot Academic Vocabulary

helped pioneer.

s Write down your thoughts on paper for five minutes, not
waorrving about grammar, punctuation, or even whether what
you are writing makes sense,

s Use different-colored highlighters to identify words and phrases
that are related In some way, such as conveying the same
feeling.

e Compose a free-verse poem using the words and phrases you
have highlighted. The poem will not follow a logical order, but
there should be enough connections between ideas and images
that a reader can make inferences about the poem’s meaning,

iy

& Share your poem with a small group, and exchange thoughts
) about each other's writing,

Madia

’ 5 Cartoon
= “The Love Song of J. Alfred Prufrock”is rich in

visual imagery, Create a cartoon based on an
image in the poem.

Social & Emotional Learning
L3 Self-Esteem Advice

With a group of students, create a list of
recommendations for boosting Prufrock's self-
esteem and confidence, Discuss the following
questions 1o help you develop your advice.

& Review the poem and identify an image that
offers insight inte Prufrock’s personality.

s Create a cartoon illustration inspired by the
image,

& How does Prufrock view himself, and how
does he think other people view him? What
connection do you see between his self-image
and his relationships with athers?

s Include a phrase of sentence from the poem
a5 a caption for your cartoon,

& How does low self-esteem affect peaple in
social situations?

L Moo MR s o] Puiss,bang Corpaey

s What steps can someone take o develop a
maore positive self-image?

The Love Song of L. Alfred Prufrock 815



ESSENTIAL QUESTION:

Collaborate 7 Whatis the power of

& Compare —

Compare Themes

The poems you are about to read make use of symbols—a type
of figurative language, As you read, look for peaple, places, or
objects that seem likely to have a symbaolic meaning, Consider
how the symbaols help convey the poems’ themes,

gl’n;bols?
m Sick
Symbﬂls i

Poem by Fernand

Pages 822.834 © Pessoa

After you have read the poems, you will collaborate with a small
group to explore their themes, You will follow these steps:;

= Decide on the most important details
» Create theme statements

= Compare and contrast themes

Present your ideas to the class

816 UNIT6 COLLABORATE & COMPARE
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The Second Coming

Poem by Willilam Butler Yeats

Symbols? I'm Sick of
Symbols

Paem by Fernando Pessoa

Engage Your Brain

Choose one or more of these activities to start connecting
with the poems you're about to read.

The Power of Symbols

Create a collage based an a symbal or a group of symbals,

1. Look up the definition of symbeol in a dictionary,

2
9 i 3
.' If, :.,' 1 4

. Think of one ar more symbaols you would like to explore in an artwork,

. Collact images of the symbaol or symbaols online.

. Print out the images, and paste them onto paper or cardboard in an
intéresting compaosition,

h

-
“as

Anticipation

Think about the last time you were expecting
something big to happen—something you
might have dreaded or something you looked
forward to. What did it feel like to walt for it to
happen? Share your exparience with a partner.

=

L

Ly Sl ( fming by i | ||1|'."lh'"- Sick of SyiRbols ‘,317




Get Ready \p\ a

Understand Symbolism

818

A symbal Is a person, place, or abject that has a concrete meaning in
itself and also represents something beyond itself, such as an idea or
a feeling. For example, a rose 15 a traditional symbaol of romantic |ove,

Symbolism is the practice of using symbals, and It is also the

name of a literary movernent that began in France in the late 19th
century. The Symbaolists used symbols to suggest states of mind

and ideas that cannot be expressed directly. Like many modernist
writers, William Butler Yeats was strongly influenced by this literary
maovement, His poems often feature complex symbaols drawn from a
wide variety of sources,

Fernando Pessoa was also influenced by symbolism, but nothing
about this Portuguese poet’s work is easy to pin down, He

wrote his poems through multiple personas, which he called
*hateronyms.” Each heteronym Is a character whao has his own
approach to the art of poetry. The poam “Symbols? I'm Sick of
Symbols” was written under the heteronym Alvaro de Campos,

a naval engineer who lives in London. While some of Pessoa's
heteranyms embrace symbalism, in this poem Campos playfully
criticizes the movement.

As you read, consider which people, places, and objects could
symbolize |deas or feelings, Also, think about how the poets develop
the moods and themaes of their poems through the use of symbaols,

Focus on Genre

Ly Lyric Poetry

expresses the thoughts and
fealings of the speaker

uses sound devices such as
rhyme and rhythm to create a
musical guality

often deals with intensa
emotions surrcunding events
such as love, death, or loss

Analyze Rhythmic Patterns

In poetry, meter is a pattern of stressed and unstressed syllables. Each

unit of meter, known as a foot, consists of a combination of stressed and
unstressed syllables. These patterns create rhythm, which brings out the
musical quality of language and often serves to unify a work of literature,

= Anlamb is a foat that contains one unstressed syllable {7 ) followed by
one stressed syllable (*), For example, the word apart is an iamb,

s Atrochee is a foot that contains one stressed syllable followed by ane
unstressed syllable, as in the waord falcon,

Many forms of poetry are written in lambic pentameter, with five iambic
feetin each line. In"The Secand Coming,” Yeats primarily uses irregular
rhythms, but several of the lines are written In perfect lambic pentameter.
When he uses regular metrical lines among lines with irregular meter, he
creates a dramatic rhythm that helps support his theme.

Pessoa’s poem, on the other hand, is written in free verse, which is poetry
that does net fellew any regular patterns of rhyme or meter. Pessoa
creates a unique, irregular rhythm by using conversational language and
alternating between long and short lines,

UNITé COLLABORATE & COMPARE
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u' B Get Ready

Annotation in Action

Here is an example of notes a student made about these lines from “The
Second Coming!” As you read, mark examples of symbols in each poem,

Turning and turning in the widening gyre “The faloow. that cannot hear the
The falcon cannot hear the falconer; falcower” wiay symbolize Loss of
Things fall apart; the center cannot hold; -

ontrp

Background

William Butler Yeats (1865-1939) |s widely considered the
finest English language poet of the 20th century, He was
born in a suburb of Dublin, ireland, but he spent much of his
childhood with his grandparents in the countryside, where
he learned about Irish histary and mythology—subjects that
would heavily influence his writing. In addition to his poetry,
Yeats was a dramatist who helped found Dublin's prestigious
Abbey Theatre. In 1923 he was awarded the Nobel Prize for
Literature, Yeats wrote “The Second Coming®in 1919, shortly
after the Russian Revolution and the end of Warld War |—
events that traumatized Europe,

Farnando Peszan (1888-1935) was barn in Lisban, Portugal, but
spent part of his childhoad In South Africa, where he attended
an English school, After studying briefly at the University of
Lisbon, he worked as a commerclal translator while publishing
literary criticlsm, poetry, and prose. Pessoa wrote In English as
well as Portuguese. His work was not well known In his lifetime,
After he died, thousands of unpublished manuscript pages were
discavered, revealing the full extent of his achlevement, Today
Passoa s considered one of the masters of modernist poetry.

The Second Coming / Symbals? I'm Sick of Symbols B19
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Q NOTICE & NOTE
As you read, use the

sidle margins to make
notes about the toxt

gyraeijir) spiral.

ceremony of innocence: the
rituals (such as the rites of baptism
and martiage) that give orded 1o |ife

ANALYZE RHYTHMIC PATTERNS

Annotats: Mark the meterin
lines 7=10.

Analyze: Where does Yeats vary the
rhythm from iambic pentameter?
What effect does this have?

Second Caming: Christ's ivturn 1o
Earth, predicted in the New Testamant
to be an event preceded by a time of
terror and chaos:

Selritus Mundi i -jili (-1
jitiEmn e Lating Solvit of the Workd,
Yieats uked this werm ta refer to the
collective unconscious, a supposed
source of Images and memaories that
all hiliman beings share,

This iImage suggests the Great
Sphing in Cgypt, Built mane than 40
centuriss ago

The Second Coming

Poem by William Butler Yeats

Note places and objects in the poem that could be
symbols, and consider what they might represent.

Turning and turning in the widening gyre

The falcon cannot hear the falconer;

Things fall apart; the center cannot hold;

Mere anarchy is loosed upon the world,

The blood-dimmed tide is loosed, and everywhere
The ceremony of innocence is drowned;

The best lack all conviction, while the worst

Are full of passionate intensity.

Surely some revelation is at hand,

Surely the Second Coming is at hand.

The Second Coming! Hardly are those words out
When a vast image out of Spiritus Mundi

Troubles my sight: somewhere in sands of the desert
A shape with lion body and the head of @ man,

A gare blank and pitiless as the sun,

Is moving its slow thighs, while all about it

Reel shadaws of the indignant desert birds,

O Moo M Moot Peatviun ( ormparrsy - oy Doty il Corevris Ut
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The darkness drops again; but now [ know UNDERSTAND SYMBOLISM
That twenty centuries ol stony sleep Annotate: Mark the symbal in

- Were vexed to nightimare by a rocking cradle, line 20.

And what rough beast, its hour come round at last, Analyze: What might this object
Slouches towards Bethlehem to be born? symbolize?

COLLABORATIVE DISCUSSION

Get together with a partner or group, and discuss your reaction to
the poem's final set of images in the desert,

Review your notes and
add your thoughts to your
Response Log.

Assessment Practice

Answer these guestions about "The Second Coming” before moving
on to the next selection,

1. What situation Is suggested by the phrase "the center cannot hold”in line 37
I:n-._:) repressive government
@ political disagreement
@ artistic freedom
@ descent into chaos

2. What s the best interpretation of “The blood-dimmed tide is loosed” in line 57
@ Violence is everywhere,
The tide is receding.
@ Terrible floods are occurring.
@ The ocean is full of blood,

3. Why does the speaker say in line 10 that "the Second Coming is at hand"?
@ People are becaming more religious.
@ The world seems to be falling apart.
@ The speaker has seen a vision of Christ's birth.

@ The speaker has the gift of prophecy. [ {OEd
| Test-Taking Strategies |

The Second Coming / Symbols? I'm Sick of Symbaols
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As vou read, use the
§iidle marging o maka
notes about thit text

UNDERSTAND SYMBOLISM

Annotate: Mark the symbaols

méntioped in lines 5-7.

Analyze: What ides does the
speaker express in his elabaration
ol thase symbals in lines §- 167

Symbols? I'm
Sick of Symbols

Poem by Fernando Pessoa

Pay attention to how Pessoa uses symbols and imagery
to convey ideas in the poem.

Symbols? 'm sick of symbals . . .
Some people tell me that everything is symbols,
Thev're telling me nothing,

What symbaols? Dreams . .

Let the sun be a symbol, fine. .. 1‘
Let the moon be a symbol, fine . . &
Let the earth be a symbol, fine . ..
But who notices the sun except when the rain stops i
And it breaks through the clouds and points behind its back *3
To the blue of the sky? I
And who notices the moon except to admire F‘
Not it but the beautiful light if radiates? |
And who notices the very earth we tread? :\"
We say earth and think of fields, trees and hills,
L-'IIWI'[“I!}:lfr dunlm'-;hmj,!. it, ;
For the sea is also earth ?

Okay, let all of this be symbals,
But whats the symbol—naot the sun, not the moon, not the earth

In this premature sunset amid Tiw I:u|i|‘||_l| blie
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With the sun caught in expiring tatters of clouds

And the moon already mystically present at the other end of the sky

As the last remnant of daylight

Gilds the head of the seamstress who hesitates at the corner ’

Where she used to linger (she lives nearby) with the boyfriend who
left her? Review your netes and

Symbols? [ don’t want symbaols. add your thoughts to your
Response Log.

All I want—poor frail and forlorn creature! —
Is for the boyfriend to go back to the seamsiress.

COLLABORATIVE DISCUSSION

Turn te a partner and discuss the poem's ending. How does it
influence your understanding of the speaker’s earlier comments
about symbals?

Assessment Practice

Answer these questions about “Symbols? I'm Sick of Symbols” befare
maoving on to the Analyze the Texts section on the following page.
1. Inlines B-10, the speaker describes —

(I_:) the abstract idea of the sun

@:) the sun as a symbol of hope

G:) how the sun appears after a ralnfall

@:) the beauty of a sunset

2. Whatidea does the speaker convey inline 16 when he says "the sea is also earth™
@ symbalic language is often too vague,
@) The sea and the earth ane both symbols.
@ The sea s part of the earth,
@ Rising seas are diminishing the earth,

3. Why does the seamstress hesitate at the corner?
('E:) She s waiting for the boyfriend to join her.
She ysed to spend time there with her boyfriend.
(:E) She daesn't want to walk home in the dark,

@ She daesn't want to walk back ta work.

(OE |

L‘I‘umung Strategles ]
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Analyze the Texts

Support your responses with evidence from the texts,
: ONGIICPAHU!L
{1“) INTERPRET In lines 7-8 of "The Second Coming,” what does the speaker mean when ek what
he says, “The best lack all conviction, while the worst / Are full of passionate intensity™? you noticed and
noted as you read
the text. Your
2 ANALYZE Whatis jronic about the image that comes to the speaker’s mind after he annotations can
declares, "Surely the Second Coming is at hand"? help you answer
these questions,

{_3'} CONNECT What does the sphinx-like image in lines 13-22 of "The Secand Coming”
symbaolize? How might this symbol be related to historical events around the time
Yeats wrote this poem, such as the Russian Revolution or World War 17 Use the chart

below to record your answer,

What the Symbol Represents Connection to Historlcal Events

fﬂl ANALYZE Reread lines 5-7 and B-16 of "Symbols? I'm Sick of Symbaols.” How does
Pessoa change the poem's rhythm when he goas from mentioning common symbols
to describing more detailed experiences?

[IIIE-._} DRAW CONCLUSIONS In*Symbols? I'm Sick of Symbols,” what does the speaker
value in the image of the seamstress that he doesn't find in symbaols such as the sun,

the maoan, and the earth?

"..,5,..\:' COMPARE Compare the speaker’s tone, or attitude, in lines 1-17 of "Symbols? I'm
Sick of Symbols” with the tane in lines 18=27, How does this shift in tone support the
idea expressed at the end of the poem?

824 UNIT6 COLLABORATE & COMPARE
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Choices

Here are same ather ways to demaonstrate your understanding of the
ideas in this lesson,

Writing
L3 Literary Analysis

Write a three- to five-paragraph analysis of one of the poems in this
lesson. Discuss the following elements;

s theme

& rhythm
s symbols
& imagery

s lone

Research
> Common Symbols

Objects and Images can gain symbolic meaning
over time, With a small group, research the

history behind these familiar symbols:
s the Statue of Liberty

Media
e the skull and crossbones symbol

# the Bluetooth symbol

Respond

As you write and discuss,
be sure to use the
Academic Vocabulary
waords,

|

=
|

Ll

i

I
[
[mw
| denote |
| undergo |

L Song Adaptation

Bath of the poems in this lesson have a strong

rhythim, With a partner, adapt ane of the poems

into a song.

1. Agree on which poem you will adapt.

2. Decide on a genre of music for the song.

3. Choose lines from the poem for different
parts of the song's verse, chorus, and bridge,

4. Improvise music for the poem, using
whatever instruments you have available or
just by drumming on a desk.

The Second Coming / Symbals? I'm Sick of Symbols 825



Respond (]|

Compare Themes

826

Symbols play an important role in both "The Second Coming™and
"symbaols? I'm Sick of Symbals” However, the poems are quite different
fram each other, Yeats uses symbols to express a grand vision, while
Pessoa works on a much more modest scale to make a point about
symbaolism. Compare how the two authors develop thelr themes, As
you conslder the themes of the poems, think about

® key statements made by the speaker in each poem

s central images that play important symbolic roles or evoke the
theme

& the speaker’s tane, or attitude, toward a subject

In a small graup, identify similarities and differences between the two
poems, Record your thoughts in the chart,

“The Second Coming”

Key Statements

Central Images,
Symbols

Tone

UNIT6 COLLABORATE & COMPARE
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n_ B8 Respond

) Analyze the Texts

Discuss these questions in your group.

(1 COMPARE What similarities and differences do yvou see in how the two poets use
imagery and symbals?

2 | ANALYZE What is the overall tone of each poem? How does the tone reflect the
poem’s topic?

'3 ) EVALUATE Which poet expresses ideas more clearly? How might this relate to
their different approaches to symbolism?

"Id | CRITIQUE Yeats's speaker expresses a prophetic view of history, while Pessoa's
speaker gets emotional about something he observes on a street corner. Which
poem is mare likely to appeal to readers today? Explain,

Collaborate and Present

Now your group can continue exploring the ideas in these texts by identifying and
comparing their themes, Follow these steps:

(1 | DECIDE ON THE MOST IMPORTANT DETAILS With your group, review the
) chart you created to identify the most important details, including symbals, from
each poem. Identify points you agree on, and resolve disagreements through
discussion, basing your decisions on evidence from the texts,

(2 ) CREATE THEME STATEMENTS State a theme for each poem, using complete
sentences, Remember, itis up to you and your group ta infer the themes based on
details. Use a chart like the ane shown to help determine each poem’s theme.

| Detail Detail Detail

Theme:

'3 ) COMPARE AND CONTRAST THEMES With your group, discuss similarities and
~ differences in the themes of the poems. Listen actively to the members of your
group, take notes, and ask the group to clarify any peints you do not understand,
Identify points of agreement or disagreement bafore you present your ideas,

4'_,! PRESENT YOUR IDEAS TO THE CLASS Now it is time to present your ideas,
" State your conclusions about the themes of the poems, Cite text evidence from
) the poems to support your ideas, Discuss points of similarity and difference in the
themes, You may adapt the charts you created or use other visuals to help convey
your ideas to the class,

€ Hoagiros Mife Haerour Publsang (ampans
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ESSENTIAL QUESTION:
?  How do you measurea
person’s worth?

Collaborate

& Compare

Compare Arguments

You are about to read two arguments about the unequal
distribution of wealth in modern society. As you read the
arguments, notice how each author tries to influence his
audience by appealing to reason, emotions, personal values, or
the desire to fit in. Then think about how the arguments relate
to one another,

MEMTOR TEXT MENTOR TEXT

: Threat
T nequality

speach by 5adig Khan

pages 834 B3>

After you have read both texts, you will collaborate with a
group on a project. You will

= Develop questions
& Gather information
# Share research

& Collaborate and create a policy proposal

828 UNIT6 COLLABORATE & COMPARE

& Hneghiton Mhe Hascoe Fubleing Lompars « g Cesity (1 O beibion Koy ] (Cmesstt Sporicsl

Bemmesroch



) The Threat of Inequality

Speech by Sadig Khan

Engage Your Brain

Choase one or more of these activities to start
connecting with the speech you're about to read.

Prolific Speaker

As a member of Britain's parliament and later
the mavor of London, Sadigq Khan has given
many public speeches, With a partner, listen
to an audio recording or watch a video of
ane of his speeches, and discuss his speaking
style, Do you find him a compelling speaker?
Explain why or why not.

Focus on Inequality

Soclal ineguality can involve the opportunities

avallable to people, thelr status, their wealth,

or how they are treated. Discuss the following

questions with a group of students: E

e What forms of inequality exist in your
community?

pose—

& Hasinequality decreased, increased, or
remained the same over the past five years?

g o

g Y
S

How might inequality pose a threat to the
cammunity?

g

T S

i

:
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Get Ready

Evaluate Persuasive Techniques

Sadig Khan delivered the speech you are about to read in 2014,

a time when politicians and economists began to pay greater Focus on Genre

attention to rising inequality between wealthy and ordinary people, Speech

He used persuasive techniques to help canvince his listeners to s isatalk or public address
accept his position on this issue, Persuasive technigques are the presented to an audience
methods speakers and writers use o influence others, This chart lists = may have one or more

some commaon ways to appeal to an audience, purposes, such as to entertain,

ta explain, or to persuade
= may conclude with a call to

Parsuaslve Technique Explanation actlon
= may be recorded or
Uses facts and evidence to suppert a transcribed for later reading
Lagical Appeal position, appealing to an audience's and analysis

reasoning or intellect

Invokes shared values and principles to

Ethical Appeal appeal to the audience's sense of right and
wrong
Arouses strong feelings in an audience,
Emational Appeal

such as pity or fear

Encourages people to support an idea or

nd A
BN AR} cause because it is popular

Look for examples of these techniques as you read Khan's speech.

Identify Repetition and Parallelism

Rhetorical devices are often used in speeches to help capture an
audience’s attention, In his speech, Khan uses the following devices.

= Repetition is the technique of repeating words or phrases in a text.
Writers often use repetition in speeches to emphasize a point they are
making,

=« Parallelism is the use of similar grammatical constructions to express
ideas that are related or equal in impartance. This device is a useful
way to present contrasting ideas. Parallelism also can make writing
mare rhythmic and memorabile.

As you read "The Threat of Inequality,” notice how Khan's use of these
devices enhances the power and persuasiveness of his writing,
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n Get Ready

Annotation in Action

Here is an example of notes a student made about this paragraph from
“The Threat of iInequality.” As vou read, mark examples of persuasive
techniques in the speech.

There are four reasons why inequality maiters: Gthical appeal— wawnts Listeners to
Firstly, it causes the cost-of-living crisis think about fatrwess

which so many people are facing. Secondly,

inequality is bad for economic growth. Thirdly,

inequality is the most important factor in

determining the happiness of society and the

cohesiveness of our communities. And finally,

a belief in equality and basic moral fuirness is a

foundation of British society.

Expand Your Vocabulary

Put a check mark next to the votabulary words that you feel comfortable
using when speaking or writing.

disconnect |
Turn ta a partner and talk about the vocabulary words

' ‘ you already know, Then, write a few sentences about
what you know about inequality, using as many of the

volatile vocabulary words as you can,

| As you read “The Threat of Inequality,” use the

definitions in the side column to help you learn the

vocabulary wards you don't already know,

cohesiveness

succinetly l

Background

Sadig Khan (b. 1970} was barn in London. His parents, a bus driver
and a searmnstress, immigrated to Britain from Pakistan shortly
before his birth. He bagan his career as a human rights lawyer, and
later he was elected to Britaln's Parllament. In 2016, he became the
first Muslim mayor of Lendon. One of Europe’s largest and most
diverse citles, London has seen rsing levels of Inequality In wealth
and Income aver the past few decades, Khan delivered his speech
“The Threat of Inequality” to a British trade union in 2014,

The Threat of Inequality
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As you read, use the
side margins ta make
notes about the text

disconnect

{ilis "ka-néki ") n. a lack aof
connection or a gap between
Twio things.

The Threat of
Inequality

Speach by Sadiq Khan

A politician argues that inequality harms Britain's
economy and society.

Iw.m[ to talk to you today about an issue that is the single biggest
threat to our economy, our society, and 1o the well-being of the
British peaple today. An issue that is the biggest dividing line in
British politics, And a problem that affects all of vou and all your
members,

I want to talk to you about the growing disconnect between the
wealth of our nation and the finances of working people, and the rise
in inequality in Britain which it causes. A rise in inequality of income
and wealth, but also in the distribution of power.

Its impaortant to start by explaining why this matters so much,
We see every day that our economy has stopped working lor ordinary
people, with the benefits going to those at the top and the rest being
left behind, But we must take the time to reflect on exactly why this
Browing |:'|L'4,|g|:|]1r}' Imatters i| were lo Lllzl\'inl,.i,' Britain l||.\\l |I'.'-. I}w
;lt'lilm‘l“ issue of our age

I'here are four reasons \'.h}' H'n.'-.{u.\]li:.‘ matters: I"jr'hﬂ)'. it causes
the cost-of-living crisis which so many people are facing. Secondly,
inequality is bad for economic growth. Thirdly, inequality is the most
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important factor in determining the happiness of society and the
cohesiveness of our communities. And finally, a belief in equality and
basic moral fairness is a foundation of British society.

| want to explore these reasons in a little more depth, Firstly,
the cost-of-living crisis. Every week, government ministers hit the
airwaves, claiming the latest set of economic statistics show that our
economy is lixed, And there is no doubt that after years of flatlining,
the economy is finally growing. But this Is just not reflected in
day-1o-day life for most people. It makes them furious to hear the
government claim the crisis is over, when they and their friends
and family are all still suffering. When their wages are still frozen.
When their job is no more secure. And when earnings are still barely
keeping up with outgoings.

The vital link between the wealth of the country as a whole and
people’s family finances has been broken. Quite frankly, our economy
i« no longer working for most people. The benefits of growth
increasingly go only to those at the top. Meaning that despite growth
in the economy, the cost-of-living crisis continues to deepen for most
people. Ed Miliband' summed it up brilliantly at our conference last
year when he said: "a rising tide used to lift all boats, now it only
seems to lift the yachts”

Secondly, inequality actually limits the potential for growth
in our economy. And you don't have to take my word for it. The
International Monetary Fund said exactly this in a groundbreaking
report in February. The report said: "Countries with high levels of
inequality suffer lower growth than nations that distribute incomes
more evenly” It went on to say: “Inequality can also make growth
more volatile and create the unstable conditions for a sudden
slowdown in growth.” In the murky world of economics, it doesn't get
more definitive than that, And if the IMF isn't enough to convince
you, you should read a speech delivered last week by Mark Carney.
He is the governor of that famous left-wing institution —the Bank
of England. In a brilllant speech about the dangers of inequality, he
summed it up succinetly: “Relative equality is good for growth.”

Thirdly, inequality damages the happiness and well-being
of everyone in our society, And threatens the very fabric of our
communities. How many of you have heard of a book called The
Spirit Level® Put your hands up if you have heard of it. It is the book
that has had the biggest impact on my views in recent years. The
authors comprehensively proved that inequality is bad for the health,
happiness, and well-being of everyone in society. From those at the
very top, to those at the very bottom.

It's worth pausing on that. Inequality is bad for the very
weilthy—those who benefit most—just as it is bad for those at the
bottom. They proved that inequality causes shorter, unhealthier, and

. —

1 Ed Miliband was the lesder of the Labour Party fram 2010 to 2015

¥ The Spirit Level Why Greater Equality Makes Sacieties Srronger was wiitten by two prolesson
ol epidemiolony, Richard Wilkinson aned Kate Piekett

cohesiveness
{kiv-heé siv-nas) p, the condition af
sticking together n a group,.

EVALUATE PERSUASIVE
TECHNIQUES

Annotate: In paragraph 5 mark
the words or phrases that indicate
an emational appeal

Evaluats: How might this
emational appeal help persuade
the audience? Do you consider
the appeal offective? Explain,

volatile
(vl ‘a-1l, 111 7) adl. unstable and
prane {a extremes

succinctly

{sak-sinpgkt’1&) ady. a way of
speaking n a conclse or brief
manner.

IDENTIFY REPETITION AND
PARALLELISM

Annotate: Mark ane or more
examples of parallelism (n
paragraph 9.

Analyze: What are the effects of
the parallelism?

The Threat of Inequality
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Q MOTICE & NOTE

NUMBERS AND STATS
When you notice the use of
speciflc quantities or comparlsons
to show amounts, size, or scale,
you've found a Numbers and
Stats signpost,

Notice & Note: In paragraphs
10-12, mark the statistics that the
author uses in relation to income
equallty in Britaln,

Evaluate: Why does Khan
include these statistics?

IDENTIFY REPETITION AND
PARALLELISM

Annotate: Mark a repeated word
In paragraph 13,

Analyze: Why does Khan use this
repetition?

ascommadations
{a-kain “a-di shoiz) 0, lodgings,

Review your notes and
add your thoughts to your
Response Log.

unhappier lives. It increases the rate of teenage pregnancy, violence,
obesity, imprisonment, and addiction. And most importantly, it
destroys relationships between individuals born in the same society
but into different classes.

The final reason that we must fight inequality is because it is
rejected by the British people. It offends our most basic sense of
fairness and traditional British values. In the most recent polling,

80 percent of British people said the income gap in this country is
too high. Eighty percent. And even more—487 percent—think that
growing inequality is unfair.

The British people are well and truly fed up with inequality. There
is no doubt that Britain is becoming a less equal country. And the speed
at which inequality is growing is increasing. Over the last year alone,
the share of post-tax income of the top 1 percent of taxpayers—that’s
just 300,000 people—has risen from 8.2 percent to 9.8 percent.

Yet at the same time, the bottom 90 percent—a total of 27
million hard-working Britons—have seen their share of income fall
from 71.3 percent to 70.4 percent. And it is a problem that is getting
waorse under the Tories and the Liberal Democrats,” The increase in
wealth of the richest 100 people in Britain in the last year was 40.1
billion pounds. That's enough to pay a year’s rent for nearly half of all
renting households. Or to pay the energy bill for all 26,4 million UK
households for over a year,

It is a stain on both their parties that they have refused to
recognize inequality as the problem it is, A stain of which [ believe
even future Tories and Liberal Democrats will be ashamed.

In London we see the problems of inequality at their most
extreme, Many of the wealthiest people in the world live in London,
And they are thriving. They eat in the best restaurants in the world,
They enjoy the best arts, theater, and culture in the world. But living
side by side with them is the other 99 percent of Londoners, Who
waork long hard hours—longer than ever before. But for whom life has
got more difficult. For whom wages have remained frozen. Who take
the bus to work hecause the tube is now too expensive. Who long ago
gave up on the dream of owning their own home. And wha live in
ever smaller and more overcrowded accommaodations as the cost of
rent goes up and up.

London really has become a tale of two cities. And our cities’
economy no longer works for the majority of Londoners. The gap
between the two Londons is growing ever faster. Our job—as the
Labour Party and the trade union movement—is to bring the two
Londons—and the two Britains—back together. To close the gap
between Notting Hill and Newham." And build a true One Nation
economy and society,

¥ The Conservative Party [also known as the Tories) and the Liberal Damacratic Party formed
a coalition gavernment in 2010, 11 lasted until 2015,

4 Mearting Hill 1§ a wealthy district of London, Newham s a Landan borough with high rates
of poveity and insguality
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COLLABORATIVE DISCUSSION

Has the author persuaded you that wealth and income equality
threaten society? Discuss your thoughts with a partner,

Assessment Practice

Answer these questions before moving on to the Analyze the Text
section on the following page.
1. Which statement sums up paragraph 57
G] Britain's economy has stalled after years of growth.
G] The growing economy does not benefit ordinary peaple,
{c?_ | Government ministers have lied about economic statistics.

(p) Anger has blinded many British people to economic improvement,

2. What is the main persuasive technigue that Khan uses in paragraph 107
QA) logical appeal
{;_) ethical appeal
(c) emotional appeal

(p) bandwagon appeal

3. Which waord best describes Khan's tone in discussing the Tory and Liberal
Demaocratic parties?

(1} scornful
(ﬂl_) perplexed
(c) concerned

(o) disappointed

| Test-Taking Strategies |

A . s L r———
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Respond

Analyze the Text

Support vour responses with evidence from the text,
- Q HOTICE & NOTE
1) ANALYZE [n the chart below, pravide an example of éach type of persuasive Review what
technigque Khan uses in his speech, and explain how he makes this appeal, you noticed and
nated as you read
- — the text. Your
' ; ; = =
‘ Type of Appeal | Example [ Explanation annotations can
— } i - —— help you answer
| Logleal . ‘ , these questions.
| |
| ! |
- Ethical " |
‘ |
I F 1 |
: Emotional 'I - ' '
! | 1
| i
{ ! 1
Bandwagon :

( :{.) ANALYZE In paragraph 6, Khan quotes another palitician who said, “a rising tide
used to lift all boats, naw It anly seems to lift the vachts! How do you interpret this
statement? Why does the parallelism of the quotation help make it effective?

\ 3 ANALYZE In paragraph 7, how does Khan support his argument that inequality limits
the potential growth of the British economy? Did you find this evidence persuasive?
Explain your response.

-l | EVALUATE Review the author’s use of Numbers and Stats in paragraphs 10-12.
How well do these figures suppart the author's logical appeal?

(5 ) CRITIQUE What suppert could Khan have included to make his argument more
effective?

(6 | CONNECT Do you think that Khan's argument about inequality s relevant to the
asconomy of the United States? Explain why or why not.

836 UNIT6 COLLABORATE & COMPARE
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Choices

Here are some other ways to demenstrate your understanding of the
ideas n this lesson.

Writing
5 Speech
As you write and discuss,
Write a speech in which you express your opinion about a social b& sure 1o uss the
Issue that concerns you. Academic Vocabulary
words,

s Begin your speech with a clear statement of your ¢laim,

& Support your claim with reasons and evidence,

s Use at least two persuasive techniques in your argument,
s Emphasize meaning through the use of parallelism or
repetition,
[
Resaarch

L5 Presentation on Inequality

With a group of students, research statistics

far wealth and income inequality in your l“;"""

community, and discuss whether inequality is Bumper Sticker

a major prablem where you live, Then, present Design a bumper sticker to promote one of

your findings and conclusions ta the class. Khan's ideas about inequality,

s Consult reliable sources such as government s Compose a short, pithy statement 1o express
agencies or unlversity websites, the idea.

# Use charts to display data that supports your s Create an eye-catching design that
group’s ideas. combines graphical elements and text.

& Submit your bumper sticker for display in
the class.

The Threat of Inequality 837
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Expand Your Vocabulary

PRACTICE AND APPLY

Use your understanding of the vocabulary words to answer each question.

[ disconnect l | coheslveness l | volatiie | succinetly | il::nmmdllhm;

1. Describe your :

2. What happens when you and your friends experience a ?

3. What might cause a crowd to react in a way?

4. Why might you want to give directions to a lost stranger?

5. Glve an example of a group that has . How do they show this quality?
Vocabulary Strategy

s Parts of Speech

Some words can be more than one part of speech, Context clues can help you determine
the ward's part of speech, even If you know only one meaning of the word, Notice the
word's position In a sentence to determine its part of speech and meaning.

I feel a complete disconnect between the world as it is portrayed in the news
and my personal experience of it, {Disconneet is a noun.)

After you have drained the garden hose, disconnect it from the faucet, roll it
up, and store it in the garage. (Disconnect is a verh,)

PRACTICE AND APPLY

Lise context clues to determine the part of speech of the boldfaced word in each
sentence, Then, choose one of the words and write a sentence using the word as a
different part of speech. Cansult a dictionary as needed.

1. An accountant reviews our family’s finances and helps us create a yearly ’ (€]}

budget. Interactive Grammar
Lessan: Determining Parts
2. Every morning the stable worker ministers to all the horses, feeding of Speech

them and cleaning out their stalls,

3. The wildfires had a devastating impact on the community.
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Respond

Watch Your Language!

Who vs. Whom toEd
The proncuns who and whom are often confused. Read the following Interactive Grammar

Lesson: Who and Whom

sentences from "The Threat of Inequality”

Who work long hard hours—longer than ever before. But for whom life has
got more difficult. For whom wages have remained frozen.

s Whols used as a subject. Like other subjective pronouns (she, he, it, |, they, and we), it is
often followed by a verl.

& Whom is used as the object of either a verb or 4 preposition. Like other objective
pronauns (him, her, them, and us), it receives an object or action,

The author is a woman whe needs no introduction. { Who is a subject
followed by a verh.)

The author is a woman whom 1 have known for vears, ( Whon is the object of
the verb have known,)

if you are not certain whether to use whe or whom in a sentence, rearrange the words and
replace who or whom with a subjective or objective pronoun that makes sense,

The author is a woman, She needs no introduction,

The author is a woman. | have known her for years.,

PRACTICE AND APPLY

Look back at an earlier piece of writing that you submitted for class, Do a search for the
words whe and whom. Did you use them correctly? Revise your writing as needed to
reflect the correct usage of the two pronouns,
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Dﬂ TEXT

The Inequality Bogeyman

Editorial by Thomas Sowell

Engage Your Brain

Choose one or more of these activities to start connecting
with the editorial you're about to read,

Bogeyman

l‘ I‘IJSI

ALARM

The word bogeyman refers to an exaggerated
or nonexistent threat used to intimidate others,
Create a cartoon that exposes a bogeyman.

High-Flying Earners

With a group of students, write down
the names of five wealthy people who
are living today. Answer the following
questions:

& How did they become wealthy?

Identify a“threat” that you think is
exaggerated or doesn't even exist,

Consider why other people are afraid of this
idea, issue, or activity,

Using techniques such as exaggeration and
irony, create a cartoon panel or strip about
the bogeyman,

e How have their careers affected you
personally?

# Do you think that they deserve

their wealth? f""“"-'—
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Get Ready

Analyze Deductive Reasoning

When writers use deductive reasoning, they present a general

principle, apply it to a specific situation, and then use reasons and Focus on Genre

evidence to arrive at a logical conclusion. Use the chart below 1o Li' Editorial
help vou analyze a deductive argument. = expresses an opinion, often on
a controversial tople
GQuastion Analysis & often found on the aditorial
page of a newspaper
Is the general If the author does not state the general = presents an argument and
principle stated ar principle directly in a deductive argument, uses rhetorical techniques to
implied? identify it for yoursell as part of your analysis, persuade réaders

Instead of assuming that the principle is
sound, ask yourself whether [t is truly based
on evidence,

Is the general
principle sound?

Ta be valid, a conclusion in a deductive
argument must fallow lagically fram the
general principle and the specific situation.

|5 the conclusian
valid?

As you read “The Inequality Bogeyman,” analyze Thamas Sowell's
deductive reasoning,

Evaluate a Counterargument

A counterargument is an argument made to refute an opposing
view, The writer acknowledges the opposing view, and then refutes
it using Ideas and evidence, "The Inequality Bogeyman” presents a
counterargument to the idea that wealth inequality is a major social
prablem,

In arguing against an opposing view, some writers resort to using
loaded language, or words with strong connotations that appeal to the
audience’s biases, For example, the words freeloader and dependent both
describe a person who relies on financial support, but freeloader has the
negative connatation of someone who takes advantage of others, When
you come across loaded language in an argument, be aware that it may
disquise lagical errors or lack supporting evidence.

The Inequality Bogeyman 841
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Annotation in Action

Here is an example of notes a student made about a passage in“The
Inequality Bogeyman.” As you read, mark examples of loaded language In
the editorial.

One of the problems with so many twtellectial elite— wegative word choloe
discussions of income and wealth is that the
intelligentsia are so obsessed with the money
that people receive that they give little or no
attention to what causes money to be paid to
them in the first place.

Expand Your Vocabulary

Put a check mark next to the vocabulary words that you feel comfortable
using when speaking or writing.

implication
Turn to a partner and talk about the vocabulary words
innate you already know. Then write a sentence using at least

one of the words,
intalligentsia

As you read "The Inequality Bogeyman,” use the
Zoro-3Um definitions in the side column to help you learn the

vocabulary words you don't already know.
Innumaerable

Background

Thomas Sowsll (b, 1930) is a prize-winning economist and
author known for his controversial views, As an advocate of the
free-market econamy, Sowell believes the government should
refrain fram interfering in the worlds of commerce, business, and
tracle. He has written that cultural circumstances cause Income
inequality and believes statistics related ta income inequality can
be misleading.

C Fiowgiamn Wafli Faeroar Pidiiching oopuey - impge (g 00 Reenedy (T Newralae
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The Inequality
Bogeyman

The focus on "social justice" ignores the
collective wealth that unequal abilities create.

Editorial by Thomas Sowell

An economist looks on the bright side of inequality.

Duriny,a recent lunch in a restaurant, someone complimented my
wife on the perfurne she was wearing. But I was wholly unaware
that she was wearing perfume, even though we had been in a car
together for about half an hour driving to the restaurant.

My sense of smell is very poor. But there is one thing I can smell
far better than most people—gas escaping, During my years of living
on the Stanford University campus, and walking back and forth
to work at my office, I more than once passed a faculty house and
smelled gas escaping. When there was nobody home [ would leave a
note, warning them.

When walking past the same house again a few days later, [ could
see where the utility company had been digging in the yard—and,
after that, there was no more smell of gas escaping, But apparently the
people who lived in these homes had not smelled anything.

These little episodes have much wider implications. Most of us
are much better at some things than at others, and what we are good
at can vary enormously from one person to another. Despite the

NOTICE & NOTE Q
As you read, use the

side margins to make
notés about the text,

O NOTICE & NOTE
EXTREME OR

ABSOLUTE LANGUAGE

When you natice language
that leaves no doubt about &
situation ar an event, allows
NO COMAramise, or seems (o
EXAQGErate or Overitate a case,
yau've found an Extreme or
Absolute Language signposl.

Motice & Note: Mark a word in
paragraph 4 that has a negative
connotation.

Evaluata: How does this
word relate 1o the author’s
counterargument?

Implication
{fim “pli-kashan) n. an implied
meaning.
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innate

(=it ", In"it") adl. a quality
niatural of prédent fram birth
rather than learnad.

ANALYZIE DEDUCTIVE
HREASONING

Annotata: Mark statements
irn paragraphs 5=6 that imply a
general principle,

Analyze: What genaral principle
do these statements conviy?

intelligentsia
(In-18l-2-j8nt"sé-a) n. the
intellectual elite af 4 society.

EVALUATE A
COUNTERARGUMERNT

Annotate: Reread paragraphs 7
and 9. Mark phrases that imply an
opposing view about ineguality.

Infer: What is the opposing view
that the author wants 1o refute?

Zoro-5um
[#irt-aiim) ad), a situation in which
a gain is affset by an equal loss,

innumerahble
{T-nu ‘mar-a-hal) adj. tao many
Parts to count.

preoccupation—if not obsession—of intellectuals with equality, we
are all very unequal in what we do well and what we do badly,

They may not be innate, like a sense of smell, but differences in
capabilities are inescapable, and they make a big difference in what
and how much we can contribute to each other’s cconomic and other
kinds of well-being, If we all had the same capabilities and the same
limitations, one individual’s limitations would be the same as the
limitations of the entire human species.

We are lucky that we are so different, so that the capabilities of
many other people can cover our limitations,

One of the problems with so many discussions of income and
wealth is that the intelligentsia are so obsessed with the money that
people receive that they give little or no attention to what causes
money to be paid to them in the first place.

Money itself is not wealth, Otherwise the government could
make us all rich just by printing more of it. From the standpoint
of a society as a whole, money is just an artificial device to give us
incentives to produce real things—goods and services, Those goods
and services are the real "wealth of nations,” as Adam Smith' titled his
treatise on economics in the 18th century,

Yet when the intelligentsia discuss such things as the historic
fortunes of people like John 1. Rockefeller, they usually pay little—if
any—attention to what it was that caused so many millions of people
to voluntarily turn their individually modest sums of money over to
Rockefeller, adding up 1o his vast fortune.

What Rockefeller did first to earn their money was find ways
to bring down the cost of producing and distributing kerosene to o
fraction of what it had been before his innovations. This protoundly
changed the lives of millions of working people.

Before Rockefeller came along in the 19th century, the ancient
saying “the night cometh, when no man can work” still applied. There
were not vet electric lights, and burning kerosene for hours every
night was not something that ordinary working people could afford.
For many millions of people, there was little to do after dark except
go 1o bed.

Too many discussions of large fortunes attribute them to
"greed”—as If wanting a lot of money is enough to cause other people
to hand it over to you. It is a childish idea when you stop and think
about it—but who stops and thinks these days?

The transfer of money was a zero-sum process, What increased
the wealth of society was Rockefeller’s cheap kerosene that added
hundreds of hours of light to peoples lives annually.

Edison, Ford, the Wright brothers, and innumerable others also
created unprecedented expansions of the lives of ordinary people,
The individual fortunes represented a fraction of the wealth created,

|

¥ Adam Smith was a Scottish philosopher wha wrote 4 ploneering study of economics,
An Inguley into the Nofure and Couses of the Wealth of Manions 117 76],

 Kerosene is a luel used for burning in lamps and lor powering jet englines
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Even those of us who create goods and services in more mundane
ways receive income that may be very important to us, but it is what
we create for others with our widely varying capabilities that is the
real wealth of nations.

[ntellectuals’ obsession with income statistics—calling envy

nncial_justice —ignores vast differences in productivity that are far Review your notes and
more fundamental to everyone’s well-being. Killing the goose that add your thoughts 1o your
lays the golden egg has ruined many economies. Response Log.

COLLABORATIVE DISCUSSION

Do you agree with the author's view that ordinary people benefit from
the actions of the very wealthy? Discuss with a partner or small group.

Assessment Practice

Answer these questions before moving an to the Analyze the Text
section on the following page.

1. This question has two parts. Answer Part A, then Part B,

The author of “The Inequality Bogeyman® makes the claim that wealthy people
have a lot of maney because they—

QD are phsessed with becoming rich

@ have the same limitations as everyone else
IE.'._-) have a natural ability to make money

@ create things that people want to buy

How does the author support his claim stated in Part A7
@ He offers examples of successful entrepreneurs,

He provides anecdotes to show how people have different capabilities.
@ He quotes from Adam Smith's economic treatise, The Wealth of Nations,

@ He uses language that engages readers’ biases against the poor,

2. What does the author of "The Inequality Bogeyman” mean when he says that
attributing large fortunes to "greed” s "a childish idea”?

@ He expresses his opinion that greed is a good thing.
@ He hints that the idea is one that deserves greater scrutiny.
{_;::} He Iimplies that only children would belleve this idea,

C@ He suggests that the idea |3 nat well thought out. | @H !
| Test-Taking Strategies |

The Inequality Bogeyman B45



Respond a

Analyze the Text

Support your responses with evidence from the text.

1 i

General Principle

ANALYZE Use the graphic arganizer to Identify the elements of Sowell's deductive
dargument.

sSpecific Situation

|
! Lagical Conclusion
|
|

a)

846

| ANALYZE How do the anecdotes in paragraphs 1-3 relate to the author’s general

principle? Do you think that this is an effective way to introduce the principle? Why or
why not?

EVALUATE Is Sowell's conclusion about wealthy individuals valid? Explain why or
why not.

EVALUATE Does Sowell's use of deductive reasoning make his argument clear,
convincing, and engaging? Explain your response,

1 ANALYZE |dentify an example of Extreme or Absolute Language that the author

uses in paragraphs 7 and 9, and explain why it has a negative connotation,

| EVALUATE Does Sowell provide a strong rebuttal of the “intelligentsia’s” view about

wealth and inequality? How could he have strengthened his counterargument?

| CONNECT Which wealthy people in our sociéty today could Sowell have mentioned

to add support for his conclusion? Explain why,

UNITE COLLABORATE & COMPARE

o NOTICE & NOTE

Review what

you noticed and
noted as you read
the text. Your
annotations ¢an
help you answer
these gquestions.
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Respond

Choices

Here are some other ways to demonstrate your understanding of the
ideas in this lesson,

Writing
L Letter
As you write and discuss,
Write a letter to Sowell In response to his argument, be sure to use the
& Address the support he provides for his claim about the social h“r:'m"v““"“w
words,

benefits of inequality, Do you think he offers enough evidence?
Explain why or why not.

& Discuss how his conclusion relates to your own experiences and
the experiences of people you are close to.

ol

Ly Wealthy Innovators

With a group of students, research the wealthy
individuals Sowell discusses in paragraphs 9-14,

Answer the following questions;

Speaking & Listening
: < ;
& How much wealth did they accumulate? [_) Paired Discussion

s  What Innovations led to their wealth? ,
With a partner, discuss how your perception of

incame.

s Do you tend to see wealthy people as more
competent than others?

& s itfair for some people to have extreme
wealth?

& Does your perception of wealthy people
change If they donate a lot of their money to
charities?

The Inequality Bogeyman 847
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Expand Your Vocabulary

PRACTICE AND APPLY
Use your understanding of the vocabulary words to answer each question.

i Im'pllltflllun | Inn_lh J | lnﬁﬂlginhll J ‘ :m:um 1 innumerable ]
1. Which vocabulary word goes with balanced? Why?

2. Which vocabulary word goes with significance? Why?

3. Which vocabulary word goes with elites? Why?

4. Which vocabulary word goes with natural? Why?

5. Which vocabulary word goes with countiess? Why?

Vocabulary Strategy
L Compound Adjectives

A compound adjective is composed of two words used together to describe a noun, A
compound adjective may be a single word, such as childlike, but many are hyphenated,
like zero-sum. Look at the sentence from “The Inequality Bogeyman”

The transfer of money was a zero-sum process.

The word zero-sum is a compound adjective, The hyphen between the wards zero and
sum helps readers avoid confusion, Without the hyphen, the word—zerosum— would be
difficult to read and understand.

PRACTICE AND APPLY

Cambine words from the two boxes ta create four hyphenated compound adjectives,
Then, use the compound adjectives in original sentences to show that you understand
their meaning.

open assured
salf behaved
wiel| confident
consclous
dressed
known
minded
possessed
spoken

848 UNITS COLLABORATE & COMPARE
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Respond

Watch Your Language!

Rhetorical Questions

A rhetorical question is a question to which no answer is expected. Writers
use rhetorical questions for emphasis, to evoke a response in the audience,
of ta suggest that their claims are so obvious that everyone should agree
with them, Employed appropriately, rhetorical questions can enhance an
argument.

In“The Inequality Bogeyman,” Sowell uses a rhetorical question in paragraph 12

It is a childish idea when you stop and think about it—but who stops and
thinks these days?

Sowell does not expect his readers to have a specific answer to the question he raises. He uses
the rhetorical question to achieve two goals;

& to get readers to think critically about the idea that rich people are greedy
e todiscredit people who hold a view opposed to his position on the subject

The chart below shows some examples of rhetorical guestions and thelr specific purposes,

Purpose Examples

Emphasize a point Who gets to decide such an important issue? Should
you? Your parents? Your teachars?

Evake an emational response Don't you and your children and their children deserve
a better Jife?

Inject humor Seriously? Who knewd

intraduce skepticism ar douln Hew could that be rght?

Irite eritical thinking 15 this the fight approach?

PRACTICE AND APPLY

Review a recent plece of argumentative writing you wrote. Look for places where you
could add a rhetorical question to emphasize a point, evoke an emotional response,
introduce humaor, sow doubt, or provoke critical thinking. Revise your writing to include
a rhetorical question, Share your work with a partner, and ask whether the rhetorical
question improves the piece,

The Ineguality Bogeyman B49
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Compare Arguments

When you compare two or more arguments on the same tapic, you
synthesize the ideas and information in the arguments, This process
can help vou figure out your own position an the issue,

In a small group, complete the Venn diagram with similarities and
differences in the two arguments you read. Consider the claims made
about the topic, reasons and evidence provided to support the claims,
and rhetorical devices and persuasive techniques used by the authors.

“The Threat of “The Inequality
Inequality” Both Bogeyman”

Analyze the Texts

Discuss these questions in your group.

o

&

850

SUMMARIZE What topic do both arguments address? In birief, what is each
author’s claim?

COMPARE How do the two authaors disagree? Cite evidence to support your
answer,

| CRITIQUE Identily weaknesses in bath arguments, How could they be more

effective? Cite evidence to support your answers,

EVALUATE Which argument employs persuasive techniques and rhetorical
devices more effectively? Cite evidence from both texts to support your opinion,

UNITE COLLABORATE & COMPARE
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Research and Share

Now your group can continue exploring the ideas In "The Threat of Inequality” and
“The Inequality Bogeyman” by collaborating on research and writing a proposal for a
public policy that addresses income inequality. Follow these steps:

| DEVELOP QUESTIONS With your group, brainstorm questions about the topic
of income inequality that came up as you read both texts. Which are the most
relevant and interesting? Assign a question ta each group member,

| GATHER INFORMATION Research the answers to your questions by choosing
print and online sources that are credible, Look far sources that are current
and published by reliable institutions, such as universities, respected news
organizations, and the government,

! SHARE RESEARCH Discuss your findings with your group. Take notes about the
answer to each question in a chart like the one below,

Research Question Information Sources

| COLLABORATE AND CREATE A POLICY PROPOSAL As a group, reach an
agreement on a public policy proposal that addresses income inequality. Draft a
proposal that states your point of view, supports it with facts and evidence from
your research, and suggests actions that people can take to deal with the issue,
Use a chart to organize your proposal deas,

We agree that income inequality |s : it

Reason 1!

Evidence:

Reason 2;

Evidence:

Conclusian:

The Threat of Inequality / The Inequality Bogeyman 851
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Reader’s Choice

Continue your exploration of the Essential Questions for this unit by doing

some independent reading. Read the titles and descriptions shown. Then

mark the texts that interest you, m"ﬂl;:l!ﬁrmun
Review the four Essential
Questions for this unit on
page 729,

Short Reads | Availatile an [@Ed)

These texts are available In your ebook, Choose one to read and rate
Then defend your rating to the class.

o, M

Professions for Women Da Not Go Gentle into
That Good Night

Short Story by James loyce Sperch by Virginia Woolf
Poem by Dylan Thomas
. A famaus writer relates two
A poor irish schoolboy wants 1o buy ;
: strateqgies she has used to confront s o
a giﬂ.’ o impress d girl, A son pleads with his dying father
obstacles that all wamen face.
te hald on for as long as possible,
Rate It Rate it
Rate It
- 020909090920 ) Tee———— e ke i o]

T T TP AT

Digging Marriage Is
a Private Affair
Short Story by Chinua Achebe

Poem by Seamus Heaney

A poet compares his writing to work
his family has traditionally done in
the flelds.

A marn tries to heal his refationship
with his father alter rejecting an
arranged marriage.

Rata It
Aate it  ti

UNITé READER'S CHOICE
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Reader's Cholce

Long Reads

Here are a few books that connect to this unit. For additional options, ask
your teacher, school librarian, or peers, Which titles spark vour interest?

Things Fall Apart Milkman White Teeth

Mavel by Chinua Achebe Naovel by Anna Burns Navel by Zadie Smith

Okankwo, a wealthy and fearless In conflict-scarred Northern Ireland A diverse graup of characters In
lgba wartiar in what Is now Nigeria, during the 19705, @ young woman London centers around Archle and
witnesies the painful erosian af enduires suspleion and judgment in Samad, two Werld War [l veterans
his beloved traditions by British her town os she is harassed by an who both marry women slgnificantly
colanialisin in the lare 1800z, alder man, yaunger than themselves,
Extension

s> Collaborate & Create

MEW VOICES, NEW IDEAS Does the text you chose to read

introduce something new to British literature, or is it a continuation of o S & i

the literary tradition? Write a brief essay in response to this guestion,

: : ick fthet d
comparing the text to at least one selection in an earlier unit. ® Pickoneof thy tints w

annotate the Notice & Note

WHOSE LANGUAGE? Think about the guotation that opens this unit: signposts you find.

“The English language is nobody's special property. It is the property s Then use the Notica & Nots
of the imagination; it is the property of the language itself” How does Writing Frames to help you
this quotation relate to the book you read? Share your ideas with write about the significance
someone who has read the same book, of the signposts.

s Compare your findings with
those of ather students wha
read the same text.

Notica & Note Writing
Framas

C Hoogies Wil Mt Tabintumg Compars - mage [eder
v! SR Tos o derhew ey bmage,

j —
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Write an Argument

Writing Prompt

Think about the selections in this unit that

address problems In British society, Then, write an
: , feli ol Review the
argumentative essay about a soclal or polltical issue

that affects your community, such as homelessness, m

school chaoice, or the environment. B PR 12 ;
5 For two examples of well-written

Manage your time carefully so that you can ArgQUIMENTS You Can use as mentor texts

y fer VOUE OWnN WTIRG, review:
& choose an [ssue that Is meaningful ta you; ;

# “The Threat of Inequality”

& plan your argument:
(pages B32-835) and

& ‘write your argument; and
+ “The Inequality Bogeyman”

& revise and edit your argument.
{pages B43-845),

Be sure to
Make sure to carefully review your

notes and annotations about these
texts. Think about the techniques the

authors use to make their arguments
& write a conclusion that supports your argument; and compelling and convincing.

& state a clear claim and support it with relevant
evidence,

s address opposing claims with counterclaims;

& use varied syntax and malntain a formal tone |.

Consider Your Sources

Review the list of texts in the unit and choose at UNIT 6 SOURCES
least three that you may want to use as support
for your argument, “A Village After Dark”
As you review patential sources, consult the “A Cup of Tea"
nates you made In your Response Log that

. tion * ; sl “Shooting an Elephant”
relate to the question “Why s it hard to resist

social pressure”
' “My Daughter the Racist”

. “The Love Sang of J. Alfred Prufrock”
“The Second Coming"
“Symbals? I'm Sick of Symbols”
“The Threat of Inequality”

“The Inequality Bogeyman"

854 UNIT6 WRITING TASK
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Analyze the Prompt

Review the prompt to make sure you understand the assignment.

1. Mark the sentence in the prompt that identifies the topic of your
argument. Rephrase this sentence in your own words,

2. Next, look for words that indicate the purpose and audience of your
argument, and write a sentence describing each

What is my topic? What is my writing task?

What is my purpose?

Whao is my audience?

Review the Rubric

Yaur argument will be scored using a rubric, As you write, focus on the

characteristics of a high-scoring essay as described in the chart, You will learn

more about these characteristics as you work through the lesson,

Purpose, Focus, and
Organization

The response includes:
s Astrongly maintalned claim

& Fffective responses to opposing
claims

# Useaof transitions to connect
icleas

= Logical progression of ideas

s Appropripte style and tone

Evidence and
Elaboration

Writing Task

Find a Purpose
Two common purposes for
writing an argument are

= to convince others to agree
with your position,

= to motivate others to take
action.

Conventians of
standard English

The response includes:

& Effective use of evidence and
SOLTCES

s Effective use of elaboration

s Clear and effective exprassion of
Idens

= Appropriate vocabulary

& Varied sentence structure

The response may include;

& S0me minor erors in usage bt
no patterns of errors

# Correct punctuation,
capitalization, sentence
formation, and spelling

= Command of basic conventions

Write an Argument

855



Writing Task

856

o PLAN YOUR ARGUMENT

Develop a Claim

In an argument, the elaim is the writer's position on an issue. Choose a

political or sacial issue in your community that interests you, and take a
position on it. Use the chart to identify your topic and draft a claim that
clearly states your position,

| Claim

Identify Support

To build a strong argument, you must have solid support for
your claim. Support consists of reasons and evidence.

« Reasons explain why you have taken a particular position
an an issue.

e Evidence, such as facts, statistics, examples, interviews, or
axpert apinions, SUPpPorts your reasons.

Use the chart below to outline your support. Be sure to ¢ite your

sources, Record the title of each source and the page number or
person interviewed and the date,

Reason 1:
. Evidance: Source(s):
|
|
i Reason 2:
: Evidence: Source{s):
| Reason 3:
. Evidence: Source(s):

UNITE WRITING TASK

Provide Solid Evidence

Make sure your evidence is

« relevant, meaning it is
directly related to your
claim and reasons,

= sufficient, meaning there

is enough of |t to be
canvincing.

2 Bonggetom M Hurmoun Publieng Comgery
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Writing Task

Address Opposing Claims

Your argument should Include an opposing elaim that reflects a differing @Ed - .
view and a counterclaim that explains why your position is more valid. Halp with Planning

Review your notes for ideas that conflict with your position and evidence Consult lnteuctlu:wmlng '
that you can use to support your view. Then write the opposing claim and Lesson: Writing Arguments |

counterclaim.

Opposing Claim

Counterclaim

i tin Ord
Organize Ideas Put It In Order
As you m‘gnnl:a your lldi!li. lry

Now organize your ideas in a coherent and convincing way. A arranging reasons by order of
coherent argument has a logical, organized progression of ideas and importance. Here are two options:
evidence, Transition words and phrases show connections between = Begin with the most important

raason, followed by the second
maost important reason, and so on,

s theclaim and reasons;
s the reasons and the evidence; and

s opposing claims and counterclaims e Bagin with the second most

impaortant reason and conclude
: s —_——— — - - with the most Impartant reason,
INTRODUCTION & Clearly introduce your issue and claim,

# [nclude an interesting question, quote, or
detail to grab the reader’s attention,

SSE =

BODY = Present reasons and evidence 1o support
PARAGRAPHS your claim.

= Address an opposing claim with a counterclaim,

& Use transitional phrases such as "The most important reason for, _°
and "Anather compelling reason 5. . " 1o link ideas,

CONCLUSIONS & Provide a concluding staterment,
# Restateyour claim and its significance,

& Endwith afinal appeal that readers can cansider after they finish
reading,

Write an Argurnent 857



Writing Task

o DEVELOP A DRAFT

MNow It is time to draft your essay. You can develop your writing skills by
seeing how the experts do it. Read about the techniques professianal
writers use to craft thair arguments.

Introduce Your Topic and Claim

EXAMINE THE MENTORTEXT

Notice how Sadig Khan appeals to his audience’s emotions befare
introducing his claim about inequality in Britain,

The Tlireat of
Insagunlicy

.

i I want to talk to you today about an issue that ——
The author uses an | : : .
emotional appeal to . is the single biggest threat to our economy, our society,
introduce his topic " and to the well-being of the British people today. An issue

wiitotaplin aicialich that is the biggest dividing line in British politics. And a |

attention, |
| problem that affects all of you and all your members.
I want to talk to you about the growing disconnect
between the wealth of our nation and the finances of | Me states his claim
. working people, and the rise in inequality in Britain which | ¢/early and directly
| EP I.:’ ! ! L 4 Y | announcing prechely
it causes. A rise in inequality of income and wealth, but what he will be
| also in the distribution of power. | talking about.
Rhetorical Appeals
APPLY TO YOUR DRAET Here are three types of rhetorical appeals you

can use to persuade readers:
In the introduction to your argument, use an P

interesting quotatlon, surprising fact, or insightful = Logical: Appeal to readers’ sense of reason
observation to grab your reader’s attention. Or by relying on logic and facts.

consider starting with an ethical or emotional appeal = Emotional: Appeal to readers’ emotions by
that will support your position. providing anecdotes or information that

makes them feel angry or sympathetic.

= Ethical: Appeal to readers’ ethlcs by linking a
position te a moral value,

Quaotation Fact Observation Appeal

858 UNMITE WRITING TASK
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Writing Task

Acknowledge and Refute Opposing
Claims

EXAMINE THE MENTOR TEXT

Chick your assignment list
In “The Threat of Inequality,” Khan acknowledges an opposing claim with for a writing task from your
a respectful tone befare refuting |t with a counterclaim, Asacher,

i ' ' S 1

| [ want to explore these reasons in a little more depth. |
Firstly, the cost-of-living crisis. Every week, government I

| ministers hit the airwaves, claiming the latest set of ::mw AR

| economic statistics show that our economy is fixed. And | that supports an

| there is no doubt that after years of flatlining, the economy | m:::: :‘;,Tm:wm
“But"signals the | is ﬁna]ly growing. But this is just not reflected in day-to-
contrast between the day life for most people. It makes them furious to hear the He risiscinels totha
rimiminrgEalt | government claim the crisis is aver, when they and their | opposing dlaim with

 friends and family are all still suffering, When their wages : :‘:::m:“

are still frozen. When their job is no more secure. And argument,

| when earnings are still barely keeping up with outgoings. ]

L p . ; C b J
APPLY TO YOUR DRAFT

Make sure to Include an oppesing claim in your draft. Then, include a
counterclaim that addresses the epposing ¢laim, Remember to provide
evidence that shows why your position is more valid,

Use the chart to guide you as you respectfully refute opposing claims
while maintaining a formal tone.

Some might suggest Howaver,

While spponents might gay The research shaws

It may be true that But other evidence suggests

Write an Argument 859



Writing Task

REVISE YOUR ARGUMENT
@ |G|

Professional writers rework their ideas and language as they revise to Help with Revision
make sure they are communicating effectively. Use the guide to help you Find a Peer Review Guide
ravise your argumen[_ and Student Madels anline.
REVISION GUIDE
Claim Highlight your claim. Add to or revise your claim
Daoes my introduction contain ta elarify or strengthen your
a claim that clearly states my pasition.
positian?
Support Highlight your reasons. Add reasons or evidence such as
Do | support my elaim with Underline the supporting afact, example, or comparison to
reasons and relevant evidence? evidence. support each reason.
Counterclaim Place a star (%) next to the Add passible opposing claims
Have | addiessed an opposing oppasing claim. Underline the and counterclaims,
clalm with a well-supparted eaunterclaim. '
counterclaim?

Organization |Bracket] the transitional words Add transitions that clarify the
Do | transition smaoaothly and phrases. relationships among ideas,
between [deas, sentences, and sentences, and paragraphs,
paragraphs?
Style @_ir:l;)'nny infarmal or Replace informal language with
Do | maintain a formal tone and inappropriate language, formal or academic language,
style throughout?
Conclusion |Bracket] your conclusion. Revise the conclusion so that
Does my conclusion fallow from it follows from the reasoning of
and support my argument? YOUF argument.

APPLY TO YOUR DRAFT

Reread your argument and look for opportunities to improve your writing,

= Make sure 1o use a respectiul tone, especially when discussing an oppasing claim,
= Avold using Informal language,

s Cite a source when you introduce evidence that supports your clalm,

Discuss with a partner how you could make your argument maore effective, Give each
other specific suggestions for revision.

860 UNITG WRITING TASK
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Writing Task

Peer Review in Action

Once you have finished revising your argument, you will exchange
papers with a partner in a peer review. During a peer review you will give
suggestions to improve your partner’s draft,

Head this body paragraph from a student’s draft and examine the
comments made by her peer reviewer.

Homeless Peopla Are Not Lesser |
By Tar Albright, Hoover High Schoo

| think that pecple who believa that homeless paopla live on the streat
or in their cars becausa It's their cholce really have no clue, What about
kitds who arg homolass? What chaices do thay hava? They'ra just kids]
Its definitaly not fair that these young people should be judged for Being
homaless whon it's not thair fault,

Now read the revised body paragraph below. Notice how the writer has
improved her draft by making revisions based on the peer reviewer's
comments.

Homaeless People Are Not Lesser
By Terl Albright, Hoover High School

Some claim that homeless paople have brought thelr sltuation an
themsalves by making bad choices, Howeaver, that argument is an
ovarsimplification, aspacially when It comes ta children wha don't
have parmanent housing. Young peopla are not in a position to make
choices because they are depéndent an the adults around them, |
Stalistics show that there are many youngsters in this situation,
According to the Institute for Children, Poverty, and Homelessness, |
nearly 1.3 million school-age children are homaless, Many of theso |
children are homeless becausa their parents experienced an event

aver which they had no contral, such as job loss or liness. |

n el BT o) S 2D : L — : -

APPLY TO YOUR DRAFT

During your peer review, give each other specific suggestions for how you
could make your arguments more effactive. Use your revision guide to
) help you.

When receiving feedback from your partner, listen attentively and ask
questions to make sure you fully understand the revision suggestions,

© Samghton M, Haecaom Pubindeng Compasy
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EDIT YOUR ARGUMENT

Edit your final draft to check for proper use of Standard English
conventions and to correct any misspellings or grammatical errors,

Watch Your Language!

USESYNTAX FOR EFFECT

When you use the same sentence patterns over and over, your
writing becomes predictable and boring. You can improve your
essay by varying the syntax, or word order, of your sentences,

Read the following sentences from “The Inequality Bogeyman®™ by
Thomas Sowell,

F—_—— — — — — = — - — = =y

| Money itsell is not wealth, Otherwise the government |
could make us all rich just by printing more of it. From
the standpoint of a society as a whole, money is just an
| artificial device to give us incentives to produce real |
| things—goods and services. Those goods and services |

are the real "wealth of nations,” as Adam Smith titled
| his treatise on economics in the 18th century,

L R r—— - - - m— - !

Sowell varies the structure and length of his sentences. The
paragraph begins with a short, simple sentence followed by longer,
compound sentences of varying styles. The first two sentences

arie direct and forceful statements, while the remaining sentences
elabarate an his key ideas.

APPLY TO YOUR DRAFT
Now apply what you've learned 1o your own writing.

1. Read your essay aloud and listen for repetitive sentence
structures,

2. Vary your syntax by combining sentences,

3. Exchange drafts with a peer and review each other’s writing
far varied syntax.

PUBLISH YOUR ARGUMENT
Share It!

Finalize your argumentative essay in which you address a social
or political issue that affects your community for your writing
portfolio. You may also use your essay as inspiration for other
projects.

B62 UNIT6 WRITING TASK

O

Interactive Grammar
Lesson: Sentence Structure :

Varied Syntax

Here are two strategles for
varylng syntax:

* Tocreate a smooth flow,
vary sentence structure by
combining shorter sentences
into compound or complex
sentences.

= Shorten sentence lengths to
emphasize certain ldeas and
engage readers,

Ways to Share o

= Write a blog post an a class
or school website to let others
know about the issue.

* Give a parsuasive
multimadia presentation to
a nelghborhood or civic group
about the issue,

© oorfeer Ml fupcun Pubinheg Campay

= Hava a debate with your
classmates about the issue, See
the next task for tips on how,




Speaking & Listening

Debate an Issue

You will now adapt your argument for a debate with your classmates,
¥ou will also listen to other debate teams and prepare to critigue their
presentations.

Plan Your Debate

Review your written argument. Note that ane team will argue for your
claim, and the other will argue against it,

™ HI_'I:"]i'n p!annnu} by |cIr'nli1y|nq; two debate teaims with two or three
members in each, Assign roles to each member

Pro: Con:

1. Introduce Team’s argumeant: 1. Introduce team's arguiment|

2. Relute opposing team 2. Refute opposing team

3. Present summary and closing statement: 3. Present summary and closing statement,

e Next, appoint a moderator 1o introduce the debate and the speakers

and to keep the debate mclt'r'ly

Moderator;

& Complete the chart to plan the cantent of your debate,

Prepare Briefs | Prepare Rebuttals
ldentify your clalm: Identify the cpposing clalm

§

|

'f- List reasons and evidence that support vaur claim; Identify weaknesses In the opposing claim
!

|

E

; Summarize your argument in a closing statem#nt ldentify possible rebutials

L —

Debate an lisue 863



Speaking & Listening

Practice with a Team

Once you have prepared your mater|als, work with your team
to improve your presentation by focusing on these technigques,
Practice listening and responding respectfully,

Technique Goal

Volce Enunciate your words clearly, Use your
volce to show enthusiasm and emphasis,

Eye Contact Let your eyes rest briefly on sach member

of the audience at least once,

Faclal Expression

Smile, frawn, or ralse an eyebrow to show
your feelings of 1o emphasize points,

Hold the Debate

Set up the classroom for a formal debate, with the team members
facing the audience. Review your team roles and follow this format,

Debate Team

K
Member o
Pro Speaker 1 Present clalm and supporting evidence for the “pre” or
supportive side of the argument. (5 minutes)
Con Speaker 2 Ask probing guestions that will promipt the other
team to address flaws in the argument. {3 minutes)
Pro Speaker 2 Respand to the questions posed by the opposing
team and provide counterclaims, {3 minutes)
Con Speaker 1 Present clalm and supparting evidence for the “con,”or
oppasing side of the argument. (5 minutes)
Pro Speaker 2 Ask probing questions that will prompt the ather
team to address flaws in the argument, (3 minutes)
Con Speakler 2 Respond 1o the questions posed by the apposing
team and provide counterclaims, (3 minutes)
Pra Spilker Summarize the claim and evidence far the “pra® side
and explain why your claim is more valid. {3 minutes)
Con Speaker 3 Summarize the claim and evidence far the "con” side
and explain why your claim is more valid. {3 minutes)

Active Listening

Remember to

give each presenter your attention,

suggest ways for speakers to
improve their tone, rhetoric, and
use of evidence,

paint out ways to Improve word
cholces and links between ideas,

ey

Share It!

= Have aclass discussion about
which debate techniques
worked best, Share vour
favorites,

+ Record your debate for
a podeast. Review the recording
and edit out distracting noises or
doubletalk.

« Take a class poll on which
group's claim was the most
wall-received.

B64 UNITE SPEAKING & LISTENING TASK
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Reflect & Extend

Here are some other ways to show your

understanding of the ideas in Unit &,

?

Reflect on the Project-Based Learning
Essential Questions L5 Create a Book Cover

The texts in this unit are all examples of
compelling modern British literature, Choose one
of those selections and create a book cover for a
new printing of the work that includes the title,

Think about the Essential Question you
identified as most intriguing on page 730,
Has your answer to the question changed
after reading the texts in the unit? Discuss
your ideas, You can use these sentence
starters to help you reflect on your learning, Here are some questions to ask yourself as you
get started.

author, and reviewer endorsements.

® My thoughts on the question
changed because. .. e Who is the audience for this text?

® |wassurprisedby... & How can the elements of color, images,
and typography work together to create a

® | still wonder about ... j
messane about what the text is about?

= What impression shauld the cover design
) create to attract potential readers?

©E|
Media Projects

To find help with this task
onling, access Create a Book
Writing L Cover.

‘> Write an Explanatory Essay

Choose a social issue affecting your community and write an
explanatory essay on the causes of the situation and the effect it has
on society as a whole, Use the chart below to jot down your ideas,
Then, look for information in relevant sources and write your essay.

f Ask Yourself My Notes

] | |

Frabdemr Doy

What social issue do | want to learn more about?
What guestions do | have about this issue/

Where can | find relevant, supporting evidence
abxout this 1opic?

What text features should | include in my essay
) o help convey detalls? Would charts, graphs, or
images be uselul?

Reflect & Extend 865




R1 Response Logs

R7 Using a Glossary

R8 Glossary of Academic
Vocabulary

R9 Glossary of Critical Vocabulary
R14 Index of Skills
R23 Index of Titles and Authors
R24 Acknowledgments

HMH Into Literature Resources [©&

For mare instruction and practice, access the /nto Literature
Resources and Interactive Lessons.

) Mowegmon M Haraman Fuublang Cpmgesy




. Essential Question Details from Texts

What makes someone
a hero?

| ) What is true chivalry?

Can we control our
fate?

)

What happens when a
society unravels? :




. Essential Question

What can drive
someone to seek
revenge?

How does time affect
our feelings?

What's the difference
between love and
passion?

How do you defy
expectations?

Details from Texts
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. Essential Question

Details from Texts

How can satire change
people’s behavior?

What's your most
surprising friendship?

e e — ———

What keeps people
from reaching their
potential?

Why are plagues so
horrifying?




. Essential Question

What can nature
offer us?

Details from Texts

How do you define
beauty?

How can science go
wrong?

What stirs your
imagination?
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. Essential Question = Details from Texts

What is a true
benefactor?

How do you view
. ) the world?

What brings out cruelty
in people?

What invention has had
the greatest impact on
your life?

© Semegrion M S Fabichny [oegany




Details from Texts

What makes people )
feel insecure?

Why is it hard to resist
social pressure? | .)

What is the power of
symbols? r

How do you measure a
person’s worth?
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Using a Glossary

A glossary Is an alphabetical list of vocabulary words. Use
a glossary Just as you would a dictionary—to determine
the meanings, parts of speech, pronunciation, and
syllabiification of words. (Seme technical, foreign, and
more abscure words in this book are defined for you in
the foatriotes that accompany many of the selections)

Mary words in the English language have more than ong
menning. This glossary gives the meanings that apply to
the words as they are used In the selections in this book.
The following abbreviations are used 1o identify parts of
speech of wards:

v. verb

adv. adverb A, noun

adl, adjective

Pronunciation Key

Each word's pronunciation is glven in parentheses

A guide 1o the pronunciation symbols appears in

the Pranunciation Key below, The stress marks in the
Pronunclation Key are used to indicate the farce given to
each syllable in a word. They can also help you determine
whiere words are divided into syllables,

Far more Information abiaut the words In this glossary
of for infarmation about wards not listed here, consult a
dictionary.

Symbol  Examples Symbal  Examples Symbal  Examples

A pat m mum fir urge, term, firm,
hi jpay 0 ni, sudden® (s0dn) word, heard

i father, hard ng thing v vilve

ir care i) ot | W with

s bib 0 i | ¥ ves

ch chureh & caught, paw ¥ zebia, Xylem

d deed, milled wi naise #h vision, pleasure,
¢ pet L ook . garage

. bag - boot | a aboult, item, edible,
r fife, phase, rough o lure gallop, elrcus

) a butter

E a4 i core
l::‘ ::I s L:l ::; Sounds in Forelgn Waords

I pit ; do kil German ich, ach;

Scottish loch

: i By | * Lo W French bon [bdn)
x phet | Sl cish i French feu, ceuf;
1 judge I tight. stopped German schén

k kick, cat, pique th thin i French tu:

| lid, neadle® (néd'() th this German Uber

it cut

*In English the consenants { and n often constitute complete syllables by themselves,

Stress Marks

The strangest, or primary, stress of a word Is indicated by a mark (), Syllablies with weaker stress and

wards of one syllable show na stress mark,

Pronunciation Key
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Glossary of

Academic Vocabulary

abandon (3-biin"dan) v 10 withdraw one's support
of help, especially in spite of duty, allegiance, o
responsibility,

ambiguous {im-big yd-28) ad) open o more than
one Interpretation,

anticipate {in-t1s3-pit) v [o see as a prabable
OCCUfence; expect,

appreciate (0-pré ®hé-it) v. to recognize the guality,
significance, or magnitude of

arbitrary (ir'bi-tidr-8) adf determined by chance,
whim, or impulse, and nat by necessity, reasaon, or
principle,

collapse (ka-Lips') v to break down ot fall apart
suddenty and cease to function.

conceive (kan-s@v’) ¢ 1o understand or lorm in the
minc; to devise.

canfine (kan-fin’) v to keep within bounds; restrict,

conform (kan-form’) v 1o be similar to or match
something ar someone; to act or be in accord o
sgredment,

controversy (kéntra-vir-s8) n public disagreament;
argument.

convince (kan-vins')v persuade of lead 1o agreement
by medans af arguimenit.

denote (dl-nd1") v 10 serve as 4 syrmbaol for the
meaning of; signily,

depress (dl-prés”) v 10 cause o be sad or dejected

displace (dis-pliis) v to move, shift, or force from the
usual place or position,

drama (dril ' ma) n a prose or verse composition
intended to be acted qut.

STUDENT RESOURCES

encounter (#n-koun’tarv to confront In bartle or
competition.

exploit (Tk-sploit”) v to take advantage of; to use far
selfish or unethical purposes.

insight (Tn'si) n. the abiliry to discern the true nature of
a situation,

integrity (Tn-t&grl-t&) n, the quality of belng ethically
of morfally upright,

intensity (in-tén’si-té) n. a high degree of
concentration, power, ar farce.

invoke (Tn-vok’) v to call on for assistance, support, ar
inspiration,

military (mIlT-t&r-¢) n. the armed forces of a
nation considered collectively; ad). of, related to, or
characteristic of members of the armed forces,

persist (par-sTst’) v to hold firmly to a purpose or task
in spite of obstacles

radical (rid T-kal) adj departing markedly fram the
usual or customary; extreme or drastic,

reluctance (rf-liktans) n, the state of being reluctant
unwillingress,

subordinate (sa-bordn-it) adj subject to the autharity
ot control of anather,

undergo ((n-dargd’) v 10 experience or be

subjected 1o,

violate (vi'a-l5t) v 1o distegard of act [na manner that
does nat confarm to (a law of promise, for example),

visual {(vizh'd-al)ad seen or able to be seen by the
eye; visible,

widespread (widspréd’) adg) occurring of accepted
widely.
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Glossary of

Critical Vocabulary

abate (3-bat") v to reduce In amaount, degree, o
intensity; lessen,

abrogate (ibra-glt) v to ravoke or nullify,

abyss (a-bls’) n. an immeasurably deep chasm, depth,
of void

accolade (fik 2-1d, -lid) n, a special acknowledgment;
an award.

accommodations (a-kdm-a-di'shanz) 0 lodgings.
affairs (a-flirz"y i persanal business,

afflictien {a-f1Tk 'shan) n something that causes
suffering or pain,

aghast (a-glst”) ad struck by shock; terror, or
amazement,

algorithm (il ga-rith-am) n, a finite set of
unambiguous instructions that, given some set of initial
canditions, can be performed In a prescribed sequence
ta achleve a certain goal and that has a recognizable sen
of end canditions.

anecdote (in'Tk-dat) n. a short account of an
interesting or humorous incident.

appraise (a-priz’) v 1. 10 estimate the price or value
of: appraise a diamond, appraise real estate, 2. to make a
considered judgment abour,

ardar (ir"dar) n. intensity of emotion, especially strong
deslre, enthusiasm, or devotion,

artifice (ir'ta-f8) n. cleverness or ingenuity In making
or doing something,

attribute (a-urfh ydin) v ta regard as arising from a
particular cause or source; ascribe.

autonomy (0-18n2-mé) n, the condition or quality of
helng autonormaus; indépendence,

aversion (a-viirzhan) n, a fixed, intense dislike;
repugnance

balmy (bit' mé&)ad) mild and pleasant.

bequeath (bi-kwith’, -kw&lh’) v to pass Something)
on to another; hand down,

bereft (bl-réft’) ad), 1. deprived of something
2, lacking something needed or expected,

braren (brii’zon)od) unrestrained by a sense of shame,
rudely bold.

broading (br&ding) ad). thinking about something
mooadily,

cacophany (ka-kola-né) 1, jafiing, discordant sound,
dissanance,

calamity (ka-limT-1&) 7, an event that biinos tedible
loss, lasting distrass, of severe affliction; a disaster

chafe (chiif) v toannay or ritate.
chow (chou) n. food; victuals,

cohesiveness (ki-h& -slv-nas) n. the candition aof
sticking together in 4 group

collateral (ka-lataral) adf concomitant or
accompanying.

commence (Ka-m&ns ) v 1o beain of start

commend (ka-ménd '} v 1o commit 1o the care of
another; entrust.

compulsory (kam-pill sa-1&) adj obligatory, required.

condone (kan-din’) « 1o averlook, forgive, or disregard
{an affense) without protest of censre

congenial (kan-jén’yal) adj agreeable; sympathetic

consumption (kan-stmpshan) n an amount
consumed

cowed (koud) ad). frightened or subdued with thneats
or a show of force,

curate (kydbriiit) v to gather and present to the public
damonize (dEma-niz) Vv (0 represent as evll or diabolii

deprivation (dép-ra-vii'shan) . the condition of being
deprived,; lacking the basic necessities ar comforts of life,
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Glossary of

Critical Vocabulary

despotic (di-spdtTk) adj. of or relating to a person who
wields power pppressively, or a tyrant.

disconnect [dis'ka-ngki) o alack of connaction of 4
gap between two things

discourse (diskors) n verhal exchange of
conversation.

disoriented (dis-0r'é-2ntad) ad). having lost one's
sense of direction, position, or relationship with one's
surroundings,

dissimulation (di-sTm’ya-li-shan) . deceit or
pretenge

dogged (d0 gld, dogTd) adf. stubbiormly persevering;
tenacious,

damain (d6-midn’)n a sphere of activity, influsnce, or
knowledge,

daminlon (a-min’yan)n le or power 1o rule,
mastery.

double entendre (dib ™l dn-tin"dra) n an expression
having a double meaning.

emulation (&m’ya-li-shan) n competitive imitation,

encumbrance (@n-klim’ brons) n. a burden o
impediment,

éngagement l’él'l-gﬂj ‘manl)n a promise Of agresment
to be at a particular place at a particular time,

entall (En-1al") v invalve as a consequence.

ersatz (Orziis, &r-zlis") od). being a usually inferior
irmitation or substitute; artificial

eschaw (E-shd, Es-chd®’) v 10 avaid Lsing, accepting,
participating In, or partaking of,

espritde corps (E-spré” da Kor') 1, a spirit of devotion
and lovalty amana graup meambers

svanescent (Ev-a-niésant) adf vanishing or likely 1o
van(sh like vapor,

exarbitant (Tg-z0r bi-ant) ad) beyond what Is
reasonabile or customary, especially in cost or price.

axpound (Tk-spound ) v to explain in detail; ¢lucidate.

extract (Thestriikt™) v 10 draw or pull our, aften with
great force or effort

R10  STUDENT RESOURCES

extremist (Tk-stré'mist) adi. advocating or resorting to
measures beyond the norm, especially in politics,

feeble (I¢'bal) adi lacking stiength
finite (I7'nit) ady having Bounds; limited,
fletsam (15t 5am) 7, discarded or unimportant things

forebear (I0r'bilr) i, a person from whom ane is
descended: an ancestor

forge (fGrj) v to form (metal, for example) by heating in
4 forge and beating or hammering inta shape,

garish (gdrish, gir™-y ad) overly bright of omamented,
especially ina vulgar or tasteloss way, gaudy

genre (zhiinT) 1 a categary within an art form, based
on style of subject

gilded (g1l did) ad) covered with or having the
appearance of being coverad with a thin layer of goled

guile (gil) . clever trickery; deceit.

hierarchy (hi'a-riir-ké) n a tanking ol status within a
group.

huddle (hiid I} v. to crowd together, as from cold or
feat

ignable (ig-ndhal) ad, not noble inguality, character,
of purpose; base of dishonoratile

immaersion (T-mirzhan, -shan) nthe act ar instance of
engaging in someathing whally or deeply,

Impeccably (Tm-pek 2-blé) odv in accordance with
having no Haws, perfectly.

imperialism (Im-pir'é-o-1fz-am) n the extension of
& nation’s autherity by territorial acquisition or by the
establishment of econamic and political dominance

over other nations,

implementation (Tm-pla-man-tishan) 71, the process
of putting Into practical effect; carnying oul

implications (im'pli-kishanz) o conclusions that are
not explicitly stated.

impressionable (Im-présha-na-baly ad). readily o
easily influenced; suggestible.

inanimate (fn-ina-mi)ad nat having the qualities
assaciated with active, living arganisms,
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inarticulate (In-lir-tlk ya-1it) ad), uttered without the
use of normal words or syllables; Incomprehensible as
speech of language.

incentive (Tn-s&n71v) 0, something, such as the fear of
punishment or the expectation of reward, that Induces
sctlon or motivates effort,

incessantly (To-385201-18) ady without interruption,

inculcate (Tn-kol"kat, Tn"kal-) v to Impress
(sornething) upon the mind of ancthar by frequent
instrucHon o repetition; instll,

incumbent (fn-kim’bant) ad), required as a duty or an
abllgation,

inducement (In-déts’'moant, -dydos’™-) n.an incentive.

infantry {In"fan-tr&) n, the branch of an army made up
of units trained to fight on foot.

infuse (In-fydhz’) v tafill or cause to be filled with
something.

innate (T-ndt, In"Bt") ad) natural or present from birth
rather than learned.

innumerable (Y-nddmar-a-bal) ad. too many to count,

inoculate (T-ndk ‘ya-1i) v to safeguard as If by
inoculation; to protect.

intelligentsia (Tn=1&l-a-j&nt 58=3) 1. the Intellectual
elite of a society,

labyrinth (1aba-rTnth) n. an intricate structure of
interconnecting passages through which it is difficult 1o
find one's way: a maze.

lethargy (1&thar-jE) n a lack of interest or enthusiasm;
apathy.

levy {lev'e) v to impose (a tax or fine, for example) on
SOMPeone.

listless (Ist’Tis) adl lacking energy or disinclined to
axert effart) lethargic

loathsome (I6th’sam)adj causing loathing; abhorrent.
loftily (loft T-1&) adv aragantly; haughtily.

luddite (IGd T one who opposes technical o
technological change.

Glossary of

Critical Vocabulary

malady (mil2-dE) n, a disease, disarder, or ailment,

manacle (miina-kalyv (o restrain the action or
progress of something af someans

mandatory (miin"da-18r-8) ad), required o
comimanded by authority, obligatory,

maeme (mém) /. a unit of cultural information, such asa
cultural practice or idea, that is transmitted verbally or by
repaatad action from one mind to another,

mire {mir) v to hinder, entrap, or entangle,

misdeed (mis-déd”)n, a wrang or illegal action; a
wrongdaing.

misogyny (mi-58)2-né) 1. hatred or mistrust of
warmen,

monetize (monT-ilz, man-) v (o canvert into a source
ol income

morose (ma-rds’, md-) ddj sullen or glaormy,
odious (6'dé-ax) ad), extremely unpleasant; repulsive,
ominous (Hm'-nas) adl menacing; threatening.

pension (pénshan) i a sum of money paid regularly as
a retirement benefir,

pervasive (parviisivzIv) ad) having the quality or
tendency to pervade or permeate,

plateau (pla-19°) v to reach a stable level; level off,

plight (pli) n. a siuation, especially a bad or
unfortunate one.

posit (poz’Tt v to assume ar put forward, as for
consideration ar the basis of argument.

preamble (pré’am-bal, pré-am ™) n. a preliminary
statement.

precipice (présa-pisin an overhanging or extremely
steep mass of rock; the brink of a dangerous or
disastrous situation

prerogative (pri-riga-tiv) i an exclusive right
of privilege held by a persan or group, especially a
hereditary ar official right,
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prescient (présh ont ad of or relating to presclence—
which means knowledge of actions or events before
théy accur,

presantable (pri-zénta-hal) adi, fit for intioduction to
others,

procrastinate (pré-krils’a-niit v to put aff doing
something, especially aut of habitual carelessness or
laziness,

prodigious (pra-dijas) ad) #normaous,

prognosis (prig-ndsis) n g prediction of the probable
course snd outcome of a disease

promiscucusly {pro-mTs kydb-as-1&) ady, lacking
standarcs of selection; withaut careful judgment;
indiscriminately

prostrate (prosTrit) ad, lying face down, 45 in
subimission or adoration,

pyrrhic victory (pir Tk ¥Tk 13=r&) 0, @ victary that is
offset by staggering losses

quell (kwély v to pacify, guiet,

ransack (rinsik) ¥ to go thiouagh (a placel stealing
valuabiles and causing disarray.

realm (rélm) r kingdom,

rebuke (1-bydok ) v to criticize (someane] sharply,
refnmand.

recoil (ri-koil ") v to shrink back, as in fear ar
fepUgrance.

redress (ri-drés’) n repayment for a wiang of an injury.
repine {rl-pin’) v W be discontented; complain or fret

rotation (ri-=ti’shan) 7. regular and uniform variation in
4 SEGUENCE OF Jefles,

ruddy (riid ‘&) adi. having a healthy reddish glow.

rudiment (1 da-mant) i1, fundamental element,
principle, ar skill,

salutation (siil-va-ti'shan) i & polite expression of
greeting or goadwlll

satire (34077 A, a literary wiork In which human
foolishnessor vice |s attacked through rony, derlsion,
ar wit

R12  STUDENT RESOURCES

scorn (skdrn) n, contempt of disdan

serounge (skrounj) v 1o obtain by salvaging o
faraging, round up.

scrupulous (skrédpya-las) ad) consclentious and
exacl; havirg scruplas,

sea change (s chinj) . a marked transfarmation,

self-possessed (x&If-pa-zist”) odf having calm and
self-assured command of one’s faculties, feelings, arid
behavior

senility (1-nilT-t& n relating o or having diminished
cognitive function, as when memary is impaired,
because of old age

sentient (s¢nshanl) o) having sense perception;
CONSCIOUS

smart (smiirt) v, o suffier acutely, as from mental
distress, wounded feelings, of remarnse

sovergignty (s6v ar-in=1&, sov rin< 0, complete
Independence and self-government

spoof (spdif) a1 a satirical imiration; 4 parody o
send-up,

succinet (sok-singkt’) ad) characterized by clear,
precise exprassion in few words, concise and terse

succinetly (sok-singki’1E) adv. in a concise of briel
mannet,

superficial («&0-par-fishal) ad) apparent rather than
actual or substantial; shallow

supplant (sa-plint”’) ¢ to take the place of or substitute
for (another)

sustenance (sils'ta-nans . something, especially food,
that sustains lile or health

tactfully (ki T2l=18) adv, considerately and discrontly

theorize (theéa-riz, thirTav o farmulate theoriss or a
theory;: speculate

treachery (récha:rE)n an act of betrayal,

trinket (iring kit) £ a sinall crtament, such as 4 piece
of jewelry,

tumult (mily na state of agitation of the mind o
emations,
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undaunted (On-dontid, -diin™) ad). not discouraged or
dishearened; resolutely courageaus

underpin (Gn-dar-pin’) v, 10 give support of
substance 1o,

usurp (yob-sirp’) v 10 seze unlawiully by force,

Utopian (y@-10'p-an) adi, excellent or ideal but
impracticable: visionary,

valor (viilar) n, courage; bravery.

veracity (va-ras’T-té) n, conformity to fact or truth;
accuracy.

verandah (va-rin’da) i a porch or balcany

vexation (vék-siishan) n asource of iritation or
annayance.

vigilance (vija-lans) n alert watchfulness.

vile (vil) ad). unpleasant or objectionabla,

Glossary of

Critical Vocabulary

vindication (vin-di-kid’shan) n, Justification,

virtue (vilr'chdd) n Archaic chastity, especially in a
WO,

visitation (viz-1-tdshan) n a gathering of people in
remembirance of 5 deceased person

vogue (vig) n. the prevailing fashion, practice,

or style

volatile (vl <1117 adf unstable and prone to

extremes

wall (will) v to make a lang, loud, high-pitched cry, as
In grief, sorrow, of fear,

writ (rit) n. awiitten order issued by a court,
commanding the party to whom it s addressed to
perform of cease performing a specified act.

zero-sum (7ir O-siim) ad), of or relating 1o a situation in
which a loss and a gain are balanced,
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active volce, 146, 405

acis, 160

adjectives, 755

compound, 248

adverhs, 755

adversity, 715

Again and Again (Notice & Note), 477, 480,
652, 656, 741, 752

agreement, subject-verh, 103

Aha Moment (Notice & Note), 55, 554, 556,
667, 766, THH, 780, 784

allegory, 647, 650, 651, 654

alliteration, 9, 20, 27, 417, 688

allusions. 164

classical, 290

analugy, 344, 442, 444

analyze
allegnry, 647, 650, 651, 654

analogy, 444

Analyze Media, 644

Amlyu the Image, 1, 151, 381, 515,
al7, 729

An.lyu the Texi, 24, 44, &6, 84, 100, 114,
118, 132, 135, 192,214, 242, 264, 2848,
308, 318, 326, 338, 140, 48, 182, 358,
402, 412, 424, 436, 452, 464, 448, 440,
494, 498, 536, 544, 558, 568, 584, 547,
GO0, 01, &30, 656, 670, 882, 496, 699,
710, 713, 752, 7o, TH4, 802, 814, K24,
H37, 836, B46, 5D

Analyze the Videos, 294

apostrophe, 540, 542

arguments, 297, 101, 303, 34

author’s point of view, 485, 488, 491, 494

author’s purpose, 1 18

cavse-and-cffect relationships, 773,
718, TR2

central ideas, 297, 303, 305

characterization, 71, 73, 76, 77, 82, 659,
6, 662, 664, 665

claims, 452

climazx, 656

compare-and-contrast cxsay. 675, 677

R14  STUDENT RESOURCES

conflict, 49, 52, 81, 55, 56, A1, 63, 163,
198, 201, 227, 253, 271

contradictions, 198

counterarguments, 442, 446

deductive reasoning, 841, 844

diary, 105, 107, 109, 430, 432

diction, 374, 577, 881

dramatic plot, 163, 169, 172, 189, 194,
204, 235, 247, 256, 271, 284

clegy, 417,419

epic poem, 8=49, 10, 12, 30, 22

rasny, 678

extended metaphors, A88

fantasy. 71, 74, 76, 77,79, RO

lirst-person point of view, 625, 618, 412,
635, 616

historical context, 344, 346

higtorical setting, 472, 474, 475, 476,477

idea development, 407, 410

illusteation, 679

iviagery, 523, 517, 824, 50, 702, 705, 708

tnmerpretations of drama, 292

lyeic poem, 122, 128, 129,132, 135

memionr, 485, 490

metaphysical eoncelts, 321, 324

mood, Ad7, 649, 653, 737, 742, 746, 750

maobivatinn, 547, 5540, 551, 852

narrative poem, 29, 41

nareator, 29, 33, 34, A5, 38, 42, 472,
475,478

ode, 574, 576, 578, 541

Old English poetry, 9, 10, 13, 20, 22

plot, 659, 666

primary sources, 90

pull quotes, 459

reflective essay, 773, 775, 777, 781

repetition, 6546

rhetorical devices, ddd, 347, 449

rhyme scheme, 539, 542

rhythmic palierns, 818, 810

romance, 49, 51, 61, 63

Romantic poetry, 523, 526, 529, 532

satire, JBE, THG, 303, 395 307, 199

sciende fiction, 547, 549, 550, 551

setling, 625, 629, 630, 613, 789, 793, 795

wocial context, 427, 429, 432

soliloquy, 164, 175, 211, 216, 233, 244

sonnets, 113, 115, 318

sound devices, 68R, 692

speaker, 130, 136

stanza siructure, 539, 542

atream of consciousness, 807, 410

structure, 24, 31

symbols, 590, 591, 594
text features, 353, 047
theme, 417, 420, 421
third-person point of view, 757, 76l,
762,703
tone, 122, 124, 129,407,410
vocabulary, 39, 75, 343, 551, 634, 796
writing prompt, 139, 571, 503, 717, B55
Anglo-Saxon culture, 153
annotate, Se¢ Annotation in Action
Annolation in Action, 106, 295, 314, 322,
331, 345, 354, 390, 408, 418, 428, 443,
A58, 473, 486, 524, 540, 548, 562, 575,
591, 616, 648, 660, 676, &89, TO3, T8,
58, 774, 790, ROH, B19, R3], B42
antithesis, 344, 442
antanyms, 551, 554, 684
apostraplie, 540, 542, 545
appeals
emotinnal (pathos), R0, B38
gihifeal [e1thas), K30, K54
logical (logos), 230, R58
Apply 10 Your Draft
argumment, B58, 859, Bad), B&|, 862
explanatory essay, 610, 611, 612,613,614
literary analysis, 374, 375, 476, 377, 378
prrmml narrative, H06, 307, 508, 509, 5140
research report, 720, 721,722, 723, 724
short story, 142, 143, 144, 145, 146
appositive phrases, 87, 614
appositives, 87, 614
nonrestrictive, 87
restrictive, B7
argument, write an. §54=462
address opposing claims, 857, 459
dirvelop a claim, Ri6
dievelop drafl, R54-R59
edit, BaZ
maentor text for, 854, 458, B59
nrganize ideas, B57
peer review, Bl
plan, R56-857
publish. 862
reviee, A6 -Ra1
rubric, 855
s for, K54
student madel, Bl
suppart lor, R56
wriling prompt, H54-855
Arguments
analyze, 297, 301, 303, 304
claima, 297, 372, 452, 856
conpare, B28, R50
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counterarguments, 8, 442, 446, Ba1, §iil
counterclaims, B5Y, KGY
disductive redsoning, K56
delimition, 297
eviluite, 841, 344
penre elements, 442
opposing claims, 371, 172, #57, R59
purpose of, 855
write, 513, 615
Arthurian legends, 85
articles, genre elements, 353, 457
astilen, 161
Assesament Practice, 7. 23,43, 65, B3,
99, |13, 127, 13, AT, 10, 203, 240,
263, 2R7, 307, 3|7, 315, 335, AA7, 347,
Aol AET, A0L 4110423, 435, 45]. 46},
474, 493, 521, 53], 53D, 535, 543, 465,
507, 579, GR), 590, 545, 507 599 623,
mY7, 6R5, 669, GR1, 693, 695, 707, 709,
TAS, 750,767, TR), BOL, 213, H21; H2A,
HA5, Bd5
ARsuiiinge, Gk
audience, 118, 503, 717
author's point of view, AR5, 488, 491, 49
anithar's plrpose
annlyze, 118
compare, 119
eviiluate, 105, 108, 111
identify, 119
e angd, 407
urderstond, 383, 1461, 184

handwagon appeal, 230
heginning, of story, 141
hias, K41

blank verse, 16]

bk quasiis, 302

c

gaisiig, 9, 20
cating, 193
cause-und -eilect relationships, 778, 782
canalefec
andyvag, 773
Analvee Media, fild
Analyee the Text, 1001, 204, M
anithors purpose, 111
centrdl contlict, 140
comtral ideas
analyie, 297, 0% 304
delermine, Aoy
chitracterization, 71, 71, 76, 77, K2, 6549, 6.
tifid, Gl 665, 671
characters, 140
ewvilunte, 757, 761, Tl
chronologlcal order, 141

dlaime, 299, 372, 452
counderclaime, 857, R34
divelop, K56
elasgical allusions, 290
elate, ARG
relative, 497
subordinate, 497
chimag, LG, 163, b5
cohereitor, 141, 809, K57
Collabarate & Compire, 99, 120, 328, 343,
4, 470, 573, 5RE, 446, T0I, BiG, A28
Eollabirate & Creaie, 3n9, 6ih, 51, 453
Collaboraie and Present, 119, 135, 141, 469,
SH7, B0, £9Y, 713, H37
collabirative discussion, 7, 23, 42, nd, 43,
98, 113, 127, 130, 157, 190, 212, 240,
26, 260, M, 317, A7, 7T, 36, T,
400, 411, A2 AM, 450, 463, 479, 492,
521, 535, 518, 555, 560, 5749, 541, 5494,
UM, B2, BAT, 685, 66, BRI, 691, 6Y5,
707, 708, 715, 750, 767, THY, 500, B13,
A21, K23, BA5, M43
collage, 585
combining sentences, 311, 724
comedy, |59
compare. See alen Collaborate & Compare
across genres, 542, 66, 440, 408, 469,
AN, AR
Analyer Media, 644
Analyee the Text, | LB, | 33, 135, 214, M2,
2o, ARH, MU, Mo, 424, b, A6, 494,
506, B6H, BT, 400, 6L, B3N, 656, 689,
713, 752, 802, B34, R2T, R3O
Analyze the Videas, 194
argumuenis, K18, K5
anthar's purpise, | 1%
chargeiers, 705
diary, 434
dramptic plot, 224, 253
fiest-person point of view, 636
Lyric poem, 132
ieinir, 6o
i, 746, 750
Harfuliye poeing 3
farratie, 478
puems, 548, 602
primary sources, #1181 19
romange, 56
themes, 120, {34, 135, 338, 3d0. M1, 572,
SH, GHO, GRN, 700, 712, 816, 820
Tone, 824
comypare-and contrast essap, 115 31 075, 077
comprison
point-by-point. 675, 681
writing. 192
complex senlence, HRS
companinid adjectives, 848
compound-complex sentence, 645
componnid sentence, 685

Index of Skills

comtprehension, monitaring, 122, 125, 128
Gisl, il
o luaiom, of story, 141
comulusions, adraw, See draw conclusions
eonfliet, 504
ahilyae, 49, 52, 53, 55, 56, 61, 63, 163,
198, 201, 227, 253, 273
ceittral, 140
detined, 164
exteinal, 49, 51, 163
identiiy, 115
el 49, 51, 163
garjunctions
cantdinating, 311, 724
Mlht'miilhnllll.b, 497, 724
conmect
Analyze the Text, 326, M8, 402, 430, 452,
S, 556, T8, HI4, B2, 50, 56
Connect & Create, 301, 715
historlcal context, Mo
Muoke the Connection, 382, 516, 618, 70
imiking connections, £, 152
connotition, 482
COnsninnce, tK
context clues, 75, B, W, 404, 438, i3, 640
contrast
Analyee the Text, 84, 498
Contriasts and Contradictions (Molice &
Mule), KO, 107, 223, 398, 402, 434, 404,
ARY, 494, 631, 63K
controlling idea, 608
conrdinaling conjunctions, 311, 724
caunlerarguments, 442, 446, 841, 844
eopnterelniing, 857, B9
eriligue
Analyze the Texi, 44, 28K, 464, 556, 504,
A%, A%, GH3, TH, 837, 36, 850
Analvze the Videos, 20

D

dashcs, 165
data, i, de2
debate an lssue, 363 Hiwl
deductive reasoning, 441, B4
dendalation, 482
delails, 142, 407
identily, 505, nD4
precise, 71
supporting, A6, O, 410
develop a draft
argument, 85E-8549
explisnatory essay, ¢10-611
literary analysis, 374375
porsanal narrative, 56507
rescareh report, 720-72)
short story, 142- 143
dialipuie, 142, 160, 715
diary, 105, 107, 109, 427, 430, 422

indexof skils ~~ R18



Index of Skills

diction, 407, 574, 577, 581
r.liulnnury. l.!l)rﬂ-l.lillllg. 102
diteet abject, 641
direct quotaiions, 378, 467, 510, 721
chiscussion, See alio Collaborate and
Present; callaborative discussion
proup, 45, 67, 85, 115, 157, 214, 339, 363,
403, 437,495, 445, 683, 697, BD3
;nllh‘.‘d. 110, 242, 517, 585, 769, B47
roundiable, 327
documentary, G43
domain-specific vocabulary, 310
drafi
develop, 142- 143, 374375, 506-507,
610-611, 720-721, §58-H59
edii, 146, 378, 510, 614, 724, 862
PeEr review, 145, 509, da]
revise, dd=1435, 376-177, M0H-509, 6]2-
613, 7227208, dal - Bl
drama
interpretations of, 242-2493%
Kenaissance, 15%- 160
Shakespearcan, [ 58-161, 163
verke, 161
dramatic irony, 161
dramatic monalogue, 702
dramatic plot, analyee, 169, 171, 189, 191,
204, 247, 256, 271, 284
dramatic seane, |01
draw conclusions, 3, 35, 38,42, 52, 172,
235, 247, 170, 4111, 491, 552, 584, 597,
B9, 664, 777, 7R1, 799
Atialyse the Text, 24, 44, 66, #4, 100, 114,
132, 192, 214, 264, 288, 308, 318, 334,
B, 36, 403, 412, 424, 436, 452, 464,
480, 494, 536, 544, 556, 587, 600, 603,
&38R, 656, 671, B, 6949, 710, 753, 744,
7H4, HOZ, R14, K24
ahout author's purpose, 394
dhiout data, 360, 4672
Notlce & Note, 667
about speakers, 702, 704, 706

E

edit draf

argument, $62

explanatory essay, 614

literary analysis, 374

personal narrative, 510

research report, Y24

short story, 146
editorial, genre elements, 407, 841
effect: 773, See also cause/effect
elegy

analyze, 417, 414, 424

penre clements, 417
om dash, 365
emotional appeals (pathos), K30, H58
end rhyme, 539

R16  STUDENT RESOURCES

Fngage Your Arain, 8, 28, 48, 70, 89, 104,
121, 162, 292, 296, 312, 320, 329, M),
A52, 38K, 406, 416, 426, 441, 456, 471,
4R4, 522, 53K, 546, 560, 573, 589, 614,
a4, 6i4h, 658, 674, 687, TOL, 736, 756,
772, 7BR, 806, BT, 829, R4D

epic poem

gente elements, 9
themie ul, deterinining, 9, 12, 15, 24

epilogue, writing, 441

:pllnph. 434, 425

esRay

;nmpnr:-lmi-cnntrnnl, L15, 319, 675,677
evialuate, 561, 561, 565

explanatory, 149, 606-n14, 865

formal, 561

gente elements, 561, 675, 773

informal, 561

phntn, fls

reflective, 01, 773, 775, 777, 781
struciure, 609

writing, das, a4

Essential Questions, 1, 2, 8, 23, 24, 42, 48,
e, 70, B3, HA, 9Y, 104, 113, 120, 127,
130, 136, 1449, 180, 152, 182, 190, 212,
240, 262, 2o, 292,294, 296, 306, 112,
U7, A0, A4, D2E; A7, 37, Aad), e,
ATU, AR, WH2, ABR, 400, 406, 411, 418,
A2, A28, 434, 440, 450, 463, 4713, 479,
AU2, 500, 518, 515, 516, 522, 535, 534,
543, 546, 555, 560, 566, 572, 579, 582,
S04, 598, 604, 615,617, 618, 624, 617,
612, &6, 655, 658, B6H, 674, BA1, 686,
642, 895, 700, 707, 709, 714, 727, 719,
730, 736, 750, 756, Ta?, 772, 743, 788,
A, Hie, 815, Bin, 821, 823, 538, 834,
H45, 851, #6h

refloct on, 149, 379, 513, 615, 727, #66

ethical appeals (ethos), B30, 458

etymalogy, 766

culogy, 269

eviluale

Annlyze the Tex1, 24, 44, 6, 84, 100, 114,
LI8, 135, 192, 214, 242, 264, 28R, 30K,
A2n, 340, 348, 362, 402, 412, 436, 457,
ARO, 494, 556, 568, SH7, 638, 670, GH2,
713, 752, 7R, B27, 436, Hd4b, 450

wriicles, 461, 462

athoi's point of view, 488

author's purpose, 105, 1R, 111

charncter, 757, 761, 764

conflict, 55

counterarguments, 441, %14

dacumentaries, 643

dramatic plat. 256

essay, Sl 564 58

extreme or absolute language, 450

fnnlns;'. =0

information, 675, 678, 479

literary criticism, 302
parady, 402
pariuasivie technigues, 830, 111
quatations, S66
rhtorical dovices, 442, 444, 447, 449
sclonee liction, 551
short story, 760, 762
speaker, 319
tekiy, 357, 371
unreliable narrator, 737, 743, 744,
745, 747
svaluglive questions, 561
evidence, 297, 371, Rha
cite, 34K, s
textual, 375
vlmwm#m. £yl
Fapand Your Vocabulary, 10, 26, 30, 46, 50,
GH, 72, 86,91, 102, 106, 116, 298, 310,
A45, 350, 354, 3G, 390, 404, 414, 428,
430, 443, 454, 454, 466, 471, 452, 480,
A8E, S48, 558, 562, 570, 626, 640, 60D,
672, 676, ofd, 7IH, 754, 75K, 770, 774,
A6, TR0, B, B3, 8538, 842, A48
explanatiry essay, 149, @45
explanaiory essay, write an, A06-A14
dralt, 610611
cdlit.alqa
mentor fext for, &6
peer review, f14
plin, 68 BOY
publish, 614
[rurpose, ol
revise, B12-611
rubric, 607
ROILTE R, E
writing prompt, fit- 607
exposition, 140, 163
extend, M5, 519, 621, 733
Amalyze the Text, 100
Reflect & Extond, 149, 179, 513, 615,
737, HA%
extenled metaphors, 688
external conllicy, 49, 51, 163
Extreme or Absalule Language (Notice &
Mote), 100, 450, 452, 843, 846

I

falling action, 140, 163
fantasy, 71,74, 78,77, 79, 80
ficiionnl scens, 769
figurative language, 27, 122, 455, 698
interpret, 13, 334
figures of specch, 164
film adaptation, 292-293
first-person point of view, 140, 625, G248,
a1, 615, 616
Mashbacks, 141
Pocus on Genre
argument, 442
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articles, 354, 457
dinry, 105,427
dioctmentaty, 643
editarial, 407, B4l
elepy. 417
ejHe poetty, ¥
EakAy, 561, 675, 773
Tt adaptation, 292
letters, 90
literary criticism, 297
Iyeic poetry, 122, 32], 330, 523, 590, 684,
7003, 807, B1R
inemilr, 485
narrative puetry, 19, &7
novel, 472, 547, 625, 450
pile, 539, 574
romance, 49
gabire, M9
short story, 71, 747, 757, 780
sonnets, 314
sprech, M4, B30
iragic drama, 163
foll, 163
tool, in poeiry. 18
toreign words and phrases, dod
toreshadowing, 66, 768
formal gssay, 561
formal language, 351
tormal writing, 117
Trame slory, 29
Tree verse, 574, 818

G

penerate questions, 122
gonre, See alvo Focus on Genre
COMPIATE ACFDsS, 342, 366, 4400, 468, 469,
470, 498
gerund phrases, 641
gerunds, 641
Ciliibe Theatre, 158-159
grainmar. See also language conventions
active and passive voice, 146
appositives, 87
inverted sentences, 47
subject-verb agreement, 103
graphic features, 457, 675
graphic novel panel, 25, 857
graphic organizers, 424, 584, 656, 646, 846
Gireek roots and prefixes, 4166
group discussion, 45, 67,85, 115, 157,
214, 339, M3, 403, 437, 495, 643, 641,
447, B0 3

H

haoroes, 8, 64
tragic, 160

heteronyms, 672, 814

historical connection, 67

historical context, 344, 346

historieal senting, analyse, 472, 474, 475,
476, 477

historical timeline, 101, 683

histories, 160

homophones, 20, 26

hyperhole, 126, 184

hyphens, 365

lamnb, H18
iambic pentameter, 161, 313, 539, R18
idens
anilyze development of, 407, 410
central, 464
compare, il
contralling, b
key, 60K
mkin, 47
nrganize, 373, 505, 609, 719, R57
reflect an, H09
identify
Analyze Media, fdd
Analyre the Text, 4, 31, 412, 564, 600
conflict, 315
dotaily, 505, 60K
parallelism, 830, 813, 834
pattorns, MK 544
repalition, 600, K10, A3, R34
rhetorical devices, 195
support, 373, 856
supporting detaily, 469
idioims, 796, K4
illustration, 557, 643
analy¥e, BT9
imagery, 27, 134, 164, 477
analyze, 5323, 527, 534, 702, 705, 708
theme and, 698
T

Analyze the Image, 1, 151, 381, 515,617, 729

imperative monod, 415

independent reading. Sev Reader's Chaoioe

indicative mood, 413

indirect object, 641

indirect quotations, 467, 510

infer, 15, 17,33, 34, 61, 74, 82,93, 97, 125,
169, 189, 201, 204, 203, 305, 136, 143,
307, 475, 5581, 56, 57H, 504, 598, 851,
662, T4, 792, H44

Analyze the Text, 24, 44, 84, 100, 114, 132,

193, 400, 412, 434, 468, 4490, 498, S84,
656, 682, 696, 714, Pel HOL, 814
Analyze the Videos, 294
Notice & Note, 831, 741, To6
repelition, 652

Index of Skills

inforancas, S, 93, 97,427
making, K&, 811
abuiil themes, 587
wnferential questions, 561, 564
inforimal essay, 561
informal language, 117
information
identify, 718
integrate and evaluaie, 457, 46, 462, 675
678, K79
eelevint, 718
integrate and evaluate mlorimation, 457,
460, 462, K75, BB, K79
intensive pronoins, 439
tnternal eonflict, 49, 51, 163
Interprel
allegory, 650, 654
Analyze the Text, 66, 100, 132, 135,214,
264, M08, VI, 026, 338, 4E, 402, 413,
424, 468, 484, 536, 544, 556, 547, 400,
H013, B56, B70, BU6, 710, 713, #14, B34
Analyze the Videns, 294
counterarguments, 44b
elegy. 424
eple poem, 13
fantasy. 74, &0
ligurative language, 330, 334
lyric poem, 706, 708
maod, 670
ande, 542
poctry, 312
reflective ¢ssay, 775
FOTAnCT, B
sollloguy, 211, 216, 248
syimibroly, 503
Tirxl, 459
introdugtion, writing, 720
inverted senteiees, 47
inveried syntax, 574
irany, 323, 397
dramalic, 161
veilbal, 39

K

kﬂlnln‘q;.. 0,13
key ideas, 608
key statements, 134, 694

language
extreme or absolute, 100, 450, 452,
H41, B
ﬂgurllﬂl'!. 27,822, 330, 334, 455, 89K
formal, 351
informal, 117
londed, ¥41

Index of Skills
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Index of Skills

precise, 143
sensory, 145, 359
Shukespearean, 161

language convenlions
active and passive vilce, L6, 4%
aidjectives, 755
nilverbs, 755

ippositives and appositive phrases.

47, 6ld
conjunctiong 734
wirsriinating cunjuncticns, 111
dushes and hyphens, 165
dircal quotations, 467, 510
figurative language, 455
formal language, 351
gerunds and gerund phrases, o4l
imprative niood, 41%
indirect quetistions, 467, 510
informal language, 117
intensive pronouns, 4349
inverted sentences, 47
miamd, 27
puradan, 201
parallel structure, 57|

textunl evidence, 375

writing prompt, 370, 371
literary criticism, 247
literary devices, 27

alliteration, ¥, 20, 27.417, 688

allugion, 164

apastrophe, i)

nsides; 161

ansonance, GRH

blank verse, 16]

comsomandd, ARA

dramatic irony, 161

ligurative anguage, 27, M2, 455, 698

ligares of speech, 164
ETE L
(rony, 161, 322, 384, 397
anoimalupoii, BRS
paradox, 132, 291, 118, 327, 349
fepitition, 344, 417, 442, 6040, 652,
656,67)
soliliguy, 161
word choiee, 27, 164, 407, 607
lnaded language, 841
lighenl appeals (logaos), B0, 858

talk show interview, 481

videoo, 3nd

video trailer, 289, 751
memoir

analyae, 485, 490

gonre elements, 485

Momory Moment (Notice & Mote), 17, 24
imenlor text, 138, 142, LIX, 296, 470, 374,
A75, AR4, 502, 506, 307, 560, 66, 610,

611, 716, 720, 721, B54, R58, R3D
mwtaphiors, 164, 130, 455
extendad, hEE
mwetaphysical gengeits, 121, 120
meter, i poetry, KIA
miimeti desire, 309
midernigl poetry, B7, 312

thioniter comprehiension, 122, 125, 124,

56|, 56
inonalopgue, dramatic, 702
III“"J
analyee, 27, 647, 64, RE3, 737, 742,
746, 750
imjerative, 415
indicative, 415

participles and participial plivases, 483 lyrie poetry inderprel, 674

precise details, 771 analyae, 123, 124, 125, 128, 139, 132,135 maiivation, 547, 350, 551, 552
Jnf“muiriunn! phlunm-. BT genre lements, 122, 68H, 702, K07, K14 imultimedia presentation, 115, 725
reflexive pronouns, 434 mmiiltiple.meaning words, 59, a8, 150
relative clayse, 497 M

repetition, 573

rl‘q-:mrlcnl question, #4449 fai idea, 407 N

sengory linguage, 339 make connections. See connect narrative, presenting a, 511-512

selilenee sirueiure, IS make Inferences, 90, 93, 97,427,450, narritive poetry

subject-verl agrecment, 103 HUE, 811 analyze, 249, 3, 85 08, 41,42
subordinate cluuses, 497 about themes, 587 pene dlements, 647
subordinating conjunctions, 447 ke predictions, 459, 58, 60, 457, 459, 462, nirrator, Sild

syntax, BO3, B6l 7HY, 791, 793, TU5, T98, 799 analyze, 24, 33, 54, 35, 48, 42,472,
fine, 64 miedin 75, AT

whis va, whom, H19 advertisement, 465 delinition, 29, 472

L.Atin roots, | 16; 496 analyze, fid limited third-person, 757
lighting. 292 bumper sticher, 837 mmniscient, Y87
cirtann, K15 urirelinhle, 737, 743, 744, 745, 747

limited third person narrator, 757
listening, active, 148, 512, 726, Kol collage, 85
literal questinns, 56l company brochure, 645
literury analysis. write s, 170478, 837, 825 dacumentary, 727
claim development, 372 graphic novel panel, 25,857 M1, 752
draft, 374-37% historical timeline, a3 Aha Momaenit, 55, 854, 556, 667, 671, Tob,
eilit, 174 Mlosiraie s Grecian urn, 545 ToR, TR, THY
mentor text for, VA, A7, 378 IMistration, 857 Conlrasts and Contradictione, B, 107, 221,
organize idvgs, 373 mwilern retelling. 119 AR, 400, 434, 436, 409, 494, 631, A
plan, 372-371 Extreie af Absolite Languags, 450, 452,

nonrestrictive appositives, 87
Nolice & Nole
Again and Again, 477, 480, nh2, 656,

phie eesay, 15

publish, 374 podeas, 769 fid 3, A

purpoke of, 37 paostir, 295, 327, 697 Momuiry Mament, 17, 24

revise, AT6-ATT projeats, 149, 379 Mumbiers and Stars, 360, 362, 434, 836
rubirie, 371 sirl divsign, 192 Weiting Frames, 369, 501, 605, 715, B53
siiresi ok, 370 sketchinuie, 413 Cunted Words, MI2, 1K, 566, 568,
struelure, 174 slidde preseniation, 453 BB, 682

studenl model, 377 sorfiy adaptation, 835 Tough (uestions, 41, 597, v0i

stapvboard, 437 Words ol the Winer, |82, 192, 799, 107

suppard for, 173
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nolns, precise, 143

novels, genre elements, 472, 547, 625, 659

Mimiliers and Stais [ Notice & Note), 360,
352, 834, 816

o

object
direct, &d1
indireci, 641
of preposition, 641
objective viewpoint, &3
ode
analyze, 874, 570, 578, SH]
genre elements, 5349, 572
Old English poetry, 2. 10, 11, 20, 22
omisclent narrator, 757
onomatopoei, 648
opinion stalement, 683
oral presentation, 71|
oral reading, 25
order
chranological, 141
of impuortance, 173
sacjuential, 373
organization
of idens, 373, 505, 609, 719, R57
of sory, 141
oxymorin, 19]

[

paired discussion, 101, 242, 537, 585,
769, B47
panel discussion, 545
paridos, 132, 191, 318, 122, 389
parallelinm, 344
definition, 830
identify, 830, 833, 434
parallel structure, 571
paraphrase, 122, 125, 314, 353, 356,
59, 721
parody, 402
participial phrases, 483
participles, 143
parts of speech, 414, &34
passive volce, 146, 405
pathos [emotional appeal ), 850, 858
patterns, identify, 318, 5S4
pEer prossure, 785
peer review, 15, 377, 508, 613, 723, 861
pentameter, 313
personal narrative, write a, M02=5310
details for, 505
draft, S0n-507
edit, 510
mentor text for, 502, 506, 507
narrative elements, 504

peer review, 509

plan, 504505

pulblish, 510

revise, S08-509

rubiric, 503

sorces for, 502

student madel, 309

wriling prompt, 502503
personification, 125, 164, 330, 455
persuade, 371
persuasive technigues, B30, B33, B3
Petrarchan sonnets, 113
phrases

appositive, 7

foreign, dad

gerund, 64 1

participial, 4K3

prepasitional, A7
plan for writing

argument, Bih- K37

debale, A6

explanatory cxsay, 60 -hi

literary analysis, 372-3713

multimadia presentation, 715

personal narrative, 504505

rexvarch report, 718=-719

sl story, 148- 149
il

analyee, 659, 66

dramatic, 163, (6%, 172, 1849, 194, 204, 256

subplols, 163, 659
puiddcast, 147 148
pnnnu’[ul:lrr
apusiroplhe, 545
compure, 588, 602
connecting with, 121
dicting, 574
epic, 8-9, 10
extended metaphars in, 684
font, H1R
free verse, H1E
iarmbie pentumeter, 161, 313, 539, HIB
imugery in, 702
interpret, 322
lj’rll.', 122, 321, 330, 523, 590, 688, 702,
HO7 HIE
metar, B8
modernist, 807, 812
marrative, 29, 647
aide, 539, 574, 547, 585
rhyme scheme, 559, 542
rhythmic patterns, K18, 820
Romantic, 523, 526, 829, 532, 574
sonnets, 311
sounil devices in, GHE
speaker, 702
stanza sructure, 5349
gtrewm -of-consciousness, 815

Index of Skills

summarize, 114, 306
symbolism in, 590, K14
technbygues, ¥
theme, 134
point: By point comparison, 475, 652
pount of view
authors, 445, 488, 491, 494
first-person, 140, 625, 624, 612, A5, A6
third=person, 757, 76l), 762, 761
Practice & Apply
language conventions, 27, 47, 69, K7, 103,
117, 291, 311, 351, 365, 405,415, 419,
455, 467, 481, 497, 559, 571, 641, 67,
GHS, 755, 771, THY, BOG, 819, H49
vocabulary, 26, 46, 68, K6, 102, 116, 290,
310, 350, o, 404, 414, 438, 454, 466,
HH2, 456, SN, 570, 60, 672, 684, T84,
770, 786, K04, B3, H48
precise details, 771
pridictions, 227, 5%
Analyze the Text, 66, 192, 670, 802
making, 4%, 55, 58, 60, 271, 457, 459, 462,
666, T8Y, 791, 793, 705, 798, 790
profixes, 754
Gireek, 466
proposition, ohject of, 6|
prepositional phrases, 747
presentativn, 45, See alse Collaborate
and Present
create, 537
deliver, 726
i inequality, 837
multimedia, 115,725
nafrative, 511-512
aral, 711
practice, 726
research report, 725-726
Preview the Texis, 3, 153, 343, 517,619, 71
PHMAFY snufces
annlyze, 90
compare, 84, | 1H=<1149
project: based learning
book cover, create i, 865
documentary, create a, 1449, 727
phota essay, creale a, 615
plavlist, create a, 179
sketchnote, create o, 513
PronGoUns
intensive, 439
reflexive, 439
protagonist, 141
publish
argument, 86
explanatory gssay, 614
literary analyuis, 378
personal narrative, 510
research report, 724
short story, |46
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pull quotes, 457, 454
purpose. See author’s purpose

Q

djuestion

Analyze the Test, 568
questings

evaluabive, 561

generaie, 132

Inferential, 561, Snd

Intirf i, 361

literal, 5l

resvarch, 718

rhetorical. 108, 344, 442, 844
quotalion mirks, 378, 467
quotalions

hlack, 192

direct, 378, 467, 510, 721

eviluale, St

indirect, 467, 510

introshuce, 611

proper indication of, 378, 4n?

pull, 457, 454

as extual evidence, 375
Croted Words (Mole & Mole), M3, 38,

Sy, GGH, B0, 6/

Reader’s Choive, 136 137, MR- 369, M0
S0, 604 =605, TI4=T15, 852851
reasining, deductive, R4, d44
Feanoiis, 297, 173, 56, B57
relerencen, 375
Reflect & Extend, 149, 379, 513, 515,
727, 865
reflecting, H09
reflective casay
.mulg.-r,u:. 73775, 777, THI
writingg, 127, 6l
reflexive pranouis, 439
relative clause, 497
relevani information, 718
Henaissance drearna, 159
repetition, S, 417, 2, b0, 652, 6506, 673
detimitinm, 830
Identily, 830, K13, K3
report, tesearch, See research report
rerending. 122
research activitics
AngheSaxon culiure, 133
Arthurian legends, 85
artificlal infelligence projects, 564
casting eall, 295
commin symbals, 825
compare responses o epidemics, 481
vilucation in Victarian England, 634
[Ath-contury history, 453

R20  STUDENT RESOURCES

historical cannection, 67
hitstorical thimeling, 1H1
international wld organizations, 495
investigate historical context, /7
mimietic desing, 3Y
multimedia prosentifon, 115
playlists, 2110
politics and poetry, 3
prisentation, 4% 537
prisentation on inequality, B37
Spanish Armada, 349
timeline, 403
wiillthy innovators, 847
Wesearch and Share, 367, 494, 851
rongarch questions, 7148
research report, presenting, 725526
rowearch report, writo p, 7 16-734
draft, 720-721
eudit, 724
mmirilor lext for, 716, 720, 721
poer review, 720
plan, 718-714
publish, 724
revie, 7221-72)
rubric, 717
aonreis tor, 716, 718
altuciuie, 719
aludent maoalel, 723
thesis developimen, 719
writing prompt, 716-717
rewilint lam, 14il, 163
[Renpiisiiag I.||H\. 2. 138, 152, 502, 516,
OlH, 710, RI-R6
reslrictive aprpositives, 87
tevise dralt
argimenn, Beo-861
explanatory essay, 612-6113
literary analysis, 376-177
persaal pareative, S08-500
reRerch report, 722-721
shorl story, 1dd=145
revlsion guide, 14, 376, 508, 612, 722, 860
thetorical appeals, B34
rhetorical devices, 189
analogy, 442, 44
analyze, did, 347, 449
antithesis, 442
definition, 344, 442
evaluate, 442, ddd, 447, 449
exagpernting ey
hyperbole, 189
identify, 345
paradox, 154
i ithan, 442
rhetorical guestion, 462
understatemant. 189
verhal irony, 4%
rhetorical guestions, TR, 34, 442, 849
rhyme scheme, 510, 52

rhiythm, &
rhythmic paiterns, 18, 420
Pistigg action, 140, 163
romande
anulyae, 4%, 51, 53, b1, 63
genre eliments, 49
Romanticism, 517, 520=-521, 523
Romantic puetry, 574
annlyze, 526, 529, 442
revels
Cireek, 46
Latin, 116, 480
rubiric
argument, K55
cxplunntory essay, A7
literary analysis, 371
persanal narraive, 501
resgarch repart, 717
ahart story, 134
run-on senteny, G5

5

salire
analvee, 288, 389, 100, 145, 39T, Wy
genre elements, 184
sabirigil essay, 403
woridy, Inl
scienee fictinn, analyze, 547, 549, 551
seripl evaluation, 264
seli-esteerii advice, K15
séngory language, 143, 559
sl nces
combinig, 31, 724
cainplex, 65
ulllirﬂ'luhll, BpAS
uulnpnnnd-mmplcx, nRG
inverted, 47
FLi -8, GRS
simnple, 645
sentence st e, GRS
sequence of events, 5
sequential rder, 373
sel dlesign, 292
selting, nmlyu, 615, K39, 610, 611, THG,
793, 795
Shukespeaiean dranu, 155- 161, 163
Shakespearean language, 161
Shakespearcan sonnets, 313
share, 212,601, 614, 726
Research and Shaire, W67, 408, 851
Share 11!, 146, A7H, 510, 714, 362, i
short story, genre elemenis, 71, 737,
57, 700
short story, write s, 13- L
draft, 143-143
willi, 146
mentor fest for L34
organize, il
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jrrf foview, 145 wial predentation, 711 ayiithislse
frlan, 140- 141 ol Feading, 25 Analye the Test, 240, 40, 366, 424, 434,
prlilish, 146 paitil discusaion, 11, 585, #47 A, 494, 536
Fevise, 144- 145 panel discussion, 545
tubric, 139 perform o scene, 2o T
sorcen for, |48 podenat, 147- 148
student nrodel, 145 poetry ficiial, 657 technical words, 570
writiing prompr, 138-139 present  narrative, 311-512 texl e Analyze the Text
stmiles, 144, 130, 4585 reclie u poem, 425 text exchange, 264, 319
stimple sentence, 685 ruiundiable, 327 text features, 351, 357, 457
Soctal & Emotional Learning script evaliation, J84 textial evidence, 375
difficuli choices, 803 shure your symbaoly, 601 theme
exsay, 465 i G de o analyze. 417, 420, 421, 140
evaluate the speaker, 119 specch, genre elements, Yd, &30 compare, |20, 134, 135, 328, 340-341,
group discussion, 67, 115, 363, 403, 437, stuge directions, 160 572, 546, A8, (98, TN, 712 816, 420
445, B3, 647 stunzd determine, ¥, 12, 15
letter exchonge, 337 definition, 534 mike Inferences aboul, S47
paired discussion, 242, 437, 7o structure, analyze, 534 theme statements, 115
e pressure, THA stryboard, 437 thesinurus, 681
prasilvast, 601 sturytelling, 28 thesis
paillcy propusal, 469 stream ol conscinusness, K07, K10 aralyze, 675
st 144 srang elaim, 472 develop, GOB, 719
PEA vides, 425 Aruciury thesis statement, #OR
pule-falay, 304 analyze, 29, 31, 542 third-person paoint of view, 10, 757, 7a0,
sellonieom advice, RIS senbence, GRS o, 763
scul popms, 671 alangza, 549 timwline, 408
vois're I charge, 639 student indel Litle, 457
social eontex), analyze, 437, 429, 433 argument, 86 tone, 69, 408
jl,il”lpqﬂjl \'lPl"““-"'l’Y\'FW}'-F‘*ﬂ' HJMIVIW. 122, 124, 129, 407, 410
aralvae, |64, 175, 211, 2ip, 233, 248 literary anilysls, 377 S bl oth LGl
penre dlepments, 164 personal narrative, §9 narraluri, 29
sofinel rescarch fepe, 723 Tough Questions (Notice & Note), 41,
analyee, 313, 315 short story, 145 897, 600
penee clements, 313 subject, of sentence, 41 tragedy, 159- [ad), i3
Petrarchin, 313 subject conmplement, 641 teajike herw, 160
Shakespearcan, 13 sulyjective viewpaoint, sl tioches, 418
sound devices, ndd, a92 subjectverh agreement, 103
st ellects, 64l stibsordinate clatses, 497 u
soiFUes, |38 subordingting conjuncilons, 497, 724
lnllr'H:nh:m B34 aubplot; ‘:ln.'l.uﬁﬂ l Undlerstan
: X historival backgriund, 5490, 594, 595
e, 0L Sipie 487 mudernist poeiry, 807, 812
explanatory essay, Hiki s, 14, 454 lxir, 1N, 821, 422
identify, 718 summarkze, 183, 301 ymialie, ; e
literary analysis. 370 Analyze Media, i undxenstanent 189 a et |
| iy unrellable narration, 737, 748, Tdd, 745, 247
porsonil mirrative, 502 Analyze the Text, 44, 81, 100, 308, 315,
resvarclh report, 716, 718 MIH, 62, 464, 682, K50
spark Your Learning, 2-3, 152- 153, M4l editorial, 410 v
83 B16-517, alK-614, 730-731 ey, 314, 316, 812 Venn diagram, 00, 850
speker texts, 353, 330, 354 vk (Lalin fot), 196
analyze, XM, Vin suippart, 86 verhal irony, 389
draw conclusions aboui, 707, 704, 706 identify, 373 vorhi
Speaking & Listening supporting details, 608, 610 precise, |43
clickbait conversalion, 41 % identify, 468 subljeet-verb agreement, 103
debate an lssue, #63-Had svmbolisn, 81K, #21, 822 vorsimilitude. 472
deliver a ppevch, 349 symhels, analyze, 590, 593, 590, R4 verae driimna, 161
e discussion, 45, 85, 214, 339, svnanyims, 438, 684 vitlew, linalvee, 2%
f45, Hi3 synlax, 407, 574, B03, #62 viewpaoint, of documentary, 643
ik ivial, 753 inveriad, 574 visualize, 122
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vacabulary, 20
Aciademic Vocabulary, 2, 25, 45, 07, 85,
100, 115, 133, 152, 289, 3049, 119, 127,
439, 349, W61, 382, 403, 113,425, 437,
A5, 465, 481, 495, 516, 537, 545, 557,
upd, BHS 618, 639, 645, AT, 671, 643,
697, T11, 730, 753, Tou, THS, 803, A15,
RIS, HAT, HAT
analyze, 75, 393, 63, 796
antonyms, 55|
context clugs, 75, 6, 395, 438, 64
dormain-specific, 310
Expand Your Vocahalary, 10, 26, 30. 46,
50, 6B, 72, B&, 91, 102, 1086, 1 16, 298,
A0, 348, 350, 354, 364, 390, 404, 414,
A28, 438, 441, 454, 458, 466, 471, 482,
480, 496, 548, 558, 562, 5370, 626, 640,
oil, 672, 676, BB, 738, 754, 758, 770,
774, 786, T, KO4, B3], B3R, 842, B4R
idinms, 796
multiple-meaning words, 59
Vocabulary Steategy
antonyime, 358
clarify precise meaning, 770
classical allusions, 290
compound adjectives, B48
connotation, 482
consult a dictionary, 102
context clues, 86, 404, 64
denotation, 482
donialn-specific words and phrases, 310
etymology, 786
forelgn words and phrases, 364
Gireek roots and prefixes, 466
heteronyms, 672
homophones, 26
dioms, BO4
Laitin roois, 116
Litin root ver, 496
miltiplemeaning words, 68, 350
parte of speech, 414, K38
patterns of word change, 451
prefixes, 75l
synonyms, 438
technical words, 570
usage, 46
use a thesaurug, 684
voice, active and passive, 146, 405
volla, in sonnét, 313

w

Wateh Your Language! Ser
lunguage conventions

whi va, whom, H3%

wird change patterns, 454

word choice, 27, 164, 407, 602, See
ithia diction

words, I6d

connntation of, 482

R22  STUDENT RESOURCES

denotation of, 482
forelgn, J64
meaning of, 770
multiple- meaning, 59, 68, 150
technical, 570
Words of the Wiser (Notice & Mote), 182,
192, 799, 802
writing
argument, #54-462
explanatory essay; 6l6=614
formal, 117
informal, 117
introduction, 720
literary analysis. 370-378
persanal marrative, S2-510
resvarch report, 716-724
short story. 138=146
writing activities
apostrophe, 545
argumaent, 513, 615
character ereation, 671
character skeleh, 67
f.'l'llﬂ-]’llr\'-Hﬂlx-\‘.‘ﬂrllrml essay, | 15, 319
contparison, 192
diary entry, 214, 437, 639, 657
dramatic seene, 101
epllogue, 481
epitaph, 425
chEny, 5649
culigy, 244
explain an injustice, 785
cxplanatory essay, 149, 865
fantasy scene, 45
fictional scene, 769
Tilm review, 295
interview questions, 363
latter, 133, 453, 495, HO3, 447
literary analysis, 370378, 557, H25
manologue, 711
ode, 585
apinlon statement, fls
poem, 2h, 697
reflective vasay, 327, a0l
rules for actors, 242
sadire, 411
satirical essay, 403
seience liction story, 557
short narrative, 179
short story, 45, 138~ |46, 300, 645, 727
suciil media past, 733
spocch, 149, 465, H37
strear-of-consciousness poom, 415
text exchange, 264, 319
Writing Frames (Notwe & Nule), 369, 501,
BO5, 715, RS}
wriling process
develop dralt, 142- 143, 374-375, 506-
507, 6l0-61),720-721, A58-H59
edit draft, 146, 378, 510, 614, 724, B&2

plian for weitiing, 140-141, 372-373,
S0d-505, 6046049, 71H-719, 56457

puhllsh, 1di, 37K, 510, 614, 724, H&2

revise draft, 14d<148, 376-177, S08-509,
H12-4113, 722713, Be0-Bal

writing prompt, 170

analyze. 139, 371, 503, 607, 717, 855

argument, 854833

explanatory essay, S0b-607

literary analysis, 370-371

personal narrative, 502-503

respirch report, 716=717

short story, 138-149

& Finprgnon: MV Hawt oy Pabdisheng (orgam



€ Fhageion: Wi Horomar! Pablnbeng {oompars

Index of Titles
and Authors

A

Altred, Lord Tennyson, b4%
Anuiymos, 124
Arnold, Mathew, 680

fienwnlf (excerpt), 11
[eawull Poet, 11
[Make, William, 591
filped, TOR

[ronid, Charlotte, 627
[frowning, Robert, 704
Burney, Fanny, 429

E

Canterbury Tales, The {exeerpt], 3

Chancer, Geoflrey, 11

Chimniy Sweeper, The (From Sengs of
Eapurivnee), 598

Chirmmiry Sweaper, The (From Sigh of
Trravenie), 594

Chivalry, 73

Lo tifin Weilnliniter .‘3r|.|‘g|'.
Sephenther 3, 1Ri02, 551

I"Jrrl'l of Tew, A, 759

D

[harkling Thiriak, The, 634
Defoe, Daniel, 474

| Mekens, Charles, 661

| ckson, Melissa, 677
[ange, [ohin, 323

[Daver Begohi, 690

Ediicatton Frofects Wimnen from Abuse, 459
Flegy Written i o Country Churchiand, 419
o, 1. &, 409

Llizabverh 1 iQueen), Vo

Hucounter with King George {1, An, 429

F

Fuctory Reform, )

For Army Infantrys Firsi Women, Heavy
Packs ond the Wegght of Histary, 35%

Frankenstein (ekcerpt], ¥4

Frankenstein: Giving Yoice 1o e Muonster,
find

G

Laaiman, Neil, 73
Girarad, Reng, 209

iy, Thivrmas, 419
ot E xpectubions [excerpt), oisl

H

Hamdet (Alm clips), 293
Hamilets Dull Revenge, 2949
Haraly, Thisrmas, 604
Hatch, Steven, ML, 487
Howe, Panny, 128

ineduality Bogevean, The, B3

inferni; A Doclors Ebolie Story fexcerpl), 487
Ishigurn, Kaguo, 734

| Wandered Lonely As a Clowid, 534

1

fune Eyre fexcerpl) 627

Fanirmal itined Letters uf}",nn:_]l Prarneiy The
(exkeefpi), 429

Jiviainaif of tie Pliggug Yean A [eacarpl), 474

Keats, foki, 541
K liti, Hadig, K12
Khiaxan, Olga. 459

L

Lacly af Shalon, The, b4

Lawily, The, 592

Legaspl, Joseph (1, 580

Lines Composesd a Few Miles Above Tintern
Albey, 525

Lonelineds, 124

Lave Song of | Alfred Prufrock, The, B0%

M

Makidawi, Arwa, 408

Muliey, Thormas [Sir), 51
Mansfield, Kathering, 759
Marah, 107

Murvell, Andrew, 132

Modst Proposal, A, 391

Morte [Varthun Le texcorpt 51
My I'Hmjr'lh'r e Bavist, 791

My Laaat Prughess, 704

My Sprian Diary (excorpt], 107

4]

(e it a Srreelan Urn, 541
Chle fis My Muthigrs Huir, 580
Cxde 1 Hlie Weeat Wiind, 576
Orwell, Cieorge, 775

Oyeyvemi. Helen, 791

[

Faston Funily, 42

Fagton Letters, The (excerpt), 92
Pesson, Pernando, K22

Mhilipps, Dave, 155

R
Iieh, Adrienne, A3a

5

Sabire fo Dybng Recause the nternet 1 Killing
I dng

Second Coming, The, K30

Shakespeure, Willlam, 165

Shelley, Mary, 4

Shelley, Fercy Bysshe, 576

Shotbg an Edcplisent, 775

St L MG

Sonmal 75, 6

Sowell, Thirmas, 843

Specch Hefore the Spanidt Armiadu Biviidon
(excdipl], M6

Spetiser, Edmuingd, 115

Swall, Jomathan, 39]

f'i'-_]'mﬁm'.ﬁf Vet Rick f .*-'_l.mrflu];. 22

T

Thrvin of Dgapraaalieyy The, RA2

oo His Ly Mistress, 332

Trageddy of Hamlet, The, |85

Trethewey, Natasha, 70R

Nerti =0 Lavow Poatins (Poesi 1, 336
Tymer, {hie, 546

v

Videdictiog: Forbidding Mouwrning, A, 323

Victorians Hul the Same Concerss About
Technology As We Do, The, 677

Village After Dark, A, 739

Vindication of the Rights af Woruin, A
fEXCerpll, 414

w

Wanderer, The, 124

Wife uf Baths Tiale, The, 31
Winner, Langdon, 563
Wallsioneerall, Mary, 444
Wardsworth, William, 525

¥

Yeats, William Hitler, 820

Index of Titles and Authors R23



Acknowledgments

Excerpls from The American Hevitage Dictiosary of The Fuglish
Lovguage. Fifth Edition. Text copyright € 2006 by Houghton
Mifflin Harcourt Publishing Company. Reprinted by permission of
Houghton Mifflin Harcourt Publishing Company.

Excerpts from Hrowiif translated by Seamus Heaney, Translation
enpyright © 2000 by Seamus Heaney, Reprinted hy permission of
W, W Norton & Company, Inc. and Faber & Faber Lid.

“WMood” from Thrall Posms by Natusha Trethewey, Text copyright
€ 2012 by Natasha Trethewey, Reprinted by permission of Houghton
Mifflin Harcourt Publishing Company. All rights reserved

“Chivalry” from Smoke and Mirvors by Neil Gaiman, Text
copyright @ 1998 by Medl Gaiman, Reprinted by permission ol
Writers House, LLE

"A Cup of Tea™ trom The Short Staries of Katherine Mansficlid by
Katherine Manslieli, Test copyright 1 14923 by Penguin Randam
Hoine 1LLE, fenewiedd © hy | Middleton Murry, Reprinted by
parmission of Alfred A, Knopt, an imprint of the Knopf Doubleday
Publishing Group, a division of Penguin Random House LLC, All
rights riserved,

Cwnote Trom A Dinge with Drrugons: & Song of e and Fire Rook
Five by Lienrge B 1L Martin, Text copyright © 2011 by George
i, B, Marting, Reprinted by permission of Bantam Boaks, an imprint
of Reivdom Hlowise, 4 division ol I'l'n“\un Random House L1E, ancd
Harper Collins Publishers Lid Al rights reservid

Fromi “Derck Walcott, the At ol Poetey Miv 377 Tterview by
Edward Hirseh, origmally published i The Pars Review, lsse
I, Winter 1986, Texl i.'n|}~3‘rij(hl i I'JMi-h)' The Paris Beview, Ine,
Reprinted by periission ol Wylie Ageney LLC,

“Ediication Protects Women (ron Abuse” by Olga Khizan as fisst
published in The Atlantic Mugazine, May 14, 2004, Text capyright @
2014 by The Atlantic Media Co. Reprinted by permission of Triline
Content Agency, LLC. All rights eesepved, Distributed by Tribune
Content Agency, LLC.

“For Army Infantry’s 15t Women, Heavy Packs and the Weiglt
of History™ by Dave Fhilipps from The New York ey, May 27,
2007 Text copyright € 2017 by The New York Times, Reprinted by
perimission of PARS International Corps on behall of The New York
Times. All rights reserved

Excerpt from “Prankenstein: Giving Volce o the Monster” by
Langdon Winner from langdonwinner.cam, July 7, 2017, Text
cupyright 2 2017 by Langdon Winner. Reprinted by permission of
Langdon Winner.

Excerpt from “Hamlets Dull Revenge” by René Girard from
Stunford Literature Review 1, Fall 1984, Text copyright © 1954 by
Hend Crrard. Reprinted by permission of Martha Girard.

“The Inequality Bogevman®™ by Thomas Sowell from Madfonal
Review lanuary 28, 2004, Text copyright © 2014 by Thomas Sowell.
Reprinted by permission of Creatars Syndicate on behalf of the author

Excerpt trom Inferno: A Doctors Eboela Story by Steven Hatch. Text
copyright © 2017 by Steven Hatch, Reprinted by permission of St
Martins Press amd Blackstone Publishing,

R24  STUDENT RESOURCES

Excerpt Troiin La Auorie IXArthiie King Arthair and the f,rj;\;rm.;'_t 1!,1'
the Round Tabile h}' Sir Phoimins M.llm"r, i few reiuditinn ll,' Keith
Halnes, Text L'i.ll'llh"flll'h'l 1962 by keith Baines, Texr I,.I'I‘FT”HIH
renewed 83 1990 by Francesca Bvans. Reprinted by permission of
Mew American Library, ain tmprint of Peiguin Publishing Groug, 4
division of Penguin Random House LLE, Al fights reserved.

“Loneliness” from Secomd Childhood by Fanny Howe, Text
copyright @ 2014 by Fanny Howe. Reprinted by permission of
‘The Permissions Company, Inc., on behall of Graywolf Press,
www gravwolipress.org

“The Love Song of ). Alfeed Prafrock” from Colfected Poems
T F9n2 by 108, Eliot. Text copyrighn € 1930, 1940, 194], 1947,
PAR, INER, 962, 1963 by T. & Eliot, renewed © 1970 by Exme
Valerie Eliot. Reprinted by permission of Faber & Faber Ltd.

“My Daughter the Racist” from Me Fox by Helen Oveyemi, Text
copyright @ 2010 by Helen Oyeyemi. Reprinted by permission of
Riverhead. an imprint of Penguin Publishing Giroup. a division of
Penguin Random House LLC, Wilie Agency LEC, and Penguin
Random House Canada Limited.

"My Syrian Diary: Parts 1=3" by Marah from www. NewsDeeply
com, Text copyright © 3014 by Syria Deeply. Reprinted by
pormission of Mews Deeply, Inc

“Oude 1o My Mathers Hair™ from fmaga by Joseph O, Legapsi. Text
copyright @ I007 by [oseph O, Legaspi. Heprinted with permission
of The Permissions Company, LLC, an behall of CavanKerry Press.

Fxewrpt from Tae Pastons; A Family i the Waar of the Roses edited
by Richarid Barher, Texi copyright © 1981 by Richard Barber,
Reprinted by permission of RBovdell & Rrower Lid.

*Pacm 117 from Twenby-0ig Love Poems by Adrienne Rich. Text
copyright © 2016 by the Adrienng Rich Literary Trust, W, W, Norion
& Company, [nc., teomm Calleeted Poems: 1950-200 2 by Adrienne
Rich, Reprinted by permission of W, W. Norton & Campany. Inc.
aited The Frances Galdin Literary Agenicy.

Excerpt [rom “Sadig Khan's Specch on Inequality” by Sadig Khan,
Jane 10, 2014, Contains Fardismentary information leensed under
the pen Parliament Licenss v3,0,

“Satire b5 dying—the liee is Hihnjg i |1)' At Mahdawi
Teoin thegiardan, com, Adaguat 19, 3074, Text uupyrip,ln © 2014 by
The Guardian News & Media L. Reprinted by jrermission of The
Ciiardian Mews & Media Lid,

“The Second Coming” from The Codlected Works of WL Yaals,
Volumie I The Poemis, Reviand hl)' WO B, Yeats, eidied by g hard 1
Finneran. Text copyright 1924 by The Macmillan Company, renewed
1952 by Bertha Georgie Yeats, Repritited Iry the permission of
Scribner, o division of Simon & Schuster, Ine. All vights reserved,

“Shooting an Elephant” from Shooting an Eleplioil and Oder
Hzeays by George Orwell. Text copyright 1950 by Sonig Brownell,
renewed 0 1978 by Sonbg, Pt Rivers, Reprinted by peemission of
Haoughton MIn Hareourt Publisling Campany and B Faiilton
an the Literary Executor of the Estite of the Lite Sonta Brownell
Orwell and Penguin Books Lid.

= Ao Mo Hare Paimbon Dompam



S 5 ougren M Hamer ] Pubbiseng oy

“Symbaols? 1'm Sick of Symbols® by Fernando Pessoa from
Feestanddn Pesson e Co: Selected Poems, edited and iranslaied by
Richard Zenith. Translation copyright @2 1998 by Richard Zenith.
Reprinted by permission of Grove Atlantic, Inc. and SLLSterling
Lord Literistic, Inc.

“The Victorians Had the Same Concerns About Technology As We
[ by Melissa Dickson from theconversation.com, June 21, 2016,
Text copyright @ 2006 by Melissa Dickson. Reprinted by permission
of Mellssa Dickson,

A Village After Dark” by Kazuo Ishiguro from The New Yorker
Mugazine, May 14, 2001 Text copyright © 1001 by Kazuo Ishiguro.
Heprinted by permission of 1CM Partners on behalf of the anthor.

“The Wanderer™ from Peems and Prose from the ©ld English
translated by Burton Haffel. Text copyright © 1997 by Yale University
Press. Reprinted by permission of Yale University Press,

Excerpt From “The Wite of Haths Tale™ fram Fhe Canteriniry
Tales by Geoffrey Chaucer, translated by Nevill Coghill. Translation
copyright © 1951 by Nevill Cophill. Translation cupyright renewed
01958, 960, 1975, 1977 by the Estate ol Nevill Coghill, Reprinted
by permission of Penguin Books Lid. and Cortis Brown Group Lid.
Lemon on behall of the Fatate of Mesill Coghill,

SAT™ is a trademark registered by the College Hoard, which is not
alfiliated with, and does not aidarse, this prodie

ACTT® ixa trademark registered by Act, bne. which is not affiliated
with, and dees not endorse, this produgl

Acknowledgments

Unit Opener Image Credits

Tradition and Reason: graphometer ©Album/ Alamy. Roman
Porum ruins Damilemi? Adobe Stock, seroll paper ©Active Museum/
Le Pictorium/Alamy. quadrant ©joel zatz/ Alamy; 18th-century man
Courtesy of Library of Congress I'rints & Photagraphs Divishon,
quadrants/Lavoisiers apparatus/barameter/mathematical instrument
Prublic Domain,

New ldeas, New Yolors: boy wearing headphones w/laptop © Pabli
Hidalgof Tireamstioe, girl in hijab listening to music @Viacheslay
lakohehukf Adobe Stock, adult & child feeding swans ©Haltpain/
Adobe Stack, soccor players G8yda Productions/ Adobe Stock, child
wikite @ TuilPhotolngineer/Shotlorstock, skalehoarder ©lacol
Ll / Addabe Stock, person pointing Gweng v liang/ Adobe Stock,
peese ving ©Terrance Emeraon/Shuttersiock, Big Ren Gealigari/
Shutterstock, adull swans ©Mark Bomd/Cuteaster, baby swans
wimageportal/ Adobe Stock, ferris wheel ©Gallery de Labuz/
Shuitersiock, child Teeding swans ©6okean) Adolwe Stock,

Acknowledgments R25






